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ABSTRACT

The aim of research is: to investigate the level of the development of creative po-
tential of students — future foreign language teachers, to apply the program of
group activity developed by us in order to develop the creativity of respondents,
to analyze its effectiveness.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion. Also we used experimental methods, such as statement research. For the
last one we used such methodology, as: The Methodology «Motivation of the
professional activity» by K. Zamfir in the modification of A. Rean, «The Metho-
dology of determining the orientation of the individual» (by V. Smekalo and
M. Kucher). Also we used the ranking technique, the main task of which was to
identify the most important criteria of pedagogical skills, which, according to
respondents, will mostly influence the formation of creative potential.

The results of the research. Thus, the analysis of our results has shown that
the creative potential of the person is manifested and acquired in the process of
such activities, which gives this activity a problem-creative, exploratory nature.
Our own experience of creative activity should be the basic element, given of
which may be the formation of other elements (knowledge, skills, human atti-
tude to the world, etc.). In this case, the education and upbringing of students
from the early beginning will have the aim of the development of their persona-
lity, and, consequently, the development of students’ creative potential.

The results having been obtained by us allow us to use the psychological
mechanisms of the development of creative personal traits (the activity, reflexive
mechanisms of the person, the formation of self-estimation, self-regulation) in
the process of professional training of students at higher educational institu-
tions. Thus, in the basis of empirical and theoretical (semantic) abstraction and
generalization there are mental actions that are controlled by reflexive mecha-
nisms. The learner in the process of his/her activity takes the position of a re-
© Antiukhova Nataliia, Onufriieva Liana
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searcher, a creator, who is capable of reflexive analysis of his/her own actions.
In such a way the procedure of reflection is closely related to self-esteem and
self-regulation, these processes in the course of learning, according to the theory
of group learning, which are also given considerable importance.

Conclusions. It was proved, that the developmental nature of group lear-
ning largely depends on the means and methods of obtaining theoretical know-
ledge by individuals. The content of developmental group learning is didactically
built on the logic of theoretical thinking (the leading role belongs to the theore-
tical semantic generalization, deduction, semantic reflection, etc.).

The procedural characteristics of the theory of developmental group lear-
ning include:

— the concept of purposeful educational activity, which differs from those
positions that it has the aim at obtaining by the subjects of learning not only
knowledge, skills and abilities, but also to achieve a theoretical level of thin-
king of the individual. These characteristics are: the presence of the learner, in-
ternal cognitive motives derived from cognitive needs; the presence of a clear
goal of conscious self-change, understanding and acceptance by individuals of
all information without the choice of educational tasks; the occupation by the
learner of the position of a full-fledged subject of the activity, which is capable of
independent implementation of all stages of this activity: goal formulation, ac-
tivity planning, goal realization and the analysis (the evaluation of the results of
the activity); active mastering of theoretical knowledge, skills, ways of carrying
out mental actions, purposeful planning and providing actions, mastering of the
general principles of the decision of problems and solving creative tasks (the
student takes a position of the researcher-creator); the reflexive nature of the
analysis of the person’s own actions, the experience of creative reflection, which
are the basic elements in the formation and the development of the personal
traits;

— the problematization of the activity — the problematic explanation by
the teacher the educational material, which causes for students a remarkable
creative effort to present their own opinions creatively, to formulate conclusions,
hypotheses and test them in constructive dialogues with opponents;

— the use of the method of educational tasks, which consists of the fact
that the solution of the problem is not in finding a certain conclusion, but in
finding general methods of actions, the principles of solving similar problems by
a whole class.
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Introduction

Group activity is considered to be one of the important fac-
tors to improve learners’ communication. Different scientists
(Toumuapyr & Omnydpiea, 2018; Mykhalchuk & Kryshevych,
2019) have developed many approaches according to group ac-
tivity over the last time. Group activity is defined by us as the
process of teaching language in class, as a co-operative form
of the activity, during which students share their aims and
responsibilities to complete a task having been assigned by the
teacher in groups or in pair (Onydpiesa, 2020).

According to N. Khupavtseva (2020), group activity is a
generic term covering a multiplicity of techniques in which
two or more students solved a task that involved collaboration
and self-initiated language. We define group activity as a form
of learning activity which involves a small group of learners
working together. The group may do a single task or some dif-
ferent parts of a larger task. In addition, each group is under-
stood by us as a group of people which includes at least three
and ordinarily fewer than twenty individuals who are interde-
pendent, influence one another over some period of time, share
a common goal or a purpose, play some specialized role, have a
sense of mutual belonging, maintain norms and standards for
group membership and who are engaged into the process of in-
teractive communication (Onufriieva, 2017). From the point of
view of these definitions we can conclude that group activity is
some kind of learning activity which involves learners working
together in a small team or group to perform a task with the
objective which gives more opportunities for students to use or
to practice the language.

Group activity, to our mind, can be classified into three
general types: the activity within informal learning group, in
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the structure of formal learning group, and study by teams
or in collective (cooperative) based groups. The first type of
group activity within informal learning groups are clustering
students into a single class session, for example, asking the
students to turn to their neighbor and to spend two minutes
for discussing a question asked to this student. The informal
learning group can be used to focus students’ attention on the
materials to be learned, set a positive mood in learning, help
to set expectations as to be covered in a class process, ensure
students to participate in cognitive process and rehearse the
material having been taught, to summarize what was learned
by the students. Also before introducing the next task, the
teacher provides closure to the instructional session.

The second type of group is formal learning group. In this
type of group activity the teams are formed to complete a
specific task, such as performing a lab experiment, writing a
report, carrying out a project or prepare a paper for presen-
tation. The latter type of group activity is to teach teams to
participate in cooperative based groups which are long-term
groups with stable memberships whose primary responsibility
is to provide students with the support, the encouragement
and assistance in completing course requirements and assign-
ments. In addition, such teams inform their members about
lectures and assignments when someone has missed some les-
son or a session.

Learning in the context of sharing, responding and com-
municating with other students is a major teaching strategy
in teaching context. Students who work individually often do
not reach a progress significantly. Conversely, students who
are working in groups often can solve complex problems with
minimal assistance. The experience of working together not
only helps students to learn the material, it is also consistent
with a real world.

In group activities pupils learn to listen to different ideas,
learn to discuss and to negotiate. They often take part in all
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forms of the activity and sometimes they feel comfortable to
participate in the experiment and to speak the language. Every
member of group activity has more opportunities for being
independent and they can have some learning decisions. In lan-
guage teaching group activity provides great opportunities to
practice new words, conversations, sentence constructions and
functional elements of communication, such as making a par-
ticular type of telephone call or initiating a conversation.

In our researches we have shown that group activity can
give better learning achievements in English language teaching
and studying. We mentioned the lockstep approach which gives
very little opportunity for each teacher to talk and to receive
input for acquisition. For example, among of 30 students each
of them would only have one chance to speak for 1/3 of period
of time, in comparison with a group of 4 students in which
each person has the opportunity to speak for j of the period.
This is due to some types of group activity, such as the dis-
cussion, the dispute. Among the advantages of the discussion,
N. Mykhalchuk and L. Onufriieva (Mykhalchuk & Onufriieva,
2020) mention some main advantages of this group activity.
They are the following:

1. Group activity generates interactive language in lock-
step traditional classroom, teacher’s talk is more dominant.
Teachers give students explicit explanation of Grammar, pro-
pose some drills for students, and lead a whole class discussion.
By doing these tasks, the students get less opportunity to prac-
tice the language. They tend to be passive. Only a few students
have got a chance to practice the language and consequently
the English lesson becomes very boring. Small micro-groups
are provided more opportunities for students’ initiation, for
face-to-face discussions, for taking part in practice in nego-
tiation of meaning, for extended conversational exchanges,
and for students’ adoption of roles that would otherwise be
impossible. This is the content we mention that has to be gene-
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rated more negotiation of meaning than teacher-fronted activi-
ties in a paradigm of micro-group activities.

2. Group activity offers an embracing affective positive
climate about which we’ll mention when students have group
activities. In such ways they feel themselves more secured.
Students can not easily be criticized or insulted. Inhibited
students become active and vocal in the process of learning
and teaching. In small micro-groups pupils work together to
achieve a certain goal. By working in groups, students’ moti-
vation and self-confidence are increased.

3. Group activity promotes each learner great responsi-
bility and autonomy. Compared to the whole-class activity in
which students tend to be passive and only some individuals
relax so much and hide themselves in the class, group activi-
ty makes students to be more responsible for doing actions
and making progress. In small micro-groups, it is difficult
for students to keep quiet and hide themselves. Therefore, all
students get the equal chance to experiment with the language
having been learned.

4. Group activity is a step toward individualizing instruc-
tions. Micro-group can help students with mixed abilities to
accomplish different goals. It makes the teacher easy to re-
cognize the individual difference in terms of age, cultural
heritage, field of study, cognitive style, motivation, aptitude
and personality. In addition to the above advantages, scientists
(Isamkesuu & I'yauma, 2020) mention that group activity pro-
vides a «naturalistic environment». This means that students
in group activity are free from anxiety to experiment with the
target language. This is like when they are exposed to a certain
linguistic environment in which they can pick up the language.
Further, group activity minimizes the occurrence of those un-
pleasant situations and maximizes the process of learning and
having got satisfaction from those results as working together.
We also touch some advantages of group activity in coopera-
tive learning.

© Antiukhova Nataliia, Onufriieva Liana
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.11-34
http://journals.uran.ua/index.php/2227-6246 17




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

In addition to the advantages mentioned above, we further
mention five weak sides of the application of group activity in
the classroom. These are the problem of controlling students,
the use of mother tongue during the activities, the reinforce-
ment of students’ conflicts and mistakes in the classroom, the
difficulties with monitoring of all activities in each group. The
last problem is related to the students’ cognitive styles: some
learners may prefer to do activities alone.

So, group activity is a technique by which students can
work or learn together to do different tasks in small teams
consisting of four or five students with different abilities.
There are some reasons for group activity to be superior: gene-
rating interactive language, offering embracing affective cli-
mate, promoting learners’ responsibilities, being autonomous,
to do different steps toward individualizing instructions. On
the other hand, group activity may also have problems such
as no longer to control the whole class, the use of students’
native language, the reinforcement of students’ mistakes, and
the difficulty to monitor all groups. All these problems can be
overcome by teachers if we want to develop students’ creati-
vity.

The purpose of our experiment was to investigate the level
of the development of creative potential of students — future
foreign language teachers, to apply the program of group ac-
tivity developed by us in order to develop the creativity of
respondents, to analyze its effectiveness.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization. Also we
used experimental methods, such as statement research. For
the last one we used such methodology, as: The Methodology
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«Motivation of the professional activity» by K. Zamfir in the
modification of A. Rean (3amdup, 2021), «The Methodology of
determining the orientation of the individual» (by V. Smekalo
and M. Kucher) (1988). Also we used the ranking technique,
the main task of which was to identify the most important
criteria of pedagogical skills, which, according to respondents,
will mostly influence the formation of creative potential.

In order to obtain more valid results of our research from
the general sample (which includes 1250 respondents) by the
method of randomization, experimental and control groups
were formed, which included 194 of students:

— experimental groups:

El1 - 47 first-year students of Kamianets-Podilskyi Na-
tional Ivan Ohiienko University;

E2 — 54 second-year students of the Institute of Philology,
Taras Shevchenko National University of Kyiv;

— control groups:

Cl — 45 first-year students of the Institute of Philology,
Taras Shevchenko National University Kyiv;

C2 — 48 second-year students of Kamianets-Podilskyi Na-
tional Ivan Ohiienko University.

The experiment lasted from September, 2020 to April,
2021.

Results and their discussion

In order to identify the level of the development of the
motivational component of students’ creativity, the following
techniques were used:

The Methodology «Motivation of the professional activity»
by K. Zamfir in the modification of A. Rean (3amdup, 2021).
The purpose of using this technique is to identify creative
motivation of students in their professional activities. The
methodology is based on the concept of internal and exter-
nal motivation. Respondents are offered a list of motives for
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professional activity and they were instructed to assess their
significance for themselves on a five-point scale. Our research
uses indicators of intrinsic motivation, which are a source of
creative motivation.

«The Methodology of determining the orientation of the
individual» (by V. Smekalo and M. Kucher) (1988). This tech-
nique is used to determine the creative orientation of the spe-
cialist. The text of the methodology contains 27 statements
and three answers to each of them. The respondents have to
choose one of the proposed answers to each statement.

«The Methodology of determining the orientation of the
individual» (by V. Smekalo and M. Kucher) (1988) identifies
the following types of orientation: self-orientation, focus on
the case (on the profession), focus on solving the problem. We
believe that creative orientation can be diagnosed as business
orientation, because the manifestation of creative personal
traits takes a place in the process of professional activity. Then,
according to the key of «The Methodology of determining the
orientation of the individual» (by V. Smekalo and M. Kucher)
(1988), the level of creative orientation of the student was
determined.

After organizing our experimental activity, the data on
the motivational component (see Table 1) indicate that stu-
dents of both experimental and control groups have an insuffi-
cient level of the development of creative motivation, although
the results of creative orientation of respondents were enough
high (data on the creative focus on mastering both the profes-
sion and the communication).

These results suggest that students have a great desire to
acquire the knowledge, skills and the abilities individuals need
in future professional activities, which will positively affect
their participation in the experimental program, the desire to
develop their own creative potential (see Table 2).
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Table 1

Average values of indicators «creative motivation»
and «creative orientation of the person» of students
of experimental and control groups

(in points, statement research)

GO Cre.zati\'re The valu(.e ot' . .L'evel
motivation t-Student criterion | significance, P
El 17.3 £ 1.2 0.83 0.05
E2 18.4 2.4 0.57 0.05
C1 15.3 = 0.06 0.48 0.01
C2 17.8 £ 1.8 0.63 0.05
i (?reati\fe The valu(? ot_ . .L.evel
orientation t-Student criterion | significance, P
El 26.3 = 1.7 0.44 0.01
E2 28.9 = 2.3 0.53 0.05
C1 27.1 £ 1.8 0.49 0.01
Cc2 29.4 = 1.9 0.57 0.05
Table 2

The distribution of students of experimental and control
groups by the indicator «creative orientation of the person»
(in %, statement research)

Creative orientation of the person
Groups | Orientation | Orientation on |Orientation on mastering
on myself | communication the profession
El 15.3 37.8 46.9
E2 12.4 32.9 54.7
C1 17.3 30.8 51.9
Cc2 16.2 38.4 45.4

In order to describe in more details the indicator «creative
orientation of the individual to master the future profession»
© Antiukhova Nataliia, Onufriieva Liana
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we used the ranking technique, the main task of which was
to identify the most important criteria of pedagogical skills,
which, according to respondents, will mostly influence the for-
mation of creative potential.

The following criteria were selected as the most significant
ones:

. Knowledge of the subject.

. Authority of the teacher.

. The abilities to teach material.

. Love for this subject.

. The ability to establish discipline in the classroom.

. A high level of preparation for pedagogical activity.

7. The ability to conduct psychological and pedagogical
diagnosis independently, without the help of a school psycho-
logist.

8. Erudition, general culture.

9. The implementation of education in the learning pro-
cess.

10. A contact with the audience, the culture of communi-
cation.

11. The ability to optimize the learning process.

12. To improve the pedagogical skills.

13. The ability to organize individual activity with stu-
dents.

14. High intellectual development of the teacher.

15. A contact with colleagues.

16. The ability to activate students.

We’ve justified the choice of this task by the fact that pe-
dagogical mastery is the highest level of education and training,
which is constantly improving and is available to every teacher
who works by vocation and loves children. The creativity is an
integral, the most important component of pedagogical skills,
because through creative activity in pedagogical process it is
possible to reach the highest heights, such as the possibility to
provide innovative activity. Pedagogical mastery is a process
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of self-development and self-improvement, a way to achieve
the level of acme. It is known that the driving force of the per-
son’s development is contradictions, cognitive dissonance and
their overcoming. In the professional activity of each teacher
the main contradiction that ensures the development of stu-
dents is the contradiction between the abilities, giftedness of
a man and the requirements of pedagogical activity, rules of
conducting the pedagogical process and so on. The develop-
ment is not only initiated by the requirements of the activity,
but also it is regulated by both quantitatively and qualitative-
ly. The personal development is carried out by providing a
certain quality characteristics of efficiency, adaptation to the
requirements and conditions of creative activity. Contradic-
tions between goals, objectives and the means are available to
achieve them, between aspirations and opportunities to meet
them, between tendencies to variability and to stereotyping.
All these characteristics are solved by human activity. The
abilities are known to develop only in the process of students’
activity. Creative abilities are developed in the activities that
require a creative approach to its implementation. Since crea-
tivity is organically inherent in the pedagogical activity, the
creative abilities of the teacher should be considered not so
much as special talents, but as a high level and harmonious
combination of all pedagogical skills. This is a level of mastery
at which the abilities acquire a new quality, they are expressed
in a creative, original, non-standard style of the person’s ac-
tivity. The latter is characterized, first of all, by independent
formulation of problems, the so-called intellectual initiative,
an original way of solving tasks, the desire and the ability to
see something new in the ordinary things.

So, according to the results of our experiment, we pro-
posed some tendencies how to make group activity productive.
Group activity gives students more opportunities to speak and
practice what they’ve learnt. It also helps students to build
their interpersonal, social and emotional skills. Group, pair
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and project activity can be used during lessons on different
topics and help to develop autonomy in the classroom, stu-
dents’ confidence and understanding of their own weaknesses.
It helps them to improve language skills (especially speaking
and listening comprehension) and also collaboration skills. But
often group activity becomes too complicate, takes a lot of
time and doesn’t bring good results. To get the most positive
characteristic of group activity we need to know what prob-
lems students face during their group and pair activity and
find out what we need to change in our teaching in order to
improve the effectiveness of group activity.

To get the better understanding of students’ opinions
about group activity and the problems they face during their
lesson we asked students to complete a questionnaire about
their own experience in participating in group activity. In this
questionnaire each student was treated anonymously. There is
the questionnaire with students’ answers below (Table 3).

Table 3

A Questionnaire for students about their preferences
of group activity (in %)

Questions for students Yes W No
sure
1. Do you like group and pair forms of the| 56.1 | 22.4 | 21.5
activity?
2. Do you thing group activity is useful for| 56.9 | 20.0 | 23.1
your learning?
3. Is group activity difficult for you? 65.1 | 20.0 | 14.9
4. Do all students equally participate in group| 35.8 | 30.8 | 33.4
activities?
5. Do you like working with your partner? 71.2 |1 18.3 | 10.5

6. Why do you like/don’t like group activity? | The open question

7. What is the best thing about group activity? | The open question
8. What is the worst thing about the group|The open question
activity?
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The students’ answers showed that not all of students like
group activity and the most of them consider group activity
as useless one. A half of students said that group activity is
difficult for them and almost each student answered that not
all students equally participated in group activity. The fifth
question has the same amount of «yes», «not sure» and «no»
answers.

Some of the reasons why students like group activity and
the best things about it, that students have mentioned, were:

— It’s fun.

— I can ask my friends for help.

— It gives me a great opportunity to show my skills.

— I can talk a lot.

Reasons why students don’t like group activity and the
worst things having been mentioned about it were:

— My partners don’t do anything for my studying.

— I often don’t understand the task.

— Not enough time to complete the task.

— Tasks are useless.

In order to get the full answer to our first question we also
paid a lot of attention observing students’ performance them-
selves during group tasks.

In the process of this observation we noticed that group
activity really has problems on every stage. First of all, stu-
dents sometimes have problems with understanding and re-
membering of the task. Also they can’t often identify the most
important parts of the task and decide how to divide solving of
tasks between themselves.

Another problem we noticed was that unmotivated stu-
dents refused to do the activity and expected their partners
to do it in the whole or just do the simplest parts of the task.

Comparing the results of different kinds of group activity
we noticed that when students know exactly what they expec-
ted to learn and what results they needed to reach they worked
much more willingly and therefore effectively. It helped me
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to realize that one of the main aspects of group activity was
students’ motivation.

So, according to the results of this questionnaire and our
own observation we identified four main problems:

1. Some of students do all the activities during solving
group tasks, because their partners refuse to do the activity or
do it poorly. These students would like to change their partners.

2. Students often don’t understand the task correctly. Af-
ter receiving the task they continue asking the teacher and
each other what they are supposed to do.

3. Sometimes students don’t do the activity because «there
is no use to do it» as long as there is no visible results and so
the activity can’t be checked up properly.

4. Students can’t see the results of tasks and therefore
consider them as useless for their learning.

Thus, the analysis of our results has shown that the crea-
tive potential of the person is manifested and acquired in the
process of such activities, which gives this activity a prob-
lem-creative, exploratory nature. Our own experience of crea-
tive activity should be a basic element, given of which may
be the formation of other elements (knowledge, skills, human
attitude to the world, etc.). In this case, the education and
upbringing of students from the early beginning will have the
aim of the development of their personality, and, consequent-
ly, the development of students’ creative potential.

The results having been obtained by us allows us to use
in the process of professional training of students at higher
educational institutions the psychological mechanisms of the
development of creative personal traits (the activity, reflexive
mechanisms of the person, the formation of self-estimation,
self-regulation). Thus, in the basis of empirical and theoreti-
cal (semantic) abstraction and generalization there are men-
tal actions that are controlled by reflexive mechanisms. The
learner in the process of his/her activity takes the position
of a researcher, a creator, who is capable of reflexive analysis
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of his/her own actions. In such a way the procedure of reflec-
tion is closely related to self-esteem and self-regulation, these
processes in the course of learning, according to the theory of
group learning, which are also given considerable importance.

Conclusions

It was proved, that the developmental nature of group
learning largely depends on the means and methods of obtai-
ning theoretical knowledge by individuals. The content of de-
velopmental group learning is didactically built on the logic of
theoretical thinking (the leading role belongs to the theoretical
semantic generalization, deduction, semantic reflection, etc.).

The procedural characteristics of the theory of develop-
mental group learning include:

— the concept of purposeful educational activity, which
differs from those positions that it has the aim at obtaining by
the subjects of learning not only knowledge, skills and abilities,
but also to achieve a theoretical level of thinking of the indi-
vidual. These characteristics are: the presence of the learner,
internal cognitive motives derived from cognitive needs; the
presence of a clear goal of conscious self-change, understan-
ding and acceptance by individuals of all information without
the choice of educational tasks; the occupation by the learner
of the position of a full-fledged subject of the activity, which
is capable of independent implementation of all stages of this
activity: goal formulation, activity planning, goal realization
and the analysis (the evaluation of the results of the activity);
active mastering of theoretical knowledge, skills, ways of car-
rying out mental actions, purposeful planning and providing
actions, mastering of the general principles of the decision of
problems and solving creative tasks (the student takes a po-
sition of the researcher-creator); the reflexive nature of the
analysis of the person’s own actions, the experience of creative
reflection, which are the basic elements in the formation and
the development of the personal traits;
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— the problematization of the activity — the problematic
explanation of the educational material by the teacher, which
causes a remarkable creative effort for students to present
their own opinions creatively, to formulate conclusions, hy-
potheses and test them in constructive dialogues with oppo-
nents;

— the use of the method of educational tasks, which con-
sists of the fact that the solution of the problem is not in
finding a certain conclusion, but in finding general methods of
actions, the principles of solving similar problems by a whole
class.
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AHmioxoea Hamanis, OHydpieea JliaHa. [pynosa dianbHicms AK ncuxonoaiv-
Huli YUHHUK pO38UMKY KpeamueHocmi cmydeHmie

AHOTALIA

Mema cmammi — docnidumu piseHb po38UMKY MeopY020 rnomeHyiaay y4Hie —
malibymHix yyumenie iHO3eMHUX MO8, 3acmocysamu po3pobaeHy Hamu npo-
2pamy 2pynosoi 0ignbHOCMi 3 Memoto PO38UMKY KpeamusHOCMi pecroHOeH-
mise, npoaHanizyeamu ii echpekmugHicme.

Jna po3e’a3aHHA nocmaeneHux y pobomi 3a800Hb6 BUKOPUCMAHO MAKi
meopemuy4Hi memoou 00CAIOHEeHHA: Kame20piasnbHuli, cmpyKmypHoO-gyHK-
yioHaneHul, aHani3, cucmemamusayis, MoOentO8AHHS, Y3a2aAbHEHHSA, d MaA-
KOM( eKcriepumeHmassHi Memoou, 30Kpema, KoHcmamyegasbHe 00CAiOHeH-
HA. BukopucmaHo maki memoouku: «Momusauia npogpeciliHoi digneHocmi»
K. 3amapip y modugpikayii A. PeaHa, «MemoOuKy 8U3HAYeHHA CrIPAMO8aHOCMI
ocobucmocmi» (B. Cmekano ma M. Kyyep). I3 memoro demansHiuio2o onucy
MOKA3HUKO «KpeamueHa CrpAamMosaHicme ocobucmocmi Ha 080s00iHHA mal-
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6ymHb0oH0 npogheciero» HaAMU BUKOPUCMAHO MPUlioM PAaHHCYBAHHSA, OCHOBHOHO
3a0ayero AKo20 byno sussumu Halibinbw 3Ha4yw,i Kpumepii nedazoziyHoi madi-
cmepHocmi, AKi, Ha OyMKy pecrioHdeHmis, HalibinbWor Miporo 8MaAUBAMUMYMb
Ha hopMyB8aHHA MBOPYO20 NOMEHUiany 84umerns iHO3eMHOI MO8U.

Pe3ynbmamu 0ocnionceHHA. AHANI3 OMPUMAHUX pe3ysibmamis okasas,
w0 meopyuli nomeHyian ocobucmocmi suasnaemecs i Habysaemocs y npouyeci
makoi dianbHocmi, wjo Haodae yili disnbHocmi npobaemHo-meopyo2o, nowy-
Koso20 xapakmepy. EmnipuyHi daHi dosenu, wjo 0ocsid meopyoi disnbHocMi
nosuHeH 6ymu 6a308uUM eseMeHMoM, 3 02780y Ha AKUl Moxce 8idbysamucs
cmaHoesieHHA U iHWuUx (020 enemeHmis (3HaHHSA, 8MIHHA, CMABAeHHA Aou-
Hu 0o cgimy mouwjo). ¥ ybomy 8Unao0Ky HABYAHHSA MA 8UXOBAHHA CmMyodeHmie
i3 camo2o NoYamky Ha8YaHHA y 3aKkaAadax suwoi oceimu byde cnpAMo8aHo Ha
p038UMOK ix ocobucmocmi, a, omxce, Ui Ha PO38UMOK iX M8OPY020 MoMeHyiasny.

OmpumaHi Hamu emnipuyHi peaynsmamu 0osesu, Wo y npoueci npogpecidi-
Hoi nidzomoeKu cmydeHmis y 3aKknadax suujoi oceimu 8 cmyoeHmie cnid akmy-
ani3ysamu rcuxono2iyHi MexaHiamu po3eumkKy KpeamusHUX puc ocobucmocmi
(akmusHocmi, pegrieKcusHUli MEeXAHI3M, MexaHi3MU CMAaHOB8/1eHHA CAMOOUiH-
Ku, camopezynayii). Tak, 8 0CHO8i eMnipuyHo20 i meopemu4yHo20 (3Micmo8o-
20) abcmpazysaHHsA Ui y3a2anbHEHHA 1eXame MUCAEHHESI O, W0 KOHMpPosto-
romebca 3a805KU pedrieKCUBHUM MexaHiamam. Tol, xmo Has4aemocs, y npouyeci
disnbHOoCcMi 3alimae nosuyito 0ocniOHUKA, Meopys, 30amHo20 00 pegrieKcus-
Ho20 aHani3y enacHux Oili. OcKinbKu npouyedypa pegaexcii micHo nos’a3aHa i3
CAMOOUIHKOK ma camopezynayiero, mo Yum npoyecam y xo0i Ha8YAHHS, 32i0HO
Hawoi KoOHYenuii 2pyrnoso2o HABYAHHA, MAKOX HAOAEMbCA 00CUMb Cymmese
3HAYEHHA.

BucHosKu. [JosedeHo, Wo po3eusasnbHUll Xapakmep HA8YAHHA 3HAYHOHO
Miporo 3anexumes 8id 3acobis i Memodis ompuMaHHA iHOusidamu meopemuy-
HUX 3HAHb. 3mMicm po38UBAALHO20 HABYAHHA OUOAKMUYHO MobydosaHuli 3a 0-
2iKOO meopemuyHo20 MUCAEHHSA (MPOBIOHA POsb HAAEH UMb MEeopemuvyHUM
3micmosuM y3azanbHeHHAM, 0edyKuii, 3micmosili pegpnekcii mowo).

Jlo npouyecyanbHuUx xapakmepucmuk meopii po38uUBasnbHO20 2pyroso2o
HOBYAHHA 8iIOHOCAMbCA:

—  KOHUenuis uinecrnpsamoeaHoi Ha84anbHOI QignbHOCMI, KA 8i0pi3HSA-
EMbCA MUM, WO CrPAMOBAHA He AuWe HO OMPUMAHHA cyb6’eKmamu y4iHHA
3HAHb, YMIHb | HOBUYOK, a U HO G0CA2HEHHA Meopemu4YHO20 PiBHA MUCAEHHSA
ocobucmocmi. li ocobnusocmamu €: Has8HICMb y M020, XMO HABYAEMbCS,
B8HYMPIWHIX Mi3HABAbHUX MOMUBSI8, WO Moxo0ame 8i0 nizHasasnb6HuUx nompeb;
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HasAsHicMb Yimkoi memu 30ilicHeHHA c8i0omMoi camo3MiHU, po3yMiHHA U npu-
liHAmms iHOusidamu ecix 6e3 subopy HaBYasbHUX 3a80aHb; 3aliHAMMA MUM,
XmMo HaB8YAEMbCA, Mo3uyii MOBHOYiHHO20 cyb’ekma OianbHocmi, 30amHo20
0o camocmiliHoz2o 30ilicHeHHs 8cix emanie uiei dignbHOCMI: hopPMYyAOBAHHSA
memu, nAaHy8aHHA disnbHocmi, peanizauii memu U aHanisy (oyiHku) pesyns-
mamig 0iAnbHOCMI; AKMUBHE 3AC80EHHA MEoPemMuUYHUX 3HOHbL, YMiHb, HA8U-
YOoK, criocobie 30ilicHeHHA po3ymosux Oill, YinecrnpamosaHe naaHy8aHHA Ma 8u-
KOHAHHSA 0ill, 080/100iHHA 3020A6HUMU MPUHUUNAMU PO38°A3aHHA MPobaemMHUX
i meopyux 3a80aHb (y4eHsb 3aliMae No3uuiro 0ocniOHUKA-mMeopus); pegnexcus-
Huli xapakmep aHanizy enacHux 0ill, doceid meop4oi pegpaeKcii, wjo € 6azosumu
enemeHMamu ¢hopmy8aHHA ma po3sumky ocobucmocmi;

— npobnemamu3sayis OissbHocmi — NpobnemHe MosSCHeHHA nedaz202oM
HaBYA/16HO20 Mamepiany, W0 BUK/AUKAE Yy MUX, XMO HABYAEMbCA, HeabusKi
meopyi 3ycunnsa KpeamusHo npe3eHmysamu enacHy OyMKy, hopmynaosamu
BUCHOBKU, 2imome3u ma repesipamu ix y KOHCMpYKmMueHux 0iano2ax 3 OroHeH-
mamu;

—  BUKOPUCMAHHA Memooy Ha84Yas16HUX 30800Hb, AKUU 10sA20€ 8 MoMy,
W0 po38’A3aHHA 30800HHA — HE 8 3HOXOO0XHEHHI Me8HO20 BUCHOBKY, A Y 8iOWYKY-
BGHHI 3a2asbHUX criocobie Oil, NpuHyUnie po38’a3aHHSA Uino20 Kaacy aHasoz2iy-
HUX 30800Hb MoWo.

Knro4voei cnoea: 2pynosa disisbHiCMb, pO38UMOK KpeamusHocmi cmyoeH-
mis, meopy4uli mromeHyian cmydeHmis, KOHCMpPyKmMueHuli dias02 3 ooOHeHMa-
MU, POPMYOBAHHA BUCHOBKIB, 2imomes.

AHmioxoea Hamanus, OHygpuesa J/luaHa. [pynnosas desmesnbHOCMb KaK
ncuxosaoau4ecKuli pakmop pazsumus KpeamueHocmMu cmyo0eHmos

AHHOTALUNA
Llene cmameu — ucciedo8ams yposeHb pa3gumus meop4ecko2o nomeHyuana
cmyoeHmos — bydywux yyuumesnell UHOCMPAHHbIX A36IKOS, MPUMEHUMb pa3pa-
60maHHy0 HaMU npozpammy epynrnoeoli deasmesnbHOCMU C Uesbio pa3sumus
KpeamusHocmu pecrioH0eHmos, MpoaHaau3upo8ams ee aghgheKmusHocme.
Jna peweHus nocmasseHHsix 8 pabome 30004 UCMOMb308aHbI CAedyro-
wue meopemuyveckue memoobl Uuccnedo8aHuUA: KAMe20puasabHbIl, cmpykmyp-
HO-GhyHKUUOHQAsbHbIU, aHAAU3, cucmemamu3ayus, mooenuposaHue, obobuje-
HUe, a MaKx3e 3KcrepumMeHmasnbHele Memoodsl, 8 YACMHOCMU, KOHCMaMUupyto-
wuli akcnepumeHm. Mcrnosnb308aHbl ciedyoujue Mmemoouku: memooduka «Mo-
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musayusa npogeccuoHanvHol BesmenbHocmu» K. 3amgup 8 moduduxkayuu
A. PeaHa, «Memoduka onpedeneHus HanpasaeHHocmu auyHocmu» (B. Cmeka-
710 u M. Ky4ep). C yenvio 60onee 0emanbHO20 OMUCAHUA MOKA3aMensa «Kpea-
mueHasa HanpasaeHHoOCMbs AUYHOCMU Ha oesadeHue byodyweli npogeccueli»
Mbl UCI10/163080/1U MPUEM PAHXUPOBAHUSA, OCHOBHOU 3adayeli Komopozo bblao
sblaBUMb Haubosee 3HAYUMbIE Kpumepuu rneda2o2u4ecKko2o mMacmepcmaa,
Komopeble, M0 MHEeHUIO pPecrnoHOeHmMos, 8 Haubonbweli cmeneHu eausom Ha
GhopMUpPOBAHUE MBOPYECKO20 MOMeHYUaa y4umesnsa UHOCMPAHHO20 A3bIKA.

Pe3ynbomamel uccnedoeaHus. AHAMU3 0AYHEHHbIX PE3YAbMAMO8 MOoKa-
3071, YUMo meop4yeckuli momeHyuasa AUYHOCMU MPOA6asemcs U npuobpema-
emcs 8 npoyecce makol desmenbHocmu, Yymo npudaem smoli OesmesnbHOC-
mu npobsemHo-meopueckuli, nouckosolli xapakmep. IMnupuyeckue OaHHble
MoKa3asnu, Ymo orneim meop4yeckoli deamenbHocmu O0osnmweH bbimes 6a3086IM
371eMEeHMOM, Y4UMbIBAA KOMOPbIl Moem Mpoucxooume CmaHoseseHue U opy-
2UX e20 371eMeHmMoe8 (3HaHUS, YMeHUs, OMHOWeHUe Yeno8eKd K mupy u op.). B
amom cny4ae obyyeHue U 80CIUMAHUE CMyOeHMOo8 8 yYperdeHusax 8biclie20
06pa308aHUA HAMPABAEHbI HA pa3sumMue ux AUYHOCMU, d, €1e008amesbHO, U
Ha passumue Ux M8op4ecKo20 NomeHyuana.

MonyyeHHble HAMU 3MMUPUYECKUE Pe3yabmamel MOKA3aAU, Ymo 8 fpo-
uecce npogheccuoHanbHol Mo020MosKU Cmyo0eHmos 8 yYperoeHUsX 8biclie2o
06pa308aHUA Yy HUX Ciedyem aKmyanu3upoeams fcuxosno2udyecKkue MexaHus-
Mbl pa38UMUS KPpeamusHbIX Yepm AUYHOCMU (GKMuUeHOCMU, pegaeKcusHblie
MEXAHU3MbI MCUXUKU, MEeXAHU3Mbl CMAHO8/EeHUs CAMOOUEHKU, camopezyns-
yuu). Tak, 8 0OCHOBe IMMUPUYECKO20 U Meopemuyeckoao (codepicamenbHo2o)
abcmpaauposaHuA u 0606weHUA HaX00AMCA MbicaumesbHole delicmaus, Ko-
mopele KoHMpoaupytomcs 6:1a200apA peaeKcUusHbIM MeXaHU3IMam. Yyawudl-
€A 8 npoyecce 0eamenbHOCMU 3aHUMaem no3uyuto uccaedosamess, meopya,
CrnocobHoe2o K pegpriekcusHoMy aHanu3y cobcmeeHHbix delicmeuli. [TocKosbKy
npouedypa pegaieKcuu mecHoO C8A3aHA € camooueHKol u camopeaynayueli, mo
amum nipoyeccam 8 xo0e 0byyeHUs, CO02naCHO Hawell KOHYenyuu 2pynnosozo
06yYeHus, makxce yoensemcsa 00CMamoYHO Cyu,ecmeeHHoe 3HaYeHue.

Bbi600bI. [JoKazaHO, YmMo paszsusarouuli xapakmep obyyeHus 80 MHO20M
3a8ucum om cpedcms u Memooo8 MosayYyeHus UHOUBUOaMU meopemuyecKux
3HaHul. CodepxcaHue passusarouje2o obyvyeHuUs OUOAKMUYeCKU MocmpoeHo rno
/7102UKe meopemu4ecKo20 MbllaeHUA (8edyuasa ponb MpUHadaexum meope-
muyYeckKum rnpoueccam cooepicamesibHo20 0bobuweHus, 0edyKyuu, cooepica-
mesnbHoli peghnekcuu u 9p.).
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K npoyeccyanbHbIM XapakmepucmuKkam meopuu pa3susaroujezo 2pynno-
8020 0by4YeHuUs OMHOCAMCA:

—  KOHUenuus ueneHanpassneHHol y4ebHol OeamensHOCcMuU, Komopas
omau4Yaemcs mem, Ymo HarpasneHa He MosibKo HA rnosy4YyeHue cybbekmamu
obyyeHua 3HaHUl, ymeHull U HaOBbIKOB, HO U HO BOCMUX(eHUe meopemu4ecKo-
20 YPOBHA MblUWeHUd Au4Hocmu. Ee ocobeHHoCmMAMU A8ASKOMCA: Haau4vue y
yyauie2ocs 8HympeHHUX o3HaeamesbHbIX MomMueos, Komopsie 80 MHO20M
ucxo0am om nosHasamesnoHoIx nompebHocmel; Haau4yue Yemkol yenau ocy-
wecmesneHuUss CoO3HamesnbHo20 CAMOU3MEeHEeHUSs, MOHUMAHUe U NpuHAmue UH-
odusudamu ecex be3 8b1bopa y4ebHbix 300a4; pUHAMUE cmyodeHmamu no3uyuu
MosIHOUeHHo20 cybbekma desamesibHocmu, criocobHo20 K CamocmosmesioHomy
ocyuwjecmesneHuto ecex amaros amoli deamesibHoCmu: (hopMynauposKe uesnu,
MAGHUPOBAHUI OeAamesnbHOCMU, Peanu3ayuu ueau U aHaausy (oueHke) pe-
3ynbmamoe 0eamesibHOCMU; GKMUBHOE yCBOEHUE Mmeopemuyeckux 3HaHul,
ymeHull, HagblKos, crocobos ocywecmesneHus ymcmeeHHsix Oelicmesuli, yesne-
HanpassieHHoe rAaHUPoBaHUe U 8binosiHeHuUe oelicmeuli, oenadeHue obuumu
MPUHYUNamMmu peuleHus rnpobaemHsbIX U meopyeckux 3a0aHuli (cmydeHm 3aHu-
mMaem no3uyuro ucciedosamesns-meopuya); pegaexkcusHoil Xxapakmep aHaAAU3a
cobcmeeHHbIx delicmeuli, orbim meopyeckoli peghrieKcuu, Komopble A8AAMCA
6a308bIMU 371EMEHMAMU 8 (hOPMUPOBAHUU U PA38UMUU AUYHOCMU;

— npobnemamusayus desmenbHocmu — rpobsemHoe obbACHeHuUe rne-
0azozom y4ebHO20 Mamepuasa, Ymo 8bi3bieaem y cmyo0eHmos He3aypAoHble
meopyecKue ycuaus KpeamusHo npe3eHmosams cobcmeeHHoe MHeHue, (hop-
MYyUpPOoBaAMb 8bI800bl, 2UNOME3bI U MPOBEPAMb UX 8 KOHCMPYKMUBHbIX OUA/IO0-
20X € onMmoHeHmMamu,

— ucrions3osaHue memoda y4yebHbix 3a0a4, KOmopbil 3aKa4Yaemcs 8
mom, Yymo peweHue 300a4uU — He 8 HAXOXOeHUU ornpedesnieHHO20 8616000, d 8
0871a0eHuUU 06uWUMU criocobamu ocywecmeneHus 0esmesnibHoCMu, 8 Haxoxoe-
HUU MPUHYUNOs peweHUs Yesno20 KAacca aHan02UYHbIX 3a0ay.

Kntouesole cnoea: 2pynnosas desmesnbHOCMb, passumue KpeamusHocmu
cmyoeHmo8s, meop4Yeckuli nomeHyuasa cmyoeHmos, KOHCMPYKMuUeBHbIl duasoe
C OMMOHEeHMamu, hopMysUPOBAHUE 86180008, 2UoMes.
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ABSTRACT

The purpose of the article. Modern special psychology and pedagogy in Ukraine
are aimed not only at preserving the acquired experience, but at transforming
the acquired knowledge in order to create conditions for the realization of per-
sonality with intellectual disabilities today. The research in technologies of cor-
rection-compensatory work with persons with peculiarities of psychophysical
development is becoming increasingly relevant. The relevance of the study of
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aspects of emotional intelligence of persons with intellectual disabilities is con-
ditioned by the solution of the urgent need to develop effective technologies for
the development of personality with special educational needs at different age
stages of its formation.

Methods. The complexity, lack of research and ambiguity of the pheno-
menon of the concept of «emotional intelligence» in adolescents with intellec-
tual disabilities led to the choice of research method — modeling. Specific re-
search methods, including psychodiagnostic methods, have also been used to
solve problems and ensure the validity of propositions and conclusions. One of
the components of emotional intelligence of adolescents with intellectual disa-
bilities — emotional — was studied. The method «Testing the ability to recog-
nize emotions based on pantomime masks of the human face» (adaptation of
M. Lebedeva), the method «Determination of the ability to differentiate emo-
tional states» (according by V. Matveev), conversations, observations were used
in the article.

The results of the research. In the course of psychodiagnostic, the attention
was focused on determining the state of formation of the emotional component
and the levels of representation of its indicators. These are important qualitative
characteristics such as recognition, differentiation and verbalization of emo-
tions. It was found that the emotional component in adolescents with mental
disabilities is characterized by an average level of formation. This indicates that
adolescents are capable of partial understanding, analysis, and comparison
of emotional states with their own experience (3—4 states); partial identifying,
measuring, verbalization of emotions (4-5 basic emotions) and their psycholin-
guistic description.

Conclusions. In the course of the research an attempt was made to estab-
lish the specifics of the functioning of emotional intelligence of a teenager with
mental development disorders through the selection of key components in or-
der to further influence the formation of the personality of the studied category
of adolescents. In particular, one of the components of the presented model of
emotional intelligence was studied and the results of the study of one of the
components were considered, in particular, the emotional component in the
structure of emotional intelligence of adolescents with intellectual disabilities.
Identified components, their research (emotional and other components), estab-
lishing indicators of their formation and establishing levels of emotional intelli-
gence are the basis for further development of effective psychological support
for adolescents with intellectual disabilities.
© Vovchenko Olha
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Introduction

Ukraine’s recognition of the UN Convention on the Rights
of the Child (1989) and the Universal Declaration on the Sur-
vival, Protection and Development of Children (1990) has in-
creased attention to the problems of people with mental and
physical disabilities, including minors with intellectual disabi-
lities, and the need to develop targeted actions of the state
to create favorable conditions for their integration into the
system of modern relations. Recently, Ukraine has taken mea-
sures not only to preserve the experience of special education
and special psychology, but also to increase it, develop new and
promising studies of personality with psychophysical develop-
ment, in particular the functioning of personality with mental
disorders in psycholinguistics, neuropsychology. The research
on the development of modern technologies of correctional and
compensatory work with this category of people, creating con-
ditions for the realization of their rights and much more is
gaining relevance. It should be noted that one of the priority
areas of the National Strategy for the Development of Educa-
tion in Ukraine for 2012-2021 is to ensure personal develop-
ment.

The formation and development of personality with intel-
lectual disabilities is also associated with the transformation
processes of world educational systems (global and local level
of transformation), which leads to a change in the social para-
digm from industrial to information. In this regard, the urgent
problem of modern special pedagogy and psychology is not only
the formation of household skills (self-care skills), the acqui-
sition of basic skills, knowledge and profession. Such concepts
as personal self-regulation of the person with disturbances of
intellectual development acquire new value; psycholinguistic
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aspects of self-regulation of emotional and volitional self-regu-
lation; formation of emotional intelligence and the ability to
verbalize their feelings, experiences; formation of personal
competencies (not only professional) of a person with intellec-
tual disabilities.

The relevance of the study of the specifics of the func-
tioning of emotional intelligence of persons with intellectual
disabilities is due to the urgent need to develop effective tech-
nologies for personality development with special educational
needs at different age stages of its formation.

One of the dominant disorders that occurs under the influ-
ence of mental disorders is the dysfunction of the regulation
of emotions and states. Prevention of the destructive influence
of this disorder on the formation of personality is possible by
developing effective technologies for diagnosing the state of
formation and functioning of the emotional intelligence of the
individual with impaired mental development.

The formation of the emotional and volitional sphere di-
rectly affects the development of personality, which occurs
under the influence of internal (temperament, character, self-
esteem) and external factors (social environment). Knowledge
of the peculiarities of the development of the emotional and
volitional sphere at the stage of personality formation makes it
possible to manage the emotions of the individual purposeful-
ly, select the appropriate psychological support and promote
the quality development of this area. Purposeful management
and formation of the emotional and volitional sphere at the
stage of maturation of the individual allows to influence the
qualitative formation of personal self-regulation.

According to L. Vyhotskyi, to understand the psyche of
a child with intellectual disabilities, it is important to inves-
tigate the relationship between intelligence and affect, that
is, the scientist argued that the intellectual component is in
close contact and constant interaction with the emotional com-
ponent (Bwirorckwmii, 1981). The research that exists today is
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contradictory, debatable, especially regarding the formation
and functioning of emotional intelligence in people with intel-
lectual disabilities, determining the conditions and factors of
its formation. Numerous studies of domestic and foreign psy-
chology and pedagogy show tendencies to level the existence
of the fact that people with intellectual disabilities have the
ability to verbalize and self-regulate emotional states, rejec-
ting the psycholinguistic aspect of the study of emotional and
volitional sphere of people with intellectual disabilities.

Theoretical and methodological approaches to the problem
of the relationship between the intellectual and the emotional
issues were considered in the works of B. Gawda (Gawda, 2019),
S. Grof (Grof, 2012), P. Hammack (Hammack, 2018) and others.
In the post-Soviet space, the problem of emotional intelligence
was considered and covered in the works of such scientists as
H. Borshchevska (Bopmiescbka, 2017), T. Kyrychenko (Kupu-
yeunko, 2015), D. Lusin (JIrocun, 2015), V. Matveev (MaTBeeB,
1992), V. Melnychenko (Mensanuenko, 2016) etc. It should be
noted that the study of the scientific category of «emotional
intelligence» took place mainly through components and re-
lated categories, which is mainly due to the rejection of the
assumption of «emotional intelligence» in people with intel-
lectual disabilities in the understanding studied by American
psychologists P. Salovey and J. Mayer (Mayer&Salovey, 2004).
In particular, we are talking about the following categories:
«emotional thinking» of O. Vlasova (O. Bmacosa, 2005), «emo-
tional understanding» of O. Yakovenko (AxkoBenro, 2015) and
N. Kurganova (Kyprauosa, 2019), «emotional competence» of
D. Pahava (IlaraBa, 2017), «empathy of intellect» of O. Zhu-
ravlova (KypasaboBa, 2017), «emotional self-awareness» of
0. Sokolova (Coxomosa, 2018), «emotional literacy» of M. Kho-
menko (Xomeunko, 2018).

According to the research of P. Salovey and J. Mayer,
emotional intelligence is a set of formation and level of de-
velopment of such qualities as self-awareness, self-control,
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motivation, empathy, ability to put oneself in other people’s
place, communication skills and ability to find compromises,
self-regulation, verbalization of emotional states, ability and
availability of psycho-emotional linguistics (Mayer & Salovey,
2004; Mayer, 2005). Scientists have developed methods for
measuring emotional intelligence through its components. The
first component — the distinction, perception and expression of
emotions (the ability to identify emotions by facial expression,
tone of voice; the ability to monitor their own feelings in real
time and understand them; emotional linguistics, i.e. the abili-
ty to name feelings and emotions and other people). The second
component is emotional facilitation (potential ability of a per-
son to direct feelings and emotions). The third component is
the understanding of emotions (the ability to solve emotional
problems, the ability to identify and understand the relation-
ship between emotions, thoughts and behavior; the ability to
understand the value of emotions). The fourth component is
emotion management (the ability to take responsibility for
one’s own emotions and feelings) (Mayer & Salovey, 2004;
Mayer, 2005).

Thus, emotional intelligence, according to J. Mayer and
P. Saloway, is revealed through the prism of personality abili-
ties, a combination of cognitive processes and the emotional
sphere. The main statement for our study is the hypothesis that
certain emotions can increase the productivity of the thinking
process and direct attention to specific tasks (Mayer & Salo-
vey, 2004; Mayer, 2005).

Russian research, in particular the work of D. Lusin, em-
phasizes that emotional intelligence is «the ability to under-
stand their own and others’ emotions and manage them», and
this ability is mainly cognitive in nature, and is not part of
personal qualities (JIrocun, 2015).

In special psychology, the question of the development of
emotional intelligence and psycholinguistics of emotions in
people with intellectual disabilities, as noted above, causes

© Vovchenko Olha
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.35-59
40 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

many controversies. V. Matveev (Marsees, 1992), T. Berezovs-
ka (BepesoBcbka, 2007) believe that it is inexpedient to study
emotional intelligence in adolescents with mental retardation,
because it, emotional intelligence, is interrelated with the ge-
neral level of intellectual development (MaTtsees, 1992). In ado-
lescents of this category, against the background of reduced
intellectual development, emotional intelligence, respectively,
will also have low scores. Scientists suggest that the isolation
in the structure of personality with disorders of mental deve-
lopment of such a component as emotional intelligence, makes
it impossible to form further mechanisms of self-regulation.

At the same time, V. Avramenko, O. Dirilin-Gumus, and
V. Melnychenko believe that emotional intelligence is a rela-
tively stable ability that can be developed. Scientists note that
this is facilitated by such features of adolescents with men-
tal retardation as emotional lability, suggestibility, average
level of empathy (Aspamenxko, 2016; Dirilin-Gumus, 2012;
Menbauuenko, 2016).

According to K. Izard, the main components of emotional
intelligence are self-awareness, self-control, communication
skills (sensory, life experience), motivation. At the same time,
analyzing the research of domestic psychologists, we can iden-
tify the following structural components: conscious regulation
of emotions, understanding (awareness) of emotions, recogni-
tion and expression of emotions and feelings (M3zapx, 2008).

Thus, in the course of the study, emotional intelligence
will be considered as a leading component of personality with
intellectual disabilities, as a set of mental personality traits
that contribute to the awareness and understanding of their
own emotions and the emotions of others.

The purpose and tasks of the research
The main purpose of the article is to study the state of
formation of the general level of emotional intelligence and
one of the components (namely — the emotional component)
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and its components in adolescents with intellectual disabilities,
according to the experimental model presented in the publica-
tion.

The main tasks are: firstly, to determine the state of for-
mation of the specified component of emotional intelligence
(according to the developed model); secondly, to characterize
such its components as recognition, differentiation and ver-
balization of emotional states by adolescents with intellectual
disabilities.

*A complete model of emotional intelligence and a detailed
description of the components (their components) with the level
of their formation are presented in the dissertation research of
O.A. Vovchenko.

Methods and techniques of research

The complexity, lack of research and ambiguity of the phe-
nomenon of the concept of «emotional intelligence» in adoles-
cents with intellectual disabilities led to the choice of research
method, namely modeling. For the purpose of further deve-
lopment of technologies of psychodiagnostics of formation of
emotional intelligence at teenagers of the specified category.
The basis for creating a model of emotional intelligence is to
determine the state of formation of the ability of adolescents
with intellectual disabilities to regulate emotional, volitional
and cognitive processes. According to the results of theoreti-
cal analysis, it is established that today there are no special
studies of emotional intelligence of adolescents with intellec-
tual disabilities, which gives grounds for developing an expe-
rimental model. This model was the basis of our observational
experiment (Fig. 1).

The main purpose of the study and the need to develop this
model was to solve the following tasks gradually: firstly, to
determine the main factors in the formation of emotional intel-
ligence of adolescents with intellectual disabilities; secondly,
ascertaining the state of formation of emotional intelligence
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by identifying the components and levels of formation of psy-
cholinguistic indicators of emotional intelligence; thirdly, the
definition of conditions that affect the formation of emotional
intelligence in adolescence.

Cognitive
component

— Formation of leading
emotional modalities

Emotional | — Emotional and volitional
self-regulation

component — Empathy |
= (I)}eec;i;:ilzz;n Volitional
— Differentiation component

of emotions — Motivation
— Verbalization / \ Personality traits
fi . B
.- of emotions Emotional

intelligence
of people with

intellectual
disabilities

/

Fig. 1. Experimental model of emotional intelligence
of adolescents with intellectual disabilities

To solve the outlined tasks and ensure the reliability of the
provisions and conclusions, we used specific scientific research
methods, in particular methods of psychodiagnostics, which
made it possible to determine the indicators of the studied
component (emotional) using the following methods: «Testing
the ability to recognize emotions based on pantomime masks»
(adaptation by M. Lebedeva) (*used according to the research
of Beneep, 2003); methods «Determination of the ability to dif-
ferentiate emotional states» (according to V. Matveev) (*used
according to the monograph of I'aniu, 2018); conversations,
observations.
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The study covered 117 adolescents from special boarding
schools in Kyiv (boarding school Ne 17, boarding school Ne 12)
(students of 5—-9 grades). Psychodiagnostics was performed in
accordance with the instructions, in compliance with the ne-
cessary requirements and the use of additional tools.

According to the developed model, emotional intelligence
is revealed through the cognitive, emotional, volitional spheres
of personality. Therefore, the components of emotional intel-
ligence of adolescents with intellectual disabilities were iden-
tified: cognitive, emotional and volitional. Indicators of the
emotional component are the recognition, differentiation of
emotions and the ability to verbalize emotional states. The
cognitive component is established through indicators of the
formation of leading emotional modalities; emotional and vo-
litional self-regulation; empathy. The volitional component is
determined through motivation, control and personality traits.
Each of the indicators has levels that specify the state of for-
mation of emotional intelligence of adolescents with intellec-
tual disabilities.

Detection of the state of formation of emotional intelli-
gence was carried out in accordance with our selected levels:
high, medium, low. The high level of formation was deter-
mined by obtaining high indicators of the formation of arbit-
rariness of emotional, volitional and cognitive processes. The
average level of formation was determined by comparing the
high rates of development of arbitrary emotional processes and
the average rates of volitional and cognitive processes. The low
level of formation was determined by comparing the low rates
of formation of emotional, volitional and cognitive processes.

The results and discussions
In the process of psychodiagnostics, we focused on identi-
fying the state of formation of the emotional component and
the level of representation of its indicators. These are impor-

© Vovchenko Olha
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.35-59

44 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

tant qualitative characteristics such as recognition, differen-
tiation and verbalization of emotions.

Recognition, differentiation and ability to verbalize emo-
tional states was determined through understanding, analysis
and comparison of emotional states by the studied adolescents
by the method «Testing the ability to recognize emotions based
on pantomime masks» (adaptation of M. Lebedeva) (*used ac-
cording to the research of Bewnzep, 2003) and the method of
determining the ability to differentiate» (According to V. Mat-
veev) (*used according to the monograph of I'aniu, 2018).

Results of psychodiagnostic research of emotions of teen-
agers with mental development disorders are according to the
method of M. Lebedeva.

According to the results of the method «Testing the abi-
lity to recognize emotions based on pantomime masks of the
human face» (adaptation of M. Lebedeva) it was found that
almost 90% have problems with recognizing the emotion of
disgust. Thus, adolescents with intellectual disabilities can not
identify this emotion in other people, verbalize it, identify
with their own similar emotion (Lebedeva, 1989). Adolescents
often stated that they did not understand the term «disgust»,
«abhorrence» or «aversion». 80% of adolescents have trouble
recognizing the emotion of fear. 60% of diagnosed adolescents
cannot establish surprise, and 20% — anger. Emotions such as
joy and sadness were not difficult to understand, their perfor-
mance was normal, and could easily be verbalized, the syno-
nymous series for these emotions was very rich. Adolescents
with intellectual disabilities almost immediately, without the
help of outsiders (additional questions, auxiliary stories), re-
cognized these emotions, easily described them, selected com-
parisons, synonymous series (both in Ukrainian and Russian).

Analyzing the obtained results, the average level of un-
derstanding of emotions by adolescents with mental retarda-
tion was determined (measurement took place in minutes). The
average value of the duration of recognition of emotions by
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adolescents with mental retardation is: joy — 3.2 minutes; an-
ger — 4.2 minutes; disgust — 7.3 minutes; fear — 6.1 minutes;
surprise — 5.5 minutes; sadness — 3.8 minutes (Fig. 2).

minutes

® sadness 3,8
surprise 5,5
fear 6,1
disgust 7,3

= anger 42

= joy 32

Fig. 2. The speed of recognition of emotions by adolescents
with intellectual disabilities (in min.)

It is worth noting that the table illustrates the average
value (in minutes) that a teenager spends on recognizing emo-
tions. The calculation was performed by the method of mathe-
matical method — «determination of the average value» after
conducting and collecting data from the surveyed adolescents
(from the above sample). The minutes are calculated on a timer
clock that was turned on during emotion recognition. The task
of the psychologist is to record clearly the result of a teenager
who is nearby. The most convenient form of conducting is,
respectively, individual communication.

According to the results of the diagnosis, it was found that
adolescents with intellectual disabilities are characterized by
a well-developed ability to analyze, verbalize and compare the
depicted emotional states. According to the obtained results,
we characterized the ability to analyze the six main emotions
of adolescents in this category (Table 1).
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Table 1

Comparison of the general average indicators of the
ability to analyze and verbalize emotions in adolescents
with intellectual disabilities (%)

Qualitative Emotions that were offered
characteristics of to the adolescent for differentiation
emotions joy |anger |disgust | fear |surprise [sadness

Positive identified| 79 31 26 1 26 32
emotions
Negative  identified| 18 57 36 5 38 53
emotions
Unknown (difficult| 3 12 38 4 36 15
emotions for identifi-
cation by adolescents,
or which he/she didn’t
feel, didn’t know)

Joy is the image of emotion that teenagers chose as one
of the first, recognized for 3 minutes, the maximum time for
recognition is 5 minutes. It is worth noting that the joy was
recognized more quickly by younger students, and older — on
the contrary spent more time on it. The opposite was observed
with sadness, younger students identified this image longer
than older ones. These two emotions were the first to be chosen
by adolescents, unmistakably characterized, linguistically cor-
rect, given a variety of descriptive characteristics, and able to
mimic them. The other four basic emotions caused more diffi-
culty. The emotion of anger was recognized relatively quickly.
It is worth noting that teenagers liked to repeat it, portraying
facial expressions. As the students noted, it is the easiest and
most interesting for the face. It is these aspects during the
first diagnoses that drew attention during the study of emo-
tional intelligence to aggression in the personality structure,
manifestations of negativism and their impact on the forma-

tion of the adolescent’s personality.
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The emotion of disgust was the most difficult to recog-
nize. The studied adolescents could not identify and verbalize
it (sometimes students were simply silent because they could
not find the appropriate definition, it was difficult for them to
form linguistically a descriptive characteristic). The following
answers were close: «I don’t like something», «this is when we
say: fu», «disgusting», but the adolescents made such com-
ments only after auxiliary questions and attempts to repeat
this image in person. We assume that these difficulties in the
analysis of this emotion are associated with a higher level of
emotionalization of emotion and the ability to compare, so it is
difficult for adolescents with intellectual disabilities, requires
additional psycho-corrective measures.

Results of psychodiagnostic research of emotions of teen-
agers with mental development disorders according to the me-
thod of V. Matveev.

To determine the state of formation of the indicator of dif-
ferentiation of emotions and their verbalization, the method
«Determination of the ability to differentiate emotional states»
(according to V. Matveev) was used. Based on the results of the
method, we established and evaluated the comparison of ado-
lescent emotions with personal experience, verbalization and
the ability to psycholinguistic analysis of emotions. Among the
main emotions suggested to define a teenager there were: joy,
sorrow, boredom, sadness, surprise, fear, friendship, hatred,
anger, love, sadness, anger, shame, curiosity, anxiety, aggres-
sion, pride, respect, irritability, trust. Thus, the adequacy of
perception and definition of emotions, their polarity, distor-
tion of emotional states was established (Table 2).

According to the method of V. Matveev, the comparison
and analysis of emotions is determined by the adequacy of the
definition of emotion, i.e. its belonging to one of two groups:
positive or negative. The scientist interprets the incorrect defi-
nition of emotion as «distortion of the polarity of emotion».
Thus, we found that as positive emotions, the studied adoles-
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cents identified 10 as negative — 7, did not identified — 4 emo-
tions (respect, anger, irritability, trust). Adequately positive
emotions, which were identified by adolescents with mental
retardation as positive, are: joy, friendship, love, curiosity.
Adequately negative emotions, which were identified by ado-
lescents with mental retardation as negative, are: sorrow, hat-
red, anxiety, aggression, anger.

Table 2

Comparative analysis of the differentiation of emotions
in adolescents with intellectual disabilities (%)

Identified Identified . . o
Emotion by adolescents | by adolescents Wi rpiies | 1y

as positive as negative e allEErerts
Joy 83.6 - 16.4
Sorrow 62 33.4 4.6
Boredom 44.1 5.1 50.8
Anguish 20.7 5 74.3
Surprise 16.5 76.5 7
Fear 54.2 29.8 16
Frendship 75.8 24.2 -
Hatred 24.7 60.3 15
Spite 36.8 60.1 3.1
Love 49.7 47.1 3.2
Sadness 39.3 29.8 30.9
Anger 44.6 45.4 10
Shame 55.5 15 29.5
Curiosity 58.2 18.8 23
Anxiety 3.9 70.1 27
Aggression 18 68 14
Pride 11 37 52
Respect 34.3 33.4 32.3
Irritability 27 29 44
Trust 31 32 37
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Unidentified identified (distorted) emotions are divided
into two groups (according to V. Matveev): positive, perceived
by adolescents as negative, and negative, perceived as positive.
Thus, positive emotions that are inadequately perceived and
considered negative by adolescents with mental retardation are
pride and surprise. Among the negative emotions and feelings
that are inadequately perceived and considered positive by ado-
lescents with mental retardation are boredom, anguish, fear,
sadness, anger, shame. It is worth noting that three of them
(boredom, anguish and shame) are neutral and depend on a
person’s perception, personal life experience and worldview.

Inadequately interpreted and distorted emotions indicate
impaired cognitive activity of adolescents, low and medium abi-
lity to analyze and compare emotions, insufficient level of abili-
ty to differentiate emotions, low level of ability to verbalize and
psycholinguistic analysis. At the same time, emotions characte-
rized by distortion require additional psychocorrectional effects.

According to the results of the analysis, it was summarized
and found that the emotional component in adolescents with
intellectual disabilities is characterized by the middle level of
formation (Table 3). This indicates that adolescents are able to
understand partially, analyze, compare emotional states with
their own experience (3—4 states); partial definition, evalua-
tion, verbalization of emotions (4—5 basic emotions) and their
psycholinguistic description.

Table 3

Comparative analysis of the state of formation
of the emotional component in adolescents
with intellectual disabilities (%)

o 5th 6th 7th 8th 9th The overall
%

grade | grade | grade | grade | grade | average result
High 2 1 5 7 5 4
Middle 70 74 68 69 71 70
Low 28 25 27 24 24 26
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Conclusions

Emotional intelligence of adolescents with intellectual dis-
abilities is formed under the influence of: weakness and imba-
lance of nervous processes; disorders of plasticity and mobility
of the nervous system; specifics of the functioning of cogni-
tive processes (involuntary, instability and limited amount
of attention, impaired perception of objects and situations,
small amounts of memory); speech disorders; immaturity of
abstract-logical thinking (inability to evaluate and correlate
previous experience with the tasks; shallow, unstable, low-
intensity, one-sided, undifferentiated, situational interests);
specifics of the formation of types of activity (unawareness
of the ultimate goal of activity, lack of initiative of motor
reflection of methods of action); specifics of the formation of
«Me-concept» (self-esteem, misunderstanding of their own ca-
pabilities). Thus, an attempt was made to establish the mecha-
nism of functioning of emotional intelligence through the se-
lection of its main components and the study of one of them,
namely the emotional component in order to further influence
the formation of personality of adolescents with intellectual
disabilities. In addition, an attempt was made to develop and
present an experimental model of emotional intelligence and
an attempt was made to study one of the components in the
structure of emotional intelligence of adolescents with intel-
lectual disabilities, namely — emotional (and its components).

The emotional component in the structure of emotional in-
telligence of adolescents with intellectual disabilities was de-
termined by indicators of recognition (ability to understand,
analyze and compare emotional states), differentiation of emo-
tions (ability to identify, evaluate and compare emotions with
similar emotions) and verbalization of basic emotions (ability
to psycholinguistic analysis of basic emotions). It is established
that the formation and dynamics of these indicators in the
studied adolescents has an average level and is characterized
by selective formation of understanding of emotions, selec-
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tive ability to identify and analyze emotional states, selective
nature of definition, evaluation and comparison of emotions.
analysis of basic emotions.

The identified components, indicators of the state of for-
mation and the establishment of levels of emotional intelli-
gence are the basis for the development of further effective
psychological support of adolescents with intellectual disabili-
ties in school and extracurricular activities.
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BosueHko Onbea. Cneyughika pyHKYioHy8aHHA emoyiliHo20 iHmenekmy nio-
AimKie i3 nopyweHHAMU iHmeneKmyasabHO20 PO38UMKY

AHOTALIA

Bcmyn. CyyacHa cnieuiasnbHa rncuxosozis ma nedazozika 8 YkpaiHi cnpamosaHi
He nuwe Ha 36epexceHHA HAbymozo docsidy, a Ui Ha mpaHcgopmayito Habymux
3HAHb i3 Memoo cmeopeHHs yMo8 0414 peanizayii ocobucmocmi 3 nopyuieHHs-
MU PO3yM08020 PO38BUMKY 8 Cy4acHOMY couiymi. Yce binbwoi akmyansHocmi
Habysarome 00CniOHEHHA mexHOos02ill KopeKyiliHo-KoMmneHcamopHoi pobomu
3 ocobamu, AKi marome o0cobausocmi Mcuxogizu4Ho20 Po3s8UMKY. AKmyass-
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Hicmb 00CniOMEeHHA MCUX0s02iYHUX acriekmie eMouiliHo2o iHmenekmy ocib i3
MOPYWEHHAMU [HMenekmyasnbHo20 po38UMKy 0byMOBAEMbLCA SUPILIEHHAM
Ha2anbHoi mompebu po3pobrieHHA eheKMUBHUX mexHos0Rili po38UMKY oco-
bucmocmi 3 ocobausumu oceimHiMmu nompebamu Ha pi3HUX 8iKoBUX emanax if
CMAHOB/EeHHS.

Memoodu docnioxceHHA. CKnadHicmb, Mas000CAi0HeHicmb | HEOOHO3HAY-
Hicmb gheHoMeHy NoHAMmMSA «emoyiliHuli iHmenekm» y nionimkie i3 mnopyweHHs-
MU pO3yM08020 pO38UMKY 3yMosusu 8ubip memoody 00CniOHeHHA — MOOEesto-
BGHHA. [lna po368’A3aHHA 30680aHb | 3a6e3nevyeHHAa 00CMOBIPHOCMI MOMA0HEHb
i BUCHOBKi8 6Ys10 BUKOPUCMAHO MAKOMC crieyugiyHi HayKkosi memoou 0ocsi-
Ox(eHHsA, 30KpemMa, Memoou ncuxodiazHocmuku. [ocnioxeHo 00uH i3 KomIo-
HeHmig emMouyiliHo2o iHmenekmy nidanimekie i3 nopyweHHAMU iHmeneKkmyasnbHo-
20 po38UMKy —emoyitiHuli. BukopucmaHo memoouKy « TecmysaHHA 30amHocmi
00 po3ni3HABAHHA eMouili Ha OCHO8i MAHMOMIMIYHUX MACOK 06UYYA MHOOUHU»
(adanmauyis M. J/le6edegoi), MemoOduKy «BuszHayeHHA 30amHocmi 0o dugpepeH-
uiayii emoyitiHux cmaHie» (3a B. Mameeesum), 6ecidu, cnocmepexeHHs.

Pesynbmamu 0docnidxeHHa. Y xo00i rncuxodiaeHoCmu4HuUx mnpouyeoyp
ysaey 6yno 30cepedneHO Ha 8UABAEHHI CMAHY chopMosaHocmi emoyiliHo2o
KomnoHeHma U pieHa npedcmasneHocmi (io2o MoKasHUKig. [0embca npo maki
8aMHIUBI AKICHI XapaKmMepucmuku, K po3rni3Ha8aHHSA, duepeHuyiayia ma sep-
banizayia emouyili. 3a pe3ynbmamamu rnposedeHo20 aHani3y nidcymosaHo ma
8CMAHOB/EHO, W0 emMoyiliHuli KOMMOHEHM y NidaAIMKig i3 nopyweHHAMU po3y-
MO08020 PO38UMKY XAPAKMeEPU3YEMbCA cepedHim pisHem chopmosaHocmi. Lie
8KQA3YE HO me, W0 NidaimKu 30amHi 00 YaCMK0B8020 PO3YMIHHSA, aHAI3Y, crie-
cmasneHHA eMouiliHux cmaHie i3 enacHum 0ocgidom (3—4 cmaru); YacmKo8oz2o
BU3HQYeHHSA, OYiHKu, sepbanizauii emoyili (4—5 6azosux emouili) ma ix ncuxo-
fniH28icMUYHO20 onucy.

BucHosKu. Y x00i 0ocnioreHHs 30ilicHeHo cripoby ecmaHosumu crieyuci-
Ky PYyHKUiOHYB8AHHA eMoyiliHo2o iHmenekmy ocobucmocmi nidnimka 3 nopy-
WeHHAMU PO3yMO08020 PO38UMKY, WAAXOM 8UOKPEMEHHA OCHOBHUX KOMITO-
HeHmig i3 Memor NodanbWo2o 8rnausy Ha hopmMysaHHa ocobucmocmi 0ocsi-
OxcysaHoi Kamezopii nionimkis. 3okpema, 6ya10 00CNiOHEHO 0OUH i3 KOMMIOHEeH-
mie npedcmasneHoi Modeni emouiliHo2o iHmenekmy U po3easHymo pesyabma-
mu 0ocnidneHHA 00HO20 3 KOMIMOHeHMi8, 30Kkpema lidembcA Npo emoyiliHull
KOMMOHeHM y cmpyKkmypi eMouyiliHo2o iHmeaekmy nionimekie i3 nopyweHHamu
iHMenekmyanbHO20 Po38uUMKy. BusHayeHi KomrnoHeHmu, ix 00cnioxceHHs (emo-
yitiHo2o U iHWUX KOMMOHEHMI8), yCMAHOBAEHHSA MOKA3HUKIe cmaHy ix cgop-
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mosaHocmi i ecmaHoesieHHA pisHie emMouiliHo2o iHMesnekmy sucmynarme
niorpyHmam 014 po3pobaeHHA y No0an6womMy eqpeKmusHO20 MCUX0s102iYHO20
cynposody nidnimkis i3 mopyweHHAMU pO3yMOB020 PO38UMKY.

Knrouosi cnoea: ocobucmicms i3 nopyweHHAMU PO3yMOB8020 PO38UMKY,
nionimkosuli 8ik, emouiliHuli iHmenekm, emouyiliHuli KOMnoHeHm, PO3Mi3HAB8AH-
HA emouyili, dugpepeHuiayia emouiti, sepbanizayia emoyid.

BosueHKo Onbza. Cneyudpuka (hyHKYUOHUPOBAHUS IMOYUOHANbHO20 UHMen-
/7leKma nodpPoCMKOE € HapyweHUsMU UHMENNEKMYanbHo20 pa3eumus

AHHOTALUNA

BeedeHue. CospeMeHHOA CreyuasnbHas Mcuxono2ua u nedazo2uxka 8 YKpau-
He HanpasseHsl He MOsIbKO HA COXpaHeHue npuobpemeHHO20 oreima, d U Ha
mpaHcgopmayuro npuobpemeHHbIx 3HaHUU ¢ yenbko co30aHuA ycaosul 0
peanuzayuu 803MoxHocmel AUYHOCMU C HOPYWeHUAMU YMCMBEHHO20 pa3-
8uUMUsA 8 COBPeMeHHOM coyuyme. Bce 6onblwyo akmyansHocms npuobpema-
tom uccnedosaHus mexHoso2ull KOPPEKYUOHHO-KOMMeHcamopHol pabomel ¢
AUYAMU, UMEUUMU 0COBeHHOCMU Mcuxogu3u4eckoao passumus. AKmyars-
HOCMb UCC1eA08AHUA MCUXOM02UYECKUX aCMIEKMO8 SMOYUOHANbHO20 UHMern-
71eKma AUy, ¢ HapyweHUAMU UHMernsneKkmyanbHo20 paseumus onpedensemcs
Heobxodumocmeto pa3pabomKu 3hphekmusHbix mexHonozull passumusa u
hopmuposaHuUA AU4HOCMU € 0cobbimu 0bpazosamesibHbIMU MomMpebHoCMAMU
Ha pa3HbIX 803PACMHbIX 3MANAxX ee CMaHO8/1eHUs.

MemoOdsl uccnedosaHus. C/I0HHOCMb, MAs10UCC1e008GHHOCMb U HEOOHO-
3HAYHOCMb PeHOMEHA NMOHAMUA «3IMOUUOHAAbHBIU UHMenaekm» y noopocm-
KO8 C HapyweHUAMU yMCmeeHH020 pa3gumus obycnosunu 86lb6op memooa uc-
cnedosaHus —mooenuposaHue. [aa peweHus 3a0a4 u obecriedyeHUs docmosep-
Hocmu nosoxceHull U 86180008 bbiaU UCMOMNL30B8AHLI MAKXE crieyuguyeckue
Hay4Hble MemoOb! Ucc1edo8aHUA, 8 YaCMHOCMU MemoOdbl rncuxoduazHocCmu-
Ku. UiccnedosaH 00UH U3 KOMIOHEHMO8 3MOYUOHA/IbHO20 UHMes11eKma noo-
POCMKOB C HapYWeHUAMU UHMEEKMYAsA6HO20 pa38UMUA — 3MOYUOHAbHBIU.
Ucnons3zosaHsl memoduKka «TecmuposaHue crocobHOCMU K pacrno3HAa8aHuro
amouyuli Ha oCHO8e MAHMOMUMUYECKUX MACOK /AuUUa Yesno08eKka» (adanmauyus
M. Jlebedesoli), memoduka «OnpedeneHue cnocobHocmu K duggepeHyuayuu
IMOYUOHAMNbHLIX cocmosaHuli» (no B. Mameeegy), 6ecedbl, Haba00eHUs.

Pe3ynbmamel uccnedosarus. B npoyecce ncuxoduazHocmu4eckux rpo-
uedyp sHuUmMaHue b6bl10 cocPedoMOYEeHO HA B8bIABAEHUU COCMOAHUA ChopMu-
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POBAHHOCMU 3MOYUOHAIBHO20 KOMMOHEHMA U YpoeHs npedcmasneHHocmu
e20 nokasameseli. Peub udem o MaKux 8aX(HbIX KAYECMBEHHbIX XapaKmepu-
CMUKaXx, KaK pacrio3HasaHue, ouggpepeHyuayus u sepbanuzayusa smoyuli. o
pe3ynbmamam nposedeHHo020 aHAAU3A YCMAHOB/1eHO, YMo 3MOUUOHAbHbI
KOMIMOHEHM y MOOPOCMKO8 C HapyWeHUAMU YMCMBEeHH020 pa38umus XapaK-
mepusyemcs cpedHUM ypOBHEM CGHOPMUPOBAHHOCMU. IMO yKa3bisaem HA Mo,
Ymo nodPOCMKU CrOCcobHbI K YaCMUYHOMY MOHUMGHUI, AHAAU3Y, COnocmas-
/1eHU0 3MOYUOHA/bHBIX COCMOAHUL ¢ cobcm8eHHbIM onbimom (3—4 cocmos-
HUA); Yyacmu4HOMYy onpeodeneHuro, oueHKe, sepbanusayuu asmouyuli (4-5 6aso-
8bIX aMOYUli) U UX MCUXOAUH28UCMUYECKOMY OMUCAHUIO.

Bbigo0dbl. B xode uccrnedosaHusA npednpuHAMa nornbimka ycmaHosume
crneyuguky yHKUUOHUPOBAHUA 3MOUUOHAMAbHO20 UHMessnekma Au4HoCmu
ModpPOCMKa ¢ HapyWeHUSMU YMCMBEHH020 Pa38umus, crnocobom evideneHus
OCHOBHbIX €20 KOMITOHEHMO8 C Yesbto dasnbHeliwe20 81USHUSA HO hopMUpPosa-
Hue au4Hocmu uccnedyemoli Kamezaopuu Modpocmkos. B yacmHocmu, bbin uc-
€n1e008aH 00UH U3 KOMIOHEeHMOo8 rnpedcmasseHHol Moodesnu SMOYUOHAbHO20
UHMesnAeKkma u paccmompeHsl pe3ys1mamsl UCCAe008aHUSA 0OHO20 U3 YKA3aH-
HbIX KOMITOHEHMO08, 8 YACMHOCMU, PeYb UOem 0 SMOYUOHATbHOM KOMITOHEHME
8 CMpyKMype 3MOYUOHANbHO20 UHMesnsneKkma noopocmKos8 ¢ HapyWeHUAMU
UHmMesnnekmyasnbHo2o pazsumus. OnpedesneHHAs CMpPYKmMypa sMOYUOHAAbHO-
20 UHMes11eKma u e2o0 KOMIMOHeHMbl, 0CObeHHOCMU ux uccs1edo8aHus (amoyuo-
HA/1bHO20 U Opyaux KOMIMOHEeHMos), ycmaHoeseHuUe coCmosAHUs nokazamerned,
UX cghopmuposaHHocmu u onpedeseHue yposHel IMOUUOHAMbHO20 UHMES/EK-
ma sbicmynarom ocHosol 041 pa3pabomku 8 OanbHeliwem 3¢hghekmusHo20
MICUX0/102UYECKO20 COMPOBOMHOEHUS MOOPOCMKO8 C HaPyWeHUAMU YMCMBEHHO-
20 pazeumus.

Knrouesble cno8a: Au4HOCMb ¢ HaPYWeEHUAMU YMCMBEeHHO020 pa3sumus,
noopocmkoselli 803pacm, 3MOUUOHAsbHLIU UHMeNAEKmM, 3MOYUOHAAbHGIU
KomMnoHeHmM, pacrno3HasaHue asmoyuli, duggepeHyuayusa amouyutll, sepbanu3sa-
yus amouyud.
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ABSTRACT

The aim of the article is to compare the parameters of compatibility (psycho-
physiological and socio-psychological) among athletes-players with different
efficiency of team activities.

Methods. Athletes representing various kinds of sports (football, basketball,
etc.) took part in the research. Psychophysiological compatibility was studied
using the cinematometric methodology of E.P. llyin, the method of diagnosing the
temperament of Y. Streliau, and free conversation. The following methodologies
were used for measurement of parameters of socio-psychological compatibility
of athletes: «Sociometry» modificated by I.P. Volkov; methodology «Attitude to
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training and competitive activity» by Y.A. Kolomeitsev; methodology «Orienta-
tion of Personality» by V. Smekal and M. Kucher modificated by Y.A. Kolomeitsev;
methodology «Motives of sports activity» by E.A. Kalinin. The efficiency of sports
activities was calculated by the coefficient efficiency of the player presented in
the competition statistics.

According to the design, the research is a comparative analysis of compa-
tibility parameters of sports team members who differ in their efficiency indica-
tors.

Results of the research. With the help of comparative analysis it was found
the statistically reliable differences in various samples of athletes, namely:

— among members of one team who possess identical indicators of iner-
tia — mobility of nerve processes, also their subjective assessments of the game
partner and high success rates coincided;

— athletes with a high sociometric status in the team turned out to be sig-
nificantly more productive than teammates with a lower status;

— the general motivation for sports activities is quite expected to be signifi-
cantly higher in the group of highly productive athletes; at the same time, less
productive players are dominated by a focus on themselves; and there are no
differences in the severity of focus on interactions in different groups.

Conclusions. The empirical data proves that the content of separate com-
ponents of compatibility (psychophysiological and sociopsychological) differs
significantly among players with different success of sports activities. A hypo-
thesis about the indirect nature of the connection between compatibility in the
«athlete-athlete» system and the performance of team activities was raised.

Key words: interpersonal relationships, compatibility, athletes-players, effi-
ciency of sport team activities.

Introduction
The problem of forming a socio-psychological climate in
the team is relevant for sports activities no less than for any
other ones. A sports team is a group that gains the status of a
team when it assumes the functions of representing an organi-

zation at one or another competition.
Since the emergence of the sports group, being a formal or-
ganization, it has clear and specific tasks, the implementation
of which is focused on both the trainer and the entire team.
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The efficiency of game sports directly depends on the level of
relations between athletes, their teamwork, mutual assistance,
mutual responsibility, mutual understanding. G.D. Babushkin,
E.V. Kulagina (Babushkin & Kulagina, 2019), A.M. Groshev,
V.V. Butorin (Groshev & Butorin, 2018), Y.A. Kolomeitsev
(Kolomeytsev, 2004), R.L. Krichevskiy, E.M. Dubovskaia (Kri-
chevskyi & Dubovskaia, 2001), K.S. Shalaginova, A.M. Davy-
dova (Shalaginova & Davydova, 2019) state that high efficien-
cy of team activity is possible only in conditions of positive
interpersonal relationships.

From the G.M. Andreeva’s point of view (Andreeva, 1981),
the existence of interpersonal relations within various forms
of social relations is the implementation of impersonal (social)
relations in the activities of particular people, in acts of their
communication and interaction. The researcher says that the
emotional basis, allowing them to be considered as a factor in
the psychological climate of the group, is the most important
specific feature of interpersonal relationships. The emotional
basis of interpersonal relationships means that they arise on
the basis of certain feelings that are emerging between people.
Y.P. Platonov (Platonov, 1990) shares this position by spea-
king about positive and negative emotional states, conflict
(intrapersonal and interpersonal), emotional sensitivity, self-
satisfaction, partners, work, etc.

A.V. Petrovskiy (Petrovskiy, 1982: 169) considers inter-
personal relations as «subjectively experienced relationships
between people, objectively manifested in the nature and me-
thods of mutual influences exerted by people on each other in
the process of joint activity and communication. Interpersonal
relationships are a system of attitudes, orientations, expecta-
tions, stereotypes and other dispositions through which people
perceive and evaluate each other. These dispositions are media-
ted by the content, goals, values, organization of joint activi-
ties, and serve as the basis for the formation of a psychological
climate in the team».

© Havrylovych Oleksandr
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.60-77

62 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

Analysis of researches devoted to the study of the dyna-
mics of interpersonal relationships, the effectiveness of joint
activities and other socio-psychological phenomena allows us
to talk about their conditionality by a certain ratio of the in-
dividual-psychological characteristics of interacting people.
The positive effect of a combination of individual-psychologi-
cal characteristics on observed phenomena is denoted as the
compatibility of subjects of interaction (Andreeva, Bogomolo-
va & Petrovskaia, 1984), etc. The phenomenon of compatibility
consists in «a combination of psychophysiological, characteris-
tical, personal, socio-psychological, motivational-incentive,
professional and other individual features of group members
that contribute to the formation and preservation of positive
interpersonal relations, effective interaction, maintenance of
good health and mood, efficiency and, in general, the effec-
tiveness of joint activities during targeted group functioning»
(Zamaletdinov & Bogdashevsky, 1984: 16), etc.) Thus,
N.N. Obozov (Obozov, 2000), considering compatibility based
on the results of activity and interaction, psychophysiological
shifts and energy costs, subjective satisfaction with joint ac-
tivities and without fixing attention to personal qualities or
psychomotor reactions, proposes to assess interpersonal com-
patibility on the basis of similarity, which is characterized by
stable mutual elections in sociometric testing, identical in the
level of development personal qualities, the same assessment
of the situation, people, events, similar decision making, high
coordination of speed, pace, rhythm and time of interaction,
and the principle of complementarity, as mutual compensa-
tion for individual personality properties, qualities, physical
characteristics that ensure the integrity and effectiveness of
interconnected actions.

The partial nature of compatibility, expressed in its mani-
festation not global, but only in connection with the imple-
mentation of specific types of group activities is considered in
the works of R.L. Krichevskiy (Krichevsky, 2001). However,
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in the same situations, athletes may not effectively solve the
tasks, they may be incompatible. In this regard, A.V. Rodionov
(Rodionov, 1979) argues that it is important not to correspond
or coincide fully with qualities, but to balance the capabilities
of a partner and complementarity.

The development of the compatibility problem in psycho-
logical science is associated with attempts to classify it. A
theoretical and methodological analysis of the problem of com-
patibility in psychological science made it possible to identi-
fy the difference in approaches to its study in domestic and
foreign literature. Thus, the last is characterized by an inter-
pretation of the problem being studied from the point of view
of necessary and behavioral approaches (Shaw, 1976; Schutz,
1958, etc.). In the domestic literature, the study of compati-
bility is dominated by adaptive, functional and structural ap-
proaches (Obozov, 1979).

The content of the adaptive approach to the study of the
problem determines the interpersonal relationships being
developed between partners due to their compatibility. The
approach focuses on the study of such components of compatibi-
lity as mutual understanding, empathy, identification, respect,
attraction, positive emotions.

The definition of compatibility as a measure to harmonize
the roles of interacting parties takes place in a functional ap-
proach. The center of study here is not the personality proper-
ties, but the structure of the distribution of roles in the group.
Models are presented and interoperability research strategies
are proposed.

The development of options for the most rational combina-
tions of parameters and properties of participants in various
interpersonal interactions is presented in the structural ap-
proach. The revealed compatibility patterns are reflected in
the principles of similarity — contrast, symmetry — comple-
mentarity. Analysis of scientific works gives an idea of models
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and types of compatibility that differ in the representation of
structural content by different authors (Kolomeitsev, 1984;
Krichevskiy, 2001; Obozov, 2000, etc.).

In order to be effective, sports team activity must be cha-
racterized by the coordination and synchronism of the actions
of its members, which is largely due to their compatibility. In
sports, compatibility is understood as «the effect of combining
and interacting individuals». It is characterized by maximum
subjective satisfaction of partners with each other at signifi-
cant (above average) emotional-energy costs (Kolomeitsev,
2004: 41).

The study of the compatibility problem in sports activi-
ties is extremely relevant for sports of a team-game nature,
where in the first place there is always We, and efficiency is
determined by the quality of interaction. The compatibility
is the most important condition for the formation of an ef-
fective team, and in general, team formation in sports. The
team is considered as a target organizational group with a high
level of cohesion by V.M. Davydov and I.D. Ladanov (Davy-
dov & Ladanov, 1985), arguing that in the process of staffing
the team, should be taken into account: mutual autonomy of
needs; mutual complementarity of needs; mutual complemen-
tarity in knowledge; mutual addition in skills and experience;
commonality of the value system and rules of conduct of team
members.

In the studies of R.L. Krichevskiy and E.M. Dubovskaia
(Krichevskiy & Dubovskaia, 2001), the connection of the prob-
lems of team formation in sports with the solution of the issue
of the psychological compatibility of people is also noted.
Scientists argue that it is especially important to take into
account the functioning of two mechanisms of compatibility at
the stage of recruiting a sports team: synergy (similarity) and
compensation (complementarity). According to their point of
view, the basis of command formation is formed by:
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1) the study of the phenomenon of group cohesion;

2) highlighting the leading role of the manager in team
formation;

3) establishing an effective positional and role structure;

4) consideration of psychological compatibility.

The problem of compatibility is especially relevant in the
context of ensuring the optimal psychological climate in the
sports team in order to increase the mental reliability of ath-
letes — one of the most important indicators of the effective-
ness of sports activities, and, as a result, the full realization
of their professional potential.

Theoretical analysis of works on the problem of compatibi-
lity in the field of sports psychology suggests that there is no
consensus among researchers regarding varieties of compati-
bility. In Russian-language literature we often encounter the
isolation of social, psychological and psychophysiological types
of compatibility.

Thus, social compatibility is characterized by the unity of
views and judgments regarding economic, political and moral
processes taking place in society, similar points of views on the
behavior and actions of individual members of the collective,
similar beliefs and moral principles.

Psychological compatibility is manifested in the psycholo-
gical properties’ harmony of the group members, as well as the
functioning consistency of their mental processes.

Psychophysiological compatibility reflects the similarity of
people in such parameters as age, the degree of physical, sen-
sorimotor and psychomotor development (reaction rate), the
level of training and preparedness (energy consumption), and
the manifestation of individual psychological features.

Y.A. Kolomeitsev suggests talking about socio-psychologi-
cal compatibility as an integral concept of the phenomenon of
compatibility, which includes «the unity of views and opinions
on the norms and requirements of society, the same needs,
motives and values system, synchrony of psychomotor reac-
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tions, level of arousal and inhibition, similarity in such per-
sonal qualities as extra-introversion, syntony, attention, speed
of information processing, etc.» (Kolomeitsev, 2004: 120).

Socio-psychological compatibility in interpersonal relation-
ships suggests:

1) complimentarity of needs implying an addition expres-
sion of needs;

2) congruence of needs, when both subjects (partners) have
similar needs, satisfied by the same interpersonal relation-
ships;

3) complementarity of skills involving compensation of un-
developed abilities in one subject by another (partner);

4) complementarity of knowledge when both partners have
different knowledge, so that each of them can learn from each
other;

5) community of values, where partners in joint activities
have a common value system and rules of conduct (Obozov,
1979).

If athletes coincide at all levels, we can talk about their
complete socio-psychological compatibility. In cases of their
apparent mismatch, a psychological barrier arises when people
don’t perceive each other, don’t want to communicate, coope-
rate, which leads to the formation of an unfavorable psycho-
logical climate in the sports team.

In the works devoted to the study of compatibility, we
find the use of a wide variety of its criteria or indicators:
high group cohesion, stability over time, high mutual under-
standing between partners, low conflict in the group, high ef-
ficiency of group activity, i.e. any of socio-psychological phe-
nomena taken in its positive meaning. N.N. Obozov (Obozov,
2000) proposes to evaluate compatibility directly based on: the
results of activity and interaction, psychophysiological shifts
and energy costs of participants in the activity, subjective sa-
tisfaction with joint activity.
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Research Objective
This article contains a description of the differences in
compatibility parameters (psychophysiological and socio-psy-
chological) among athletes of the same team, demonstrating
different performance of sports activities.

Research methods and methodology

The aim of our research is to study the expression of dif-
ferent compatibility types (psychophysiological and socio-psy-
chological) between game athletes with different performance
of team activities.

Previously, we worked to identify certain types of compa-
tibility between athletes (at the «horizontal level»).

Thus, psychophysiological compatibility was established on
the basis of the identity of characteristics such as inertia-mo-
bility of nervous processes. The following methods were used
to define it:

— cinematometric method by E.P. Ilyin (Ilyin, 1981);

— technique for diagnosing the temperament of Y. Streliau
in the modification of B.A. Viatkin (Viatkin, 1978).

Further, a conversation was conducted with athletes for
this purpose to identify:

a) with which of the athletes they work with pleasure, who
take a hint them;

6) who is difficult to work with, who is unpleasant.

To diagnose socio-psychological compatibility, the follo-
wing methods were used:

— methodology «Sociometry» by I.P. Volkov (Volkov, 1989);

— methodology «Attitude to training and competitive acti-
vity» (ATCA) by Y.A. Kolomeitsev (Kolomeitsev, 2004);

— methodology «Orientation of Personality» by V. Smeykl
and M. Kucher in the modification of Y.A. Kolomeitsev (Kolo-
meitsev, 1984);

— methodology «Motives of sports activity» E.A. Kalinin
(Kalinin, 1982).
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The efficiency of athletes was estimated using the player’s
success factor presented in the competition statistics, reflec-
ting: the volume of the player’s technical and tactical actions
implemented, the density of the technical and tactical actions,
the quality of his performance of game actions.

The sample included 100 athletes of playing sports of a
professional level (n = 100): male players of the backup team of
the Dynamo Brest club, volleyball players of the Western Bug
men’s team in Brest, volleyball players of the Pribuzhie wo-
men’s team in Brest, basketball players of the Victoria women’s
team in Brest, etc. Participation in the study was voluntary.

Results and Discussion

78 interviewed athletes, among 100 ones, named one or
two athletes from their teams with whom they gladly work,
who take a hint them (we combined them into group A) and
who is difficult to work with, who is unpleasant (group B).

Correlation analysis of the inertia-mobility characteristics
of athletes showed that there are almost no differences in these
indicators (t = 0.48) between the respondent athlete and single-
team athletes of group A, while there are reliable differences
t = 2.15 between the respondent athlete and single-team ath-
letes of group B; p < 0.05).

A comparative analysis of the athletes’ performance
of both groups showed reliable differences in their results.
With the equality of athletes of these groups in age and ath-
letic experience, group A of athletes had higher athletic re-
sults (t = 3.76; p < 0.05). Thus, sports teams whose members
have similarities with each other in such an indicator of the
psychophysiological characteristic as «inertia — mobility» are
able to achieve greater success in sports than those teams to
which this similarity is not inherent. At the same time, it is
important to note that it is not psycho-physiological compati-
bility itself that provides an increase in results (discussions
with athletes revealed they could hardly realize it). It is more
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correctly to say that psychophysiological incompatibility is ref-
lected in the emotional perception of the pace of movements,
behavior, and then the whole personality. So the athletes-res-
pondents were not satisfied with physical and technical data,
but the pace of exercises, how they behave in communication
and interaction in the classmates who compiled the group B.
These external signs determined the athlete’s attitude to other
members of his sports team. For example, athletes with mo-
bile nervous processes disapproved their inert one-team. Inert
athletes did not like the behavior of a mobile one-team. The
displeasure of the athlete, caused by the behavior of members
of his team, cannot but affect the desire to work with them,
on their relationship.

The object was the women’s national basketball team «Vic-
toria» in Brest in the study of the impact of socio-psychologi-
cal compatibility on the relationship of athletes and the effec-
tiveness of their activities. To this end, sociometric testing
was carried out, which simultaneously gave information about
the hierarchical structure of the team. The leaders stood out in
the team, the average status of which according to the 2 for-
mal criteria — joint training and joint part in competitions —
was + 7 and outsiders with an average status of 6.4 (t = 2.13;
p < 0.05).

The analysis of the players’ success performances in the
series of competitions revealed the level of performance of
each athlete. Based on this and the value of personal status,
the team was divided into two subgroups: successfully players
and unsuccessfully ones. The average score of success was 4.34
points (out of 5), unsuccessful — 3.4. The difference is statis-
tically significant (t = 3.13; p < 0.05). A comparative analysis
of the success of performances with the size of personal sta-
tuses makes it possible to establish the presence of a function-
al connection between these variables. Further studies have
shown that interoperability elements and their interrelation-
ships have imprinted impact of the activities.
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The following compatibility elements: attitude to training
and competition, motivation of sports activities, focus as men-
tal quality, focus as a life goal, criteria of socio-psychological
climate, etc. in quantitative terms differed significantly de-
pending on which subgroup they belonged to. Thus, the atti-
tude to training and competition in the subgroup of successful
at a reliable level is higher than in the subgroup of unsuccess-
ful ones. Motivation of sports activity, which structure inclu-
ded the need for achievement, wrestling, self-improvement
was higher in the subgroup of successful ones.

Differences in focus as a mental quality among the repre-
sentatives of these subgroups were mixed. The unsuccessful
participants exceeded their counterparts at a reliable level in
focus on themselves, were the same in focus on interaction
with them and were inferior to successful in focus on the task
(t = 1.7 — trend towards reliability).

A comparison of subgroups in focus as a life goal showed
the superiority of successful ones in focusing on achieving
high sportsmanship (t = 3.9; p < 0.05). According to the crite-
ria No. 18 (I do sports in order to visit abroad) and No. 25 (I do
sports to be in a team, communicate), unsuccessful partici-
pants differ from successful ones at a reliable level (t,, = 3.12;
p < 0.05) and (t,, = 2.74; p < 0.05). According to criteria
No. 26, 34—-35, successful ones exceed unsuccessful ones at a
reliable level (t,,= 2.77; t,, = 2,58; t,.= 3.36 at p < 0.05) (Gav-
rilovich, 2017).

Conclusions
Thus, as a result of the study, we have identified signifi-
cant compatibility relationships with the efficiency of sports
achievements. It is fair to say that compatibility is connected
with the efficiency of team activities rather indirectly, through
the factor «attitude to training and competitive activities».
Like the psychophysiological, socio-psychological compatibility
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acts as a really good basis for establishing expedient relation-
ships in the «athlete — athlete» system, providing the prere-
quisites for a positive attitude of the athlete to training and
competitive activities, helping him or her to set the mood for
active, conscientious completion of the task and forming a fa-
vorable emotional background in the team, thereby positively
affecting the growth of the results of the sports team.

Literature

Amngpeesa I''M., BoromosioBa H.H., IlerpoBckasa JI.A. CoBpemMeHHasi COIH-
anbHad ncuxosorusd. Mocksa : IIpocBemienue, 1984. 270 c.

Angpeea I''M. (Pex.). MeXauuHOCTHBIE BOoCcTIpuATUA B rpynmne. Mocksa :
MI'Y, 1981. 294 c.

Ba6ymikuu I'.I., Kynaruaa E.B. Ilcuxosoruueckas COBMECTHMOCTD B CIIOD-
TUBHOHM [OEeATENBHOCTU U aJITOPUTM ee ompeaeneHus. CnopmusHbuLil
ncuxonoez, 2019, 3, 46—49.

Boakos N.II. Comuomerpus. IIpakTuuecKkue 3aHATUA MO cuxoyoruu. Mo-
ckBa : PuskysabTypa u cumopt, 1989. C. 52-55.

Barkuu B.A. Poab TeMIiepaMeHTa B CIIOPTHUBHOU mesaTenbHOocTH. MockBa :
duskyabTypa u cruopt, 1978. 134 c.

T'aBpuioBuu A.A. CoBMECTUMOCTh KaK MOKa3aTeJ b MEKJIUYHOCTHBIX OTHO-
HIeHUY B CIOPTUBHOHN KoMaHe U 3(M(MEeKTUBHOCTU ee NeATebHOCTH.
Hayunvie mpydv. Pecnybiukancroz0 UHCMUmMyma 6blculeil ULKOJLbL.
Hcemopuueckue u ncuxonozo-nedazozuieckue HAyku: COOPHUK HAyU-
HBIX crareii: B 3 1., 2017, 17 (3), 64-70.

I'pomie A.M., Byropun B.B. OcobeHHOCTI BIUAHUA ICUXOJOIMYECKON COB-
MECTUMOCTH U CILJIOUEHHOCTH UTPOKOB Ha Pe3yJbTaTUBHOCTH KOMAH/I-
HBIX JeficTBUil. Yuenvie 3anucku ynugepcumema umenu 11.®. Jleczagp-
ma, 2018, 4 (158), 387-391.

HasermoB B.M., Jlaganos M.[l. Ilcuxosmoruueckas COBMECTUMOCTb B TPYIO-
BBIX KoJLIeKTuBax. Mocksa : AHX, 1985. 46 c.

Bamaneraunos U.C., Borpamesckuit P.B. O HEKOTOPBIX IIEPCHEKTHUBAX U3Y-
YEeHUS UM COBEPIIEeHCTBOBAHUA II03HABATEJIbHO-TBOPUECKOM HAesATesIb-
HOCTU JIMYHOCTU U Trpynnsl. Ilcuxonozuueckuil scyprar, 1984, 5 (5),
13-23.

Unvun E.II. (Pexn.). Meroguueckue yKasaHUA K OPAKTUKYMY IIO0 ICUXO(DU-
suogoruu. Jleunurpan : JIT'TINA um. A.M. T'epriena, 1981. 86 c.
Kosowmeiines FO.A. B3anMoOTHOIIIEHWST B CIHOPTHUBHON KoMmaHze. MockBa :

duskyasTypa u cuopt, 1984. 128 c.

© Havrylovych Oleksandr
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.60-77

72 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

Komnowmeiines FO.A. Conuanbuas ncuxosiorusa cnopra. Munck : BI'TIY, 2004.
292 c.

Kpuuesckuit P.JI., [ly6oeckas E.M. ComuanbHas ICUXOJOTUA MaJIOH I'PYII-
ubl. MockBa : Acmekr IIpecc, 2001. 318 c.

060308 H.H. MexauunocTHble oTHomIeHusi. Jleuuurpan : Wsg-so JITY,
1979. 151 c.

060308 H.H. CoBmectumocTh u cpabaTbiBaemocTh Jitogeii. Caukt-IleTep-
oypr : JIHIIIT «O6auk», 2000. 212 c.

ITerpoBckuii A.B. JIuunocts. [earenbrocts. Komnektus. Mocksa : Iloaurt-
uszar, 1982. 255 c.

IInarornoB IO.II. Ilcuxosorus KOJJIEKTUBHOM OeATeJbHOCTH. JIeHWHTrpas :
JITY, 1990. 181 c.

Popmonos A.B. IlcuxoJsiorusa cnopra BBICHINX AOCTHKeHUil. MocKBa : ®Pus-
KyJabTypa u cmopt, 1979. 104 c.

ITamarumosa K.C., HaBbimoBa A.M. OcHOBHBIE MOAXOABI K OINTHUMMU3AIAHN
ICUXOJIOTUYECKOr0 KJINMAaTa B CIIOPTHUBHOU Komauge. Mup nedazozu-
Ku u ncuxonozuu, 2019, 1 (30), 210-225.

Schutz, W.C. FIRO: A three-dimensional theory of interpersonal behavior.
New York : Holt, Rinehart & Winston, 1958. 267 p.

Shaw, E. Group dynamics: the psychology of small group behavior. New
York : McGraw-Hill, 1976. 480 p.

References

Andreieva, G. M., Bogomolova, N. N., & Petrovskaia, L. A. (1984). Sovre-
mennaia sotsialnaia psikhologiia [ Modern social psychology ]. Mosk-
va : Prosveshcheniie [in Russian].

Andreieva, G. M. (Ed.). (1981). Mezhlichnostnyie vospriiatiia v gruppe
[Interpersonal perceptions in a group]. Moskva : MGU [in Russian].

Babushkin, G. D., & Kulagina, E. V. (2019). Psikhologicheskaia sovmes-
timost v sportivnoi deiatelnosti i algoritm yeie opredeleniia [Psy-
chological compatibility in sports activities and the algorithm for
determining it]. Sportivnyi psikholog — Sport Psychologist, 3, 46—49
[in Russian].

Volkov, I. P. (1989). Sotsiometriia. Prakticheskiie zaniatiia po psikhologii
[Sociometry. Practical classes in psychology ]. Moskva : Fizkultura i
sport [in Russian].

Viatkin, B. A. (1978). Rol temperamenta v sportivnoi deiatelnosti [The
role of temperament in sports activity ]. Moskva : Fizkultura i sport
[in Russian].

Gavrilovich, A. A. (2017). Sovmestimost kak pokazatel mezhlichnostnykh
otnoshenii v sportivnoi komande i effektivnosti yeie deiatelnosti

© Havrylovych Oleksandr

DOI (article): https://doi.org/10.32626/2227-6246.2021-53.60-77

http://journals.uran.ua/index.php/2227-6246 73




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

[Compatibility as interpersonal relations indicator in sports team
and its efficiency of activity]. Nauchnyie trudy Respublikanskogo
instituta vysshei shkoly. Istoricheskiie i psikhologo-pedagogicheskiie
nauki — Scientific works of Republic Institute of Higher School. His-
torical and Psychological-Pedagogical Sciences, 17 (3), 64-70 [in
Russian].

Groshev, A. M., & Butorin, V. V. (2018). Osobennosti vliianiia psikho-
logicheskoi sovmestimosti i splochennosti igrokov na rezultativnost
komandnykh deistvii [Features of the influence of psychological
compatibility and cohesion of players on the effectiveness of team
actions]. Uchenyie zapiski universiteta imeni P.F. Lesgafta — Scien-
tific Notes of P.F. Lesgaft University, 4 (158), 387—391 [in Russian].

Davydov, V. M., & Ladanov I. D. (1985). Psikhologicheskaia sovmestimost
v trudovykh kollektivakh [ Psychological compatibility in labor collec-
tives]. Moskva : ANH [in Russian].

Zamaletdinov, I. S., & Bogdashevskii, R. B. (1984). O nekotorykh perspek-
tivakh izucheniia i sovershenstvovaniia poznavatelno-tvorcheskoi
deiatelnosti lichnosti i gruppy [About some prospects of studying and
improving the cognitive and creative activity of an individual and
a group]. Psikhologicheskii zhurnal — Psychological Journal, 5 (5),
13—-23 [in Russian].

Ilin, E. P. (Ed.). (1981). Metodicheskiie ukazaniia k praktikumu po psikho-
fiziologii [Guidelines on the workshop on psychophysiology]. Lenin-
grad : LGPI im. A.I. Gertsena [in Russian].

Kolomeitsev, Yu. A. (1984). Vzaimootnosheniia v sportivnoi komande [ Re-
lationships in a sports team]. Moskva : Fizkultura i sport [in Rus-
sian].

Kolomeitsev, Yu. A. (2004). Sotsialnaia psikhologiia sporta [Social psycho-
logy of sports]. Minsk : BGPU [in Russian].

Krichevskii, R. L., & Dubovskaia, E. M. (2001). Sotsialnaia psikhologiia
maloi gruppy [Social psychology of a small group]. Moskva : Aspekt
Press [in Russian].

Obozov, N. N. (1979). Mezhlichnostnyie otnosheniia [Interpersonal rela-
tionships]. Leningrad : Izd-vo LGU [in Russian].

Obozov, N. N. (2000). Sovmestimost i srabatyvaemost liudei [ Compatibility
and human responsiveness]. Sankt-Peterburg : LNPP «Oblik» [in
Russian].

Petrovskii, A. V. (1982). Lichnost. Deiatelnost. Kollektiv [Personality. Ac-
tivity. Group ]. Moskva : Politizdat [in Russian].

Platonov, Yu. P. (1990). Psikhologiia kollektivnoi deiatelnosti [ Psychology
of collective activity ]. Leningrad : LGU [in Russian].

© Havrylovych Oleksandr

DOI (article): https://doi.org/10.32626/2227-6246.2021-53.60-77

74 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

Rodionov, A. V. (1979). Psikhologiia sporta vysshikh dostizhenii [ Psychology
of high-performance sports]. Moskva : Fizkultura i sport [in Russian].

Shalaginova, K. S., & Davydova, A. M. (2019). Osnovnyie podkhody k op-
timizatsii psikhologicheskogo klimata v sportivnoi komande [Basic
approaches to optimizing the psychological climate in a sports team].
Mir pedagogiki i psikhologii — The World of Pedagogy and Psycholo-
8y, 1 (30), 210-225 [in Russian].

Schutz, W. C. (1958). FIRO: A three-dimensional theory of interpersonal
behavior. New York : Holt, Rinehart & Winston.

Shaw, E. (1976). Group dynamics: the psychology of small group behavior.
New York : McGraw-Hill.

laspunoeu4 OnekcaHOp. Ocobausocmi cymicHocmi Mmixc cnopmcmeHamu-
i2posukamu 3 pizHoro pe3ynbmamueHicmo KomaHOHOI dianbHocmi

AHOTAUIA

Mema cmammi nonazae 8 NopieHANBHOMY aHAnI3i napamempie cymicHocmi
(ncuxogpizionoziyHol ma couyiasbHO-NCUX0102i4HOI) criopmcmeHis-ieposukie i3
Pi3HOI pe3ynbmamusHicmo KOMAHOHOI OisabHOCMI.

Memoou. Y docnidxiceHHi 6bpanu y4acme criopmcmeHu, AKi npedcmasss-
tome pi3Hi ieposi suou cnopmy (¢pym6os, 6ackembon mowo). lNcuxogpiziono-
2iYHa cymicHicmb sus4anaca 3a O0MOMO20t0 KiHemMmamomempuyHOi MemoOouKu
E.1. InbiHa, memoOuKu diazHocmuKku memnepameHmy . Cmpensy, a MAKOX
8inbHOI beciou. [aa 8UMipto8aHHA napamempie coyianbHO-NCUX002i4YHOI cy-
MiCHOCMIi CIopMCcMeHie 8UKOPUCMAHO MaKi Memoouku, AK: «Coyiomempis» 6
moougikauyii I.M1. Bonkosa; memoouka «CmaesieHHA 00 mpeHyaasibHoi ma 3ma-
2anb6Hoi disnbHocmi» (OTCA) FO.A. Konomeliyesa; memoduka «CripamoeaHicme
ocobucmocmi» B. Cmelikna i M. Kyyepa e moougpikayii HO.A. Konomeliyesa;
memooduka «Momusu criopmusHoi dianbHocmi» E.A. KaniHiHa. Pesynsmamus-
Hicmb criopmusHoi difnbHOCMI po3paxosyeasacs 3a 00NOMO20t0 KoegiyieHma
ycniwHocmi 2pasus, npedcmaessneHo20 y cmamucmuuyi 3MazaHe.

3a c80im 3micmom 0ocnioxnceHHA A815€ cob0t0 MopisHAAbHUU aHANI3 napa-
mempig cymicHoCmi y4acHUKi8 0OHiel cnopmueHoi KOMAaHOU, AKi 8i0pPi3HAOMbCA
30 MOKA3HUKAMU pe3yabmamusHocmi ix disabHocmi.

Pe3ynbmamu 0ocnioxceHHA. [lopieHAnbHUL aHAI3 8ug8U8 crmamucmuy-
Ho 0ocmosipHi 8idMiHHOCMI 8 pi3HUX 8UBIPKAX cTopmMcMeHis, a came:

— 8 YYACHUKIi8 OOHIiEI KOMAHOU, fKi 807100ilomb I0eHMUYHUMU MOKA3HU-
Kamu iHepmHocmi — pyxausocmi Hepsosux rpouecis, 36i2aauca mMakoxc ix cy-
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6’ekKmusHI oyiHKU napmHepie Mo 2pi U 8UCOKI MOKA3HUKU ycriwHocmi Oifsb-
Hocmi;

— CNoOpMCMeHU, AKi 807100il0Mb BUCOKUM COUioMempuyHUM cmamycom y
KOMQHOI, 8USBUAUCA iCMOMHO pe3yabmamueHiluuMu 3a C80iX napmHepis rno
KOMQHOI 3 HUXYUM CMamycom;,

— 3020716HA MOMUBAYIA CNOpMUBHOI BifAbHOCMI UiKOM O4iKy8aHO 8ipo-
2i0HO 8UW,O 8 2PpYi BUCOKOPE3YAbMAMUBHUX CIOPMCMEHIS; NPU UbOMY 8 MeHW
pe3ysibMmamuesHUX i2po8UKi8 NepesaMm ae cripamosaHicme Ha cebe, a 8iOMiHHO-
cmi'y supaxeHocmi cripAMo8aHOCMi Ha 830EMOOIT 8 pi3HUX 2pynax 8i0CYyMHi.

BucHo8KU. EMMipu4YHO 8CMAHOB/1EHO, W0 3MiCM OKPEeMUX KOMIMOHEH-
mie cymicHocmi (ncuxodpizionoziyHoi ma coyiasnsHoO-rcuxonoi4Hoi) icmomHo
8iOpi3HAEMbCA y CrIopMCMeHis-i2po8uUKig i3 pi3HO ycriwHicmo criopmusHoi
disnbHOoCcmI. BucnosneHo 2imnome3y npo onocepedkosaHuli xapakmep 38°A3Ky
MiXC CyMICHICMIO 8 cucmemi «CriopmcmeH — CIoPMmMCcMeH» | pe3ynemamueHicmio
KOMAHOHOI dianbHocmi.

Karouoei cnoea: mixcocobucmicHi cmocyHKU, CymicHiCmb, criopmcmeHu-
i2posuKu, pe3yanbmamueHicmb Criopmu8HoOi KOMAHOHOI QisnbHOCM.

laepunosuy AnekcaHdp. OcobeHHOCMU coemecmumocmu Mexcdy criopmc-
MeHaMU-U2poBUKaMU € pa3Hol pe3ysbmamueHOCMobto KOMAaHOAHOU deamerns-
Hocmu

AHHOTALNA

Leab cmameu 3a0K11040emcs 8 CpasHUMENbHOM GHAU3E Napamempos cosme-
cmumocmu (ncuxogpusuonoauveckoli u coyuanbHo-ncuxonoauyeckoli) cropm-
CMEeHO08-U2P08UKO8 C PasHOU pe3ysbmamusHOCMbl0 KOMAHOHOU Oesmerb-
Hocmu.

Memodel. B uccinedos8aHUU MPUHUMAAU y4acmue CriopmcmeHsl, npeo-
cmaenswue pasau4Hele uepossie 8udsl criopma (¢hymbos, backembon u 0p.).
Mcuxoghuzuonozuveckas coeMecmumMocme U3y4anace € NOMOWbIO KUHEMAMO-
mempuyeckol memoouku E.l1. NinbuHa, memoOuKu OuazHOCMUKU memrnepa-
meHma A. Cmpensy, a makxce ceob00Hol becedwbl. [ usmepeHUs napamem-
P08 CcoyuanbHO-NMCcUXono2u4YecKoli coeecmumocmu CropmMCcMeHO8 UCMO/Mb308d-
Hbl makue MemoOduKu, Kak: «Coyuomempus» 8 moougukayuu .M. Bonkosa;
mMemoouKa «OmHoweHuUe K mpeHuposo4Holi U copesHosamesnbHol desmernso-
Hocmu» (OTC/A) 0.A. Konomeliuesa; memoouka «HanpasneHHocmMs AU4YHOC-
mu» B. Cmelikna u M. Kyyepa e moougpukayuu tO.A. Konomeliyesa; memoouKka
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«Momussl cnopmueHoli desmensbHocmu» E.A. KanuHuHa. Pe3ynbmamugHocms
cropmusHoli desmeanbHOCMU PaCCYUMbI8AAACL MOCPEeOCMBOM KO3IhduyueH-
ma ycnewHocmu UepoKa, npedcmasaeHHo020 8 CMAmMUCMUKe CopesHO8AHUL.

Mo ceoemy codepxaHuto ucciedosaHue npedcmasnasem coboli cpasHu-
mesnbHbIl aHaAU3 Napamempos co8MecmuMocmu y4acmHUKo8 00HoU criop-
mueHoUl KOMAaHObI, OMAUYAIOWUXCA MOKA3aMenamu pe3ysbmamusHOCMU Ux
deamesnbHoCcMuU.

Pe3ynbmamel uccnedosaHus. CpasHUmMesbHbIl aHAAU3 06HApYX U cma-
mucmuyecku 0ocmosepHble pasauvus 8 pPa3HbiX 8bIOOPKAX CNOPMCMeHO8, a
UMEHHO:

— Yy Yy4ACMHUKO8 00HOU KOMAHObI, 06/1a0aouUX UOEHMUYHbIMU MOKA3a-
menAaMU UHePHOCMU — MOOBUXCHOCMU HEPBHbIX MPOUECccos, co8nadanu maxke
UxX cybbeKmueHble OUeHKU NapmHepos o uzpe U 8bICOKUe MoKasamernu ycreuw-
Hocmu deamesibHOCMU;

— ciopmcmeHsl, 06a1a0arowue 8bICOKUM COUUOMEMPUHECKUM CMamycom
8 KOMAHOE, 0KA3asUCh CyuwecmseHHO pe3ysiemamugHee c80UX 0OHOKOMAHOHU-
K08 ¢ bosiee HUSKUM cmamycom;

— o0bwaa Mmomusayusa criopmusHoli desmesnbHOCMU B810/IHE OHUOJEeMOo
0ocmogepHo sbile 8 2pyrnie 8bICOKOPEe3ys1bMamMuUBHbIX CTOPMCMEH08; npu
2MOM y MeHee pe3ysibmamueHbIX U2posuKos npeobnadaem HanpasaeHHOCMb
Ha cebs, a pasauyuA 8 8biPaXeHHOCMU HAMpPasaeHHOCMU Ha 83aumodelicmeus
8 PA3HbIX 2pYNNAXx omcymcmeayom.

Bbi800bI. IMMUPUYECKU YCMAHOB/EHO, YMOo co0epHaHue omoesnbHbIX
KOMIMOHEHMOo8 coemMecmumocmu (Mcuxogpu3uono2u4eckoli U coyuanbHo-Mcuxo-
s102uyeckoli) cywecmeeHHO omau4aemcs y CiopmcmeHo8-u2po8uKo8 ¢ pa3Holi
ycrewHocmoto criopmusHol desamesnbHocmu. BoickazaHa aunomesa o6 ono-
Cped0B8AHHOM XapaKkmepe ceA3U Mexdy COBMECMUMOCMbIO 8 cUuCmeme «Crop-
mcmeH — CIOPMCMEH» U pe3ysibmamueHOCMbo KOMAHOHOU desmenbHocmu.

Knrouesble cnoea: MemaU4YHOCMHbIE OMHOWEHUA, COBMECmMUMOCMb,
CrOPMCMEHbI-U2POBUKU, pe3ysbmamugeHOCmb CI'IOmeBHOU KoMaHOHoU Oes-
mesibHoCcMmu.
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ABSTRACT

The purpose of the article is to carry out a theoretical and methodological ana-
lysis of the psychological structure of communication. According to the purpose,
the structural-logical analysis of communication is carried out, its basic com-
ponents are identified and the psychological model of communication is repro-
duced.

Methods and techniques. Theoretical and methodological research was
carried out on the basis of structural-logical, systematic and differential analysis,
comparison, generalization, systematization, and scientific modeling.

Results and discussions. Based on scientific research, the essence of the
concept of «communication» is clarified, its most important features and forms
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are determined. There are three main components of communication: communi-
cative interaction, communicative behavior, and communicative activity.

By means of scientific analysis, a structural analysis of communicative in-
teraction was carried out, which made it possible to single out its components
and the smallest structural elements. The main components are communication
and interpersonal relationships. The smallest structural elements are defined
as a communicative event, as a holistically realized episode of communication,
which involves interactive-informational exchange and communicative situa-
tion, as an interconnected set of external and internal factors realized in a par-
ticular communicative act.

In addition, the study of communication identified two other components:
communicative behavior as a social activity aimed at interaction between indi-
viduals, and communicative activity as a social speech activity that has its own
meaning and purpose. Communicative behavior is described as an individual set
of norms and traditions of communication of individuals within social communi-
ties. Communicative activity is reflected as an activity that has an independent
communicative purpose and contains all the features of activity such as goal and
process setting.

During the theoretical analysis, their smallest structural characteristics
were determined. Units of communicative behavior are defined as communica-
tive action and communicative act (interaction), the smallest units of communi-
cative activity — communicative process and communicative action.

Conclusions. On the basis of the conducted structural analysis the most
important indicators of communication were described, whose formation be-
came a necessary condition for the formation of communicative skills. A scien-
tific model of communication has been developed and presented in a schematic
presentation.

Key words: communication, communicative interaction, communicative
behavior, communicative deed, communicative act, communicative activity,
communicative process, communicative action.

Introduction
In the context of increased social urbanization of modern
society, communication is an integral part of daily activities.
Along with the function of exchanging information between
communicators, which is recognized as the most important in
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terms of communicative interaction, its purpose is to ensure
socialization among the public, establishing emotional har-
mony in interpersonal relationships, and mutual support in
overcoming critical situations. The presence of such situations
often requires psychological help.

Ensuring communication as an object of psychological in-
fluence should rely on knowledge of its structure. The analysis
of the model of communicative behavior is aimed at under-
standing the functionality of all components to determine the
one that needs correction.

In order to carry out such a structural and functional ana-
lysis, researchers have considered various aspects of the struc-
ture of communication. A psychological analysis of the levels
of construction of communicative actions has been performed
(Tomuapyk & Onydpiesa, 2018). Its social determinants have
been investigated (I'opbatiox, 2019; Moiceesa, 2009). Commu-
nication in terms of communicative linguistics is described
(Topox & Kapmaaiok, 2009; Isamkesuu & Ilpumauox, 2020;
Makapens, 2021; Cemenmor, 2010). Some neuropsychological
(Makcumenko, Trau, JlutBunuyk & Omnydpiera, 2019) and
emotional components (Mosuanosa, 2005) are clarified. Howe-
ver, the issue of coherence of structural elements and their
impact on the client’s communicative behavior is covered only
partially. Insufficient elaboration of the problem in the field
of structural analysis allowed to formulate the purpose and
objectives of the study.

The task of the article

The main task of the study is to conduct a theoretical and
methodological analysis to determine the psychological struc-
ture of communication. Concretization of research tasks makes
it possible to identify the following issues: 1) the implementa-
tion of scientific analysis of communication; 2) clarification of
its main components; 3) reproduction and schematic represen-
tation of the psychological model of communication.
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Research methods and techniques
The procedure of theoretical and methodological research
involves the use of a set of scientific research methods: struc-
tural-logical, systematic and differential analysis, comparison,
generalization, systematization, and scientific modeling.

Results and discussions

Identifying the basic concepts of communication that
would help understand the essence of this process, contribu-
tes to a deeper understanding of its significance and allows
to characterize its impact on interpersonal communication. In
psychological research, its most important features are: 1) the
availability of information to be transmitted through commu-
nication channels; 2) the presence of communicative connec-
tion between communicators; and 3) the fact of communicative
interaction as a means of realization of this connection (I'on-
yapyk & Ouydpiera, 2018; Ounydpiesa, 2020; IToyas & Bonuk,
2019).

The defining component of communication is communica-
tive interaction, which takes the form of an interactive process.
In scientific studies, it is described as an act of exchanging
information between people or a group of people, necessary
for the organization of joint activities, communication, and
psychological influence on each other. Interaction includes not
only the exchange of actions, but also ideas, interests, moods,
feelings and attitudes (JIomos, 2006).

The researcher N.V. Molchanova considers communicative
interaction as a system of mutually oriented behavioral reac-
tions that directly affect each other. It acts as a procedural
characteristic of communicative interaction: it unfolds in time
and space, stimulates the product of interpersonal communica-
tion, which comprises emotional and evaluative interpersonal
attitudes and information awareness. Thus, communicative in-
teraction as a system of mutually oriented reactions absorbs
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all the complexity of the process of communicative interaction
(Momuanosa, 2005).

The importance of theoretical and practical study of the
problem of communicative interaction, the separation of its
main features necessitates a structural-component analysis of
this category. Considering the scientific analysis of the pro-
duct of various forms of communicative interaction, it is pos-
sible to determine information awareness and emotional and
evaluative attitudes. The first one is the result of communica-
tion as an information exchange; the second is a characteristic
of productive interpersonal relationships (Ouydpiea, 2020;
Ivashkevych & Onufriieva, 2021).

In the psychology of communication, scholars have always
put communication as an informational communicative acti-
vity in a prominent place. Communication psychology explores
the characteristics of the relationships of communication par-
ticipants, helps to interact effectively with them and learn
more about themselves and the environment. In the scientific
interpretation of communication it is a process of information
exchange, establishment and development of contacts between
people, which is generated by the needs of joint activities and
involves the development of a unified strategy of interaction
(Kaiimamnosa & Ilnaka, 2011). It describes the full range of con-
nections and interactions of people, acting as a way of forming
and regulating social relationships.

Along with the concept of communication in scientific
studies, there is a category of interpersonal relations (rela-
tionships). Communication cannot take place outside the rela-
tionship, as it requires at least two people to interact. There-
fore, they are a necessary condition for communication, as they
provide communicative interaction and are responsible for the
effectiveness of communication. At the same time, communi-
cation can affect interpersonal relationships: its effectiveness
will determine the nature of mutual relations: positive, nega-
tive or indifferent.
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From M.M. Horbatiuk’s point of view, interpersonal re-
lationships are empirical relationships of real people in their
real communication. They describe the direct (or indirectly by
technical means) attitude of person to person. Their forma-
tion is based on the attitudes and emotional assessments of
people towards each other and is the basis of social formation,
which is provided through communication with other people
(TopbaTtiok, 2019).

In his study of interpersonal relationships M.M. Horbatiuk
distinguishes two types: a) evaluative and b) effective. Evalua-
tors tend to be more passive than active. They establish the
importance of mutual actions, their expediency, emotionality,
literacy; determine the extent to which the existing commu-
nicative behavior affects the achievement of goals. Actors, on
the contrary, have an active character and describe the ten-
dency to act proactively, influence various spheres of life and
control the course of communication (I'op6atiok, 2019).

The analysis suggests that the structure of communicative
interaction covers two planes: communication and interper-
sonal relationships. Communication characterizes the cogni-
tive aspect of communication and is more about information
exchange between communicators. Interpersonal relationships
outline interpersonal emotional and evaluative attitudes and
reflect the emotional side of communication.

In addition to the differential-species classification, a ne-
cessary task is to distinguish the structural and component
characteristics of communicative interaction. In this context,
it is important to describe the communicative event and the
communicative situation.

A communicative event is a phenomenon that occurs or
does not occur under certain conditions, something important,
outstanding, that disrupts the established, normal course of
life. In modern science, the event is explained as a media-com-
municative image of a significant shade of reality outlined in
space and time (Pymuumnbxa, 2012), a holistic and internally
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connected episode, which has clearly defined boundaries (be-
ginning, end) and is characterized by mandatory cooperation
of participants (Porosa, 2014), the unity of language form,
meaning and action, reproduced by the participants of commu-
nication, which involves not only language but also the mental
processes that accompany the communication process (Illabart-
CaBka, 2012). Examples of communicative events are round
tables, workshops, opening ceremonies, presentations. From
the point of view of A.P. Rogoza several communicative events
form a communicative situation (Porosa, 2014). This position
is somewhat at odds with the views of our study, because we,
on the contrary, consider a communicative event as a generic
concept in relation to the communicative situation.

At the same time, other investigations indicate that the
communicative event and the communicative situation are not
hierarchical, but successive categories and represent different
aspects of the psychological process. A communicative event
is a phenomenon, a real fact of public or private life, and a
situation is a set of conditions that affect the communication
process (Pyaauibka, 2012).

The word «situation» means something that happened un-
der certain conditions, situationally. This term is used with
the verbs «happened, arose», which confirms its passive state,
dependence on certain circumstances. The word «event» comes
from the words «after» and «action» — what happened after
the action is its consequence. When more often used with an
active verb — the event took place.

Thus, the communicative event is a realized fact of com-
munication, which involves the exchange of information and is
limited to specific spatio-temporal characteristics. The commu-
nicative situation is determined by the conditions that affect
the course and outcome of the communicative act.

It is important for our study to analyze the communicative
situation in terms of its content. In psychological studies it is
considered: a) a combination of living conditions that encourage
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communication and the use of speech in communication
(Pomaneunko, 2008); b) hierarchically presented component of
the discourse, which contains formal-semiotic, cognitive-inter-
pretive and social-interactive components (Cemeniokx, 2008);
c) the situation due to the purpose and objectives of speech
communication, which is carried out in accordance with social
and cultural norms (Cruaiamy, 2011).

In our study, the communicative situation is explained as
an interconnected set of external and internal factors imple-
mented in a particular communicative act and represented in
the communicative behavior of its participants.

Based on the analysis of linguistic characteristics of com-
munication I.S. Semeniuk distinguishes two types of com-
municative situations: institutional and ritual. The first are
related to traditional social institutions and include the fol-
lowing types: a) declarative (appointments, court sentences);
b) commissions (guarantees, obligations, consents); c¢) injunc-
tive (requirements, orders, instructions); d) requisitive (pleas,
requests, spells); e) advicive (recommendations, suggestions,
advice, invitations). The second, which provides the norms
of social relations, is systematized as follows: a) expressive
(greetings, thanks, apologies); b) ascertaining (statement, re-
futation, reminder); c) affirmative (messages, information,
testimonies, forecasts) (Cemeniok, 2008).

All these situations occur within a certain area of commu-
nicative interaction. They cover the area of communication,
represented by its social functions and information (thematic)
field of discourse.

Thus, the structure of communicative interaction is repre-
sented by its forms (communication and interpersonal relation-
ships) and structural units (communicative event and commu-
nicative situation).

However, understanding the essence of communication is
impossible without determining the content of behavioral and
activity characteristics.
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Under the communicative behavior F.A. Moisieieva under-
stands the use of linguistic and extralingual means of commu-
nication, the realization of communicative and speech goals
and status characteristics of participants in different commu-
nication situations (MoiceeBa, 2009).

The researcher I.A. Sternin describes communicative be-
havior as a set of norms and traditions of communication of
individuals within social, age, gender, professional and other
groups. According to this definition, the author distinguishes
between situational, group and individual norms of commu-
nicative behavior. Situational norms of behavior characterize
the constraints that are determined by the conditions of the
communicative situation, group ones reflect the features of
culture for certain groups (professional, gender, social) (Crep-
uHim, 2015), individual ones describe the individual culture and
experience of the speaker (Makapemns, 2021). The boundary be-
tween these norms is very mobile and can be violated.

Theoretical analysis indicates that in psychology there
are different types of communicative behavior. In particular,
they include: persistent, aggressive, passive, passive-aggres-
sive, and manipulative (Trease, 2018). People with persistent
communication behave clearly and confidently, control their
emotions and respect other people’s needs. An aggressive com-
municator attacks (orally or physically) and believes that all
the problems are someone’s fault. He who is a representative
of passive behavior constantly sends signals of his weakness.
Manipulative communicators have a great influence on others
and control them for their own benefit (Trease, 2018).

Within the communicative behavior O.V. Dzykovych de-
scribes speech behavior. It refers to the communicative-prag-
matic aspects of communication, which involve the use of lan-
guage (language code) in specific circumstances based on the
appropriate level of communicative and linguistic competen-
cies (sukoBuu, 2015).
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In addition to the linguistic characteristics of communi-
cative behavior, its important components are status-role. In
this regard, in the scientific works of M.S. Nevzorova the con-
cept of «communicative mode» is introduced, which defines
communicative behavior based on the status and role charac-
teristics of communicators. In view of this, it distinguishes
between equal and multi-status communication. Equal-status
communication is communication that forms a community in
its social status (Hessoposa, 2017).

Many studies have described the concept of communicative
competence as an important indicator of communicative be-
havior. It is characterized by a certain level of communicative
knowledge, skills and abilities, the degree of communicative
qualification required for effective communication with other
people. Researchers V.I. Teslenko, S.V. Latin single out the
levels of communicative competence, among which are: a) ba-
sic, which reflects the reproductive nature of solving com-
municative tasks; c) optimally adaptive, which is determined
by readiness and communicative potential; d) creative search,
which allows one to act in problematic situations; e) reflexive-
evaluative — the level of independent communicative search
(Tecnenko & Jlatuuies, 2007).

On the basis of theoretical research it is established that
the smallest structural characteristics of communicative be-
havior are a communicative act and a communicative action
(action, interaction).

Communicative action focuses on the cultural and moral
values of society as a basis for establishing social ties. The
researcher in the field of linguistics O.V. Dzykovych identifies
a communicative act with a social performative — a statement,
a type of message based on a socially significant action («I un-
dertake to study well», «I guarantee my support») (Isukosuu,
2015).

In contrast to the act, the classic communicative action
involves the exchange of verbal actions within the communica-
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tive interaction of the participants of communication. In psy-
chological research, it is seen as an interaction that occurs at a
certain place at the intersection of the axes of space and time
between the addresser and addressee as carriers of unique psy-
chosociocognitive traits (I'opox & Kapmamiok, 2009); interac-
tion of two subjects endowed with the ability to communicate
initiative (JIomos, 2006). According to O.A. Semeniuk commu-
nicative act is a conceptually and structurally organized ex-
change of communicative activity within verbal contact, where
the subject-sign carrier is a discourse based on a certain situa-
tion (Cemenmok, 2010).

Summarizing the above, we can state that communicative
behavior is a series of communicative acts and actions, social
activity focused on interaction between individuals or groups,
which is realized in interpersonal relationships, exchange of
information, experience, and mutual influence. It is described
by speech (verbal and nonverbal communication), status-role
(communicative mode) and competence (level of communica-
tive skills) characteristics of communicators.

The smallest structural components of communicative be-
havior are the communicative act and the communicative act
(action, interaction). From the standpoint of our study, a com-
municative act is a socially motivated act of behavior focused
on the cultural and moral values of society. A communicative
action is an interaction between the addressee and the addres-
see, aimed at the implementation of communicative tasks and
presented in the form of a purposeful completed action.

In addition to the psychological categories of «communica-
tive interaction» and «communicative behavior», the category
of communicative activity is described in scientific research
that investigates communication. The terminology «commu-
nicative activity», «communicative process» is often used by
national researchers. They describe communication as: speech
activity that has a structure characteristic of human activi-
ty, including the stages of orientation, planning, execution,
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and control (Iloyns & Boauk, 2019); communicative activity,
which is characterized by intentionality, effectiveness, norma-
tiveness and is carried out in the form of language communi-
cation (Hikonaenko & Hikomaenko, 2012).

As we can see, communicative activity can be considered
as such that has an independent communicative purpose (for
example, the formation of communicative knowledge, commu-
nicative skills) and contains all the signs of activity (goal-set-
ting, procedural, etc.).

Theoretical analysis of relevant sources shows that some
researchers consider communication as a communicative acti-
vity. However, it should be noted that in psychology, activity is
a type of action that has an independent meaning and purpose.
However, in many cases, communication is not the purpose of
the activity, but a means of ensuring it. For example, to per-
form a mathematical problem, one should use speech to analyze
the condition of the problem. That is, in this case, the purpose
of the activity is to solve a mathematical problem, and its
means — speech communication. In view of this, the term «com-
municative activity» will not be appropriate here. At the same
time, there are many situations where it will be appropriate,
namely: a) communication as learning (the goal is to learn to
communicate); b) communication as a process of socialization
(the goal is the acquisition of communication skills for social
adaptation in society or a particular group); c) business com-
munication (the goal is the acquisition of knowledge, skills and
abilities of business interaction); d) communication as oratory
(the goal is the formation of communicative skills), etc.

The main structural components of communicative activity
are: its subject, the need for communication, communicative
motives, communicative actions, communicative tasks, means
and product of communication. At the same time, communica-
tive activity is built as a system of «connected acts», in which
it is necessary to distinguish between the positions of the sub-
ject-initiator and the subject-partner (Hikomxaeuko, 2012).
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Each psychological category includes independent units of
different levels. In relation to communicative activity, such
structural components are process and action.

A more detailed analysis of the procedural aspect of com-
munication is carried out by E. Josse. According to her po-
sition, communication is a double process, which, on the one
hand, involves the course of informing, understanding, inclu-
ding the feelings of participants in communication, and on the
other — their forms of response. She argues that during com-
munication, procedural communication is carried out from one
subject to another and that communication is delivered on the
basis of this communication (Josse, 2019).

The researcher L.Ya. Sukhoterin represents the structure
of the communicative process in the form of a linear scheme:
M — C — D, where M is monitoring; C — creative; D — de-
livery. In this system, the 1st phase: monitoring (M), from
English «To monitor» means to check, control) is observation
of communicative behavior (individuals, groups) and tracking
their differential trends; Phase 2: creative (C), from English
«To create» means to produce) is management of communica-
tive processes with the possibility of influencing the interlocu-
tors and the situation; Phase 3: delivery (D), from English «To
deliver» means to deliver feedback) is to receive feedback in
the system of communicative activity (Cyxorepin, 2007).

Ukrainian researcher O.A. Semeniuk notes that the com-
municative process, as the most general concept of communica-
tion theory, is actualized in the form of communicative actions
(Cemenmok, 2010). Examples of such actions are greetings, in-
formational messages, thanks, requests, refusals, apologies,
and compliments.

According to B.F. Lomov, the process of communicative
activity is built as a «system of combined actions». Each action
is a relationship of two subjects, two people endowed with the
ability to communicate proactively (Jlomos, 2006). Therefore,
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we see that in scientific research, communicative action is the
smallest component of communicative activity, which in an
indivisible form represents all the characteristics of a holistic
structure.

Conclusions

Thus, the theoretical analysis of all the above components
of the psychological structure of communication gives grounds
for the following conclusions.

From the point of view of our research, communication is
an interdependent social activity where interlocutors exchange
information (cognitive, emotional or other) through special
communication channels and participate in communicative in-
teraction. The most important features of communication are
the availability of information, communication and communi-
cative interaction as a means of implementing this connection.

According to the results of the scientific analysis, the
structure of communication is presented in Figure 1.

Communicative interaction as a component of communi-
cation has two main forms: communication, during which in-
formation is exchanged and information awareness is formed;
and interpersonal relationships, which characterize emotional
and evaluative attitudes. Structural analysis of communica-
tive interaction allows to single out its smallest structural
elements: a) communicative event is a holistic communicative
episode, realized fact of communication, which involves inter-
active and informational exchange and is limited by specific
spatio-temporal characteristics, b) communicative situation is
interconnected external and complex factors (conditions of the
situation), implemented in a specific communicative act and
represented in the communicative behavior of its participants.

Within the framework of communication, communicative
behavior and communicative activity are distinguished. Com-
municative behavior is a behavioral activity of a social nature,
aimed at interaction between individuals.
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Fig. 1. The structure of interpersonal communication

Its smallest structural characteristics are a communicative
deed and a communicative act (interaction). The structural
units of communicative activity are the communicative process
and communicative action.

The conducted structural analysis allows to identify the
integrative interrelation of the most important indicators and
criteria of communication, whose formation is a necessary con-
dition for the formation of communicators’ individual commu-
nicative qualities and ensuring their communicative develop-
ment.
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ToHyapyk Hamaais. lNcuxonoziyHa cmpyKmypa KOMyHiKayii: HayKoeo-memo-
dosoezivyHuli acnekm

AHOTALIA

Mema cmammi — 30ilicHumu meopemuKo-memodos02i4Huli aHAi3 rNcuxosno-
2iuHOi cmpykmypu KomyHikauii. Ha ocHogi memu rpogedeHo cmpyKmypHO-10-
2iYHUll aHani3 KoOMyHIKauii, BUOKpPemMaeHO OCHOBHI ii cknadosi ma 8idmeopeHo
MCUX0s102i4HY M0OOesb KOMYHIKauii.

Memodu ma memoOuKu 00cnidxceHHA. TeopemuKo-MemooosnoziyHe
0ocnidxeHHA 30ilicHeHO Ha OCHOBi CMPYKMYypHO-102iYHO20, cCUCMeMHo20 ma
dugpepeHyiliHo20 aHani3y, NOPIBHAHHSA, y3a2anabHEHHSA, cucmemamu3ayii, Hay-
K08020 M0OOesto8aHHA.

Pe3ynbmamu ma ouckycii. Ha ocHo8i HayK08020 00CniOM#(eHHA 3’9C08AHO
CYMHICMb MOHAMMA «KOMYHIKauisi», 8U3Ha4YeHO Haleaxcausiwi ii 03HaKu ma
¢opmu. BuoKpemaeHo mpu OCHOBHI CKAA008i KOMYHIKAUii: KOMYHIKamMU8Hy
830EMOOII0, KOMYHIKamMueHy nosediHKy, KOMyHiKamueHy OifisibHiCMeb.

LLinsaxom HayKo8020 aHani3y 30ilicHEHO cmpyKmypHUl aHani3 KOMYHIKa-
mueHoi' 830eMo0ii, w0 0as 3mMoay suokpemumu ii KOMIoOHeHMU i HalmeHwi
cCmpykmypHi enemeHmu. []Jo 0OCHOBHUX CKAAO0BUX 8IOHECEHO CMiNKY8AHHA Mad
MixocobucmicHi cmocyHKu. HalimeHwumu cmpyKmypHUMU eseMeHmamu 8u-
3Ha4YeHO KOMyHiKamueHy rnodito AK yinicHull peanizosaHuli enizod KomyHikayii,
wo nepedbayae iHMepaKMUBHO-iHGhopMayiliHUli 830EMOOOMIH i KOMyHIKamue-
Hy cumyauiro K 830eM0Nos’a3aHull KOMMAEKC 308HIWHIX | BHYMPIWHIX YUHHU-
Kig, peasni308aHUX y KOHKPEMHOMY KOMYHIKOMUSHOMY aKMi.

OKpim uboeo, y mexcax 00CniOHeHHA KOMYHIKauii suoKpemaeHo we 08a
KOMMOHeHMU: KOMYHIKAMUBHY o8ediHKY AK GKMUBHICMb COYiasnbHO020 XapaK-
mepy, cnpAMOB8aHY HA 83AEMODIt0 MiX OKpeMumu ocobamu, ma KOMyHiKamus-
Hy OififibHICMb AK COUianbHO-MOBAEHHEBY OKMUBHICMb, AKA MAE camocmilHull
ceHc i memy. KomyHiKamugHy noseodiHKy orucaHo AK iHOU8idyasbHy CyKynHicmob
Hopm i mpaduyili cninkysaHHA oKpemux ocobucmocmeli y Mexax couiansHux
cninoHom. KomyHikamugHy 0issibHicmb 8i006paxeHo AK aKMugHicms, Wo Mae
camocmiliHy KOMyHiKamugHy memy (i micmume yci 03HaKU OisisibHOCMI, MAKi AK
yinenoknadaHHA ma npouyecyasnsHicme.
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id yac meopemuyHO20 aHAI3Y BUSHAYEHO HAlIMEeHWi CMpPYKMYypHi Xapak-
mepucmuku. OOUHUUAMU KOMYHIKOMUBHOI noeediHKU 03Ha4YeHO KOMyHiKamue-
Huli 84UHOK i KOMyHiKamueHuUl aKkm (iHmepaKuito), HaliMeHWUMU 00UHUUAMU
KOMYHIKOmMUBHOI 0ifnbHOCMi — KOMYHIKamueHul npouyec i KOMyHiKamugHy 0ito.

BucHoeKu. Ha ocHosi nposedeH020 cmpyKmypHO20 aHAi3y onucaHo Hal-
8aM(AUBIWI MOKA3HUKU KOMYHIKaUii, (hoOpMyB8aHHA AKUX CMAso0 HeobxiOHow
YMOBOK CMAHO8/1eHHA KOMYHIKAMUBHUX YMiHb | HABUYOK. PO3pobsieHo HayKo-
8y MoOdesib KOMYHiKauyil, npedcmasneHy 8 cxemamu4Hill npeseHmauii.

Knro4oei cnosa: KomyHikayis, KOMyHIKAMUBHA 830EMO0isl, KOMYHIKaMU8-
Ha noeediHKa, KOMyHIKamMueHUU 84UHOK, KOMYyHIKamueHuUl aKkm, KOMyHiKamue-
Ha difnbHicMb, KOMyHiKamueHuli npouec, KOMyHIKamueHa Ois.

lToHuapyk Hamanus. lMcuxono2uyecKkasa cmpykmypa KOMMYHUKAUUU: HAy4YHO-
MemodonoauyecKkull acnekm

AHHOTALNA

Leab cmambu — npogsecmu meopemuKo-memo0osa02udeckull aHaau3 ncuxosno-
auyeckoli cmpykmypbl KOMMYHUKAUuU. Ha ocHose yenu ocyuwecmesneH cmpyk-
MmypHO-n02uYecKUll aHANU3 KOMMYHUKAQUUU, 8bl0eseHbl OCHOBHbIE ee cocmas-
AAUUe U 80Crpou3sedeHa rncuxono2suveckas Mooesnb KOMMYHUKAYUU.

Memodel u MemoOduKu ucciedosaHus. TeopemuKo-memoodos02u4ecKoe
uccnedosaHUe OCyu,ecmesnsnocs Ha OCHOBE CMPYKMYPHO-102U4eCK020, cuc-
memMHO020 U OugdepeHyUanbHO20 aHAAU3d, CPABHEHUS, 0606WeHuUs, cucme-
Mamu3ayuu, Hay4Ho20 MoOenupPo8aHUS.

Pe3ynbmamel u QUCKyccuu. Ha ocHose Hay4HO20 UCCAe008AHUSA U3y4YeHda
CYUWHOCMb MOHAMUSA «KOMMYHUKAUUSA », orpedeneHbl 8axcHeliuiue ee npu3HaKu
U ¢hopmbl. BoidesieHbl MpPU OCHOBHbIX COCMABAAWUX KOMMYHUKAUUU: KOMMY-
HUKamusHoe 83aumoodelicmaue, KOMMYHUKaMUBHoe rosedeHue, KOMMYHUKQa-
mueHasA 0esmesibHoCMb.

lMymem Hay4yHO20 aHAAU3A OcywecmsasneH CMpPyKmMypHsili GHAU3 KOMMY-
HUKamueHo20 83aumodelicmaus, Komopbili M0380/Us 8bI0€UMb €20 KOMITO-
HeHMbI U HaUMeHbWUe CmpyKmypHele anemeHmel. K KomnoHeHmMam omHocam-
cA 0bweHue U MeXIU4HOCMHbIe OMHOWEHUA. HaumeHbwUumMu cmpyKmypHbeImMu
anemMmeHMamu ornpeodeseHsl: a) KOMMYyHUKamMuUBHoe cobbimue Kak yenocmHeil
peanu308aHHbIl 80 8pemMeHU 3r1u300 KOMMYHUKayuu, Komopell npedycmam-
pusaem UHMEPAKMUBHO-UHGHOPMAUUOHHbIU 83aumoobmeH; 6) KOMMYHUKQ-
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MuBHAs cuMyayus KaK 830UMOCBA3A0HHbIU KOMIMAEKC BHEWHUX U 8HYMPEHHUX
haKmopos, peasu308aHHbIX 8 KOHKPEMHOM KOMMYHUKAMUBHOM aKme.

Kpome moeo, 8 pamkax uccnedo8aHUs KOMMYHUKAUUU 8bl0eseHbl euje
080 KOMIMOHEHMA: KOMMYHUKAMUBHOE 108edeHuUe KaK AKMU8HOCMb COYUAsb-
HO20 XapaKmepa, HanpasaeHHas Ha 83aumodelicmaue mMmexdy omoesnbHbIMU
AUYAMU, U KOMMYHUKAOMUBHAA 0esmesnbHOCMb KAK COUUAsIbHO-peYesas aK-
mueHOCMb, UMeoWas camocmosamesbHblli CMbIca U yeas. KommyHUKamugHoe
rnosedeHuUe OrnuUCAHO KaK UHOUBUOYAbHASA COBOKYMHOCMb HOPM U mpaouyuli
06wWeHuUs omoesnbHbIX AUYHOCMeli 8 PAMKAX COYUAsbHbIX coobwecms. Kommy-
HUKaMUuBHasA 0esimesnbHOCMb OMPAaXeHAd KAK GKMUBHOCMb, UMeoWads camo-
CMOoAMesnbHYD KOMMYHUKAMUBHYHO Uesb U CO0epHawas ece nMpusHaKku Oes-
mesieHOCMU, MAaKUe KaK yenenoaazaHue u npoyeccyanbHocme.

Bo spems meopemuyecko2o aHaaU3a ornpeodesneHsbl HauMeHblWuUe CMpyK-
MmypHble Xxapakmepucmuku. EQUHUYaMU KOMMYHUKAMU8H020 nosedeHus om-
MeYeHbl KOMMYHUKaMUBHbIU rocmyrnoK U KOMMYHUKAMUBH®bIU akm (UHMepakx-
Yus), HOUMeHbWUMU eOUHUUAMU KOMMYHUKaMUBHOU 0esmesnbHOCmu — KOM-
MyHUKamuseHbili Mpoyecc U KOMMyHUKamueHoe delicmeaue.

Bbigo0Obl. Ha ocHose nMposedeHH020 CMPYKMypHO20 GHAAU3A ONUCAHbI
saxcHeliwue Mokasamenu KOMMYHUKAUUU, (hOPMUPOBAHUE KOMOPbIX CMAso
HeobXo00UMbIM YC108UEM CMAHOB/AEHUS KOMMYHUKAMUBHbLIX yMeHUl U Haebl-
Ko8. PaspabomaHa Hay4Has Mooesnb KOMMYHUKAYUU, npedcmassaeHHas 8 cxe-
mamuyeckol npeseHmMayuu.

Knrouesble cnoea: KOMMYHUKAUUA, KOMMYyHUKamusHoe e3aumodelicm-
sue, KOMMYHUKaMUBHoe rogedeHue, KOMMYHUKAMUBHbILU nocmyrnoK, KOMmMy-
HUKaMU8BHbIU aKm, KOMMYHUKaGmMuBHasa 0esamesnibHoCMb, KOMMYHUKaMUBHbIU
npoyecc, KoMMyHUKamugHoe delicmaue.
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ABSTRACT

The aim of the article is to determine the optimal forms and methods of
organizing independent cognitive activity of students in terms of distance lear-
ning.

A set of general scientific research methods was used to solve the tasks set
in the work: theoretical analysis and generalization of scientific and methodo-
logical psychological and pedagogical literature, synthesis, comparison, classifi-
cation, systematization, scientific interpretation and modeling.
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The results of the research. The article analyzes modern approaches to
clarifying the concept of «independent cognitive activity»; psychological fea-
tures and mechanisms of activation of independent cognitive activity of students
are considered; the conditions of effective organization of independent cognitive
activity of students are determined; the author’s technology for development
of cognitive independence, formation of positive motivation of training, skills
of self-organization and self-regulation, development of reflective thinking by
effective forms and methods of training is offered.

Conclusions. It is established that the organization of independent cogni-
tive activity of students promotes the development of their self-organization and
self-control, creative search, deepening of acquired knowledge and methods of
their application, reflective thinking, cognitive activity, systematization, genera-
lization and responsibility for the result. It is investigated that for formation of
independent cognitive activity of students the most effective forms and me-
thods of work are method of problem situations, method of reflection, method
of discussion, method of case-study, method of heuristic conversation, method
of brainstorming, goal setting technique, project method and online learning
technologies.

Key words: cognitive independence, cognitive activity, independent work,
activation of cognitive activity, distance learning, forms and methods of tea-
ching, information and communication technology.

Introduction

Modern higher education requires innovative approaches
to the organization of independent cognitive activity of stu-
dents. The problem of independence of thinking and human
activity is directly related to changing the paradigm of mo-
dern education. The fact is that over the past decades in the
education system a serious contradiction arose between the
rapid growth rates of knowledge in the modern world and the
limited capabilities of their assimilation during the training
period. This contradiction makes it possible to move from the
traditional model «education for all life» to a new model of
«lifelong learning», that is education throughout life. Accor-
dingly, higher educational establishments in the light of a new
educational paradigm should primarily form the internal need
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for self-study and self-improvement, which is a requirement
of time and a condition of realization of personal potential.
The ability of a person to self-affirmation at a professional
level entirely depends on its individual involvement in an in-
dependent process of obtaining new knowledge. The solution of
this task is carried out through the search for content, forms,
methods and training tools that provide expansion of deve-
lopment opportunities, self-development and self-realization
of personality. One of the main types of educational activi-
ties, which can improve the quality of training specialists, is
an independent educational and cognitive activity of students.
Properly organized independent cognitive activity of students
is a prerequisite for successful training.

The effectiveness of education and the quality of vocational
training in high school depends, first of all, on the readiness
of all participants in the educational process to adapt to new
changes that constantly force them to look for more effective
modern forms and methods of work. Over the past year, dis-
tance learning has become the most widespread in the context
of the pandemic situation in the country. Moreover, in the
conditions of prolonged forced social isolation, we have to look
for new, more effective tools and approaches to achieve our
own professional goals.

Modern society needs specialists who are able to quickly
adapt to new conditions, quickly make non-standard decisions,
think critically and reflexively evaluate the processes and re-
sults of training, act creatively, independently. Independent
cognitive activity ensures the development of skills of self-
organization and self-control of educational activities, creates
methodological foundations for independent solution of pro-
fessional problems, formation of educational and professional
amateur activities.

Therefore, in modern education, the demand for the intro-
duction of the latest technologies focused on independence in
education is becoming increasingly relevant. This is due to the
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transition to distance learning and the wide use of information
technologies that make it possible to implement the self-educa-
tional activities effectively.

The essence of independent cognitive activity, technology
and methodology of its organization studied Yu.K. Babanskyi
(Babauckuit, 1981), V.K. Buriak (Bypsak, 2005), I.A. Zymnia
(Bumusa, 2001), E. King (King, 1999), A. Tom (Tom, 1984)
and other scientists. The psychological aspect of independent
cognitive activity is highlighted in the works of P.Ya. Hal-
perin (Tanpmepun, 1999), O.M. Leontiev (JleornThes, 1985),
N.A. Menchynska (Menumnnckasi, 2004), H.S. Kostiuk (Koc-
TIOK, 1989), M.I. Smirnova (Cmupuosa, 2005), J. Lanier (La-
nier, 1986) etc. Organizational and pedagogical conditions for
improving the efficiency of independent cognitive activity of
students in higher educational institutions are reflected in the
research of V.A. Kozakov (Kosakos, 1990), P.I. Pidkasistyi
(IIugkacucteiiti, 1979) etc. Formation of the skills of indepen-
dent cognitive activity in students is partly highlighted in
the works of V.I. Bondar (Bommap, 1996), O.G. Moroz (Mo-
pos, 1972) and other scientists. Involvement of information
technologies in the learning process is also considered in the
works of E.A. Barakhsanova (Bapaxcauosa, 2000), E.I. Mash-
bits (Mam6uir, 1988) and others.

One of the promising research in this direction is the de-
velopment and improvement of forms and methods of training,
which will provide a student university skills and skills of pur-
poseful, focused, intensive self-education work.

Therefore, given the relevance of these problems, the aim
of this research is to determine the optimal forms and me-
thods of organizing independent cognitive activity of students
in terms of distance learning.

In order to achieve the aim stated in our research, we have
to complete a set of the following objectives: find out the es-
sence of the concept of «independent cognitive activity», to
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identify its main characteristics and mechanisms for its inten-
sification in distance learning; analyze the psychological fea-
tures of the organization of independent cognitive activity of
students; to propose modern forms and methods of activation
of cognitive activity of students in the conditions of distance
learning; to offer modern forms and methods of activation
of cognitive activity of students in the conditions of distance
learning.

Methods of the research
To achieve the aim and solve these tasks, a system of gene-
ral scientific methods and techniques of scientific knowledge
was used: theoretical analysis and generalization of scientific
and methodological psychological and pedagogical literature,
synthesis, comparison, classification, systematization, scien-
tific interpretation and modeling.

Results and their discussion

Independent cognitive activity of students is a complicated
phenomenon, which combines such important didactic cate-
gories as «cognitive independence», «independent work» and
«cognitive activity».

Independent work, which is considered as an activity is
a multifaceted, multifunctional phenomenon. It has not only
educational, but also personal and public significance. In the
modern didactics of higher education, the concept of a perso-
nal-activity approach consists in the fact that the main task
of a teacher of a higher educational institution is not transla-
tion of ready-made knowledge, but organization of active in-
dependent work of students. The main organizational features
of independent work are recognized: «availability of tasks for
independent work; allocating special time for their implemen-
tation allocation; planning of methods, tools and forms of in-
dependent work; students’ educational activities (collective or
individual), their activity at the same time; self-control and
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current control; management of this work by the teacher;
availability of expected results» (3auxa, 2002).

Implementation of independent work at any stage of trai-
ning requires a high level of self-awareness, reflexivity, self-
discipline, responsibility. It shows such features as positive
motivation, purposefulness, self-organization, independence,
self-control and other personality and subjective qualities.

Consequently, in the definition of activity, independent
work is an activity organized by the student in accordance
with personal internal cognitive motives, at the most ratio-
nal time for him, controlled by him in the process and by re-
sults based on indirect systematic management by the teacher
(demuenkro, 2006).

The organization of independent work raises a number of
questions, including the question of forming the readiness of
the student himself as a subject of this form of activity. From
the point of view of N. Bukhlova, the student is ready for
independent activity when he has acquired a certain amount
of knowledge that forms the basis of self-educational cogni-
tive activity; internal motives that motivate the individual to
lifelong learning; developed skills of mastering knowledge and
skills using a variety of sources; stable mental skills; self-
organization of cognitive activity (ByxJosa, 2003).

In high school, cognitive independence is defined as the
quality of a student’s personality and is associated with prepa-
ration for a future profession. Therefore, the whole system of
organizing independent work in higher education should be
aimed at the development of students’ independence as a prin-
ciple of life of the future specialist, the most important crite-
rion for the development of his creative activity in cognition,
work and communication.

Cognitive independence contains motivational and proce-
dural components. In the procedural component, there are two
aspects: semantic and operational. Semantic provides the for-
mation of human scientific concepts, methods and techniques
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of learning new things. Operating contains tools of cognition —
intellectual skills. The combination of these aspects is a pro-
cess of independent cognitive activity. Independent cognitive
activity can arise as a result of internal motivation, motivation
of students or stimulated by external requirements, conditions
that can cause a positive or negative effect (Congarenxo, 2006).

Indicators of the presence of cognitive independence are:

a) the student’s ability to acquire new knowledge inde-
pendently from various sources of information and improve
their skills and abilities;

b) the ability to use the acquired knowledge, skills and
abilities for further self-education;

c) the ability to apply them in practical activities to solve
any life situations (Lanier, 1986).

These qualities of the student are due to the presence of
a high level of cognitive need and interest in knowledge, the
presence of motives for learning.

The independence is correlated with the self-realization of
the individual, with its activity in relation to internal moti-
vation, without external coercion, with relative independence.
The highest level of development of independence is characte-
rized by a productive creative nature of activity, not stereo-
typing of decisions, deeds and actions of the individual (3auka,
2002).

Interest in learning, initiative in educational work, cogni-
tive independence, mental effort in solving the cognitive task
have a positive effect on the activity of students in learning,
creating favorable conditions for the development of their
educational and cognitive activities.

The specificity of the student’s educational activity is de-
termined by the purpose, appropriate conditions and positive
motivation, which have a professional orientation. A stable
and strong scientific and cognitive motive contributes to the
fact that the individual does not feel the need for external
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incentives, the level of its independence is quite high (JIiTBin-
gyK, 2012).

Therefore, cognitive activity is a conscious identification
of the activity of the individual, aimed at cognition of the
surrounding reality, which is carried out throughout the life,
in all types of activities and social interactions, contains in its
structure of motivational and volitional, procedural and ope-
rational, and productive components and is carried out through
cognitive acts of understanding and reflection.

The structure of independent cognitive activity is valuable
for clarifying the essence of the concept of «independent cog-
nitive activity» of students, and it is proposed by O. Mukoviz,
which is at the intersection of the concepts of «independence»,
«cognition», «activity», «cognitive activity», «cognitive in-
dependence», «independent work» and carries the essential
characteristics of each of them. Thus, the scientist considers
independent cognitive activity of students as a set of didacti-
cally envisaged efforts that enrich intellectual sensitivity and
contribute to an in-depth self-search under the guidance of
the teacher of the information (knowledge) that «works» on
professional experience (skills and abilities) and further pro-
fessional self-improvement (Mykosiz, 2010).

0. Ovcharuk defines independent cognitive activity as pur-
poseful, internally motivated, structured by the subject in the
set of performed actions and adjusted by him according to the
process and result of activity (Osuapyk, 2003).

Taking into consideration our research interest and analy-
sis of modern scientific research to define the concept of «in-
dependent cognitive activity», we believe that the key element
is the ability of the subject to self-organization of independent
work, determined by their own cognitive motives and self-ma-
nagement without outside guidance and assistance that is a
reserve of activity for successful study in a higher educational
institution.
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Independent educational and cognitive activity involves
the presence of:

— the goal that stimulates for purposeful, meaningful
educational and cognitive activity;

— interests, motives and motivation for educational and
cognitive and future professional activity;

— activity in educational and cognitive activity, concent-
ration on mastering the foundations of the future specialty;

— social and psychological readiness for educational and
cognitive activity (Kyssmincsruit, 1993).

Thus, the concept of «independent cognitive activity» in-
cludes not only external features, but also internal factors of
student activity: not only the acquisition of knowledge, skills,
abilities, but also their mandatory transformation and creative
conscious use.

The value of independent cognitive activity consists in
that it:

— allows to acquire much more knowledge than in the pe-
riod of classroom work;

— provides a variety of forms of activity, information
channels, which leads to a high level of learning material;

— creates conditions for beliefs, motivates to self-educa-
tion;

— forms stable self-educational skills.

The effectiveness of self-education, more than other forms
of education, depends on the methods of providing teaching
materials, monitoring the work and contact with the teacher.
Therefore, first of all, the development of this form of edu-
cation was due to the introduction of the latest information
technologies and means of communication.

The distance learning system is designed mainly to people
sufficiently conscientious, which do not require constant cont-
rol by the teacher. Therefore, the motivation of listeners, their
ability to self-organization plays an important role in distance
learning. Therefore, the most important components of dis-
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tance learning are creating practical situations during the edu-
cational process, the opportunity for the student to manifest
themselves, self-realization, the clarity of the organization of
the educational process and an individual approach.

Unfortunately, this type of educational activity causes stu-
dents to the difficulties and misunderstandings. The results
of many studies show that only less than a third part of stu-
dents are able to plan effectively and rationally, but the most
important is to organize its independent work and to organize
their own work. Therefore, indirect systematic guidance by
the teacher is significant in this type of work (Maygeldiyeva
et al., 2020).

Every teacher knows that learning is more successful if
the student has a positive motivation, cognitive interest, the
need for knowledge, responsibility and other motives. And it
is the teacher who must constantly find appropriate ways of
influence to maintain this motivation, purposefully work to
create a situation where there is a need to find out and learn
something new.

Didactic materials that are used during the educational
process are of particular importance for the activation of in-
dependent cognitive activity of students. Such teaching ma-
terials should contain clearly defined tasks and examples of
their implementation and provide clear criteria for measuring
results (Bounmap, 1996).

The content of tasks for self-study will provide a high level
of motivation, if they are not only interesting for students,
but also meet the level of training, focus on the needs and in-
terests of students, and will be based on modern professional-
oriented and practical-directed materials.

Independent work on junior and senior courses should
differ in their content filling. In junior courses, it provides,
mainly self-execution of tasks whose purpose is the accumula-
tion and assimilation of basic skills. However, in the future,
the independent work of students must acquire an increasingly
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creative, problem-searching character. At senior courses, it is
necessary to direct students to the research approach to orga-
nizing its work and direct participation in the implementation
of scientific research (Saparkyzya et al., 2016).

When organizing independent work you should also take
into account the individual psychological characteristics of
each student or group. It is advisable to offer tasks of diffe-
rent levels of complexity, different content, with the right to
choose the desired option. This approach will encourage stu-
dents even with a low level of knowledge to restructure their
positions in the learning process and further self-improvement.

Monitoring the performance of students’ independent work
is an integral part of the educational process. The assessment
should be open and understandable to students. To stimulate
the self-control activities of students will use various types of
verification tasks, tests, interrelation and the opportunity to
correct and comprehend their own mistakes correctly (Byx.o-
Ba, 2003).

There are some destructive factors in the organization of
independent work, such as the authoritarian style of teaching
and the teacher’s reluctance to emphasize the importance of
independent, sometimes not even successful enough. It is im-
portant to turn the verification of such work into a certain
informative, not a controlling factor that shows the level of
assimilation of the material passed and helps to self-regulate
their educational activities (lemuenko, 2006).

It is very important from the beginning to teach students
the practical techniques of organizing their independent acti-
vities. Such techniques and skills include the ability to work
with a synopsis, book, technical means, the ability to ratio-
nally and gradually plan their self-educational activities, to
analyze tasks.

All modern educational technologies are aimed at teaching
a student to work independently, since this quality makes it
possible to adapt successfully to a changeable society. The main
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role in organizing independent work of students have exactly
those information technologies that open access to non-tradi-
tional sources of information, give opportunities for acqui-
ring and consolidating skills, allow you to realize new learning
methods.

According to many scientists, the unpreparedness of some
students to productive independent educational activity is due
to the lack of tools for successful overcoming the difficulties
in self-assimilation of theoretical knowledge, which requires
constant mobilization of will and attention, maximum concent-
ration of intellectual efforts. Therefore, the problem of mas-
tering future specialists with rational methods of educatio-
nal work, the formation of skills and abilities of independent
cognitive activity in them becomes of paramount importance
(Balabekova et al., 2013). It should be noted that the existing
system of teaching, control and assessment of students’ know-
ledge in the higher school of Ukraine does not meet modern
requirements and does not allow to organize the educational
process so that the subject tries to work systematically inde-
pendently with maximum manifestation of their creative abi-
lities.

In modern pedagogical practice, among the most effective
methods of organizing independent work of students, contribu-
ting to the individualization and intensification of the edu-
cational process, should be noted: problem-solving methods;
project learning method; methods of collective mental activity;
method of application of the newest information and commu-
nication technologies in training ([lemuenko, 2006; JliTBinuyK,
2012).

Information technologies in education are not just a means
of training, but also qualitatively new technologies in the
preparation of competitive specialists. They allow you to ex-
pand significantly the creative potential of students, based on
the framework of a traditional model of learning. The ability
to learn independently acquired electronic training materials,

Ivaneko Yuliia
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.102-125
http://journals.uran.ua/index.php/2227-6246 113




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

educational databases, computer curricula, testing systems
(Myxogis, 2010).

Thus, we propose to consider the key stages of our deve-
loped author’s technology to intensify the cognitive activity of
students in educational activities with the purposeful use of
methods, techniques, tools.

The first stage is «Problem-target». Cognitive activity is
a product of cognitive needs and interests of the individual.
Only when there is a need that motivates a person to activity,
the activity of the individual is stimulated. Satisfaction of
some cognitive needs leads to the emergence of new ones, but
the need for cognitive activity does not arise in itself. There-
fore, it is necessary to create certain conditions for cognitive
activity of students, which would encourage them to active
cognitive activity.

At this stage, through specially prepared tasks, which gra-
dually become more complicated, a problem situation is created,
from which the student lacks the existing knowledge, and he
is forced to form new knowledge actively with the help of the
teacher and other students, based on personal or other people’s
experience, which leads to the stimulation of cognitive motiva-
tion and activation of thinking on their own search activities.
Thus, the student gets new knowledge not in the ready formu-
lations of the teacher, but as a result of own active cognitive
activity (Abilkhamitkyzy, Aimukhambet & Sarekenova, 2014).

At this level, it is also important for a teacher to formu-
late clear target boundaries for the topics being studied. After
all, the programs of courses are quite saturated, and auditor
teaching is limited in time, so a clear awareness of the final
result more effectively optimizes the educational and search
activities of students. Among such methods there are: method
of problem situations, discussion method, case study (method
for analyzing specific situations).

Thus, the teacher raises a problem situation for students
or offers to consider a professional case, involving participants
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in a discussion, in order to find ways to resolve the identi-
fied contradiction, while updating the previous experience of
students. As a result, there is a process of problematization
of students, the value of which is that there is an activation
of personal motivation of students to eliminate these contra-
dictions, as well as the actualization of personal meaning in
solving similar problem situations in future professional acti-
vities.

After defining the educational goals and students’ aware-
ness of their own contradictions in solving the problem si-
tuation, we move on to the equally important second stage —
«Actualization of own resources and restrictions», the result
of which is a designed plan (project) to find those knowledge,
skills and abilities that are sent effective achievement of the
goal in the previous stage.

The concept of actualization determines not only to inten-
sify the acquired knowledge and experience, but also focusing
attention, creation of positive motivation, awareness of per-
sonal significance for future activities (Cmupuosa, 2005).

It is possible to activate the collective and individual at-
tention of students by such methods as the method of heuristic
conversation, various kind of didactic materials (visual or logi-
cal schemes, plans-summaries, videos, etc.), performing inde-
pendent tasks that involve activating students’ attention (for
example, some identical transformation, perform a task simi-
lar to the one considered by the teacher, etc.), comparing the
result of its actions in accordance with the given sample (cont-
rol), receptions of self-control at different stages of classes,
reviewing works or answers, self-examination and cross-check.

To analyze the existing contradictions and find ways to
effectively solve problem situations, we propose to use the fol-
lowing individual-group forms and methods of work:

1. Method of brainstorming (generation of ideas).

2. Work in mini groups (groups of interactions for re-
source exchange (knowledge, skills and experiences).
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3. Method of reflection (self-analysis: « What resources do
I lack to effectively solve the problem situation?»).

4. The method of goal setting (program of actions (tasks)
to find and develop the necessary resources and eliminate their
own limitations (lack of knowledge, time, experience, low mo-
tivation, laziness, etc.).

After students awareness their resources and limitations
to achieve this goal, comes the third stage — «Resource» which
consists of two interdependent stages: scientific-cognitive (ac-
quisition of theoretical knowledge) and practical-forming (for-
mation of practical skills). At this stage, each of the students,
in accordance with their program (project for the development
of own resources) acquires those competencies that will be able
to integrate in their professional activities.

Among the effective methods, in our opinion there are the
following: method of discussion (debates, negotiations, con-
ferences, round tables, briefings); method of critical thinking;
role and business games; training technologies (socio-psycho-
logical training).

And the final fourth stage of the «Project», which is the
most emotional and responsible for all participants in the pro-
cess and is associated with the presentation of their own pro-
jects. Project technology involves solving a specific problem
by a student or a group of students, which requires, on the
one hand, the use of different methods, learning tools, and
on the other — the integration of knowledge, skills from diffe-
rent fields of knowledge. The main subjects of the project are
students who independently master the theoretical material,
collect examples, offer, prepare a report for the presentation
of their project. The role of the teacher is, at first glance, se-
condary, which allows students to feel relatively independent,
to some extent, unlimited while working on the task. However,
the teacher is the leader, tutor and court of any project, he is
the consultant who is responsible for the questions he provides
to the project executors during their work, helps to collect
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reference books and determines the activities in the necessary
direction (¢Kemesusaxosa, 2005).

The result of the project should be significant: in order to
solve the theoretical problem, a specific solution (theoretical
model, the results of the research) for a practical problem — de-
veloped a program with selected tools for developing the neces-
sary resources for professional tasks. Usually, the presentation
of student projects takes place as a final attestation, as a re-
sult of which, each student receives points obtained during the
secret ballot from other students, feedback (recommendation)
from the teacher and self-assessment.

Conclusions

Summarizing the various scientific points of view, it is
worth noting the following features of independent cognitive
activity:

1. An independent cognitive activity of the student is an
organized activity that includes the following components:
awareness of the purpose and the set educational task; clear
and systemic planning of independent work; search for the
necessary educational and scientific information; assimilation
of own information and its logical processing; use of prob-
lem-search methods, methods of research work and the latest
information and communication technologies for solving the
tasks; development one’s own position on the task; representa-
tion, substantiation and defense of the received decision; con-
ducting self-examination and self-control.

2. Educational and cognitive activity is exploratory in na-
ture, during its implementation several cognitive tasks are
solved, its result is the solution of problem situations.

3. The student’s independent cognitive activity is such
that it is self-regulating, self-governing, internally motivated
and selective.

In order to intensify the cognitive activity of students by
methods and forms of independent and collective work (method
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of problem situations, method of discussion, case-study, heu-
ristic conversation, brainstorming, reflection, projects, goal
setting, time-management, information and communication
technologies), we have proposed author’s technology, which al-
lows through problematization of personal cognitive meaning,
to find and realize their own resources and limitations for re-
solving contradictions that are relevant for future professional
activities and to develop a project for independent solution of
professional problems, the formation of educational and pro-
fessional self-activities.

Prospects for further research we see in an empirical re-
search of the effectiveness of the proposed forms and methods
of work in the educational and cognitive activity of students.
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lsaHeko IOnis. CyyacHi memoodu opaaHizayii camocmiliHoi ni3HasanbHoI Oi-
AnbHOCcMi cmyodeHmie 8 ymoeax OUCMAHYiliHo2o HABYAHHSA

AHOTALIA

Y cmammi HazonoweHo Ha akmyaabHOCMI MOWYyKy ma 8npos8adeHHA cyvac-
Hux ¢popm i Mmemodie pobomu 8 ymosax OUCMAHYilIHO20 HOBYAHHA MA WUPOKO-
20 BUKOPUCMAHHSA iHhopmMayiliHux mexHosoaill y suwiili WKosi.

Mema docnidxeHHa — 8U3HAYUMU ONMUMAsbHI hopmu i Memoodu opaa-
Hi3ayji camocmiliHoi nizHasanbHOI disnbHOCMIi cmydeHmie 8 yMmosax OuCmaH-
yitiHo2o HaBYaHHs.

Jns po3e’a3aHHA nocmasaeHux y pobomi 3a80aH6 6ya10 BUKOPUCMAHO
KOMIM/AEKC MAKUX 3020/16HOHAYKOBUX Memoodie 00CnidxceHHA: meopemuyHuli
aHani3 mMa y3a2asb6HEHHA HAYKO80-MemOoOUYHOI Mcuxoan020-neda2o2ivyHoi si-
mepamypu, cuHmes, ropieHAHHA, Kaacugikayia, cucmemamusayis, Haykosa
iHmepnpemauis, MoOento8aHHA.

Pe3ynbmamu 0ocnidxceHHA. Y cmammi npoaHasni3o8aHoO Cy4acHi nioxoou
00 3’ACYB8AHHA MOHAMMA «camocmiliHa ni3HasanbHa OifabHICMbY»; PO32AAHY-
mo ncuxosoeiyHi ocobausocmi U mexaHiamu akmusizauii camocmiliHoi ni3Ha-
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80/16HOI QifnibHOCMIi cmydeHmis; 8U3HAYEHO YMOBU epeKmusHOi opaaHi3ayil
camocmiliHoi ni3HasasbHoI disAbHOCMIi cmydeHmis; 3arpPoNnoOHO8AHO A8MOp-
CbKYy mexHos102ito 014 Po38UMKY Mi3HABAbHOI camocmiliHocmi, hopMy8aHHA
Mo3umugHoi Momu8auyii HABYAHHA, HABUYOK CAMOOP2aHI3auii ma camopezyna-
uii, po38UMKY pegheKcuBHO20 MUCEeHHS eheKmuUBHUMU hopMamu i memooa-
MU HOBYQHHA.

BUCHOBKU. YcmaHO8n1€eHo, W0 O0p2aHi3ayis camocmiliHoi ni3Hasasb-
Hoi disnbHOCMIi cmydeHmis CrpUsE pPo38UMKY ix camoopaaHizayii ma camo-
KOHMPpPO/IH0, M8OPY020 NOWYKY; no2nubneHHo Habymux 3HaHb i cnocobis ix
30CMOCY8AHHA, pegeKcusHO20 MUC/AEHHA, Mi3HABAAbHOI aKMuU8HOCMI, cuc-
memamusauii, y3aeasnbHeHHA pe3ysemamis i 8idnosioaneHoOcMi 3a ix KiHyesul
pe3zynemam. [ocnidiceHo, wo 019 (popMy8aHHA caMOCMiliHOi Mi3HA8AAbHOI
disnbHOCMi cmydeHmis HalieghekmusHiwuUMU hopmamu i memodamu pobomu
€: Memoo0 npobaemHux cumyauil, memood pecpaekcii, memoo Ouckycii, memod
case-study, Memo0d espucmuyHoi 6eciou, Memoo MO3KO8020 WMYpPMY, MEXHIKA
UinenoknadaHHs, npoekmHuli Memoo i HagYas1bHi OHAAUH-MexHos0ail.

Karouoei cnoea: nizHasanbHa camocmiliHicmes, ni3Ha8asnb6HA OifsbHICMb,
camocmiliHa poboma, akmuegizayis ni3Hasas1bHoi aKMuUeHOcmi, ducmaHuiliHe
HABYAHHA, hopMu i MeEMOOU HABYAHHS, iHhopMayiliHO-KOMYHIKayiliHi mexHo-
noaii.

UeaHeko KOnusa. CoepemeHHble MemoOdbl 0p2aHU3ayUU camocmoamenoHoli
nosHasamesnbHoli deamenbHOcCMuU cmydeHmMos 8 yci08uax OUCMAHYUOHHO-
20 obyyeHus

AHHOTALMNA

B cmamee ommeveHa aKmyasbHOCMb MOUCKA U 8HEOPEHUS COBPEMEHHbIX
¢opm u memodos pabomel 8 ycno8usax OUCMAHUUOHHO20 0by4YeHUsA U WUpPOKO-
20 UCMN0b308AHUA UHGHOPMAUUOHHbLIX mexHoso2ull 8 8bicuwel WKose.

Llens uccnedoeaHusa — onpedesnums onmumassHele popmsl U Memoosi
op2aHuU3ayuu camocmosmesnsbHol no3HasamesnoHoli 0esmenbHOCMU cmyoeH-
moe 8 ycs08usAx OUCMAHYUOHHO20 06YyYeHUs.

Jlna peanuzayuu nocmassneHHsix 8 pabome 3a0ay 6bls UCMO16308GH KOM-
nnekc cnedyrouux obweHay4yHblx Memoooe ucciedos8aHusn: meopemuyeckull
aHanu3 u obobuweHue Hay4yHo-memoouyeckoli rncuxosno2o-rnedazoaudeckoll nu-
mepamypsi, CUHMe3, CpasHeHuUe, KAAccupuKayus, cucmemamu3sayus, HayyHas
UHMepnpemauyus, modenuposaHue.
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Pe3ynbmamel ucca1edo08aHuUA. B cmameoe npoaHaAu3upo8aHsl cO8pemMeH-
Hble MoAxo0bl K BbIACHEHUIO MOHAMUSA «CAMOCMOAMEsIbHAS M03HA8aMesbHAA
0esamesnbHoCMb»; PACCMOMPEHbI NMCUX002uUYecKue 0cobeHHOCMU U MexaHu3-
Mbl GKMUBU3AYUU CaMocmosamesibHol no3HasamesnoHol desmensHocmu cmy-
deHmos; orpedesieHbl ycno8us aghheKmusHoOU op2aHU3AUUU CAMOCMOAMesb-
Hol no3HasamesnbHol 0eAmenbHOCMU cmyoeHmos; npeodsioHeHa a8mopcKas
mexHos102uA 0419 pa3euMus No3HasamesnbHoli camocmoamenbHocmu, popmu-
POBAHUSA MOAOHUMENbHOU MOMUBAYUU Y4eHUS, HABbIKO8 CAMOOP2aHU3AUUU U
camopeaynayuu, pazeumus pedneKcusHo20 MbluwaeHUsA 3hgheKmusHbIMU op-
mamu u memodamu oby4yeHus.

Bb1800bI. YcmaHO08/1eHo, YMOo 0p2aHU3ayus camocmosmesnsHoli Mo3Ha-
samesnbHoli OesamenbHOCMU cmydeHmos criocobcmeyem pa3eumuro Ux Camo-
0P2aHU3AUUU U COMOKOHMPO/IA, MBOPYECKo20 MoUcKa; yesnybneHuto npuobpe-
MeHHbIX 3HaHUU U crnocobos ux MpumMeHeHuUs, peghaIeKCU8HO20 MbiUWIEHUS, M0-
3HaBaMesnbHOU AKMUBHOCMU, cCUCMeMamu3ayuu, 0606weHuUs pe3yabmamos u
omeemcmeeHHOCMU 30 UX KOHeYHbIli pe3ysemam. [JoKa3aHo, Ymo 0719 hopmMu-
poBaHuUA camocmoamesnbHol no3HasamessHol deamenbHOCMuU cmyodeHmos
Hauborsnee 3¢hghekmusHbIMU hopmamu u memodamu pabomel ecms: Mmemood
npobsemHbIx cumyayuli, Memood pegaeKkcuu, Mmemoo OUCKyccuu, Memoo case-
study, memoo sspucmuueckoli 6ecedbl, MEMOO M03208020 WMYPMA, MEXHUKA
uenenosna2aHus, NPoeKkmHolli Memod u oby4yarowjue oHAaliH-mexHo102uu.

Knioyesble cn08a: no3HasamesnbHAA CaMOCMOAMENbHOCMSb, 103HABA-
mesnbHaa deamesnbHOCMb, camocmosmernsHas paboma, aKMUBU3AYUA MO3HA-
samesibHOU aKMugHocMuU, OUCMAHUUOHHOoe 0by4eHue, hopmbl U Memodsl 06y-
YeHUs, UHHOPMALUOHHO-KOMMYHUKAUUOHHbIE MeXHOs102UU.
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ABSTRACT

The purpose of article is: to describe the effectiveness of the proposed system of
formative influences on the development of dialogical qualities of Cognitive Ac-
tivity of senior pupils, which was determined on the basis of comparison of initial
and final sections made by the method of semantic analysis of pupils’ solutions
of literary creative problems.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion. Also in our research we used empirical methods, such as the experiment of
the effectiveness of group forms of the pupils’ activity at the lessons.

The results of the research. We showed that the analysis of the problem si-
tuation is carried out only at the superficial level of the development of dialogical
qualities of Cognitive Activity of senior pupils. Pupils analyze only the content of
the proposed task, do not try to focus their own attention and the attention of
other schoolchildren on the problems of this creative task. Therefore, the state-
ments of pupils are purely superficial, and based on them it is impossible to draw
conclusions about the problem and on this basis to identify the ways to solve the
problem creatively. According to this, it is impossible to speak about the tolerant
attitude to the opinions of partners of communication in the process of such a
discussion, because the superficial nature of suggestions does not provide great
opportunities for productive communication of senior pupils in order to solve
different problems creatively.

According to the middle level of the development of dialogical qualities of
Cognitive Activity of senior pupils in the educational process pupils explain and
try to justify their own views according to proposed to them creative tasks, while
actively cooperating with partners of communication, tried to be tolerant to
other opinions and according to the proposed means of solving different prob-
lems. Senior pupils, analyzing their own statements and comparing them with
the judgments of partners of communication, do not bring the process of solving
a creative problem to a logical conclusion.

When we tell about a high level of the development of dialogical qualities
of Cognitive Activity of senior pupils in the educational process pupils clearly
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justify their positions, analyzing their own points of view and statements, com-
paring them with the opinions of partners of communication. At the same time,
schoolchildren show tolerance towards other pupils, even completely opposite
statements and means of solving creative tasks by the last ones. Pupils actively
defended their positions, logically explaining and justifying them. Schoolchildren
do not object to cooperation with partners of communication in the process of
solving problematic creative tasks within small micro-groups and the whole
class.

Conclusions. It was proved that as the means of purposeful influence on
the thinking abilities of pupils we considered solving cognitive tasks collected by
schoolchildren into a special system.

We define thinking as the highest degree of Cognitive Activity of the per-
son. We believe that the mental development of the child can not be analyzed
separately from the mental development as a whole, from the interests of the
child, his/her feelings, from personal traits and qualities. Mental development is
a complex phenomenon, which is characterized by a set of features and due to
a number of reasons: the content of knowledge acquired by the child, methods
of influencing the personality. Until now, there is no unambiguous definition of
«mental development». We believe that «mental development» is a complex
dynamic system of quantitative and qualitative changes that occur in human
mental activity in the connection with age and enrichment of life experience of
pupils (in accordance with the socio-historical conditions in which schoolchildren
live and according to individual characteristics of pupils’ thinking).

Key words: dialogical qualities of Cognitive Activity, mental development,
thinking abilities, creative tasks, the process of communication, productive com-
munication, micro-groups, solving a creative problem, a logical conclusion.

Introduction

Cognitive activity is a relentless process of penetration of
a human mind into the objective reality, the process of under-
standing psychological phenomena based on the disclosure of sig-
nificant links with other phenomena of material reality, finding
out the conditions under which it occurs, the reasons that give
rise to it (JIeouTses, 1981; Muxansuyk & Omydpiea, 2020).

Cognitive activity is a process of understanding a new ob-
ject, solving a certain cognitive task. This task is set up for
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pupils by each new educational material proposed by teacher
for them (for example, a new descriptive or narrative text, the
explanation of a certain natural phenomenon or social events,
etc.) (Onufriieva, Chaikovska, Kobets, Pavelkiv & Melnychuk,
2020). A need to understand a certain object actualizes the
processes of understanding, awakens the opinions of pupils,
gives them a certain purpose (Mykhalchuk & Ivashkevych,
2018). In the processes of understanding there are the pro-
cesses of thinking of the individual, which have the aim of
revealing certain objects in their essential connections with
other objects. As a result, understanding is the goal to which
the work of human thought is directed.

The process of understanding primarily depends on the
objective content of what students need to understand, the
complexity of the connections they need to understand. At the
same time, it depends on how the task is set before the stu-
dents and how it is realized. The direction of the work of
students’ thought, the nature of those mental processes which
are thus activated, depends on what question is arisen before
them, what task they are aware of. Thus, in the same complex
object, students’ attention can be attracted by its various as-
pects (Zubiashvily, Kocharian, Lunov, Barinova & Onufriieva,
2020).

The process of understanding also depends on the ways
how the goal of understanding is combined with other goals
which are arisen in the process of students’ learning: whether
it is a special task or means to solve other tasks (for example,
tasks to remember, to recall, to imagine, to construct and etc.).

Based on this, scientists (Argyle, Furnh & Graham, 1981)
identify three aspects of cognitive activity: 1) a motivational
aspect; 2) a semantic one; 3) the operating aspect.

As for the motivational side of cognitive activity, the im-
portant role is played on the teacher’s ability to set by students
the task to understand certain objects, to differentiate it from
other tasks, in particular not to replace the goal of under-
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standing the task of simply way of memorizing the material
(Emenbsanos, 1991; Kyuunsiaa, 1995).

It is important to be able to determine exactly what the
pupil needs to understand the material, what task to solve,
as well as to set certain requirements for depth, completeness
and clarity of understanding, bring them to the attention of
pupils, gradually guide them from simple to complex mental
tasks. Only in the presence of a properly understanding the
goal by pupils can be caused and supported, and mental activi-
ty of pupils, in such a way, can lead to the desired result. Set-
ting new and accessible cognitive tasks by pupils each time the
teacher leads them from the phenomena to their ever deeper
essence. Thus, setting new cognitive tasks for pupils is a neces-
sary condition for the development of their ability to think.

It is clear that the ways in which pupils are brought to
mind the task of understanding certain objects should vary de-
pending on the nature of the material, age and training of pu-
pils. Among them, one of the important ways to guide pupils’
awareness of the mental tasks that are set before them in the
school process is to answer clear, unambiguous, well-formulated
questions to the teacher. It depends to a large extent on the
teacher’s question what exactly becomes the object of pupils’
cognitive activity, which aspects of this object their attention
amaze and what thought processes are directed to. Also, the
questions have to be precise and definite, understandable to
pupils.

The semantic side of cognitive activity must be effective
(Cantor & Kihlstrom, 1987). As a rule, in the process of stu-
dying, pupils learn ready-made concepts, historically developed
by mankind and provided by school programs. However, lear-
ning new material should not be just a simple memorization.
As a rule pupils’ activity should be varied. In order to learn
certain concepts pupils have to understand the objects that
correspond to them, and this can only happen if they have a
deal with the process of cognitive activity.
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As for the operational side of cognitive activity, pupils
master mental operations by themselves (IBamkesuu & I'ymu-
ma, 2020). Thus, the operational side of cognitive activity is
characterized by the ability of pupils to understand objects and
phenomena of objective reality. In the process of providing
cognitive activity pupils master rational thinking techniques,
learn to approach each object from different sides, study it
comprehensively, prove their conclusions, learn to apply and
test them in practice. The ability to think, to use thinking
techniques are to develop them by themselves, as for students
it is not only by setting formal and logical exercises, but also
in the process of mental activity with the aim of mastering
knowledge of various school subjects and properly to be guided
by the teacher (FO:xanumosa, 1984).

Thus, the same is the operational side of cognitive activity
that provides many opportunities for the development of pu-
pils’ thinking.

So, the purpose of article is: to describe the effectiveness
of the proposed system of formative influences on the deve-
lopment of dialogical qualities of Cognitive Activity of senior
pupils, which was determined on the basis of comparison of
initial and final sections made by the method of semantic ana-
lysis of pupils’ solutions of literary creative problems.

Methods of the research

The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of
the analysis, systematization, modeling, generalization. Also
in our research we used empirical methods, such as the experi-
ment of the effectiveness of group forms of the pupils’ activity
at the lessons.

We organized the experiment during 2020-2021 years. We
formed experimental and control groups by the method of ran-
domization (108 senior pupils):
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— experimental groups:

E1 (38 pupils) — 10-B form of secondary school Ne 20.
E2 (27 pupils) — 9-A form of secondary school Ne 23.
— control groups:

C1 (35 pupils) — 10-A form of secondary school Ne 20.
C2 (38 pupils) — 9-B form of secondary school Ne 23.

The results of the research

This stage of the observational experiment has the aim
of studying the functioning of a holistic system of dialogi-
cal qualities of cognitive activity of senior pupils in solving
creative task by them. We determine that discursive creative
thinking is a harmonious structure in the relationships of all
its components. The study of the system of reflection was of
particular importance as a mechanism for rethinking various
kinds of stereotypes (intellectual, personal and communicative
ones), which cause problem-conflict situations in pupils’ pro-
cess of communication with a novel, problem or creative task.

The effectiveness of the proposed system of formative in-
fluences on the development of dialogical qualities of Cogni-
tive Activity of senior pupils was determined on the basis of
comparison of initial and final sections made by the method
of semantic analysis of pupils’ solutions of literary creative
problems. Thus, the development of dialogical qualities of Cog-
nitive Activity was determined taking into account its moti-
vational, semantic and operational aspects. The values of indi-
cators that characterize the components of Cognitive Activity
were calculated by formulas. For example, the meanings of the
«monologue» component were defined in such a way:

1 n
MV = —— > mv, x 100% 1),
N g
where MV is the data of the indicator «a monologue state-
ment» in %; mv, (i = 1, 2, ..., n) is the number of incomplete
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monologue statements in the process of solving a creative task
by the i-th pupil; N is the total number of all pupils’ state-
ments when they are solving the problem.

Similarly, the values of other indicators that characterize
the components of Cognitive Activity were calculated.

In solving the creative task at the ascertaining stage of our
research 238 senior pupils participated in two groups: group 1,
which included 38 schoolchildren of the form E1 and 79 pupils
of secondary school Ne 17, who also have studied World Litera-
ture in an increased volume; group 2, which included 38 pupils
of the form C2 and 83 schoolchildren of secondary school Ne 2,
who are taught according to the traditional program of study-
ing World Literature.

Table 1

Protocol of recording the continuation of the story
with a given beginning by a pupil Maryna V. in C2 form
(the 1st stage of the experiment)

Characteristics
of cognitive activity Protocol recording
by components

Extraordinarily strange city
At the very edge of a dark, dense forest,
near a large golden field where wheat was
ripe, an anthill stood. It was inhabited by
large and small gray ants. All day hard-
working ants crawled through the woods,
looking for different branches to build their
homes and providing themselves with food.

Monologue Every day everything had been happened
again and again. Ants have crawled across
Intention the sky, inspecting their possessions, looking

for something to eat, to feed themselves and
other ants. Nothing particularly interesting
happened in their lives. And it could not
happen, because these were ants.
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Pupils were offered a creative task with a given begin-
ning (see Table 1), which had to be completed. The effective
aspect of solving creative tasks by senior pupils had different
expressions: overcoming problems gave schoolchildren new
knowledge (semantic aspect), overcoming cognitive dissonance,
due to the need to choose a certain personal position according
to some text from literature, created opportunities for pupils’
personal development.

The ambiguity of the conditions of this task was deter-
mined by the multiplicity of directions of mental activity of
the person and the variety of pupils’ answers. The latter were
ranked by us by such levels:

Level 1. Pupils do not understand the content of proposed
creative task to them, do not try to solve it or even to analyze
it. As a rule, schoolchildren cannot understand the main idea
of the problem and the tasks, formulated by the teacher, do
not agree to discuss it, do not come into a contact with other
senior pupils.

Level 2. Pupils only repeat the content of the teacher’s
creative task and focus on the formulated questions, do not try
to understand or analyze the problem contained in the task,
express and justify their views on the vision of the problem in
order to solve it.

Level 3. Communication of pupils at this level has a clear
focus on a particular literary story or a novel, which, accor-
ding to senior pupils, can help solve creative task proposed to
them by a teacher. Analyzing the problem, pupils compare the
content of the problem with the plot of a particular literary
story or a novel. In such a way the process of solving the prob-
lem became formal, fixed at the subject level of the literary
layer. Pupils analyze or simply explain the choice of solutions
of this problem or the proposed conclusions, correlating their
opinion only with a particular story or a novel, so the process
of solving the problem is not creative, and the decision can
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not be considered by their own, because it is based on the con-
clusions made in critical literature or those ones which corre-
spond to the main idea of a story or a novel (as a rule, pupils
do not express their own judgments or thoughts, but only re-
peat opinions from practical literature or from the text).

Level 4. The analysis of the problem situation is carried
out only at the superficial level. Pupils analyze only the con-
tent of the proposed task, do not try to focus their own atten-
tion and the attention of other schoolchildren on the problems
of this creative task. Therefore, the statements of pupils are
purely superficial, and based on them it is impossible to draw
conclusions about the problem and on this basis to identify the
ways to solve the problem creatively. According to this, it is
impossible to speak about the tolerant attitude to the opinions
of partners of communication in the process of such a discus-
sion, because the superficial nature of suggestions does not
provide great opportunities for productive communication of
senior pupils in order to solve different problems creatively.

Level 5. Pupils are actively involved into the process of dis-
cussing the problem according to a content of a creative task
proposed them by the teacher or try to solve it independently,
in the process of individual activity. Senior pupils analyze the
problems contained in the creative task, compare their own
views with the opinions of other schoolchildren, while they
tried being tolerant according to the statements of their part-
ners of communication. But at the same time senior pupils do
not sufficiently substantiate their own positions and, there-
fore, do not try to develop themselves in order to find further
creative solutions. Thus, the process of solving the problems
is limited only by analyzing its content and comparing the opi-
nions expressed by senior pupils.

Level 6. Pupils explain and try to justify their own views
according to proposed to them creative tasks, while actively
cooperating with partners of communication, tried to be tole-
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rant to other opinions and according to the proposed means of
solving different problems. Senior pupils, analyzing their own
statements and comparing them with the judgments of part-
ners of communication, do not bring the process of solving a
creative problem to a logical conclusion.

Level 7. Pupils clearly justify their positions, analyzing
their own points of view and statements, comparing them
with the opinions of partners of communication. At the same
time, schoolchildren show tolerance towards other pupils, even
completely opposite statements and means of solving creative
tasks by the last ones. Pupils actively defended their posi-
tions, logically explaining and justifying them. Schoolchildren
do not object to cooperation with partners of communication in
the process of solving problematic creative tasks within small
micro-groups and the whole class.

It should also be taken into account that 87% of pupils in
group 1 and 83% of group 2 did not perceive the situation as
problematic one and only after a few explanations from the
teacher made their own attempts to continue the task. The
percentage distribution of responses of senior pupils by their
types is shown in Table 2.

Table 2

Distribution of answers of senior pupils when
they are solving a creative problem (in %)

Percentage distribution of answers
A type of the answer
group 1 group 2
Level 1 31 20
Level 2 28 21
Level 3 11 23
Level 4 16 21
Level 5 9 7
Level 6 2 8
Level 7 3 0
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As it was shown in Table 2, the vast majority of senior
pupils in both Group 1 and Group 2 did not succeed in solving
this problem because they did not understand the meaning of
the problem situation, did not understand its content, so at-
tempts to complete the task did not lead to a positive result.
Senior pupils (despite various programs in the study of World
Literature) can not be creative in finding their own solutions,
take unconscious steps, which although have a certain direc-
tion, but do not contribute to the logical completion of the
problem proposed by the teacher.

To get the optimization in the effectiveness of group acti-
vity we tried to make some group activities’ improvement.

Step 1. Regrouping.

We started to organize pupils in groups which are diffe-
rent from usual ones by dividing them by the method of ran-
domization (for example, by using a box with pieces of colorful
papers: those pupils with papers which are matched make a
pair), and not by the place where they are sitting.

As the result, pupils stopped complaining so much about
their partners of communication and opportunities to work
with different partner every time.

During this stage of the lesson we noticed that some of
students are shy or they don’t know each other well, feel them-
selves uncomfortable working together. To solve this problems
we asked for advice from some more experienced teacher and
tried to start group activity with a quick ice-breaker, such as:

1. Answering a question: «Would you rather...?»;

2. Answering funny questions;

3. Trying to say their name backwards;

4. Sharing their favorite animal, app, to sing a song, to
show a «movie», food, dessert, etc.;

5. Playing a quick round (1-2 minutes) of word associa-
tions.

These are not important activities from the first sight, but
they help partners of communication to work better together.
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Step 2. More clear tasks.

To make sure that all the pupils would know exactly what
they need to do. After explaining the task orally we also wrote
the task on the board for the students to be able to read it
during the whole period of presenting the activities. We also
tried to ask one person of each group to explain what they are
going to do before they started their activity.

After this pupils will concentrate their attention on the
performing each of the task and they don’t need to spend addi-
tional time on asking questions about this task.

Step 3. Motivating pupils.

1) Measurable results.

We formulated more practical tasks which required some
visible results, for example instead of «discuss the problem»
we gave the task «to think of 5—7 ways to solve the problem
and to describe them on a piece of paper». Such kind of task
encouraged pupils to concentrate more attention on performing
the task and spend less time talking about irrelevant things.

2) Clear intentions.

In order to help pupils to understand why group activity is
important we started to explain pupils what they are expected
to learn during the activity.

Understanding of the reason what for they are doing each
task and how it will effect their language learning made pupils
much more motivated.

Another drawback of group activity is that pupils who are
focused, engaged, and working collaboratively can seem noisy
from time to time. Teachers should have clear expectations and
assign schoolchildren some roles and responsibilities. There
will still be noisy at the lesson, but this will be the positive
noise of pupils completing meaningful learning tasks. In addi-
tion, some groups will experience conflict and disagreement
with their members. Teachers can show different ways to deal
with conflicts and to help pupils learn to manage themselves.
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Learning in groups explicates a real-life learning experience of
pupils being outside the classroom as well.

Group activity takes a lot of time and planning. However,
even in large groups, if there is a clear instruction, group acti-
vity can be an extremely successful opportunity for engaging
pupils in the classroom and helping them to remember key
concepts of the information having been studied.

Organization is one of the most important features of ef-
fective group activity. For group activity to run smoothly the
teacher has to plan the lesson carefully.

Firstly, teachers should structure each lesson to help stu-
dents understand the elements of group activity. The lesson
should have four key components:

1) a respectful and safe attitude of a teacher to learners;

2) communicative skills for group activity;

3) strategies for dealing with conflicts;

4) classroom expectations for working in groups.

If we have the aim for group activity to be effective, stu-
dents need to understand the purpose and goals of group tasks
and the criteria to reach the success. Teachers should also plan
tasks that promote learning to be meaningful and authentic.
Small groups might practice for making a presentation for the
whole task. Each pupil can create a piece of information for
their micro-group that helps completely to learn tasks. Group
members will discuss different ideas related to a topic and de-
cide according to this topic three main ideas.

Micro-groups can be made in different ways for different
purposes. Sometimes a teacher might distribute pupils into
micro-groups based on learner’s differences. At other times,
the teacher might allow the students to organize their own
groups. There are no set rules, but here are some general ques-
tions that have to be considered about pupils’ regrouping.
These questions are below.

How many pupils do we need for group activities? The
research on this topic varies. Some experts recommend small
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groups with four or five pupils. Others say that somewhere
micro-groups with members between three and seven school-
children are ideal. The number of students depends on the type
of content and the learning objectives of the task. In addition,
the number of students does not need to be the same in all
groups. The teacher may decide that different students would
benefit from interacting in different ways. Large or small
groups should provide equal opportunities for success among
the members. This means that everyone has the chance to con-
tribute and demonstrate knowledge and abilities.

Is the micro-group homogeneous or heterogeneous? In
other words, should the group members be the same in some
situations or different? Again, this will be based on the lear-
ning setting and on the learners themselves. The choice often
depends on the objective of the lesson. Some types of tasks
work well when the students have different characteristics —
different genders, abilities, skill levels, nationalities, and/or
personalities. For example, a problem-solution activity bene-
fits from different viewpoints. Other tasks might be more suc-
cessful with group members who have similar characteristics.
For a discussion activity it is better to put the quieter students
together. They will feel more comfortable and have more op-
portunities to speak. Sometimes random grouping can also be
useful. This can quickly be done by having pupils count off to
the desired number of groups or even by using an online team
generator.

Is the micro-group fixed or flexible? Teachers can decide
if they want the groups to have the same members over a pe-
riod of time or change members each class or lesson that uses
group activity. In fixed groups the members can develop their
relationships and trust themselves to reach benefit learning.
On the other hand, using flexible groups allows pupils to get
to know each other. This builds classroom community. School-
children also benefit from each other’s strengths and see a
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wide variety of perspectives. Teachers can also choose to use a
combination of fixed and flexible regrouping in their classes.

Should group members have assigned roles? Some teachers
like to have specific roles for members in each group. So, ex-
pectations and pupils’ responsibilities are clear. Individual
roles are not always necessary. For starting out, though, as-
signed roles can provide valuable structure for group activity.
Roles can be assigned by the teacher or decided by the groups
themselves. Roles can be consistent for the whole project or
rotated among group members. Here are some ideas to start
with for providing pupil roles:

e A Leader: he/she manages pupils’ interaction in the
group and keeps them on doing the tasks.

e A Scriber/Note-taker: he/she writes down the impor-
tant information related to the task (fills in a chart, completes
the checklist or takes notes).

e A Reporter: gives results to the whole group or shares
information that he/she needs.

¢ A Time-keeper: makes sure that the activity is pro-
gressing at this time and with enough time to finish.

Specific roles can be based on the type of a task and the
number of pupils in the groups; for example, if the monitor
has a vocabulary that might also be useful or assigning some-
one to create some visual elements.

So, it is useful for teachers to make sure that following
aspects are determined or clarified according to group activity:

e Where does the group experience fit into the overall
curriculum?

e What is the overall purpose and what the learning goals
are?

e Whether the learning goals are sufficiently specific,
clear, worthy, realistic, and achievable?

e According to the group activities and the schedule are
these activities meaningful and if there is sufficient time to
accomplish the goals?
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e What is the planned group’s size and what about mixed
characteristics?

e Who are the learners — their interests, desires and
learning needs?

e What resources do pupils need for the lesson?

e Do you need to provide the kind of leadership?

e What are the learners’ roles and responsibilities?

e How will the decisions be made in each group?

e How will the learners be evaluated?

Conclusions

As the means of purposeful influence on the thinking abi-
lities of pupils we consider solving cognitive tasks collected by
schoolchildren into a special system.

We define thinking as the highest degree of Cognitive Ac-
tivity of the person. We believe that the mental development
of the child can not be analyzed separately from the mental
development as a whole, from the interests of the child, his/
her feelings, from personal traits and qualities. Mental deve-
lopment is a complex phenomenon, which is characterized by a
set of features and due to a number of reasons: the content of
knowledge acquired by the child, methods of influencing the
personality. Until now, there is no unambiguous definition of
«mental development». We believe that «mental development»
is a complex dynamic system of quantitative and qualitative
changes that occur in human mental activity in the connection
with age and enrichment of life experience of pupils (in accor-
dance with the socio-historical conditions in which schoolchild-
ren live and according to individual characteristics of pupils’
thinking).
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lsawkesuy EOyapd, CmonsapeHko Onvea. lMpobaema po3sumky dianoziyHux
AKocmell Ni3HABANbHOI BiANbHOCMI CMAPWOK/AACHUKIE Yy Ha84YaAbHOMY MPo-
yeci 3aknadie cepedHboi oceimu

AHOTALIA

Mema cmammi — onucamu eghekmusHicmb 3arponoHO8aHoI cucmemu ¢op-
MYIOYUX 8rusie yyumensa HA Po38UMOK Oiasno2iyHux akocmel ni3Ha8asnbHOT
difiAbHOCMI CMAPWOKAACHUKIB, AKY 6Ys10 8U3HAYEHO HA OCHO8I MOPIBHAHHSA
10YAMK0B8020 Ma 3aK/04YHO20 Po30inis, 3p0baeHUX MEMOOOM CEMAHMUYHO20
aHani3y Po368’A3aHHA YYHAMU AiMmepamypHUX meopyux npobaem.

[na po3e’a3aHHA nocmasneHux y pobomi 3a80aHbL BUKOPUCMAHO MaAkKi
meopemuy4Hi Mmemoou 00CAiIOHEeHHA: Kame20piaabHUl, cmpyKmypHO-pyHK-
yioHaneHul, aHanis, cucmemamusayis, MOOeNtOB8AHHSA, Y3a2anbHEHHA. TaKOX
y 00CAiOMHCEeHHI HAMU BUKOPUCMAHO eMIipuYHi Memoou, Maki aK ekcriepumeHm,
i3 Memoto 0ocnidweHHA echekmusHoCMI 2pyrnosux popm pobomu WKonapie Ha
YPOKQX.

Pe3ynemamu docnidxceHHA. [Toka3aHo, wo aHaniz npobaemHoi cumyayii
30ilicHIOEMbCA AUWe HA 1o8epxHe8oOMy pigHIi po3sumky diasnoziYHux akocmel
ni3HaB8abHOI QifiNALHOCMI CMAPWOKAACHUKIB. LLIKoAsapi aHanizyrome auwe 3micm
30rMponoHOB8AHO020 3aB80AHHA, He pobasme cripobu CKOHUeHMpysamu esac-
Hy yeaey U ysazy iHWUX WKoApie Ha npobaemMHOCMi KOHKPemHo20 3a680aHHS.
Tomy cyOxceHHA WKOoAAPI8 HOCAMb Cymo rosepxHesuli xapakmep, Ha ix 0OCHo8i
He MOMCHa 3pobumu 8UCHOBKU W000 Mpobaemu ma Ha OCHO8I b020 BUOKPeMU-
mu wiaaxu meop4yo20 po38’aA3aHHA 3a0adi. 3 0271A0y HA Ue, He MOMXCHA 2080pumu
Mpo HasasHicmMeb y npouyeci mako2o 062080peHHA MOoAepPaHMHO20 cmaesseHHA 00
OyMOK rnapmHepie no crinKye8aHHI, OCKifbKU rnosepxHesul Xxapakmep cyomceHb
He Hadae moxcausocmeli 018 0p2aHi3ayii MPoOdYKMUBHO20 CrifKy8aHHA cmap-
WOK/ACHUKIB i3 Memoto meop4yo2o po36’A3aHHA MpobaemMmHuUX 3a800Hb.

BidnosidHo 0o cepedHbo20 pisHA po3eumKy diasnoaiuHux askocmel nisHa-
80/16HOI QifisILHOCMI CMAPWOK/AACHUKIB y4Hi MOACHIOMb | pobasms crnpobu
06rpyHmMysamu 871acHi moyYKu 30py W000 3anporoHO8aHOI iM 015 p0o368’A3aHHSA
meop4oi 3a0ayi, Mpu YboMy GKMUBHO Cri8NPAYMb i3 NAPMHepamu no crin-
KYBAHHIO, MOAepaHmMHO cmaenamecs 00 iHWUX OYMOK | 00 3anpOonoHO8AHUX
napmepamu 3acobie po3s’a3aHHA 3a0a4. Asle CMAPWOKAACHUKU, GHANI3Y4YU
C80I 8/1GCHI BUC/1068/1H08GHHA MA MOPIBHIOKOYU iX i3 CYOHEHHAMU napmHepie rno
CrifKyB8aHH0, He 00800AMb MPOUeC Po38’A30HHA MBOPY020 3a80AHHA 00 f10-
2i4YH020 KiHUYA.

© lvashkevych Eduard, Stoliarenko Olha
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.126-148
http://journals.uran.ua/index.php/2227-6246 145




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

Mu 2080pumo npo sucokuli piseHb po3sumky diasnoeiyHuUx skocmedl Mi3Ha-
80/16HOI 0if/ILHOCMI CMAPWOKAACHUKIB, KOAU Y4YHi 4imKo 06rpyHmosyrome ceoi
Mo3uyjii, aHAI3y0YU 8/1GCHI MOYKU 30py Ma CyOM(eHHs, MOPiBHIOHOYU iX i3 OyM-
Kamu napmHepie rno cninkysaxHo. [1pu ybomMy y4Hi NpoAsnaome mosaepaHm-
Hicmb w000 HWUX, Ha8IMb 308CIM MPOMUAEHHUX B8UC/A06/H08AHL i 3acobis
pPO38’A3GHHA CMAPWOKAACHUKAMU MBopYUX 3080aHb. LLIKonsapi akmueHo 8io-
CMOoOMb 87ACHI N03UYi, 102iYHO NOACHIOYU U 06rpyHMosyr4u ix. Cmapuwo-
KAGCHUKU He 3anepe4ytome npomu crienpayi 3 napmHepamu no CrifnKky8aHHo
8 npoueci po38’A3aHHA NpobaeMHUX MBOPHUX 3080aHbL Y MeHax Masaux Mikpo-
epyn i Knacy 3a2asnom.

BucHoeKu. [lJosedeHo, w0 30cob0M UyinecrnpamosaHo20 8rnaugy Ha Muc-
fIeHHEBI 30i6HOCMIi WKOAAPI8 MU 88AHAEMO PO38’A3GHHA WKOAAPAMU Mi3HA-
80/1bHUX 30004, YHOPMOBAHUX Y CreyianbHy cucmemy.

Mu 8U3HAYAEMO MUCAEHHA AK suwuli cmyniHb MisHaHHA. Beaxcaemo, wio
po3ymosuli po38UMOK OUMUHU He MOX/IUBO OHAsI3yeamu OKpemo 8i0 mncu-
XiYHO20 PO3B8UMKY 302as10M, 8i0 iHMepecie dumuHu, ii 8iduymmis, mobmo 8io
ocobucmicHux puc i akocmeli. [JosedeHo, w0 po3ymosuli po38UMOK — ye CKAao-
He Asuwe, Wo Xapakmepu3yemoca CyKynHicmo puc ma obymoesneHe HU3KOH
MPUYUH: 3MICMOM 3HOHb, AKi OMpuUMye OUMUHA, Memooamu ersausy Ha ocobuc-
micme mowo. Mu 880XAEMO, W0 «PO3yMOBUL PO3BUMOK» — CKAAOHA OUHQA-
MIYHO cucmema KifnbKiCHUX i AKICHUX 3MiH, w0 8i06ysaromeca 8 MUC/IeHHESIl
0ifanbHOCMI MOOUHU Y 38°3KY 3 BIKOM | 36a2a4eHHAM #Ummegoao 0oceidy (8io-
M08i0OHO 00 CyCninbHO-ICMOPUYHUX YMOS, Y AKUX Hcuse Ao0uHa, U iHousioyarse-
Hux ocobausocmeli Ii MUCAEHHSA).

Kntoyoei cnoea: dianozivyHi AKocmi nisHasanbHoi dianbHocmi, po3ymosuli
pO38UMOK, MucneHHesi 30i6HOCMi, Meopyi 3a080AHHA, MNPOUEC CriNKYB8AHHS,
MPOOYKMUBHE CrinKy8aHHA, MIKpo2pyrnu, po38’a3aHHA meop4oi 3adadyi, soz2i4-
HUli BUCHOBOK.

Usawrkesuy 30yapd, CmonsapeHko Onvza. Mpobaema paszeumus duanozu-
YecKux Kavyecme no3HaeamesnoHoll 0esmenbHOCMU CMApPWeKnacCHUKO8 6
y4e6HOoMm npoyecce yupexcdeHuli cpedHe20 06pazosaHus

AHHOTALUNA

Leab cmameu —onucames aghghekmusHoCcmMb npednoxceHHoU cucmemsl popmu-
pyrouwux sozdelicmeull yyumena Ha pa3gumue Ouaa02U4eCcKUX Ka4ecms rno3Ha-
samesnbHoli 0esmesibHOCMU CMapWeKaacCHUKo8, Komopas bbina onpedesneHa
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HQ OCHOBe CPaBHeHUA HAYasbHO20 U 3aKAYUMENbHO20 CPE308, COENAHHbIX
MemoOoOM CemMaHmMuU4Yecko20 aHaaAU3a peweHUs y4auumucsa aumepamypHoix
meopyecKux 3a0aH.

[na peweHus nocmasneHHsIX 8 pabome 3a0a4 UCMO6308aHbI CAedyro-
wue meopemuyeckue Memoobl Ucc1ed08aHUA: KAMe20puasbHbIl, cmpyKkmyp-
HO-GhbYHKUUOHAsbHBGIU, aHaAU3, cucmemamusayus, mooenuposaHue, obobuje-
Hue. Takxe 8 ucc1e008aHUU HAMU UCMOAb308AHbI SMIUPUYECKUe Memoodbl, ma-
Kue KaK 3KcrnepumeHm, C Uesbto Ucciedo8aHUA 3(hheKmusHOCMU 2pyrnossix
opm pabomesl WKOMLHUKOB HA YPOKAX.

Pe3ynbmamel uccnedosaHus. Mbi 0Ka3aau, Ymo ecau aHanus rnpoob-
AemMHol cumyayuu ocyuecmensaemcs Ha rnoeepxHOCMHOM yposHe passumus
ouanoauyeckux Kayecme ro3HasamesbHol OeamenbHOCMU cmapuwekaacc-
HUKOB8, MO WKOMbHUKU QHAAU3UPYHOM MObKO COOepxaHue npednoxeHHol
3a00a4u, He OenarM MOMNbIMKU CKOHUeHmpuposame cobcmeeHHoe 8HUMAHUE
U 8HUMGAHUe Opyaux WKOMbHUKO8 Ha npobaemHocmu 0aHHol 3adayu. [Moamo-
MY CyHOEHUSA WKOMAbHUKO8 uMetom cy2ybo nosepxHOCMHbIl xapakmep, HA ux
OCHOB€ Hesb3A c0enameo 861800bl1 KACAMENbHO OaHHOU npobaembl U HQ OCHO-
8e amo2o 8bl0enuMb Mymu Meop4YecKo20 peuleHusa 3a0a4u. Y4umesleasa amo,
Hesb3A 2080pUMb O HAAUYUU 8 MPoYecce MaKo2o obcyxdeHus monepaHmMHo20
OMHOWEHUSA K MbICAAM MAPMHEPO8 Mo 06ujeHuto, NOCKOsbKY M08epXHOCMHbIL
xapakmep cyxodeHuli He npedocmasndem 803mMmoxHocmeli 08 opa2aHuU3ayuU
MPOOYKMUBHO20 06WeHUA CMapUWEKIACCHUKO8 C Uesnbo meop4ecKo2o peule-
Hus npobaemHsix 3a0ay.

CoenacHo cpedHeMy ypOoBHIO pa3suMuUA OUAA02UYMECKUX KaYecma ro3Ha-
samenbHol OesmesnnbHOCMU CMAPWEKAACCHUKO8, yYeHUKU o0bbAcHAIom u de-
Aarom nonsimxku 060cHo8aMb cO6CMBEHHbIE MHEHUS OMHOCUMesnbHO npeodsno-
HeHHoU um 011 pewleHUs meop4veckoli 3a00a4u, Npu 3MomM aKmMU8HO compyo-
HUYarom ¢ napmHepamu no obweHur, MonaepaHmMHO OMHOCAMCA K Opyaum
MHEHUAM U MpedsiodeHHbIM NnapmHepamu cpedcmeam peweHus 3a0ay. Ho
CMapweKsacCHUKU, GHAAU3UpPYs ceou cobcmaeHHble 8bICKA3bI8AHUSA U CPABHU-
84 UX C CyHOeHUAMU napmHepos rno obuweHuro, He 00800AM MpPoyecc peule-
HusA meopuyeckol 3a0a4u 00 /102U4eCKO20 KOHYA.

Mbl 2080pUM O 8bICOKOM ypoBHe pazsumus OUan02UYECKUX Kayecms no-
3HasamesnoHOU O0eamesnibHOCMU CMApPWeEKAACCHUKO8, K020a Yy4YeHUKU 4YemKo
060CHO8bIBAOM CBOU MO3UYUU, AHAAU3UPYA cOBCMBeHHble MOYKU 3PEHUA U
Cy#OeHUs, CPasHUBAA UX C MbICAAMU NAPMHepPos rno obujeHuto. lpu smom y4e-
HUKU MPOABAAM MOAepaHMHOCMb 0 OMHOWEHU K Opyaum, daxce cosep-
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WeHHO MpomMuBOroNOHHbIM BbICKA3bIBAHUAM U cpedcmeam peweHus cmap-
WEeKAACCHUKaMU meopYecKux 3a0ay. LLIKOAbHUKU GKMUBHO omcmausarom
€80U Mo3uyuu, 102U4HO 06BACHAA U 060CHOBbIBAA UX. CIMAPWEKAACCHUKU He
803paxcaom npomus compydHU4ecmaa ¢ napmHepamu Mo obweHur 8 npo-
yecce peweHus npobaemMHbIX Me8opPYeCKUX 300aY 8 PAMKAX MAsTbIX MUKPO2PY
U yesnoeo Knacca.

Bblgo0dbl. [JOKa3aHO, Ymo cpedcmeamu UesneHanpasaeHHo2o eo30eli-
CMeuUs Ha Mbic/iuMesbHele CIOCObBHOCMU WKObHUKO8 Mbl cHUMaem peweHue
YYEeHUKaMU M03Ha8amesibHbIX 30044, YHOPMUPOBAHHbIX 8 CeyuasabHy cuc-
memy.

Mel onpedensem MbiwiaeHUE KAK 8bICWYH CmerneHb No3HaeaHus. Cyu-
maem, Ymo ymMcmeeHHoe pa3sumue pebeHKa He8o3MOMCHO aHA/AU3UPO8aMb
omoeslbHO oM [CUXUYECKO20 Pa38UMUs 8 UesoM, om uHmepecos pebeHKa,
€20 4yscms, mo ecme om JAUYHOCMHbBIX Yepm U Kayecms. [JOKa3aHO, Ymo ym-
cmeeHHoe pazsumue — 3Mmo C/I0HCHOe fA8/eHUE, KOMOopoe Xapakmepusyemcs
COBOKYMHOCMbIO Yepm U 06Yyc108/a1eHo pA0OM MPUYUH: co0epxaHuem 3HaHul,
Komopeble rnosyyaem pebeHoK, Memooamu 8030elicmeus HA AUYHOCMb U Op.
Mbl cyumaem, Ymo «yMcmeeHHOe pa3guUMUE» — 3MO CAOKHAA OUHAMUYECKAA
cucmema Kosu4ecmeeHHbIX U KaYeCmeeHHbIX UaMeHeHUl, npoucxodawux 8
MbICuMenbHol deamesnbHOCMU Yen08eKd 8 C8A3U C 803pACMOM U 0bo2awjeHu-
eM HU3HEeHHO020 0Mnbima (8 coomeemcmeuu ¢ 0bujecmeeHHO-UCMOopPUYeCcKUMU
YC108UAMU, 8 KOMOPbIX HUBEM Yes08€eK, U UHOUBUOYAsbHbIMU 0COBeHHOCMS-
MU €20 MblWAeHUs).

Knrouyesble cnoea: duasnozudeckue Kavyecmaa nosHasamesnsHoli 0esmess-
HOCMU, yMmcmeeHHoe pa3zsumue, MbiCumesnbHble crnocobHocmu, meopyeckue
3a0ay4u, npoyecc obweHus, NpodyKkmugHoe obuweHue, MUKpo2pynnsl, peweHue
meopyeckoli 300a4u, no2u4eckull 8b1800.
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ABSTRACT

The aim of the article is to show the types of video material which help to de-
velop the translational competence of teens; to determine the structural compo-
nents of willingness of pupils to provide translational activity.

Methods of the research. As for general scientific methods, such of them
as the method of induction, deduction, analysis and synthesis, comparative and
descriptive methods and explanatory ones.

The results of the research. In this article we consider the development of
the translational competence of schoolchildren from the standpoint of the cul-
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tural approach. So, it is a process of forming the personal position of the indivi-
dual, taking into account the diversity of subjective and objective factors, which
involve the implementation of strategies for managing the personal resources
which are necessary for making the translation on the professional level. It was
noted that the development of the translational competence of schoolchildren
also involved the formation of personally significant position, which was under-
stood by us as a system of dominant values-semantic attitudes of pupil to the
socio-cultural environment, of himself/herself and his/her activities.

Therefore, the conceptual model of the development of the translational
competence of schoolchildren, in our opinion, will necessarily include readiness
of schoolchildren to perform the translational activity. The formation of readi-
ness for foreign language communication and translation becomes a necessary
prerequisite for the training of pupils who speak a foreign language and are
able to get in touch with representatives of another culture. The readiness for
foreign language communication and translation is considered by us as the inte-
gral personal new formation that involves a high level of knowledge of a foreign
language, linguistics in general, as well as the pupils’ possession of gaining the
necessary communication skills.

We also attribute the state of readiness mainly to intellectual and volitional
states, as its leading characteristics are the desire successfully to solve problems
of self-development, self-improvement, creativity and confidence in the deve-
lopment of their abilities to translate, which can be considered as a necessary
condition for volitional decision-making, management of their behavior and pro-
viding actions in order to achieve the goal of their activity. We consider the state
of readiness of a pupil for self-development and self-realization as a desire of
the individual to overcome internal contradictions, states of anxiety and cogni-
tive dissonance, creative implementation of plans and programs of self-realiza-
tion. The readiness of a pupil for self-development is determined by general and
special knowledge, skills, mental processes, states and personality traits, and
ultimately by the responsibility for the results of self-improvement and personal
growth.

Conclusions. It was stated that that conceptual model would necessarily
include readiness of pupils for performing the translational activity. Willingness
is characterized by the different nature of the interconnections of its structural
components (a cognitive component — knowledge of a foreign language, a lin-
guistic one — linguistic competence, the component of implementation — com-
munication skills). Considering the readiness of a pupil as a component of per-
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son’s intercultural communication and as a set of individually significant psy-
chological factors of a schoolchild, we (taking into account the diagnostic goals)
have identified the characteristics of different levels of the development of each
of the factors of readiness, which we mean as a criterion basis for studying the
phenomenon of pupils’ readiness for organizing the process of successful inter-
cultural communication. The first (a cognitive) component is considered in the
context of this research as varying levels of foreign language acquisition. In fact,
in our opinion, a cognitive component of readiness contains the linguistic compe-
tence of the person, as well as his/her communicative skills and the peculiarities
of using them in the process of translation activity.

Key words: translation activity, translational competence, willingness, a
cognitive component, a linguistic component, the component of implementa-
tion, linguistic competence.

Introduction

The most important problem in learning a foreign language
is its intensification. The intensification of the cognitive pro-
cess should begin with the first steps in teaching children at
school, since we have the aim of accelerating pupils’ acquisi-
tion of gaining necessary knowledge, skills and abilities, and
providing in such a way the development of a creative indepen-
dent personality (lM'omuapyk & Omydpiesa, 2018).

Means of the intensification of teaching English may be
static and dynamic video-phonograms, since they provide the
interaction of auditory, visual and speech-motor analyzers of
pupils, which are of great importance for teaching oral speech
of foreign languages. Static video-phonograms are dynamic
auditory with static video, with slide and mono-screen or TV.
Within our research, the application of dynamic video-phono-
grams is considered as a device that provides teaching mate-
rial with a combination of dynamic audio and video. Dynamic
video-phonograms help to disclose the essence of the language
phenomenon having been studied. They act as the effective
means of modeling the fragments of the objective reality (Mu-
xanbpuyk & Onydpiesa, 2020).
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The dynamic video-phonogram performs informative and
stimulating didactic functions in learning. The action of an
informative function is ensured by the reception of new infor-
mation on the linguistic, extra-linguistic and paralinguistic
levels. The stimulating function is that one when the video-
phonogram mobilizes the pupils’ mental activity: it causes a
great interest at foreign language lessons, transforms arbit-
rary attention into involuntary one, activates and develops pu-
pils’ creative imagination.

Then we turn to the consideration of the functioning of
visual and auditory perception in the process of teaching oral
speech, which are combined into active processes, as well as
their influence on the person’s thinking. The psychological ba-
sis of any dynamic video-phonogram is the visual image, which
is defined by us as the unity of sensory and rational reflection
of the reality and arises as a result of practical and cognitive
activity.

Pupils of 10—15 years old have a high level of visual memo-
ry, which depends on the intense development of the person’s
visual perception. The visual activity of children of 10-15
years old is increased by 60% compared with the visual images
of the seven-year-old children; a sensitivity to shade the colors
which are almost quickly increased. The development of visual
perception improves visual memory of a pupil. In addition, in
the visual memory of teens, spatial characteristics are already
fixed.

Scientists also notice a significant development of auditory
perception of children of 10—15 years old. But the processes of
perception and reproduction of the visual and auditory images
are not yet sufficiently formed, and because of this reason we
require good management of the process of perception of audio-
logists (Maxkcumenko, Tkau, JlutBuauyxk & Onydpiena, 2019).

The video-phonogram differs from purely sound means
of teaching a qualitatively different psychic effect on pupils,
which is due to the fact that with the onset of its demon-
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stration the appearance of stimuli is associated not only with
the auditory level of reception, but also with the visual ap-
pearance of a series of bright light spots on the screen that
are rapidly changing. Simultaneous excitation of the auditory
analyzer and the center of vision causes a reorganization of
the physiological state of certain areas of the cerebral cortex.
There is a new psychic reaction that quickly prepares the body
for receiving absolutely new information. The central nervous
system of a pupil becomes especially active, which affects the
speed and breadth of mental processes, as well as the process
of perception and analysis of new feelings. Thus, the beginning
of the demonstration of the video-phonogram’s results in an
active psycho-physiological state of the nervous system of the
individual, that promotes the learning of information and to
a large extent influences the person’s thinking, memory and
attention (Isamkesuu & Kopann, 2020).

In such a way, the aim of the article is to show the types
of video material which help to develop the translational com-
petence of teens; to determine the structural components of
willingness of pupils to provide translational activity.

Methods of the research

Taking into account the impotence of the conventional
methods of scientific research while dealing with the object of
our article, the most substantial part of the methodological base
for this research has been developed by us. As for general scien-
tific methods, such of them as the method of induction, deduc-
tion, analysis and synthesis, comparative and descriptive me-
thods and explanatory ones were also used quite successfully.

Results and their discussion
The data on the processing of verbal sounds and non-ver-
bal visual information through the person’s thinking are of
great importance. Impulses that come from the visual images,
in a great degree activate the activity of the cerebral cortex.
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That’s why it follows that auditory perception can be regarded
as a thoughtful operation in the process of thought activity.
The development of pupils’ perceptions and comprehension of
audiovisual materials implies the teaching of thoughts’ opera-
tions. The formation of certain skills and abilities of auditory
perception promotes the assimilation of linguistic knowledge,
their application in foreign language teaching. Therefore, the
improvement of thought-based operations of the auditory per-
ception of speech will be a great help of the video-phonogram
in a condition for successful teaching of oral speech in other
languages.

Consequently, auditory perception is a conscious intellec-
tual process, which involves a certain degree of the develop-
ment of thinking processes. The processing of verbal and vi-
sual information, understanding the meaning of the message
occurs the internal perception of visual images. This means
that when teens are studying a foreign language, the teacher
has also to take into account the nature of internal speech.

The above data of the connection of auditory perception
and the person’s thinking prove the need for a detailed con-
sideration of psychological peculiarities of mental activity of
schoolchildren of 10-15 years old. According to General Psy-
chology, for children of this age there is a positive transition
from visual thinking to its abstract forms, which is due to
physiological changes in the teens’ brain.

Scientists have proved that pupils of seven and partially
eight years old according to the peculiarities of their thinking
have a visual figurative character, while in the structure of
mental activity of teens of 10-15 years old there are signifi-
cantly abstract components.

Also the educational activity makes a great contribution to
the formation of the foundations of theoretical thinking and
awareness, and related analytical abilities. Thus, valid edu-
cational and methodological complexes for secondary schools
provide the development of an abstract form of thinking
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through the inclusion of comparatively in-depth knowledge of
them. The process of the formation of scientific concepts in-
volves the development of such thought-based operations as
analysis, synthesis, comparison, synthesis, abstraction, speci-
fication, systematization and understanding of causal relation-
ships (Komominosa, 2000). The acquisition of knowledge, in its
turn, predetermines the development of productive thinking
associated with the independent use of knowledge in solving
cognitive and practical tasks.

Thus, the research of the peculiarities of the development
of mental operations of schoolchildren of 10-15 years old con-
firms their ability to comprehend the educational material,
presented dynamically audio-visual characteristics. Providing
educational material for emotional coloring through the video-
phonogram promotes even greater development of pupils’
thinking.

When learning a foreign language with the help of the vi-
deo-phonogram it is important to take into account the role of
memory in the process of its studying. Successful functioning
of memory in the process of teaching depends on many factors:
from the contents of objects that are remembered, from activi-
ties with objects, from the frequency of use of the same ma-
terial and to the individual characteristics of the organization
of memory of teens. The physiological basis of memorization
and reproduction are such processes that occur in the cerebral
cortex of the person. When the object is perceived by the child
through visual, auditory or other means in the corresponding
nerve cells of the cerebral cortex, an excitation process that
is the characteristics of the active state of cells occurs. This
process changes the cells, and this change does not disappear
immediately after the object ceases to act on the sensory or-
gans. The change remains for a long time in the form of a trace
remaining after the influence of the subject on the sensory
organs. Strong excitation of the nerve cells of the brain leaves
deep marks in the memory of pupils. Taking into account the
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strong mental impact of the video graph on pupils, we can
assume that bright visual and auditory images of the video
record leave deep marks in the memory of schoolchildren. The
memory of schoolchildren, as well as thinking, still has a spe-
cific-figurative character and it is divided into the following
types: short-term memory, operational and long-term ones.

Short-term memory plays an exclusive role in the process
of perceiving and understanding the speech message. Under
the influence of training, the volume of short-term auditory
and visual memory of teens is gradually increasing. Studies
also show a clear connection between the volume of short-term
auditory and visual memory and provide the success of school-
children. The development of short-term memory positively
affects pupils’ ability to perform different tasks. For example,
in the process of performing tasks, 47% of pupils of this age
remember the task for the first time, and only 1.7% of pupils
are not able to perform the task due to reasons for not memo-
rizing it.

The component of short-term memory, the basis of func-
tioning of which is the mechanism of equivalent substitutions
in the process of perception of information, allows the person
to keep in memory a large amount of information by increasing
its operational units: words, phrases, over-the-fold unities and
their blocks. With the help of these operational units there is
a process of transformation of memory processes from direct
fixation and reproduction into a complex purposeful-selective
activity, which involves various operations of thinking.

Sharp enhancement of short-term memory of pupils of 10—
15 years old affects the development of long-term memory.

Well-remembered material, which is the immediate goal
of the activity, is meaningful and relevant to the child’s past
personal experience. Successful learning of learning material
depends on the nature of the activity, the degree of its com-
plexity, the activity of the individual and also the emotional
color of the activity.
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Consideration of the regarding memory processes would
be incomplete without taking into account the importance
which plays the important role in these processes. Conducting
educational activities the attention of the child is influenced
by two groups of factors that determine teens’ orientation —
the factors that characterize the structure of external stimuli
(strength, intensity, novelty), and factors relating to the per-
sonality of the child and the conditions of his/her activity:
needs, interest, business atmosphere, complexity and variety
of educational tasks, availability of humor; sanitary and hy-
giene conditions of teaching are also important.

Psychological preconditions are also necessary for the usage
of video-phonogram in the process of teaching a foreign lan-
guage at secondary school. The main of them are the suffi-
cient level of mental development of schoolchildren of 10-15
years old. Characteristic features of this age category are the
intensive development of operations of arbitrary perception,
thinking, memory, the attention and the ability to organize
pupils’ activities arbitrarily, which creates conditions for the
successful completion of tasks with the use of video materials.
This is very important, because the pupil has to perceive the
audiovisual material and keep the auditory and visual infor-
mation in memory at the same time. So, the video-phonogram
stimulates the processes of memory, facilitates the perception
and comprehension of the educational material, causes an in-
creased interest in teaching, which contributes to its assimi-
lation. The visual images of the dynamic video-phonograms
support and facilitate the auditory perception, help the person
to understand a verbal message that is presented in specific
communication situations. In our opinion, the video-phono-
gram will positively influence the increase of teens’ attention,
its constancy and switching influences, on the development of
the arbitrariness attention, because it is a new strong stimu-
lus that attracts the attention of pupils, if it is in line with
their age-specific features and interests. The video game of
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the video-phonogram helps pupils separate the main informa-
tion from the secondary one, produces an emotional influence,
contributes to the focus of the person’s attention and directs
him/her in a right direction. Taking into account the data of
psychological studies concerning the processes of auditory and
visual perception, we consider it quite natural to expect the
effectiveness of dynamic auditory educational facilities in the
process of teaching at school.

Having substantiated the possibility and feasibility of using
video-phonograms in teaching English at secondary school, we
consider it necessary to point out the peculiarities of maste-
ring oral English speaking with the help of video-phonograms
in secondary type of educational institutions. All these condi-
tions help to develop teens’ translational competence.

Let us show the peculiarities of listening material evalua-
tion, selection and adaptation in the process of teaching oral
speech.

The main function of using video-phonograms in the edu-
cational process is to present samples of foreign language
broadcast in a coherent context in the situations of a real com-
munication at the lessons. A number of scientists prove that
the systematic demonstration of video-phonograms stimulates
and accelerates the formation of skills and abilities of pupils’
speech, increases the intellectual level of teens, creates a posi-
tive atmosphere in the classroom.

When considering the peculiarities of the use of video-pho-
nograms in the educational process, it is expedient to high-
light the issues of the video-phonograms’ types separately for
the teaching of a foreign language at secondary school. There
are video-phonograms of various purposes: educational films,
educational video courses, documentaries, feature films and
documentaries, cartoons, promotional films produced in our
country or in a foreign one.

A great number of scientists (Mykhalchuk & Ivashkevych,
2019) emphasize the need to use authentic educational and
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non-teaching material at all levels of studying. In order to
preserve artistic value and emotionality it is appropriate to
use original educational material, although in school condi-
tions. It is quite difficult to overcome the language barrier,
which holds adequate understanding by teens the authentic
material. Therefore, contemporary education selects such edu-
cational material, which is based not only on linguistics but
also on cultural-oriented, communicative, personal approaches
in teaching. This allows a teacher to use culturally significant,
authentic foreign material.

Contemporary technical means allow us to present video-
phonograms not only from the TV screen, but also from a com-
puter with the help of multimedia technologies. Noteworthy
is the fact that for teaching foreign languages it is useful to
develop electronic teaching and increasing learning kits, which
consist of an electronic textbook (disk) and methodological
support (educational printed materials). The multimedia tech-
nologies of the kit provide pupils with the skills and abilities
according to four types of speech activity. This kit can be used
in class and for pupils’ individual activity.

There are many English video courses for the average
English language, which the teachers use at the lessons, for
example: «English — have a go», «Headway Video», «Hand-
shake Video», «Grapevine Video», «Look Ahead», «Muzzy»,
«Only in America», «Project English», «Streamline English
Video», «The Magic Music Man», «Video File», «VT», «Wiza-
dora», «Wow!» and others. Authentic curriculum video courses
have certain characteristics: the presentation of typical com-
munication situations; the presence of thematically completed
parts; saturation selected for the activation and assimilation
of lexical units that are repeated; hierarchical increase in lin-
guistic and emphasis on speech difficulties, gradual accele-
ration of the pace of speech; measuring the volume of video
material for hours. Auxiliary techniques which are used to
facilitate the pupils’ activity with the video course: titration
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of linguistic material, the availability of a textbook with video
footage text, using additional information and exercises, etc.

Educational video-phonograms, in contrast to wuse of
non-teaching techniques, take into account the level of non-ver-
bal and verbal communication and the speed of presentation of
audio material. Information that may be difficult to under-
stand is provided at an average speed (no more than 160 words
per minute). The environments are also gradually depicted so
that pupils can take visual information in details, since in
the context of a quick presentation the audio visual material
focuses on the center of the screen, and the pupil does not cap-
ture the details of this video.

Let us turn to the characteristics of other types of video-
phonograms. They include non-fiction and documentary films.

Non-academic films perform informational, educational
and motivational-stimulating functions due to the reflection
in their subjective images of a peculiar objective world of the
country, the language of which the pupils study. Such proces-
ses stimulate emotions by their content, emphasize the game of
actors, show colors and musical components.

The main features of authentic non-learning feature films
in terms of teaching methods of foreign languages are: satu-
ration with unexplored language units; a high paradigm of
speech; unplanned repetition of lexical units; significant emo-
tional impact. With the help of feature films it is useful to
teach pupils to use appropriately thematically completed ex-
cerpts, such as situations of acquaintance, discussions, conver-
sations, meeting at the table, etc.

Documentary films provide factual information on the
subject. They are inherent elements, such as commentary, ter-
rain images, visual support for any oral message. Sometimes
most of the information is transmitted verbatim, and pupils
need to concentrate their attention mainly on the auditory,
ignoring the video. This phenomenon may occur if the speech
level of the audio text of the WFG does not exceed the speech
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level of teens. Documentary films include such types of video-
phonograms as country-specific video courses, news, com-
ments, etc. These video-phonograms are difficult for under-
standing by schoolchildren, since the pace of speech is fast and
in a short time much information is transmitted. But a visual
image contributes to the understanding of the video-phono-
grams. The video essentially depicts the face of the speakers in
the close-up situations. This helps pupils to use subconsciously
visible articulation and head movement for better understan-
ding of visual information. Experimental data confirms that
the presentation of the speaker increases the level of the per-
son’s perception of verbal communication. The display of ac-
tions, people, objects also contributes to the understanding of
the video-phonograms.

Advertising can also be used as one of the means of lear-
ning. It differs by transience and careful planning, each word
and images are designed for a special effect. It should be noted
that many advertisements have a word game that adversely
affects the person’s understanding. Therefore, it is expedient
to use advertising only occasionally.

All the above-mentioned video-phonograms perform cer-
tain training functions, such as:

1. Video-phonograms implement the principle of serial
synthesis, which provides poly-sensor input and processing of
different information. The video-phonogram has a significant
informative value of the image, the brightness and severity of
auditory images, the dynamism of the video.

2. The video-phonograms facilitate the maintenance of
passive lexical material of pupils, which tends to be decreased.

3. The video-phonogram provides the opportunity to re-
plenish the active lexical material of teenagers with new lexi-
cal units.

4. The video-phonogram demonstrates exira-linguistic
components and paralinguistic phenomena.
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5. The video-phonogram provides oral speech in all its
forms, along with a cinematic representation of those life si-
tuations in which it is operated, taking into account time and
space.

6. Authentic video-phonogram demonstrates spoken lan-
guage, which has all the temporal characteristics.

7. The technical means of demonstration of the video-pho-
nograms create favorable conditions for providing full control
over the revision of the information: its reproduction at any
time, part revision, stop for focusing on details, installation of
various video-phonograms, etc.

Let’s show some of the functions of the authentic video-
phonograms in more details.

By presenting authentic communication situations that
are created under the circumstances of the environment, the
video-phonogram demonstrates such important components
of spoken language as extra-paralinguistic components. The
sphere of extra-linguistic components concerns the functioning
and the development of the entire system as a whole: how the
life of the society and the language interact, the culture of
the people and the language, how interethnic connections to
language and other sociolinguistic phenomena influence each
other. In turn, the paralinguistic components relate only to
specific statements and participate in the formation of a single
message. These components carry some information load, their
absence makes the language mechanical and artificial.

The paralinguistic component is a system of symbols, signs
having been used to transmit messages with a high degree of
accuracy: gestures, facial expressions, poses, coughing, breath,
exhalations, etc. They are divided into vocal, mimic and pan-
tomime means. All these signals give a certain semantic and
emotional color to each speech act. The presence of sounds
effects such peculiarities as different voices, laughter, music,
background noise which increases the effect of the word, raises
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and supports the viewer’s attention, especially of children
(Mykhalchuk & Bihunova, 2019).

In such a way we pay special attention to the role of ges-
tures, which deserves more detailed analysis. The gesture is
the most common non-verbal means of communication. Our ob-
servations show that the gesture accompanying verbal speech
is an indicator of the loyalty of the speaker, that is, it empha-
sizes the ease with which we consider the necessary condition
for the implementation of situational images. Mimics, gestures
in a certain way supplement the meaning of words or play the
role of a replica in a dialogue, replacing the verbal expression
of the person. Often we have such a situation when facial ex-
pressions express the meaning of the speaker’s speech before
the speech response. Sometimes interpersonal visual percep-
tion is sufficient for understanding, that is the gesture does
not require a speech supplement.

On the basis of the comparison of non-verbal means of
communication of the native language with similar means of
a foreign one, four groups of such means are defined: similar
in performance and in meaning; similar in performance and
different in meaning; similar in meaning, but different in pro-
viding; absent in teens’ speech behavior. On the basis of this
distribution we have analyzed and compared the gestures that
are typical for the British and Ukrainians.

The first group includes non-verbal means that are identi-
cal or similar in performance, scope and use of their meaning.
These are gestures of consent and refusal, a gesture of «lowe-
ring the shoulders» when one does not understand what is
being discussed; rubbing hands with which a person passes
positive expectations.

The second group consists of nonverbal means that are
identical or similar in providing, but differ in their meanings
and uses. For example, the big toe raised by the British is used
on the road to stop the car. And in Ukraine this gesture is used
to express satisfaction and appreciation.
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The third group consists of verbal means that match the
content and the scope of use, but which are different in pro-
viding. For example, when counting with fingers, Ukrainians
collect fingers in their fists, and the English people, on the con-
trary, open fingers from the fist in their palm, with the index
finger meaning «1», the middle «2», and the large one is «5».

The fourth group includes non-verbal means that are not
available for the communicative behavior of the Ukrainian
language carriers. For example, to show that everything is
alright, the English combine the big and index fingers of the
right hand, the other fingers stick directly, as if staging the
word «O’key». Another gesture is the V-shaped sign with fin-
gers, which means a victory if the hand is turned from the
outside to the speaker. If the hand is turned by the palm to
the speaker, this gesture receives a humiliating meaning: «I’m
silent».

In the case of studying how to use the video-phonograms,
we recommend the teacher draw the pupils’ attention to the
signatures accompanying the English language that differs
from the gestures of the Ukrainian-language broadcasting.

The ability to focus pupils’ attention on extra-paralinguis-
tic information and to analyze it in details is provided by con-
temporary technical means with the help of a stop-frame. In
addition, we allow the use of audio and video at the same time,
and separately only audio or video, a video with a muted audio,
apply only the beginning or the end of the video-phonograms
to present excerpts of video-phonograms in a mixed sequence.

Viewing only the video, with the subsequent involvement
of the audience, provides pupils the opportunity to observe the
situations of communication, in which the speech act takes
place, to consider paralinguistic information before concent-
rating attention on the speech itself. This way of using the
video-phonograms develops the imagination of pupils and their
abilities to predict different situations. Using the audio library
helps pupils to focus on the type of speech and its temporal
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characteristics before viewing the video. Such a separate use
of video and audio is provided appropriately that a short video-
phonogram is worked out for a few minutes, and it has the
aim at separating and attracting the attention of pupils to
certain material that is the purpose of learning. This may be
a demonstration of any situation of communication, speech or
social phenomenon, pictorial image, description of a person or
the event.

According to extra paralinguistic components, video-pho-
nogram is the best among other tutorials to demonstrate emo-
tional spoken material with various temporal characteristics.
It is proved that emotional oral speech differs from calm ba-
lanced one, for example:

— 1in a state of sadness the pace of speech goes down to
the end of the phrase; even the absurdity of the duration of
individual sounds is noted, for example, the accentuated vowel
is shorter than after the accent;

— for the state of fear speech is characterized by short
accentuated vowels, which lead to a violation of the rhythm of
words;

— in a state of rage the duration of consonants increases.

It is also investigated that in a state of fear or fierce arti-
culation both vowel and consonants become clearer.

These data suggest that the presentation of authentic vi-
deo-phonogram in a real spoken speech in the background of
real situations of communication contributes to better lear-
ning, since not all teachers can produce such qualitative speech
samples in different emotional states as they do as native
speakers: also professional speakers, actors and others.

In this article we consider the development of the transla-
tional competence of schoolchildren from the standpoint of the
cultural approach. So, it is a process of forming the personal
position of the individual, taking into account the diversity of
subjective and objective factors, which involve the implemen-
tation of strategies for managing the personal resources which
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are necessary for making the translation on the professional
level. It was noted that the development of the translational
competence of schoolchildren also involved the formation of
personally significant position, which was understood by us
as a system of dominant values-semantic attitudes of pupil to
the socio-cultural environment, of himself/herself and his/her
activities.

Therefore, the conceptual model of the development of the
translational competence of schoolchildren, in our opinion, will
necessarily include readiness of schoolchildren to perform the
translational activity. The formation of readiness for foreign
language communication and translation becomes a necessary
prerequisite for the training of pupils who speak foreign lan-
guage and are able to get in touch with representatives of
another culture. The readiness for foreign language communi-
cation and translation is considered by us as the integral per-
sonal new formation that involves a high level of knowledge of
a foreign language, linguistics in general, as well as the pupils’
possession of gaining the necessary communication skills. We
also attribute the state of readiness mainly to intellectual and
volitional states, as its leading characteristics are the desire
successfully to solve problems of self-development, self-impro-
vement, creativity and confidence in the development of their
abilities to translate, which can be considered as a necessary
condition for volitional decision-making, management of their
behavior and providing actions in order to achieve the goal of
their activity. We consider the state of readiness of a pupil
for self-development and self-realization as a desire of the in-
dividual to overcome internal contradictions, states of anxiety
and cognitive dissonance, creative implementation of plans
and programs of self-realization. The readiness of a pupil for
self-development is determined by general and special know-
ledge, skills, mental processes, states and personality traits,
and ultimately by the responsibility for the results of self-
improvement and personal growth.
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Conclusions

It was stated that the conceptual model would necessarily
include readiness of pupils for performing the translational
activity. Willingness is characterized by the different nature
of the interconnections of its structural components (a cogni-
tive component — knowledge of a foreign language, a linguistic
one — linguistic competence, the component of implementa-
tion — communication skills). Considering the readiness of a
pupil as a component of person’s intercultural communication
and as a set of individually significant psychological factors
of a schoolchild, we (taking into account the diagnostic goals)
have identified the characteristics of different levels of the de-
velopment of each of the factors of readiness, which we mean
as a criterion basis for studying the phenomenon of pupils’
readiness for organizing the process of successful intercultural
communication. The first (a cognitive) component is conside-
red in the context of this research as varying levels of foreign
language acquisition. In fact, in our opinion, a cognitive com-
ponent of readiness contains the linguistic competence of the
person, as well as his/her communicative skills and the pecu-
liarities of using them in the process of translation activity.
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leawkesuy EpHecm. lNcuxonoziyHi acnekmu suKopucmaHHA eideo 0na op-
MYBAHHA NnepeKnadaybkKoi KomnemeHmHocmi nidnimkie

AHOTALIA

Mema cmammi — npezeHmysamu munu gideomamepianis, wo ¢acunimyroms
CMaHoBsIeHHA MepeKkanadaybKoi KomnemeHmHocmi nidaimekie; 6u3Ha4yumu
CMPYKMYpPHi KOMIMOHEHMU 20MOBHOCMI Y4Hi8 00 nepeknadaybKoi diaanbHocmi.

Memoou docnidxeHHs. LLJo0o 3a2a76HOHAYKOBUX Memodie, Mo 8UKOPUC-
MAHO MAKi 3 HUX, AK iIHOYKYis, 0e0yKyid, aHani3 i cUHMe3, Memoou ropieHAHHSA
ma onucy, memood obrpyHmMys8aHHA Mouwo.

Pe3ynbmamu 00cnidxeHHA. Po3219Hymo cmaHo8neHHA nepexknadaubkor
KoMremeHmHocmi WkKonAapig i3 no3uyili KynbmyposoziyHo2o nioxody — AK
npoyec ¢opmysaHHs ocobucmicHoi no3uyii iHOusida 3 ypaxy8aHHAM yCbO2o
pizHOMaHimmasa cyb’ekmusHuUx i 06’eKMUBHUX YUHHUKI8, wo nepedbavae pea-
nizayito cmpameeili ynpaeniHHA ocobucmicHUMU pecypcamu, mompibHUMu 045
30ilicHeHHA nepeKknady Ha Halibinbw ghaxoeomy pieHi. CmaHoeseHHs rnepekna-
0aybKoi KoMnemeHMHoCMi WKOAAPiI8 MaKox nepedbavyae popmys8aHHA 0co-
bucmicHo 3Ha4YywWoi No3uyii, AKa PO3yMIiEMbCA HOMU AK cucmema OOMIHYHYUX
UIHHICHO-CMUC/108UX CMAB/EHb WKOAAPA 00 COYiOKYMbMypPHO20 OMOYeHHs, Ca-
Moeo cebe i ceo€i difanbHocmi.

Omie, KOHUenmMyasabHa Modesnb CMAHOB/EHHA MNepeKknadaybKoi Komme-
meHmHocmi WKonApie, Ha Hawy OYyMKY, 0608°’A3KOBO BKAYAMUME 20MO8-
Hicmb y4YHi8 00 BUKOHAHHA repeKknadaybKoi disnbHocmi. @opmyeaHHA 20mos-
Hocmi 00 30ilicHeHHsA iIHWOMOBHO20 CrifIKy8aHHA ma rnepekanady cmae Heobxio-
HoM nepedymMoeoto Ni020mosKU WKOAApIe, AKi 80/100ilomMb iHO3eMHOK MOBOI,
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8Miromb ygilimu 8 KOHMAKM i3 MPedcMasHUKaMU iHWOI Kyabmypu. lomosHicms
00 30ilicCHEeHHA [HWOMOBHO20 CMifIKY8AHHA MaA repeKaady Mu po32aa0aeEmMOo K
iHmeepanbHe ocobucmicHe HOBOYyMBOpeHHs, wWo nepedbayae sucokull piseHb
3HOHb [HO3eMHOI M08U, NiH2BOKPAIHO3HABCMBA, A MAKOX B80/100iHHA WKOAA-
pem nompibHUMU KOMYHIKAMUBHUMU 8MIHHAMU MA HABUYKAMU.

Mu giOHocumo cmaH 20mosHOCMI nepesaxrHoO 00 iHMesnekmyasnbHO-80-
/1b08UX CMAHIB, OCKiNbKU (1020 NPOBIOHUMU XaPAKMEPUCMUKAMU € MPa2HEeHHA
ycniwHo po3e’sazysamu 3a0a4i CGMopO38UMKY, CAMOBOOCKOHA/IeHHS, 8UABNA-
mu meopuicme i 8nesHeHicmo y po3sumky cgeoix 30i6Hocmeli 0o 30ilicHeHHsA
nepeknaody, W0 MOXHA pPo32a0amu AK HeobxiOHy ymosy 30ilicHeHHA 80s1b0-
8020 npouyecy nMpuliHAMMA nepeKknadaybKux 3HAYyWUX piueHs, ynpasaiHHA
c80€t0 osediHKo ma diamu 3a011a ocAeHEHHA memu OianbHocmi. CmaH 20-
mosHocmi WKosapa 00 CaMopo38UMKY Ma camopeanizayii Mu po32aa0aemo AK
npazHeHHa ocobucmocmi 0o N000AAHHA BHYMPIWHIX MPoMupidy, cmaHie mpu-
80MCHOCMI (i KO2HIMUBHO20 OUCOHAHCY, MBOPYOI peanizauii naaHie i npozpam
camo3sdilicHeHHA. [omogHicmb y4YHA 00 CAMOPO3BUMKY 8U3HAYAEMbCA 3020s1b-
HUMU i crneyianbHUMU 3HOGHHAMU, BMIHHAMU, HOBUYKAMU, NCUXiYHUMU fpoyeca-
MU, CMaHamu i eaacmusocmamu ocobucmocmi, spewmi-pewm — 8ionosioass-
Hicmto 3a pe3ynbmamu camos8OOoCKOHAAeHHA Ui 0cobuCmMicHO20 3pOCMAaHHA.

BucHosKu. Ob6rpyHmosaHo, w0 20mosHicme 00 30ilicHEHHA nepekaada-
UbKOI QifgnbHOCMI XapaKmMepu3yeMbCA Pi3HUM XAPAKMepoM 830EMO38’A3Ki8 il
CMPYKMYPHUX KOMMOHEeHMI8 (KoeHimUBHo20 — 3HAHHSA [HO3eMHOI Mo8U, fiHe-
BOKPAiHO3HABY020 — /1iH2BOKPAIHO3HABYA KOoMMnemeHmMHicms, peanizayiliHo-
20 — KOMYHIKaGMUBHI 8MiHHSA). Po32as0aro4u 20mosHicms WKoAapa 0o iHmep-
KYA6mypHOI KOMYHIKQUii IK CYKYMHICMb OKpemux 3Ha4YyWux MoKAa3HUKig, Mu (3
YPAxXy8aHHAM 0ia2HOCMUYHUX Yineli) BU3HAYUAU XQPAKMePUCMUKY Pi3HUX pig-
Hig p038UMKY KOXHO20 3 MOKA3HUKI8 20mOo8HOCMI, AKI p032AA0AEMO AK Kpume-
piasbHy ocHosy 0718 00CiOHeHHA (heHOMeHY 20mOoB8HOCMI y4YHi8 00 30ilicCHEHHSA
ycniwHoi iHmepKynbsmypHoi KomyHikauii. Mepwuli (KoeHimueHul) NOKA3HUK
pO32AIHYMO 8 KOHMeKCMi Yb0o20 00CNiOHeHHA AK pi3HUll pieeHb OnaHYy8aHHA
iHO3eMHO MoBOH. PAKMUYHO, KO2HIMUBHUU MOKA3HUK 20MOBHOCMI, HO HaWy
OyMKY, 8Milly€ niH2BOKPAIHO3HABYY KOMMemeHmMHicms ocobucmocmi, a ma-
KOX¥ KOMYHIKamMUBHIi 8MiHHA WKoAApa U ocobausocmi ix BUKOPUCMAHHA y re-
peKknadayskili digneHocmi.

Knwuosi cnoea: nepeknadaybka OdisnbHicmb, mpaHcaayiliHa Komne-
MmeHMHicmb, 20Mmo8BHIcMb, Ko2HIMUBHUL KOMMOHEeHm, AiH28icmuYyHuUll Komrio-
HeHmM, KOMIMOHeHM iMmrsaemeHmay,ii, NiH28icMu4YHa KoMnemeHmMHicme.
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Usawkesuy IpHecm. lcuxonozauyeckue acneKkmsl UCMOAb308aHUA 8udeo 014
gopmuposaHus nepesodyecKoli KomnemeHMHOCMU NoAGPOCMKO8

AHHOTAUUNA

Llenbro cmameu sensomca npeseHmayus sudeomamepuasnos pasHo2o0 munda,
Komopesie 8 Haubonbwell cmeneHU acunumupyrom cmaHosnaeHue nepesoo-
yecKoli KomnemeHMHoOCcMuU NoOPOCMKO8; onpedeneHue CMpPyKmMypHbIX KOMIO-
HEeHmMo8 20MoB8HOCMU YYAUWUXCA K nepesodyecKoli 0essmesbHOCMU.

Memodel uccnedosaHusA. M3 COBOKYMHOCMU OCHOBHbIX HAYYHbIX Memo-
008 6blAU UCMOb308AHLI MAKUE, KAK UHOYKYUSA, 0e0yKUUS, aHAAU3 U CUHMe3,
MemoObl CPABHEHUSA U ONUCAHUS, MemoO 060CHOBAHUS.

Pe3ynemamel uccnedosaHus. PaccmompeHo cmaHossneHue nepesooyec-
Kol KomnemeHMHOCMU WKObHUKO8 C Mo3uyull Kysemypos02u4eckozo nooxo-
0a — Kak npouyecc hopMupo8aHUA AUYHOCMHOU No3uyuu UHOUBUOd C y4emom
8ce20 MH02006pa3us cybbeKmuBHbIX U 06beKMuBHbIX hakmopos, Ymo rpeodyc-
mampusaem peanusayuo cmpameaull ynpasaeHUs AUYHOCMHLIMU pecypca-
MU, HYHCHbIMU 015 ocyujecmesneHusa nepesood Ha Haubosee npogeccuoHasb-
HOM yposHe. CmaHossneHue rnepesodyeckoli KoMmnemeHmMHOCMU WKOMbHUKO8
makxe npedycmampusaem popMupos8aHue AUYHOCMHO 3Ha4Yumol nosuyuu,
KOmopas rnoHUMaemcs HaMu Kak cucmema 00OMUHUPYHOULUX UEHHOCMHO-CMbIC-
7108bIX OMHOWeHUU WKOMbHUKA K COUUOKY/AbMYPHOMY OKPYHEeHUI, CaMoMy
cebe u ceoeli desmesnbHOCMU.

JlokasaHo, Ymo KoHYenmyasbHas Mooesnb CMAHO8/eHUSA rnepesodyecKoll
KOMMnemeHmMHoCmMu WKO/bHUKO8, MO Hawemy MHeHUI, 8K/a4aem 2omos-
HOCM®b y4aUUXCA K 8bIMOsHEeHUO rnepesodyeckoli 0OeasmensHocmu. dopmupo-
B80HUE 20MOBHOCMU K OCYyW,ecmeseHU0 UHOA3bIYHO20 0bweHUA U nepesoda
CMaHo8UMCA HEOBXOOUMBbIM YC108UEM M0020MOBKU WKOIbHUKOB, 8/100eH0UiUX
UHOCMPAHHbIM A3bIKOM, KOMOopble yMerom 8olimu 8 KOHMAKm ¢ npedcmasume-
AAMU Opyeoli Kynbmypel. [0MOBHOCMb K OCyUu,ecmeneHuUto UHOA3bIYHO20 0buje-
HuA u nepesodyeckoli deamenbHOCMU Mbl PACCMAMPUBAEM KAK UHMe2pass-
Hoe UYHOCMHoe HoBo0bpa308aHUE, Ymo npednosnazaem 8bICOKUL yposeHb
3HOHUU UHOCMPAHHO20 A3bIKA, IUH2BOCMPAHOBEOEHUA, a MAK#Ee 81a0eHuUe
WKOMAbHUKOM HeobXo0UMbIMU KOMMYHUKAMUBHBIMU YMeHUAMU U Ha8bIKaMU.

Mbl OmHOCUM cOoCmosiHUe 20MOBHOCMU MPeuMywecmeeHHo K UHmen-
/71IeKMYyasbHO-80/1€80MY COCMOSHUK, MOCKOs/bKY €20 8edyWumMu Xapakmepu-
CMUKaMU A8AAMCA CmpeMaeHUe ycrewHo pewams 3a00a4u camopa3sumus,
CamMoco8epuweHcm8o8aHUS, MPOABAAMb MeopvecKue yMeHUsA U hopmuposame
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y8epeHHOCMb 8 passumuu ceoux crnocobHocmeli K ocyuecmeseHuto nepeso-
0a. lMocnedHue mbl paccmampuseaem KaK Heobxodumoe ycaosue ocyujecm-
8/1eHUS 80/1€8020 MPOUECCA MPUHAMUSA MepesodYecKo 3HAYUMBbIX peweHul,
ynpassaeHus ceoum rnosedeHuem u 0elicmeusamu ¢ yesnsto 00CMUXeHUs Hero-
cpedcmeeHHol uenu OesmenbHocmu. COCmMosHUE 20MOBHOCMU WKO/AbHUKA
K CamMopassumuio U camopeanusayuu Mel paccmampusaem KaK cmpemsaeHue
JAIUYHOCMU K peodoseHU0 8HYMpeHHUX npomusopeyvul, cocmosHuli mpesoau
U KO2HUMUBHO020 OUCCOHAHCA, m8opyeckol peanu3ayuu naaHos U rnpo2pamm
camopeanuzayuu. [omosHocMe MOGPOCMKO8 K CAMOPA38UMUIO onpedensem-
€A 06WUMU U CreyuanbHbIMU 3HAHUAMU, YMEHUAMU, HAB8bIKaMU, MCUXUYECKUMU
npoyeccamu, COCMOSHUAMU U ceolicmeamu AAUYHOCMU, 8 KOHUE KOHU08 — om-
8emcmeeHHOCMbH0 34 Pe3ys1bMmamesl CAMOCOBEPWEHCMB0BAHUS U TUYHOCMHO-
20 pocma.

Bb1800bl. O60CHOBAHO, YMO 20MOBHOCMb K OCYUjecmesneHuro nepesoodye-
cKoli dessmesnbHOCMU XapaKmepu3yemcs PasHbIM XapaKkmepom e3aumoceszeli
ee CmMpyKMypHbIX KOMIMOHEHMO8 (KO2HUMUBHO20 — 3HOHUE UHOCMPAHHO20
A3bIKA, IUH280CMPAHOBEOYECKO20 — /IUH280CMPAHOB8EOYECKas KomremeHm-
HOCMb, OMepayuoHAnbHO20 — KOMMYHUKOMUBHbIE yMeHuUs). Paccmampueas
20MOBHOCMb WKO/bHUKA K KPOCCKYs16MYpHOU KOMMYHUKQUUU KAK COBOKYII-
HOCMb 0MOAesbHbIX 3HAYUMBbIX roKazameseli, Mol (C yyuemom GuazHOCMuU4YeCcKux
yesneli 0byyeHUs) onpedenunu xapakmepucmuky pasauyHbix yposHeli passu-
mus Kax0oeo u3 nokazamesneli 20mo8HOCMU, KOMOopble PacCMampusdem 8 Ka-
yecmee KpumepuasbHOU OCHO8bI 041 UCC1e008AHUSA (heHOMEHA 20MOB8HOCMU
YYaUUXCA K OCywecmesneHuro ycrnewHol KpoccKysnemypHoU KOMMYHUKAUUU.
Mepevbili (koeHUMUBHLIL) MOKa3amesnb paccMompeH 8 KOHmMeKcme 0aHHO20 UC-
€1e008aHUA KaK onpedesieHHbil ypo8eHb 081a0eHUs UHOCMPAHHbIM A3bIKOM.
daKkmuYecKu, Ko2HUMUBHbIU MoKazamesbs 20Mo8HOCMU, 110 HAWeMy MHEHUIO,
8K/II0YaEm /UH280CMPAHOBEAYECKYI0 KOMITEMEHMHOCMb, d MAKHE KOMMYHU-
KamueHble YyMeHUS WKOAbHUKA U 0COBeHHOCMU UX UCIMO/b308GHUA 8 repesoo-
yeckol desmensHocmu.

Kntoyesble cnosa: ﬂ@pEBOdHECKGFI de,qmeanocmb, MPAHCAAYUOHHAA
KomMriemeHmHocms, 20moeHocme, KO2HUMUBHBbI KOMIOHeHmM, nuHzeucmu4ye-
cKuli KOMIOHEeHM, KOMIMOHeHmM umrsaemeHmauyuu, siuH2eucmu4ecKkasa Komrie-
meHmMmHocme.
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ABSTRACT
The aim of the article is to establish the specifics of understanding local and
world news from different sources by young people (Internet portals, social net-
works, TV, the press).

Methods. The study involved 200 students aged from 17 to 23 (female,
n =120 and male, n = 80). The empirical research intended to solve three tasks.
The first task is to model a hierarchy of media according to two criteria: fre-
quency of usage and a degree of trust. We solved this task via a ranking method
and a correlation analysis of the data. The second task, to analyze the ideas
of young people about the characteristics of information from different media,
was reached through an author’s version of a semantic differential. The third
task, to establish categories of consciousness that mediate the understanding of
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the information, was implemented through factorization of the data of semantic
differential.

Results of the research. We established that young people demonstrate
maximum trust to the information from Internet portals, social networks and
through direct informal communication. They demonstrate the lowest degree
of trust towards the messages from representatives of the administration, TV
and the press. Comparative analysis revealed statistically significant differences
among the profiles (p < 0.01), apart from the information from the Internet por-
tals and the press. We established number of categories that mediate the under-
standing of the information, demonstrate a more complex cognitive formation
of consciousness regarding digital media. The content of the leading categories
appeared to be statistically identical.

Conclusions. The study revealed a direct correlation between the level of
trust and a degree of officiality of the source. Young people demonstrate higher
degree of trust to unofficial sources and less trust to official sources. According
to young people’s perception, information from the Internet portals affects their
cognitive sphere while social networks and TV touch the emotional. A common
feature of the news from digital and printed media is a highly competent ap-
proach to the creation of the content. Undifferentiated content of the categories
proves poor understanding of its nature and the relevance of efforts to develop
the independence and critical thinking of young people.

Key words: mass media, information, young people, degree of trust, cate-
gories of consciousness.

Introduction

A diversity of the information sources is one of the most
essential aspects of the modern information society. The Inter-
net has undoubted advantages in comparison with traditional
media (the press and TV), e.g. an update rate, a variety of
encryption methods, a level of self involvement in the content
of interest and demonstration of one’s own opinion on current
events.

Naturally, representatives of the generation Z, the one
who has had access to the Internet from a young age, prefer
the Internet to other media. Despite all the benefits of the In-
ternet, there is one essential drawback — open access to infor-
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mation of any kind. Therefore, the problem of an impact of the
Internet on a user becomes an object of psychological studies
more and more often. The studies on this problem are mainly
of two kinds. The first is the theoretical and empirical study
on psychological safety of the Internet information for the
users of different age groups (Aysina, 2019; Kirillov & Solo-
vyeva, 2020; Ovcharenko, 2017; Chusavitina, Davletkireeva &
Novikova, 2016, etc.). In the second group, an object of the
research is a potential destructive and propaganda manipula-
tion of a person (Gorbunov, 2016; Krinickiy, 2019; Salikhov &
Krasnoshchechenko, 2020; Zhang et al., 2013, etc.)

A comparative analysis of information impact from dif-
ferent sources might be another perspective direction for the
research. It would help to establish the specifics of Internet
impact on the recipient. There are few researches in this field
at the moment. For example, a group of Russian psycholo-
gists compare public discourse on pension reform in official
publications and on the Internet in their study (Drobysheva,
Yemelyanova, Drobysheva & Shmidt, 2019). The authors used
publications devoted to an employment problem from the news-
paper «Trud» and the content from the Internet forums. They
revealed a number of differences with an emotional-lexical
analysis of the texts. The most significant difference was the
nature of the information. In most cases, the press interpreted
the reform, and the analysis appealed to the rationality of a
recipient. Meanwhile, Internet forums were a platform to ex-
press negative emotions. Thus the results of the research show
that different media can produce opposite content regarding
the same event. The explanation is in the degree of officiality
of the sources.

There are numerous interpretations of local and world
events in different mass media. This knowledge is important
for several reasons. One of them is a regulation of behaviour of
young people as the most socially-active category of the popu-
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lation which is in the process of cyber socialization (Onufriie-
va, Didyk & Chekanska, 2019). Another reason is modelling a
worldview of people of a new formation. The reasons mentioned
above determine the actuality of the research of understanding
the information from different mass media by young people.

Object of the article
An object of the article is to establish the specifics of un-
derstanding local and world news from different sources by
young people (Internet portals, social networks, TV, the press).

Materials and Methods

The study (voluntarily and anonymously) involved 200 stu-
dents of 1-4 courses from different faculties of Brest State
A.S. Pushkin University. The participants included 120 fe-
males and 80 males aged from 17 to 23. The collecting of em-
pirical data was carried out throughout 2020.

The empirical research was to achieve several tasks:

1. To establish the hierarchy of media according to two
criteria: frequency of usage and degree of trust. To realize
this task, we used a ranking method. The students got a list
of the most popular types of media. Primary processing of the
data comprised calculating the arithmetic average rank of each
source, secondary one was carrying out a correlation analysis
of the average profiles estimates.

2. To analyze the ideas of young people about the charac-
teristics of information from different media. We used the
author’s variant of a semantic differential method. As descrip-
tors we used 30 characteristics of information presented in
various dictionaries. The students evaluated the information
about current events from different media according to the
unipolar scales. Data processing comprised constructing ave-
raged profiles for each source and subsequently comparing
them.
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3. To reconstruct the categories of consciousness that me-
diate the understanding of the information by young people.
The initial empirical material was data of the semantic diffe-
rential (Petrenko, 2005: 91, 98, 191, 225): a centroid method
with an extraction of the main components that included a
varimax rotation (program SPSS v. 16). Only the descriptors
which had a high degree of statistical significance were used
to form the factor (for 30 variables r = 0.36 for p < 0.05 and
r = 0.47 for p < 0.01).

Results and Discussion
Table 1 presents averaged profiles of different information
sources. The data is obtained by ranking (1 is the highest and
7 is the lowest).

Table 1
Results of ranking of the information sources
Ranking criteria
Information source Frequency Degree of trust
of usage
M Rank M Rank
The press 2.04 7 3.31 7
TV (local) 3.06 5 3.26 8
TV (foreign) 3.11 4 3.42 4
Radio 2.44 6 3.36 5
Internet Portals 5.86 2 5.18 1
Social Networks 6.02 1 4.63 3
Other people (relatives, friends, | 5.42 3 5.05 2
etc.)
Representatives of the 2.02 8 3.38 6
administration

Data from Table 1 prove that digital media are the most
frequently used by young people (primarily social networks
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and news Internet portals), as well as information through
communication with other people. The least used sources are
the radio (the usage is occasional either in a car or during the
visit to the older generation), the press and representatives
of the administration. Thus, in terms of frequency of usage,
digital media and informal communication get the leading po-
sitions.

Regarding a degree of trust, the positions are as follows
in descending order: Internet portals (tut.by, onliner.by, etc.),
informal direct communication and social networks. Even
though social networks are frequently used source of infor-
mation among young people, a degree of trust in its content
is lower than in specialized portals or people they know. The
main reason for a decrease in trust might be one’s self expe-
rience that proves a possibility of falsifying the information
(e.g. Photoshop). Probably, the information from social net-
works goes through so-called check up through the comparison
with opinions from the Internet portals and interpretation by
competent people.

According to the answers, the least trustworthy sources
are representatives of the administration, the press, and local
TV channels. A common feature of these three sources is a high
degree of officiality. This fact determines the specifics of the
selection, presentation and interpretation of messages under
the ideological guidelines that are currently socially approved.

There is a direct but not strongly pronounced correlation
between frequency of usage and a degree of trust to the source
(r=0.76,r=0.72 for p<0.05 and r = 0.72 for p < 0.05).

Therefore, it is advantageous to limit the study with the
sources which have extreme points of the degree of trust: ma-
ximum (Internet portals and social networks) and minimum
(TV and periodicals). The data in Table 2 sums up the results
of the analysis of the ideas of the students about the charac-
teristics of information from different media.

© Medvedskaia Elena
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.173-190
178 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print)
ISSN 2663-6956 (Online)

3B6IPHUK HAYKOBUX PALLb
”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53

2021. BUINYCK 53

Table 2

Averaged profiles of the information from different

types of media

No Characteristics Internet| Social TV News-

of the information portals |networks papers
1 |Fast 6.28 6.12 4.2 3.11
2 |Complex 3.56 3.48 3.92 | 4.09
3 |[Structured 5.28 4.50 4.29 | 5.09
4 |Analytical 4.62 4.13 4.46 | 4.62
5 |Real 5.13 4.63 4.28 | 4.16
6 |Qualified 4.8 4.00 4.91 | 5.08
7 |Comprehensive 4.81 4.54 3.91 | 4.37
8 |True 5.01 4.56 4.04 | 4.23
9 |Secret 3.36 3.31 3.09 | 2.92
10 | Brief 4.72 4.67 3.85 | 4.01
11 |Informative 5.32 4.72 4.56 | 4.78
12 |High quality 4.95 4.25 4.44 | 4.38
13 | Useful 5.6 5.22 4.36 | 4.16
14 |Full 5.29 5.01 3.96 | 4.27
15 | Prompt 5.94 5.78 5.34 | 4.25
16 | Contradictive 4.65 4.67 4.1 4.07
17 | Essential 5.15 4.70 4.4 4.15
18 | Poor 3.44 3.27 3.9 4.18
19 | Objective 4.9 4.56 3.9 4.18
20 |Inducing to the conclusions| 5.55 5.18 3.36 | 4.39
21 |Inducing to the actions 5.17 4.90 3 3.50
22 |Raw 3.79 4.14 3 2.67
23 | Descriptive 5.32 5.10 4.45 | 4.66
24 | Critical 4.53 4.31 3.76 | 3.53
25 | Accurate 4.87 4.31 4.04 | 4.20
26 | Verified 4.54 4.25 4.4 4.47
27| Negative 4.52 4.64 4.12 | 4.01
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N Characteristics Internet| Social vV News-

of the information portals |networks papers
28 | Blank 3.36 3.97 3.63 | 3.71
29 | Reliable 4.72 4.08 3.96 | 4.20
30 |Scandalous 5.11 5.26 4.68 | 4.29

According to the data in Table 2, young people find news
from digital media at most fast (1) and prompt (15). Infor-
mation from Internet portals encourages thinking (20) while
information from social networks arises vivid emotions (30).
Information from TV has similar characteristics to the one
from social networks: prompt (15) and scandalous (30). Unlike
social networks, TV news producers are more qualified (6).
Information from the periodicals is highly rated as structured
(3), qualified (6), and informative (11).

A comparison of the profiles shows that the characteristics
of the information from Internet portals and social networks
(t = 5.71 with a critical t = 2.71 for p < 0.05) differ from the
one from the Internet portals and TV(t = 5.6). Meanwhile,
there is not much difference between profiles of Internet por-
tals and the press (t = 1.19). According to the respondents,
the information from these types of media possesses the cha-
racteristics of qualified, verified information like structured
(3), analytical (4), accurate (25) etc. In young people’s view,
information from the Internet is not only faster (1) and more
prompt (15), but also has a certain power to transform the
thinking and behaviour of the recipients (21, 22).

We have established the categories of consciousness that
mediated the understanding of information by young people.
Under the Kaiser’s selection criterion, different types of media
have a different number of categories: Internet portals — 9, so-
cial networks — 10, TV and the periodicals — 8 each. This fact
demonstrates a greater cognitive complexity of information
from digital media in young people’s minds. It is fully consis-
tent with their experience of using different media (Table 1).
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Table 3 reflects the content of three leading categories for each
type of media, since most of identified categories have very
low subjective significance (the percentage of variance does
not exceed the randomness threshold).

Table 3

Categorical structure of information from different media
in the consciousness of young people

Internet portals Social networks
«Positive assessment» «Positive assessment»
(27.05%) (26.75%)
real 0.795 |accurate 0.802
objective 0.745 |objective 0.764
structured 0.735 |true 0.762
analytical 0.698 |reliable 0.760
essential 0.664 |verified 0.696
true 0.625 |real 0.677
reliable 0.606 |high quality 0.661
accurate 0.603 |useful 0.573
verified 0.565 |essential 0.562
high quality 0.532 |comprehensive 0.546
informative 0.511 |full 0.523
analytical 0.469
«Impact strength» «Impact strength»
(9.75%) (9.77%)
prompt 0.763 |inducing to the 0.792
inducing to the 0.752 |actions
conclusions scandalous 0.773
inducing to the actions 0.737 |prompt 0.632
inducing to the 0.610
conclusions
Activity (6.93%) “Negative asscssment:
useful 0.658 |negative 0.803
fast 0.655 |contradictive 0.695
full 0.653 |blank 0.532
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TV

Newspapers

1| «Positive assessment» (35.95%)

«Assessment» (28.75%)

reliable 0.846 |verified 0.853
accurate 0.806 |accurate 0.846
true 0.803 |reliable 0.804
verified 0.775 |real 0.781
full 0.762 |high quality 0.697
real 0.758 |full 0.679
objective 0.755 |descriptive 0.610
high quality 0.686 |blank 0.579
useful 0.686
comprehensive 0.641
informative 0.625
essential 0.601
descriptive 0.538
2 «Impact strength» «Impact strength»
(9.12%) (9.92%)
inducing to the conclusions| 0.767 |prompt 0.737
inducing to the actions 0.747 |inducing to the 0.711
prompt 0.581 |conclusions
inducing to the 0.628
actions
fast 0.592
useful 0.589
3 «Activity» (56.94%) «Activity» (7.72%)
structured 0.822 |structured 0.801
analytical 0.642 |analytical 0.706
fast 0.424 |informative 0.600
raw —0.497 | qualified 0.551

Their titles are as close as possible to the universal cate-
gories of consciousness: Assessment, Strength and Activity
(Osgood, Suci & Tannenbaum, 1957). There is a percentage
of the factor variance next to the category title, and opposite
to the descriptors there is their statistical load by the factor

(p <0.01).
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Horizontal analysis of the data in Table 3 demonstrates a
high level of equality of the categories. First factor includes
various features of information: objectivity, trustworthiness,
completeness, etc., as well as its types (descriptive and ana-
lytical). The only difference is in the category that reflects a
factorization of information from the press. It has less content
and a more complex internal organization presented with two
poles «accurate-blank». That is why it got a more general title
«Assessment».

The second category is more homogenous according to its
leading descriptors. Young people interpret the power of the
information mainly as its influence on the recipient’s thinking
and behaviour (20, 21), and its relevance (15).

The content of the third category, equal to the universal
category «Activity», is different for all the media. Regarding
the Internet portals, an emphasis is on their technological ca-
pabilities (transmission speed and pluralism of points of view).
For TV and the newspapers, the activity of the information as-
sociated with the activity of the creators who work on the con-
tent and presentation. The information from social networks
comprises negative characteristics in the minds of the respon-
dents, therefore, it is designated as «Negative assessment» in
Table 3.

Conclusions

Young people prefer digital media (social networks and In-
ternet portals) and information got through informal commu-
nication. These sources are the most trustworthy according
to the analysis. The least trustworthy sources are official in-
formation (TV, newspapers, representatives of the administra-
tion). A correlation between a degree of trust and officiality
of the source might be considered as a manifestation of a psy-
chological peculiarity of this age group, the youth nonconfor-
mism, in the modern reality of a digital society.
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A relation between frequency of usage and a degree of
trust to its contents is direct, though statistically not high-
ly pronounced. Such a correlation proves the existence of a
gap between usage of the source and interpreting its contents.
Probably, it is this gap that makes it possible to organize a
«zone of proximal development» for the development of inde-
pendence and critical thinking of users.

The perception of young people of the information from
the different media (Internet portals, social networks, TV) is
significantly different. The fundamental difference is in «the
sphere of influence of information» or «the sphere of the re-
cipient’s response». Specifically, information from Internet
portals is addressed to the cognitive sphere while information
from social networks and TV touches the emotional sphere.
The profiles of the Internet sources and the press are statis-
tically identical. This result is primarily due to the coinci-
dence of ideas about a qualified approach in the processing and
presentation of information through the media of different
generations. There are certain differences referred to a faster
broadcast of Internet information and the ability to transform
a user’s thinking and behaviour.

The categories of consciousness that mediate young peop-
le’s understanding of information from different media are
identical in their content. The representatives of the gene-
ration Z assess the information positively and empower with
the ability to transform the recipients. However, the poorly
differentiated content of the categories and the simplicity of
their internal organization prove that the parameters of in-
formation are very little understood by young people. That is
the reason they do not correspond to a specific type of media.
In practice, it means that information from different sources
has the same level of influence. Secondly, there is a necessity
to teach to analyze information creating the «zone of proximal
development». That may be possible by raising up a habit of
asking and answering questions, e.g. «Who is the source?»,
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«What are the purposes?», «What is the position?», «What
are the pros and cons?», «How does this position correlate with
mine?». Third, such habits are significant both on a social
level (being an effective way of countering possible organized
destructive attacks on the mass consciousness) and individual
(acting as a defense against possible cyber crimes).
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MeodeedcbKa OneHa. Ocobnueocmi po3ymiHHA Monodumu a00bMu HOBUHHOT
iHgpopmayii 3 pizHux munie 3MK

AHOTALIA
Mema cmammi — ecmaHosumu creyugiky oyiHKU ma po3ymiHHA Mosa00uMU
100bMU iHpopmayil Npo nomoyHi Noodii 8 KpaiHi ma ceimi, odepxcy8aHoi 3 pi3-
Hux 3MK (Ho8UHHI iHMepHemM-nopmasnu, coyianbHi mepexci, meneasiziliHi nepe-
dauyi, nepiodu4Hi OpyKo8aHi BUOAHHS).

Memoou. [locnidxceHHA 30ilicHeHO Ha 8ubipui cmydeHmig y siui 8id 17 0o
23 pokie (diesuama, n = 120 i oHaKu, n = 80). EMnipuyHe 0ocnionceHHs 6ys10
CrpAMosaHe Ha 8upilueHHA mpbox 3a80aHb. lepuwe — nobydosa iepapxii mu-
nie 3MK 3a 0goma kpumepiamu (4yacmoma 38epHeHHs 00 Oxcepena i cmyniHb
dosipu 00 Hb020). Bupiwysasnoca ye 3a800HHA 3a 00NOMO20H0 MemMOOUKU PaH-
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HCYBAHHA | KOpenAayiliHo2o aHanizy ompumaHux 0aHux. [pyze — aHani3 yAesneHo
MOs100ux nrodeli NPo XapaKmepucmuKu iHPOPMAayii, Lo MPAHCAOEMBCA Pi3HU-
mu munamu 3MK. [na ix susyeHHa 6ys8 sukopucmaHuli asmopceKuli sapiaHm
cemaHmMu4Hozo dugpeperyiana. Tpeme 30800HHA — M0OOesnOB8AHHA Kameaopili
cgidomocmi, wo onocepedKos8yrOMb PO3YMIHHA MO00UMU H0ObMU iHGhopma-
uii 3 pisHux munie 3MK; 3dilicHosasacs 30 00MoMo20t0 haKmopu3ayii OaHUX
ceMmaHmMu4Ho20 ougepeHuyiana.

Pe3ynbmamu 00CnioxceHHA. YCmaHo8s1eHo, W0 MAKCUManbHull cmyriHe
0osipu mMos00i n1todu demMoHCMpPyromMe Wo00 iHGopmMauyii MPo NomoyHi nodii,
AKG OMPUMYEMbLCA 3 IHMeEPHEM-Nopmaris, COUiaNbHUX MEPEX, A MAKOX He-
hopMasnbHO20 CrinKy8aHHA. MiHiMaabHO 80HU 008ipAOMb M08IOOMAEHHAM 8i0
npedcmasHukie aOMiHicmpayii, a maxkoxc 8i0 menebayeHHA Ma OPYKOBAHUX
8uUOaHb. [lopisHAnbHUL aHAnI3 Npoinie OUIHOK Xapakmepucmuk iHghopma-
uii 0ns pisHux munie 3MK (iHmepHem-nopmanu, coyiasnsHi mepexi, meneba-
YeHHA | 2a3emu) 8UABUE MIX HUMU CMAmMuUCmMu4YHo 00CMo8ipHi 8iOMiHHOCMI
(p < 0,01), 30 BUHAMKOM iHhopMauii iHMepHem-nopmasnie i OPyKoBAHUX 8u-
0aHb. Y pe3ysbmami (haKMopHO20 OHAsI3Y 3icmasaeHo pi3Hy KinbKicme Ka-
meeaopili, AKi onocepedKosyroMb PO3yMiHHA iHGopmayii 3 pizHux munie 3MK,
w0 0eMOHCMPpPYE 8UWY KO2HIMUBHY CKAAOHICMb caidomocmi mosodux nrodeli y
cpepi yugpposux media. 3micm mpbox nPosioHuUx kKamezopili 014 pi3HUX murie
meodia 8UABUBCA (PAKMUYHO iOEHMUYHUM.

BucHo8Ku. BuseneHo npamull 830EMO38°A30K 4aCMomu 38epHEeHHA 00 iH-
gopmauiliHozo Oxcepena i 0osipu 0o 3micmy nosidoMsaeHHsA. Y mMonodux -
Oeli npucym~ili sucokuli cmyniHe 0osipu 0o HeogiuiliHux dxcepen iHpopmayil
i HU3bKUl — 00 oghiyiliHux. B yseneHHAx Mmonodux atodell iHhopmauis 3 HOBUH-
HUX iHMepHem-rnopmasie nepesaxcHo BrnaAUBAE HA iX KO2HIMUBHY cgepy, a i3
coyianbHux mepexc i Tb — Ha emouiliHy. 3aeanbHUM 0419 HOBUH i3 Yugposux i
OpyKosaHuUx media € keasnigikosaHuli nioxio 0o ix cmeopeHHsA. HedugepeHuyilio-
8aHicMb 3micmy Kameaopill, ujo onocepedKosyrdMb PO3YMIHHA iHGopmMauii 3
pi3HUx munie 3MK, dosodume ix masoyceioomarosaHuli xapakmep i aKkmyass-
Hicmb 3ycusb i3 po3sumky camocmiliHocmi i KpumuyHoOCMi MUCAeHHA MOs00UX
noodel.

Kntouoei cnoea: 3acobu macosoi komyHikauii (3MK), iHghopmaujis, monooi
A00uU, cmyniHe 0osipu, Kamezopii caidomocmi.

Medeeockaa EneHa. OcobeHHOCMU MOHUMAHUA MOs00bIMU A0ObMU HO-
80cmHoli uHghopmayuu u3 pasHoix munoe CMK
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AHHOTAUMNA

Llenb cmamoeu — ycmaHo8umMe creyuguKy OUeHKU U MOHUMAHUA Moa00bImMu
AH00bMU UHGOPMAUUU 0 MeKYyUUx cobbimusax 8 cCmpaHe u mupe, nosay4yaemol
u3 pasHeix CMK (HosocmHble uHmMepHeM-nopmMansl, coyuasabHele cemu, mese-
BU3UOHHbIe nepedayu, rnepuodudyeckue neyamHsle U30aHus).

Memooebl. VccnedosaHue ocyuwecmsnsanocs Ha 8bl60pKe cmydeHmos 8
so3pacme om 17 0o 23 nem (desywku, n = 120 u toHowu, n = 80). Imnupuyec-
Koe ucciiedosaHue bbls10 HaNpassneHo Ha peweHue mpex 3aday. llepsas — no-
cmpoeHue uepapxuu munos CMK no 0sym kpumepuam (yacmoma obpaweHuUs
K UCMOYHUKY U cmerneHb 008epus K Hemy). Pewanacs daHHaa 3ada4a nocpeo-
CM8oM MemOoOUKU PAHHCUPOBAHUSA U KOPPENAUYUOHHO20 OHAMU3A MOMYyYEHHbIX
OaHHbIX. Bmopaa — aHanusz npedcmasneHuli monodbix awodeli o xapakmepu-
CmMuKax uHgopmayuu, mpaHcaupyemoli pasHeimu munamu CMK. [nasa ux usy-
yeHus 6bla UCMOAL308AH ABMOPCKUL 8apUAHM ceMaHMU4YecKozo duggepeH-
yuana. Tpemosa 3a0a4a — modenuposaHue Kamez2opuli CO3HAHUSA, onocpedyro-
WUx MOHUMAHUE Moa00biMU 100bMU UHhopMayuu u3 pasHelx munoe CMK;
ocywecmensanacs rnocpedcmeom (HaKkmopusayuu OaHHbIX CEMAHMUYECKO20
JugpppepeHyuana.

Pe3ynbmamel ucca1e008aHUA. YCMAHO8/1eHO, Ymo MAKCUMAsbHYO cme-
rneHb 0osepusa mMoso0ble 100U OeMOHCMPUPYM 10 OMHOWEHUIO K UH@Op-
Mayuu o0 mekywux cobbimusx, noay4aemoli U3 UHMepHemM-nopmManos, co-
yuasnbHbix cemeli, a Makie HegopmanbHo20 obweHua. MUHUMGAAbHO OHU
dosepsarom coobuweHUSM om ripedcmasumerneli AOMUHUCMPAYUU, d MAKMe
om menesudeHuUs U ne4yamHoix uzdaHull. CpasHumenvHbIl aHanu3 npogu-
neli 0YyeHOK Xapakmepucmuk uHgopmayuu 044 pasHeix munos CMK (uHmep-
Hem-ropmassl, COUUANbHbIE cemu, menesudeHuUe U 2a3emeol) 8biagusa Mer oy
HUMU cmamucmuyecku docmosepHsie pasau4us (p < 0,01), 30 uckaoyeHuem
UHhopmayuu uHmMepHemM-nopmanoes u rneyamdsix usdaHuli. B umoee gpakmop-
HO20 aHA/U30 YCMAHOB/AEHO PA3/UYHOE KOAU4Yecmeo Kamezopuli, onocpeoyro-
Wux MOHUMaHUe UHopMayuu u3 pasHeix munos CMK, ymo demoHcmpupyem
60os1ee 8bICOKYH KOZGHUMUBHYIO CAIOHHOCMb CO3HAHUA MOs00bIX Atodeli 8 06-
aAacmu yugpossix medua. CodepicaHue mpex 8edyuux Kameaopuli 0159 pa3HbIxX
murioe medua 0Ka3as0Cc6 hakmMuyecku UOeHMUYHbIM.

Bbi600bl. BbifsrieHa npamas 83aumocesa3b Yyacmomol 0bpaweHusa K UH-
GhOPMAUUOHHOMY UCMOYHUKY U 008epUS K COOePHAHUK CoO0bWeHuUs. Y Mmoro-
Obix modeli npucymcmeayem 8bICOKAA cmerneHb 008epus K HeopuUyuaabHbIM
UCMOYHUKAM UHGOPMAYUU U HU3KAA — K oguyuansHeiM. B npedcmasneHusx
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MOs100bix t00eli UHOPMAUUS U3 HOBOCMHbIX UHMEPHEM-1opmasos npeumy-
wiecmeeHHoO oKasbieaem go3delicmaue Ha UX KOGHUMUBHYIO cghepy, a u3 coyu-
anbHbIx cemeli u TB—Ha amoyuoHanbHyro. Obuyum 058 Hosocmel U3 yugpossix
U neyammHsix Meouad A68a19emcsa K8anupuyupo8aHHbIl Modxo0 K ux CO30aHU.
HeduggpepeHyuposaHHocMb codepxcaHusa Kamezopul, ornocpedyrowux noHu-
MaHue UHgopmayuu u3 pasHeix munose CMK, dokaseieaem ux Maso0co3Hasae-
MbIli Xapakmep U GKmMyasabHOCMb ycuauli Mo passumuio CamocmosmenbHocmu
U KpUmMu4HOCMU MblWsaeHUs Mos00bIx aroed.

Kntouesole cnosa: cpedcmsa maccosoli KommyHukayuu (CMK), uHgopma-
yus, monodsle 10U, cmereHb 008epuUs, KAMe20PUU CO3HAHUS.
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ABSTRACT

The purpose of this article was to establish the degree of understanding of no-
vels by pupils on the basis of patterns of interrelation of perceptual, contextual,
integrative images, which were formed at different stages of understanding by
them the content of the novels in the learning situations of secondary school
teaching in the conditions of different literary environment of schoolchildren.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion. As the experimental method we used the questionnaire method (we pro-
posed authors’ questionnaires, which had the aim to study the qualitative cha-
racteristics of the literary environment of senior pupils).

The results of the research. At the stage of proposing the questionnaire,
we tried to pre-diagnose the degree of pupils’ understanding of novels due to
the influence of the literary environment, which was determined by the level of
studying pupils’ opinions about literature. For this purpose we used questions
that required the choice of one of the proposed answers, as well as open-ended
questions. It should be noted that the most students have great difficulties
answering open-ended questions. This was reflected in the appeals of senior pu-
pils to the experimenter: «I do not know», « We were not told...». Such difficulties
indicate a focus on factual knowledge rather than stimulating pupils’ thinking,
which generally reflects the predominant focus of schooling. This is also con-
firmed by the fact that the experimenter’s instruction («In a case of difficulties,
answering a difficult question not to answer it immediately, but to think and
answer it later») wasn’t followed in the second part of each question.

Conclusions. It was proved that while reading a novel a person firstly made
assumptions about the content and the meaning of information, then there
would be a dismemberment of the text, highlighting its basic, some general
elements. Finally, through mental activity, the reader integrates these elements
into a single structural whole. Thus, the recipient finds the meaning of the infor-
mation of this novel. Therefore, understanding should be considered as a result
of the mental activity of the subject, as a result of which a person actively uses
the available factual knowledge and thus stimulates the activity of thought in
the desired direction.

We think that understanding a novel can take place without the active men-
tal activity of the reader. In this case we are talking about the so-called under-
standing-recollection, in cases where a person has already read this novel be-

© Mykhalchuk Nataliia, Danchuk Yuliia
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.191-211

192 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

fore. If you need to understand a new, unfamiliar one to yourself, understanding
goes through a number of stages and always involves the implementation of
active mental activity of the subject.

We characterize the process of understanding a novel as a certain transindi-
vidual discourse. In this case we have to note the concept of three main registers
of the psyche of the Individual — Real, Imaginary and Symbolic ones — they are
quite informative. These concepts are based on the fact that the development of
human (conscious) forms of reflection of the reality is completely determined by
the spheres of the society and the culture.

Key words: classroom management, understanding the novels, transindi-
vidual discourse, the content, the meaning of information, the implementation
of active mental activity of the subject.

Introduction

In the scientific literature researchers (Omydpiena, 2020;
Mykhalchuk & Bihunova, 2019; Crookes, 1989) often refer in
their definition of Contemporary approaches and methods of
teaching young learners to the actions of teachers which are
done to create and support environment for the academic and
social emotional teaching of pupils of secondary school. As a
rule scientists describe five types of actions (Vovk, Emishyants,
Zelenko, Drobot & Onufriieva, 2020). In order to attain a high
quality of classroom management, teachers have to: (1) de-
velop caring, supportive relationships with and among pupils;
(2) organize and implement instructions in the ways that opti-
mize students’ access to learning. The importance of develop-
ing favorable teachers-pupils relationships is also expressed
by J. Camerad & W.F. Epling (1989), who state that teachers
should (3) encourage pupils’ engagement in academic tasks,
which can be done by using group management methods. Also
teachers have to (4) promote the development of pupils’ social
skills and provide their self-regulation.

Scientists (Makcumenko, Tkau, JIurBunuyx & OnHydpiesa,
2019) refer to this problem as making pupils responsible for
their behavior. Finally, N. Honcharuk & L. Onufriieva (2018)
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state that teachers should be able to (5) use appropriate rules
to assist pupils with behavioral problems. The last two actions
indicate that effective classroom management improves pupil’s
behavior (TeproBuk & Cimko, 2020). In such a way classroom
management is the process of «ongoing» interaction between
teachers and their pupils. That’s why D. Barnes & F. Todd
(1997) present a similar definition, which tells us, that class-
room management refers to different actions which are taken
with the aim to create and maintain learning environment,
presenting it to be conducive for successful instructions (ar-
ranging the physical environment, establishing rules and pro-
cedures, maintaining pupils’ attention to lessons and provide
their engagement in the classroom activities). Both definitions
emphasize the importance of actions which are taken by the
teacher to facilitate learning among pupils.

Even though there are many factors (both internal and
external ones) that should be taken into consideration while
we are engaged in the teaching process. Under «the internal
factors» we mean «factors inside the classroom», such as:

e Proposing effective instructions. Teaching practice due
to the attention to individual of pupils follows well-planned
instructions, which tend to enhance the order and the effective
learning.

o Setting and implementing rules. The main goal of
teaching at school is to achieve maximum amount of learning
information within minimum time.

e Feedback according to appropriate behavior. It is the
best principle to remember that praise of behavior would be
more effective if it is linked with good performance.

e C(Classroom environment. Managed classrooms in the
best way will increase pupils’ desire to study in such suppor-
tive learning environment.

e Teacher’s Approach. The best way to teach pupils is to
develop their activity that lets them to create the rules instead
of telling schoolchildren what the rules are.
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e Disabilities. If one pupil has a learning disability, the
teacher may need to spend more time with this pupil or provide
the development of technician to organize the activities with
him/her.

Under external factors we mean the factors which lie «out-
side the classroom», which affect such class management, as:
planning, the development of the teacher’s person, organizing
parent-teacher meetings and providing psychological factors.

The external factors are distinct because they deal with the
behavioral problems in class management whereas the latter
deals with the way how teachers teach and how pupils learn.
While dealing with pedagogical matters (learning-teaching
process) teachers deal with the behavior matters either. All
these factors are just like pieces of a pie that make the main
figure. In this case it is «successful class-management» and
«successful teaching and learning process» in general.

So, the teachers’ role in managing a classroom successfully
is of much importance since the teacher should consider dif-
ferent factors in order to make a successful class management.
And as a result of this we’ll propose some of the psychological
factors that affect on class management.

In a situation of a rapid change, increasing innovation and
proliferating knowledge, lifelong learning is the most impor-
tant educational objective. Because of the exponential growth
rate of information, knowledge and skills become outdated be-
fore acquisition or mastery. To address effectively the impact
of the information explosion on the preparation of pupils for
their future, professional schools and educators need to uti-
lize instructional methodologies that not only help pupils to
acquire content knowledge and to develop problem-solving and
reasoning skills, but also to develop lifelong learning skills.
We teach the most effectively when we help our pupils to learn
how to learn...not what to think and make and do in (we mean
the current year); but how to think and how to learn for those
years of life and profession than lie ahead.
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So, we propose such psychological factors which in a great
degree affect the classroom management. We think that these
factors will influence the pupils’ understanding of novels.

1. Pupils’ Motivation

Unfortunately, as children grow, their passion for learning
frequently seems to shrink. Learning often becomes associated
process with drudgery instead of delight. A large number of pu-
pils — more than one in four — leave school before graduating.
Many of them are physically present in the classroom but
largely mentally absent; they fail to invest themselves fully in
their own experience of learning.

Pupils’ motivation naturally has to do with their desire
to participate in the learning process. But it also concerns the
reasons or goals that underlie their involvement or noninvolve-
ment in academic activities. Although pupils may be equally
motivated to perform some task, and the sources of their mo-
tivation may greatly differ. So, there are schoolchildren who
are INTRINSICALLY and others who are EXTRINSICALLY
MOTIVATED.

A pupil who is intrinsically motivated undertakes an ac-
tivity for his/her own sake, for the enjoyment it provides,
the learning it permits, or the feelings of accomplishment it
evokes. Extrinsically motivated pupil performs «in order to
obtain some reward or avoid some punishment which is exter-
nal to the activity itself», such as grades, stickers or teacher’s
approval.

So, teachers can do enough with pupils who are extrin-
sically motivated in order to make a successful management
and a successful classroom in general. We found that when
pupils were confronted with complex intellectual tasks, those
pupils with an intrinsic orientation use more logical informa-
tion-gathering and decision-making strategies as the school-
children who were extrinsically oriented.

Pupils with an intrinsic orientation also tend to prefer
tasks that are moderately challenging, whereas extrinsically
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oriented ones gravitate toward such tasks which are low from
the side of degree of their difficulty. Extrinsically oriented
pupils are inclined to put forth the minimal amount of efforts
who understand the necessity to get the maximal reward.

Although every educational activity cannot be and perhaps
should not be intrinsically motivated. Such situations suggest
that when teachers can capitalize on existing intrinsic motiva-
tion there are several potential benefits.

2. Solving of disciplinary problems

As it was noted the public’s attitude toward public schools
consistently identifies lack of discipline as the most serious
problem facing schools today. Although our researches (My-
khalchuk & Kryshevych, 2019) address discipline at the school
level, it is the individual teacher who at the first line is of
defense according to discipline problems.

Many of teaching strategies and the ways of problems’
solving are used to address discipline issues at the school or
classroom levels; they are administrative in their nature. These
strategies and the ways of problems’ solving involve the school
principal or a classroom teacher. Examples of these strategies
and the ways of problems’ solving include suspension policies,
a teacher is proactive from time to time. Also the teacher or-
ganizes daily communication, debriefing and family group con-
ferencing. The staff and the administration of school need to
consider carefully the use of these procedures and to develop
policies for their general use.

3. Teacher-Pupil Relationships

If a teacher has good relationships with pupils, then
schoolchildren more readily accept the rules and provide proce-
dures and the disciplinary actions that follow their violations.
Without the foundation of good relationships, pupils common-
ly resist the rules and procedures along with the consequent
disciplinary actions. The goal of teacher-pupil relationships
should be like a balance between High Cooperation and High
Dominance.
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4. Mental Set

Among four elements having been outlined, this is probab-
ly the most unusual one, at least in terms of a title — Mental
Set. Mental-Set or «mindfulness» is a heightened sense of si-
tuational awareness and conscious control over one’s thoughts
and behavior relative to this or that situation. It is a tendency
to someone who can only see solutions that have worked in the
past. This type of fixed thinking can make it difficult to come
up with solutions and can impede the problem-solving process.
Meta-analysis shows that this element has the largest effect.
These mental sets can sometimes lead to rigid thinking and
can create difficulties in the problem-solving process. While
in many cases we can use our past experiences which help us
to solve the issues we face, and all these factors can make us
difficult to see a novel, to find its understanding or creative
ways of fixing current problems.

What can be done to overcome these factors?

The first step for teachers is to recognize the problem that
causes the pupil to be unmotivated or passive, and then to
interrupt this state by assigning him/her with homework he/
she likes accomplishing. The next step is to give him/her a
choice of assignment (we have to determine three assignments
and then let pupils to choose one of them). This choice makes
them feel happier. There is also a process called «attribution
retraining», which involves modeling, socialization and prac-
tice exercises, it is sometimes used when we have a deal with
discouraged pupils.

The goals of attribution retraining are to help pupils to:
1) concentrate on the tasks rather than becoming distracted
by fear of failure; 2) respond to frustration by retracing their
steps to find mistakes or figuring out alternative ways of ap-
proaching some problem instead of giving up; 3) attribute their
failures to insufficient efforts, lack of information or reliance
on ineffective strategies rather than on the lack of abilities.
That’s why because of the reason that potentially lazy pupils
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who value learning for their own sake are priceless, it is cru-
cial for parents, teachers and school leaders devote themselves
fully to engendering, maintaining and rekindling pupils’ mo-
tivation to learn.

So, these behavioral challenges can usually be addressed
by home and/or school management and discipline practices.
Many of these difficulties can be addressed by having well-de-
veloped school — global procedures in each school. Problems’
solving at this level usually is involved the Core Team and the
In-School Team. As a school develops appropriate strategies
and the ways of problems’ solving for pupils with discipline
problems, these basic practices should be kept in our mind.

The statement research was organized by us from Sep-
tember, 2020 till May, 2021. Its purpose was to establish the
degree of understanding of novels by pupils on the basis of
patterns of interrelation of perceptual, contextual, integrative
images, which are formed at different stages of understanding
by them the content of the novels in the learning situations of
secondary school teaching in the conditions of different lite-
rary environment of schoolchildren.

Methods of the research

The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
method, structural and functional methods, the methods of
the analysis, systematization, modeling, generalization. As the
experimental method we used the questionnaire method. The
content of the authors’ questionnaires have the aim to study
the qualitative characteristics of the literary environment of
senior pupils: the number of novels having been read last year,
the complexity and the diversity of the latter, the means of
mastering literary culture, the degree of self-awareness. We
proposed questionnaires as for pupils so for their parents.

We formed experimental and control groups by using the
method of randomization (213 senior pupils):
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— experimental groups:

E1 (35 pupils) — 11-B form of secondary school Ne 15 in
Rivne;

E2 (37 pupils) — 10-A form of secondary school Ne 15 in
Rivne;

E3 (34 pupils) — 9-A form of secondary school Ne 15 in
Rivne;

— control groups:

C1 (36 pupils) — 11-A form of secondary school Ne 7 in
Rivne;

C2 (35 pupils) — 10-B form of secondary school Ne 7 in
Rivne;

C3 (36 pupils) — 9-A form of secondary school Ne 7 in
Rivne.

Results and their discussion

The statement of the relationships between the understan-
ding of the novel by pupils and the literary environment, as
well as the specifics of the latter, was established by us by
comparing the data of two samples of pupils. One of them
(experimental form E3 and control form C3) consisted of pu-
pils studying by the program with in-depth study of Foreign
Literature, the other sample (experimental forms E1, E2 and
control forms C1, C2) — pupils of senior forms who are en-
gaged into studying by a regular program. So, the differences
in these programs are a variable value of the literary environ-
ment.

At this stage of the experiment the questionnaire method
was used. The content of the authors’ questionnaires we pro-
pose below.

QUESTIONNAIRE FOR PARENTS

Dear parents! We ask you to answer the questions of the
questionnaire so that we can get to know your child better.
The results of this questionnaire will be used exclusively for
the benefit of the child. We will not, under any circumstances,
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inform teachers and school staff about the places in the ques-
tionnaire that may lead to conflicts between parents and tea-
chers. Here they are.

The name and the surname of your child

The form in which he/she studies

1. Your child is having for the subject «Foreign litera-
ture»:

1.1. «12»

1.2. «12-10» and «9»

1.3. «9»

1.4. «9-7» and «6»

1.5. «6»

1.6. «6—4» and «3»

1.7. «3»

2. How does your child feel about learning Foreign Litera-
ture?

2.1. With great interest.

2.2. With interest.

2.3. Without interest.

3. What explains your child’s failures in studying Foreign
Literature?

3.1. Weak pre-training.

3.2. Skipping of lessons.

3.3. Because of illness.

3.4. Employment at home.

3.5. The teacher vaguely explains the material for studying.

3.6. Because of great interest in other subjects.

3.7. Because of spending a lot of time on other types of
activity which are related to the process of studying.

3.8. Because of being inattentive in class.

3.9. Because of other reasons.

4. Do you connect your child’s future with a profession
where knowledge of Foreign Literature is used?

4.1. Yes.

4.2. Partially.
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4.3. No.

5. Do you have a philological education?

5.1. Yes.

5.2. No.

6. Is your current work related to Foreign Literature?

6.1. Closely.

6.2. Partially.

6.3. Not related at all.

7. How often do you study Foreign Literature with your
child?

7.1. Very often.

7.2. Often.

7.3. When I’ve free minute.

7.4. Rarely.

7.5. 1 do not study Foreign Literature at all.

Thank you for participating in our research!

QUESTIONNAIRE FOR PUPILS
. Do you like to read novels?
. How many novels did you read last year?
. With whom do you discuss novels?
. Do you always understand the novels you have read?

5. What novels do you like most of all (classic, detective,
science fiction, others)?

6. What novels do your parents like and why?

7. Do you like and understand classical novels? If not, ex-
plain why.

8. If you were the author of a novel, what would you tell
in it?

9. What can a novel tell better than music, painting?

10. What do you think when reading a novel?

11. Why do you think the author of the novel wants people
to read his/her text? What novels would you like to read and
discuss in class?

Accordingly, the data obtained as a result of the question-
naire allowed: a) to state the number of novels read by pupils
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for the last year; b) to identify reference persons (those people
with whom you prefer to read and to discuss novels); c) to
reveal the semantic side of the pupils’ quasi-communication
with the author and the heroes of the novel; d) to establish
the means of quasi-communication of pupils with the author
and the heroes of the novel and the degree of awareness of the
latter.

The analysis of the answers of pupils who studied by both
the program with in-depth study of Foreign Literature (E3,
C3 forms) and according to the standard program (E1l, E2,
C1, C2 forms) allows us to identify common to this age group
characteristics of the literary environment. Thus, Foreign Li-
terature is the subject of communication for 32.4% of senior
pupils of E1 form, for 34.5% schoolchildren in C2, for 27.8%
of pupils — in E2, for 26.3% — in C2, for 33.7% — in E3, for
36.2% — in C3. The most active is the communication of pu-
pils with their friends according to their own literary issues
(respectively 24.1% of schoolchildren in E1, 20.0% - in C1,
21.8% - in E2, 26.7% — in C2, 30.1% - in E3, 32.83% — in
C3). The least active pupils are with their parents when we tell
about discussing novels by them (2.83% of pupils in E1, 4.4% —
in C1, 5.2% —in E2, 4.1% —in C2, 5.8% —in E3, 6.7% in C3).

Teachers of Foreign Literature are active partners of com-
munication for pupils when we tell about literary topics in
10.2% of cases in E1, in 12.8% — in C1, in 14.7% — in E2, in
15.3% of cases — in C2, for 26.7% — in E3, for 24.7% — in C3.
The tendency to narrow the circle of competent adults, such as
parents and teachers (compared with the friends), is one of the
reasons for declining the level of the development of literary
culture of schoolchildren.

Thus, the semantic aspect of communication of senior pu-
pils is characterized by their interests in different areas of
literary culture. The latter is largely represented by detective
novels and fiction. This data are higher in C3 form. In this
control form there is a slight increase in the percentage of
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pupils (from 2019 to 2021), who are more interested in these
novels than in classical one: 57.3% pupils — in 2019, 68.9% —
in 2020, 87.4% — in 2021. In E3 form the values of this indi-
cators are respectively 37.8%, 32.6%, 49.1%, in E2 — 31.6%,
63.8%, 59.4%, in C2 - 32.3%, 44.2%, 71.6%, in E1 — 39.2%,
37.5%,45.8%, in C1 — 42.4%, 59.6%, 71.8%.

We determined the percentage of the representation of
conversations or discussions according to classical novels in
the communication of pupils in extracurricular activities (such
as the discussion about the plot of the novels, the main cha-
racters, the events, etc.): in E1 form — 34.8%, 32.6%, 41.2%,
in E2 form — 27.4%, 31.6%, 18.7%, in E3 form — 44.2%,
47.6%, 39.2%, in C1 form — 25.6%, 31.7%, 38.4%, in C2
form — 49.6%, 32.8%, 40.5%, in C3 form — 51.0%, 47.2%,
36.4% (data from 2019 to 2021).

There is also a general tendency to displace literary clas-
sics from the sphere of literary interests of senior pupils. This
trend is confirmed by the answers of schoolchildren to the
questionnaire about their literary interests, which was formu-
lated in indirect form («What literary novels would you like
to read and discuss in the learning process?»). In the content
of answers to this question, the percentage of classical literary
novels for pupils of E1 (from 2019 to 2021), respectively is:
27.4%, 29.5%, 38.6%, for E2 — 30.8%, 29.7%, 53.6%, for
E3 — 41.2%, 40.6%, 52.4%, for C1 — 37.6%, 32.1%, 50.8%,
for C2 — 27.6%, 23.6%, 30.9%, for pupils of C3 — 44.2%,
51.6%, 47.8% . The difference in the quantitative values of
these data and the results given above suggests that the mo-
tivation of quasi-communication of senior pupils with serious
literary novels is external: classical novels for schoolchildren
are more as a simple subject which means meeting personal
interests and needs.

At the stage of proposing the questionnaire, we tried to
pre-diagnose the degree of pupils’ understanding of novels due
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to the influence of the literary environment, which was de-
termined by the level of studying pupils’ opinions about lite-
rature. For this purpose we used questions that required the
choice of one of the proposed answers, as well as open-ended
questions. It should be noted that the most students have great
difficulties answering open-ended questions. This was reflec-
ted in the appeals of senior pupils to the experimenter: «I do
not know», «We were not told...». Such difficulties indicate
a focus on factual knowledge rather than stimulating pupils’
thinking, which generally reflects the predominant focus of
schooling. This is also confirmed by the fact that the experi-
menter’s instruction («In a case of difficulties, answering a
difficult question not to answer it immediately, but to think
and answer it later») pupils usually did not follow the second
part of each question.

Conclusions

So, we made some conclusions. Reading a novel, a person
firstly makes assumptions about the content and the meaning
of information, and then there will be a dismemberment of the
text, highlighting its basic, some general elements. Finally,
through mental activity, the reader integrates these elements
into a single structural whole. Thus, the recipient finds the
meaning of the information of this novel. Therefore, under-
standing should be considered as a result of the mental activity
of the subject, as a result of which a person actively uses the
available factual knowledge and thus stimulates the activity of
thought in the desired direction.

We think that understanding a novel can take place with-
out the active mental activity of the reader. In this case we are
talking about the so-called understanding-recollection, in cases
where a person has already read this novel before. If you need
to understand a new, unfamiliar to yourself, understanding
goes through a number of stages and always involves the im-
plementation of active mental activity of the subject.
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We characterize the process of understanding a novel as a
certain transindividual discourse. In this case we have to note
the concept of three main registers of the psyche of the Indi-
vidual — Real, Imaginary and Symbolic ones — they are quite
informative. These concepts are based on the fact that the
development of human (conscious) forms of reflection of the
reality is completely determined by the spheres of the society
and the culture.
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Muxaneuyk Hamanis, jaH4yk tOnisa. EdpekmueHe ynpaeniHHA KAACOM AK crio-
ci6 Has4umu y4Hie po3ymimu aimepamypHi meopu

AHOTALIA

Mema cmammi — ecmaHog8uUMU cmyniHbe PO3YMIHHA WKOAAPAMU aAimepamyp-
HUX meopie Ha OCHOBI 3aKOHOMipHOCMeli Npossy 83AEMO36’A3KY nepyenmus-
H020, KOHMeKcmyaneHo20 U iHMme2pamusHo2o 06pasis, AKi popmyromeca Ha
PIi3HUX emanax oCMUCAEHHSA 3Micmy NPoYUMaHo20 Meopy 8 cumyauyisax po3e’s-
30HHA CMUAPWOKAACHUKaMU simepamypHUX 30004 8 yMo8ax Pi3HOMAHIMHO20
nimepamypHO20 OMOYeHHA.

JnAa po3e’a3aHHA nocmaeneHux y pobomi 30800Hb6 BUKOPUCMAHO MAKi
meopemuy4Hi memoou 00CAIOHEeHHA: Kamez20piasnbHuli, cmpyKmMypHoO-gyHK-
uioHaneHul, aHani3, cucmemamusayis, MoOento8aHHS, y3a2aabHEHHA. Y AKOC-
mi eKcnepumeHmasnbHO20 Memody 8UKOPUCMAHO MemooO aHKemMy8aHHsA (pec-
noHdeHmam 6ysa0 3anpornoHOBAHO ABMOPCLKI GHKEMU, Memoto AKUX 6ys0
8UBYEHHA AKICHUX XApaKmMepucmuk sAimepamypHo20 cepedosuwyd cmapuo-
KAOCHUKiIB).

Pe3ynbomamu 0ocnidxeHHAa. Ha emani aHKemysaHHA 0ia2HOCMOB8AHO
CMyniHb PO3YMiHHA WKOAAPAMU AimepamypHUX Meopie 3a80AKU ernsusy sAime-
PAMypHO20 OMOYEHHS, U0 BU3HAYAIOCA HA PiBHI 8UBYEHHA OYMOK YYHi8 rnpo
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nimepamypy, crieyugiku 8idobpaxcysaHoi HUMU nimepamypHoi peasnbHocmi,
3acobie ornaHy8aHHA niMmepamypHO Kysabmypor. BusHavyeHo, wjo binsbwicme
YYHi8 y 8i0n08idsAx Ha 3aNUMAHHSA 8iOKPUMO20 murny mMaau Heabuski mpyoHo-
wi. Lle supaxanoca y makux 38epHEHHAX CMApPWOK/IACHUKIB 00 eKcrepumeH-
mamopa: «f He 3Hat», «Ham He 2o8opuau» mowio. ModibHi mpyoHowi ceioyu-
/AU w000 opieHMauii Ha PaKMUYHI 3HAGHHA, 0 He Ha CMUMY/IHO8AHHA MUCAEHHA
wiKonsApise, wo 302a10M 8i006paxcano nepesaxrcHy CNPAMOBAHICMb WKinbHO20
Has4aHHA. Lle nidmeepoicys8asnocs MAKOX i mum, W0 iHCMPYKYito eKcrepu-
mMeHmamopa («Y eunadkax 8UHUKHEHHA mpyoHowlie y npouyeci 8idnosioi Ha
CKAaOHe 3anUmaHHA He 8i0rnosidamu Ha Hb020 8i0pasy, a mModymamu i 8i0nosi-
CMU HA HbOR20 Ni3Hiwe») y4Hi, AK NPAsUI0, He BUKOHY8AsU 8 Opyeili If yacmuHi.

BucHosKu. [losedeHo, wjo, Yumaro4u aimepamypHuli meip, At00uHa cro-
YamKy 8UCYB8AE MpuUnyweHHs wo0o 3micmy i cmucay iHghopmauii, momim 8io-
b6ysaembca po34sneHy8aHHA MeKCMY, 8UOKpeMaeHHA io20 OCHOBHUX, ba3zosux
enemeHmis. BusHayeHo, wjo 3a80AKU MUCAEHHEBIU dignbHocmi yumay 06’edHye
yi enemeHmu y eOuHe cmpykmypHe uine. TaKum YUHOM peyurnieHm 3Haxo0ums
cMucn iHgpopmayii negHoz20 nimepamypHo20 meopy. Tomy po3yMiHHA Ci0 po3-
21a90amu sK pe3ysabmam MucieHHeBoI dissibHocmi cy6’ekma, 8HACAIOOK K020
A0OUHA GKMUBHO BUKOPUCMOBYE HAABHI (hAKMUYHI 3HAHHA | MUM camum cmu-
Mysoe pobomy OyMKu y b6axcaHomy 015 cebe HanpsamKy.

JlosedeHo, w0 po3ymiHHA nimepamypHo20 meopy moxce 8idbymucs 6e3
aKMUBHOI MucneHHesOI disanbHocmi Yumaya. Y ysomy pasi lidemosca npo max
38aHe Po3yMiHHA-Npu2adys8aHHs, mobmo y surnadKax, Koau AOUHA 8Xe Yu-
masa 3anpornoHosaHuli meip pawiwe. 3a nompebu 3po3ymimu Hosul, He3Ha-
Uomuli 0219 yumava meip, po3yMiHHA MPOXoOUMb HU3KY emarnis i 3a8M#0u rne-
pedbayae 30ilicHeHH AKMUBHOI MUC/IeHHEBOI DidsnibHOCMi cy6’ekma.

CXapaKkmepu308aHO MPoyec po3yMiHHA nimepamypHO20 Meopy AK nesHul
mpaHciHOusidyanbHuUl OUCKYpPC. Y Uybomy 8UnaodKy nposioHUMU € MPU OCHOBHI
pezicmpu ncuxiku — PeaneHul, YasHull i CumeosniyHuli. Omxce, po38UMOK /1t00-
cbKUX (cgidomux) hopm s8idobpaxceHHs OilicHocmi uinkom demepmiHyembCa
chepamu cycninbcmaa i Kyasmypu.

Kntouoei cnoea: ynpasniHHA KAacom, po3yMiHHA AimepamypHUX meopis,
mpaHciHOusidyaneHull OUCKYpC, 3micm, 3HA4YeHHA iHgopmauii, 30ilicHeHHA
cyb6’eKmom akmuesHoi po3ymoeoi difsneHocmi.

Muxanbuyk Hamanus, [jarvyk KOnusa. 3¢pdhekmusHoe ynpassneHue Kaaccom
KaK cnocob Hay4umeo y4eHUKo8 MoOHUMamb AumepamypHble npouseedeHus
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AHHOTALUNA

Leab cmamoeu — ycmaHosumoe cmerneHb MOHUMAHUA WKOABHUKAMU aAUumepa-
mypHbeIx npoussedeHull HO OCHO8e 30KOHOMepHocmel MpPoABAEHUA 83aUMO-
C8A3U NepyernmuseHo20, KOHMEKCMYaabHO20 U UHMezpamusHo20 06pa3os, Ko-
mopele hopMUPYOMCA HA PA3HbLIX IMANAX OCMbICAEHUS COOEPHCAHUSA MPoYuU-
MaHHO20 MPoU3BeOEHUA 8 CUMYAUUAX peuweHUa CmapweKnacCHUKamu aume-
PamypHbIx 30044 8 YCA08UAX PA3HOO6PA3HO20 AUMEPAMYPHO20 OKPYHEHU.

Jns peweHus nocmassneHHobIx 8 pabome 3a0a4 UCMOAb308AAUCLHbI Crle-
dyrouue meopemuyeckue Memoobl UCCAe008AHUSA: KAMe20pUasbHbIU, CMPYK-
MypHO-(YHKYUOHAMbHLIU, aHaAU3, cucmemMamu3ayus, modenuposaHue, 0606-
weHue. B Kauyecmse sKcrnepumeHmasnbHo20 Memoodd UCMOMAb308aH Memoo
aHKemuposaHus (pecrioHdeHmam 6binu npedsnoxceHbl a8MOPCKUE THKEM®bI,
yenvto Komopelx bbla0 U3yyeHUe Ka4ecmeeHHbIX XapakmepucmuK aumepa-
mypHol cpedbl cMapweKnaccCHUKoS).

Pe3ynbmamel uccnedoearus. Ha smarne aHKemuposaHuUs OudeHOCMU-
pOBAHA cmerneHb MOHUMAHUSA WKOAbHUKAMU AUumepamypHeix rnpoussedeHuli
6102000pA 8UAHUIO AUMEPAMYPHO20 OKPYHEeHUS. YKA3aHHAA HAMU CmerneHb
onpedenaAndace ¢ y4emom usyvyeHUs MHeHuUl y4awuxca o aumepamype, cneyu-
puxku omobpaxcaemoli umu aumepamypHol peanbHocmu, cpedcme 0Cc80eHUSA
nAumepamypHol Kyaemypel. OrnipedesneHo, Ymo 60Mb6WUHCMBO y4eHUKO8 8 om-
8emax Ha 80rpPoCbl OMKPLIMO20 MUMA UCAbIMbIBAAU 3HAYUMEsbHbIE MpYyo-
HOCMU. 3Mo 8bIPAXAAOCE 8 MAKUX 06PAWEHUAX CMAPUWEKAACCHUKO8 K IKCre-
pumeHmamopy: «f He 3Hat», «Ham He 2osopunu» u Op. [TodobHbIE Mpyo-
Hocmu ceudemensbcmeosanu 06 opueHMayuu Ha hakmuyeckue 3HaHUSA, d He
Ha CMUMynAupo8aHUe MblUueHUA WKOMbHUKO8, YMO 8 Ues0M Ompaxano Ha-
npasaeHHOCMb WKO/bHO020 06y4eHUsA. Imo Modmeepicoanoce makie u mem,
4Ymo UHCMPYKUUIO SKCriepuMeHmamopd («B ciyvyasx 603HUKHOBEHUSA MpPyOHOC-
meli 8 npoyecce omeema Ha C/I0#CHbIU 80NpPoc He omeevalime HA HE20 CPA3Y,
a nodymaiime u omeememe Ha He20 Mo3Xe») y4awuecs, Kax npasuso, He 8bl-
nosnHaAAu 80 emopoli ee yacmu.

Bb1800bI. [JOKA3aHO, YMo, Yumas AumepamypHoe npoussedeHue, y4eHuK
cHayasna sbldsuzaem npeonosoHeHUe OMHOCUMESbHO COOePHCAHUSA U CMbICAd
UHhopmayuu, 3amem npoucxodum pacyneHeHue mekcma, gbloesneHue e2o oc-
HOBHbIX, 6a308bix 3niemeHmMos. OnpedeneHo, Ymo baazodapa MeicaumesnsHol
deamenvbHocmu yumamess 0b6beduHaem smu 3seMmeHmsl 8 eOUHOe CMPYK-
mypHoe yesnoe. Takum 0b6pa3om peyunueHm Haxooum CMbIC/A UHGOopMayuu
0aHHO20 nUMepamypHo20 npoussedeHuA. [losmomy noHumaHue craedyem
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paccmampusams KaK pesysasmam mbicaumesnsHol deamensHocmu cybbekma,
8 pe3ysiemame KOmopol 4Yesno8eK aKMUBHO UCMO/b3yem umerowuecs hakmu-
yeckue 3HAHUA U, mem CambIM, CmuMyaupyem pabomy MbilwaeHus 8 xcesae-
MOM 0115 cebs HanpaesaeHuu.

JloKa3aHo, Ymo MoHUMAaHUEe AUMePamypHo20 npou3sedeHus Moxiem
npouszolmu u 6e3 akmusHol MbicaumensHol deamesnbHocmu Yyumamess. B
O0aHHOM Ccryyae pedsb udem O Mak Ha36I8AEMOM MOHUMAHUU-MPUNOMUHAHUU,
mo ecmb 0 mex C/y4asx, Ko20a 4YesnoeeKk yxe yumasa OaHHOe npou3sedeHue
paHee. [Tpu He0b6X00UMOCMU MOHAMb HOBOE, HE3HAKOMOE 0114 Yyumamers, npo-
ussedeHue MoHUMaHuUe rnpoxooum pAa0 3marnos u gce20a npeonosnazaemcs ocy-
wecmeneHue cybbeKmom akmueHol MbicaiumesnsHol desmenbHOCMU.

JlaHa xapakmepucmuKa npoyeccy noOHUMAHUS AUmepamypHozo npous-
s8edeHusA KaK orpedeseHHo20 MPAHCUHOUBUOYAAbHO20 OUCKypca. B daHHom
cyqae 8e0ywUMU ABAAMCA MPU OCHOBHbIX Pe2ucmpa fcUxuku — PeasbHeld,
MHumbili u Cumeonuyeckul. Takum o6pa3om, pazsumue Yenoe8eyeckux (Co3Ha-
mesbHbIx) hopm ompaxceHusa delicmeumenbHOCMU 810sHe 0emepMUuHUpyem-
cA cpepamu obuwecmea u Kynomypei.

Kniouyesoble cnoea: yrnpasneHue KAACCOM, MOHUMQOHUE aAumepamypHbIX
npouszeedeHull, MpaHcUHOUBUOYabHbIU OUCKYPC, CO0epHaHue, 3Ha4YeHue UH-
gopmauuu, ocyulecmeseHue cybvbeKkmom akmugeHol ymcmeeHHoU deamers-
Hocmu.

Original manuscript received April 10, 2021
Revised manuscript accepted May 22, 2021

© Mykhalchuk Nataliia, Danchuk Yuliia
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.191-211
http://journals.uran.ua/index.php/2227-6246 211




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX MPALb

ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”
DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUNYCK 53
UDC 925.159:104-0990 YK 925.159:104-0990

Writing as a Way to Form Students’ Creativity

YA 0CKOHaNeHHA NUCbMa AK WASAX
CTaHOBJ/IEHHSI KPeaTUBHOCTI CTYAEHTIB

Oleksandr Nabochuk
Ph.D. in Psychology, Rivne Regional Council, Rivne (Ukraine)

ORCID ID: https://orcid.org/0000-0002-1448-7687
Researcher ID: http://www.researcherid.com/rid/AAE-4773-2021
E-mail: nab_ol@ukr.net

Onexcanap HaGouyk
Kaupgumar mncuxosoriuHmx HayK, PiBHeHchbKa o0OJsacHa paja,
M. PiBue (Ykpaina)

ABSTRACT
The aim of research is: to distinguish four approaches of defining the essence of
creativity depending on which one of the four aspects of this problem is domi-
nant in some a case: the environment in which creative activity is carried out;
a creative product; a creative process; a creative person, his/her characteristics.

The following theoretical methods of the research were used to solve the
tasks formulated in the article: a categorical method, structural and functional
methods, the methods of the analysis, systematization, modeling, generaliza-
tion.

The results of the research. After analyzing different approaches, we pro-
vide the following classification of definitions of creativity:

1) definitions that take into account novelty as the main criterion of creati-
vity. In such a way, we point out that the characteristic «production of something
new» is actually included these definitions. However, we’ll differently propose
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the approaches with the description of the novelty. Thus, we believe that it does
not matter whether a society recognizes a certain idea as a new one, but it is
important that it has to be new to the creator. On the contrary, we believe that
novelty should be fixed in terms of culture, be recognized by contemporaries;

2) definitions in which creativity is opposed to conformity. It includes the
definitions, which, contrasting the creativity to conformity, emphasize the im-
portance of bringing originality, a new look at the problem. Such definitions
include the understanding of creativity in such a way, when we believe that a
creative person is free from both sides — we mean conformism and nonconfor-
mism;

3) definitions that focus our attention on the creative process. Thus, we em-
phasize the importance of creative thinking, and we consider creative thinking
as a process of seeing or creating relationships between objects, phenomena,
objects on both conscious and unconscious levels. In such a way, we distinguish
four stages of the creative process: preparation, incubation, comprehension, re-
view (or analysis). This understanding of creativity is based on any existing me-
thod of systematic training of subjects in the process of creative thinking;

4) the definitions that emphasize the importance of developing mental abi-
lities of the person. We define creativity in a view of the development of mental
abilities of the individual, which in such a way provides creative achievements in
the process of the person’s activity. According to this, creative thinking includes
divergent products in its structure, which, in turn, contribute to the generation
of new, original, unusual and perhaps unique informational levels based on this
standard, well-known paradigm of information. However, creative thinking is
not reduced to divergent one, because it also implies a person’s sensitivity to
problems, the ability to reorient.

Conclusions. We proposed the approach based on determining the levels
of creativity which are developed by writing. We offered the following levels of
creativity: a) expressive creativity — for example, spontaneous drawing by child-
ren; b) productive creativity — scientific and artistic products; c) inventive creati-
vity, when ingenuity is manifested in materials, methods and techniques; d) in-
novative creativity — improvement through modification; e) generating creativi-
ty — the formulation of a completely new principle or assumption around which
new ideas, concepts, theories and schools may arise.

Key words: writing, students’ creativity, a creative product, a creative pro-
cess, a creative person, levels of creativity, expressive creativity, productive crea-
tivity, inventive creativity, innovative creativity, generating creativity.
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Introduction

Writing is a very important skill in our daily life. It helps
us in realizing communication among people in social commu-
nities. It also plays a significant role in the process of language
development, learning and teaching. Therefore, teaching com-
municative skills is important particularly to learners of En-
glish as for foreigners. However, writing instruction involves
different challenges that need to be taken into account. There
may be so many problems in writing by students. It’s a pity,
but a great many problems are unsolved in scientific literature.
Firstly, we’ve to tell about the problem of the development of
the person’s creativity. This problem is relevant at the English
lessons. We’ll try to explain our point of view.

English learners’ mistakes should be analyzed carefully
because these mistakes show the process of learning a lan-
guage. The learners’ mistakes are very important providing
the insight into how far a learner has progressed in acquiring
a language and showing how much more the learner needs
to study (Tomuapyr & OwuydpieBa, 2018; Ouydpiesa, 2020).
Traditionally, writing is defined as the paper-based modali-
ty; however, many writings nowadays are happening through
computer-based medium. Today’s learners use computers such
as a tool for learning, and teachers have to adopt the use of
different technologies to be taught.

So, the aim of research is: to distinguish four approaches
of defining the essence of creativity depending on which one
of the four aspects of this problem is dominant in some a case:
the environment in which creative activity is carried out; a
creative product; a creative process; a creative person, his/her
characteristics.

Methods of the research
The following theoretical methods of the research were
used to solve the tasks formulated in the article: a categorical
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method, structural and functional methods, the methods of the
analysis, systematization, modeling, generalization.

Results and their discussion

From the one side, among four main types of speech activi-
ty (speaking, reading, listening and writing) the first three
ones are recognized as contemporary teaching methods of fo-
reign languages in a way of studying by students different sub-
jects. From the other side, writing the letter is considered only
as a mean of mastering the first three types of speech activity.
Therefore, in practice, in the educational process, writing is
not always given due attention. Among many teachers there is
a misconception that writing is developing according to oral
characteristics. However, scientists have also noted that one
should not hope that in a way of mastering the mechanism of
writing, written skills will become as rich and developed as
oral speech, and will be similar to a written type of the trans-
lation according to the original (Amabile, Conti, Lazenby &
Herron, 1996).

In accordance with psychologists (Collins & Amabile,
1999), written speech is characterized by a number of pecu-
liarities. First of all, it is necessary to note the abstractness of
written speech, which manifests itself in two aspects: the first
one is when written speech is speech «in thought», «by presen-
tation», speech, having been deprived of the most significant
sign of oral speech — «material sounds». Secondly, writing is
a speech «without a companion», hence it requires more con-
sciousness, it has to be thought out and planned. That’s why
some scientists noticed that the partner of communication and
even «the silent listener» helps to regulate oral speech. A di-
rect contact with the speaker helps to identify misunderstan-
ding (Onufriieva, 2017). The reaction of the listener arbitrarily
directs the speaker, making him/her to stay by one or another
aspect of speech in more details, explaining the peculiarities
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or characteristics of oral or written speech. The person who
writes must independently determine such a way of construc-
ting a statement that makes it more understandable to the
reader (Mykhalchuk & Kryshevych, 2019).

The abstractness of oral speech causes one main its pecu-
liarity — consciousness, hence more attention to the selection
of lexical-grammatical devices, syntactic organization of sen-
tences and composition of the whole text. Psychologists (IBati-
KeBuu & I'youma, 2020) also oppose oral and written speech by
a great number of parameters. We will restrict ourselves to
indicate only those ones which are the most significant in the
aspect of our article.

The specificity of oral speech, if compared with the writ-
ten one, is that a speaker (a listener) has a whole complex of
extra-linguistic factors that are deprived by the person who
writes (reads): intonation, pauses, voice modulation, facial ex-
pressions and pantomime, auto-correction and others. From
this point of view situational and conditional dependence of
the speech is given by the oral statement of the implicit (hid-
den) semantic background, which in the written language can
be expressed only through lexical-grammatical means.

Written speech, the main characteristics of which deter-
mine the absence of the partner of communication, is there-
fore maximally deployed, in which the syntactical dismember-
ment reaches its highest maximum. By writing, due to the
lack of partners of communication, it is rarely possible for
understanding from the half-word, from predicative words or
word-combinations. In written speech there are different situa-
tions, which exclude the possibility of having a common pur-
pose in students’ thoughts. Therefore, written speech in this
aspect in its comparison with the oral one, maximally has been
expanded and complicated form of speech looking at syntax,
by which it is necessary to use a much larger number of words
than in oral speech for the expression of the person’s indivi-
dual thought.
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The analyses of the psychological features of the genera-
tion (perception) of written speech and the linguistic features
of its design are necessary for the organization of the effec-
tive educational process. In our opinion, only speech that from
the both sides corrects (corresponding to accepted linguistic
and psycho-linguistic norms), becomes rich (diverse from the
side of use of lexical and grammatical constructions), and co-
herent (logical, sequential, having pauses, syntactically incom-
plete units, etc.). These characteristics can be considered to be
well-developed. In order to form the abilities of students on
this level of speech, it is necessary to organize such forms of
the activity, which simultaneously provide a great improve-
ment of students’ skills of registration and content-filling of
their own written statements. Such form of the written activi-
ty is creative in general, from a side of a lot of characteristics.
That’s why, if to show writing as a creative type of the activi-
ty, it is possible to develop creativity of students as a personal
capability.

To our mind, mistakes are no longer perceived as some-
thing bad or inappropriate in teaching or learning a language
and in such a way that should be deleted in any reason. On the
contrary, mistakes have become a necessary component of the
educational process, because they in a great degree develop
students’ thinking and their creativity. And even more, there
is a special type of linguistic analysis that focuses students’
attention on those mistakes made by them. We define the mis-
takes in the analysis as means of identifying, classifying and
systematically interpreting inappropriate forms of speech ac-
tivity taken by those students who study a foreign language.
That’s why we can further argue that correcting mistakes is a
procedure used both by researchers and teachers having been
involved in collecting forms of the activities of perceiving
the linguistic material having been studied, identifying mis-
takes, classifying them by types and reasons, and their diffe-
rent characteristics. In some situations we can argue that the
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mistakes can be performed for different purposes: a) to know
how well someone knows the language; b) to understand how
a person learns the language; c) to get information about the
typical difficulties of learning a language. The method of ana-
lysis of language mistakes in the written forms of the activi-
ty, performed by students, is useful for developing students’
creativity.

To prove this mind we can give some examples. In such a
way, in the researches (Boden, 1991) it was proposed the analy-
sis of mistakes made by students whose native language is not
English (Japanese, Chinese, Burmese, French, Czech, Polish,
Tagalog, Maori, Malaysian, most of Indian and West African
languages), without comparing them among themselves. So,
the scientist analyzed the sources of mistakes in the process of
studying of a foreign language. Also he identifies 1007 mis-
takes in the process of writing English texts by 50 Czech stu-
dents.

According to these results, we’ll say that with the aim to
develop students’ creativity it is useful to study mistakes in a
foreign language. It is important from different points of view
for students of different social groups. Firstly, the mistakes
are important as for students so for teachers. Analyzing mis-
takes, the teacher studies how students not only make a great
progress in learning, but also how they show their creativity.
In this way, one can see that they still need to study, discover
and confirm the strengths and weaknesses of the curriculum.
If a teacher understands that it is difficult to master the lan-
guage and why the mistakes can be, a student will be able to
spend more time in the classroom organizing practical exer-
cises on this or that subject. Also the analyses of mistakes
can thus provide a significant support of the learning pro-
cess of students. Secondly, mistakes provide invaluable «live»
information according to the learning process and language
proficiency, emphasizing on the methods and strategies that
students use by the way to study a foreign language. Third-
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ly, the mistakes will be useful for students in the process of
self-development of their creativity and self-knowledge. The
ability to analyze own mistakes, the understanding of their
mistakes and their analysis provide the learning mechanisms
for students. If students understand that some material is dif-
ficult for them to learn, they will pay more attention, do such
kind as grammatical inflections, not only by a way of training
but also in the process of natural speech. We should remember
that analysis of students’ own is not the method of an evalua-
tion — it is a method of help or facilitation.

Understanding both the teacher and the student, typical
mistakes and their subsequent analysis determine the further
steps of both a partner of communication in learning process.
Among them there are the main ones: the development of ways
to correct typical mistakes, the preparation of a number of
mistakes in a foreign language and speech tasks for exercising
at classes and at home, the choice of choosing a textbook of a
corresponding level of language, the development of strategies
for learning the second language. Some representatives of the
Theory of the mistakes’ analysis see the differences between
«language mistakes» and «language flaws». For example, we
define «a language mistake» as a systematic deviation from
the chosen norm or set of rules. «Language mistakes» allow
a pupil to gain new knowledge of the rules of the language,
which is incomplete, perhaps because they were influenced by
the linguistic system of their native language.

Language mistakes can be divided into receptive and pro-
ductive ones. Receptive mistakes are those ones arising from
misunderstanding of the intentions by the student (a speaker).
There are also productive mistakes — those ones that facili-
tate the expression of each student. Also we indicate local and
global language mistakes. Local ones do not interfere with the
whole process of communication and they do not prevent ge-
neral comprehension of the statement. Global mistakes are, on
the one hand, more serious than local ones, because global mis-
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takes interfere with global social communication and violate
the content of each statement in such a way. Local mistakes
have a deal with the use of different forms of a noun and a
verb, with the use of articles, prepositions and auxiliary verbs.
Global mistakes may also be considered the wrong order of
words in the sentences and apply to all levels of the language
system: phonological, morphological, lexical, and syntactic
ones. In turn, language flaws are random deviations, not fixed
to any language system, and, unlike global linguistic mistakes
they are done not systematically and in the same way. Lan-
guage flaws may have various evidences and varieties, such as
in the form of refusals, distortion of the heard information,
wrong start, the lack of agreement between the subjective and
the predicate types of connections in the long complex senten-
ces. The example of a language flaw can be the case when a
student who knows the difference between «a man» and «a wo-
man» and when he/she acquainted with pronouns, uses «she»
in the meaning of «a man». We think that language flaws have
a place in writing and in oral speech as a result of carelessness,
fatigue, inattentiveness and others.

That’s why we have to draw our attention to the fact that
it is necessary to distinguish openly false statements — those
ones which are obviously grammatically incorrect, and hidden
false statements, which are grammatically correctly used, but
they are incomprehensible in the context of communication. In
addition to the typology of mistakes, long-term researches or-
ganized by us in this area suggest that there are several main
reasons for mistakes in learning a foreign language. The first
reason is interference of a native language, or interlingual
translation, which is a negative influence of a native language.
The native language of students plays the important role in
learning of a foreign language. The process of translation from
the native to a foreign language is one of the causes of written
mistakes. This happens because the student tries to translate
the sentences from the native language to the foreign one lite-
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rally. This is probably the most common mistake, for example,
when we have a deal with the translation of idioms.

Mistakes having been done under the influence of the na-
tive language are called inter-lingual/intra-lingual. The second
reason relates to intramuscular factors of language develop-
ment. Intra-lingual mistakes and language development mis-
takes depend on the severity of the second language having
been studied. The reason for the correction of mistakes can be
the terms or the context in which the foreign language is stu-
died. For example, we mean the situation when a class is with
a teacher, teaching linguistic materials, in a case of studying
at school or solving social situations in a case of learning a
foreign language by students’ own. In a case of classroom ma-
nagement, a teacher or a tutor can contribute to the student’s
misconception about a foreign language. Another example is
the student’s loss of motivation to study because the materials
and/or a style of students’ submission are not appropriate to
each person, and, as a result, there is a lack of attention to
the learning process in general. Of course, such educational
process can not be creative.

The fourth reason for possible mistakes is the prevalence
of communicative strategies, which involves the conscious use
of verbal mechanisms for the expression of the idea without a
particular linguistic form that is inaccessible to each student
for some reasons. These reasons are noted by us by some ex-
pressions:

1. Simplification: students often choose simple examples
and design some information instead of more complex activi-
ties, for example, using Present Simple instead of Present
Continuous in English.

2. Generating or preparing creative tasks. Students often
choose one form or design some material in a creative context
and transfer it to another context where there is no need to be
used without understanding the components (parts) of phrases
or sentences. Creative language is pleasant for tourists, filled
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with borrowed phrases, most of which there are phrases, where
some expressions and phrases are grouped from different
points of view, according to different models.

3. Avoidance (syntactical, lexical, phonetic, thematic crea-
tive tasks). Some students are difficult to use some structures.
As a result, these students avoid using these structures and
use simpler ones instead of the first structures. For example,
in the lexical structure «I lost my way», the student avoids the
use of the word «way» and says instead of it «I said I’d lost
my road».

The example of phonological avoidance is the fear of misun-
derstanding a word and, as a result, this student is a liar, there
is a substitution that «He does not speak the truth». In a case
of «thematic avoidance» to avoid the main subject the student
may change the subject of conversation, pretend that he does
not understand it, or just does not answer at all.

4. False assumptions: many mistakes of students can be
caused by a false assumption of a foreign language. For example,
some students think that the word «as» is an indicator of the
present day. Therefore, they express themselves in such a way:
«He talks as the teacher».

In the other example the verb «was» is an indicator of
the past. Based on this frame we’ll say: «It was happened last
night». The model of mistakes’ analysis includes three stages:

1) data collection — a sample of the language body, written
or oral one, the identification of mistakes, their type of clas-
sification and numerical representation. Traditionally, written
forms of the activity of students in large groups were selected
for some samples. For example, a letter is shown a reproductive
skill. Students have time to systematize their knowledge and
can clearly show areas of incomplete knowledge. For example,
after the first written assignment, the teacher will be able to
understand that a half of the students do not understand the
use of capital letters, so this material may be included later.
These are such skills, as: listening and reading are difficult to
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identify some mistakes, as the causes of these mistakes are not
obvious;

2) a qualitative description of mistakes includes a compre-
hensive analysis of each mistake and a source of its origin;

3) conclusions are the explanation of various types of mis-
takes, taking into account the various factors which influenced
their occurrence. The theory of mistakes’ analysis was extreme-
ly useful for deeper understanding of language mistakes that
students admit. This was a useful approach that encouraged
further research and the development of new theories. Howe-
ver, it was not without disadvantages. Firstly, our Theory of
Mistakes’ Analysis takes into account only some main cases
of incorrect use of different forms of mistakes. However, the
student does not take into account at least two things. One of
them is the correction of forms that a student uses. Mistakes
themselves can not provide accurate information about what
the student actually knows. Secondly, as the student progresses
in learning the language, he/she produces the ability to avoid
problem structures. Students can count very few mistakes in
the meaningful of subordinate sentences by the examples of
other students. According to further analysis it may be clear
that the student simply does not try to use these subordinate
sentences in general — rightly or wrongly. Students who know
that they are having difficulties with such structures can look
for different ways to avoid their use. The prospect of further
intelligence is the study of the traditions and the current state
of Ukrainian pedagogical science teaching foreign language by
the definition and the analysis of language mistakes, the study
of contemporary linguistics for the identification and the ana-
lysis of language mistakes.

In such a way let us present common mistakes in students’
writing activities in English.

Affect /| Effect

- Affect is a verb, for example: «Sometimes, the weather

affects my mood».
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- Effect is a noun, for example: «The effect of weather on
ice-cream sales is well documented».

Thinking in terms of «the effect» you can usually deter-
mine whether to use «affect» or «effect» since «the» will not
put in front of a verb.

To add to the confusion, bear in mind that some people
may use «effect» as a verb (for example, «Contractors seek to
effect a settlement with strikers») but this usage is slightly
archaic and the most often they are used in legal writing.

Apostrophes

However, by learning few simple rules and the inevitable
exceptions, you should be able to use apostrophes.

The apostrophe is used for a purpose, either to indicate a
possession (implying ownership) or a contraction (in a place of
other letters). Since its use to indicate a contraction is easiest,
we will deal with this case.

Using Apostrophes to Indicate Contraction

Where one or more letters have been dropped, an apost-
rophe is used as a replacement:

- it is =it’s;

- we are = we’re;

+ does not = doesn’t;

« of the clock = o’clock.

Using Apostrophes to Indicate Possession

Apostrophes are also used to indicate possession:

« Matthew’s car.

+ The farmer’s field (one field owned by one farmer).

If the subject (the farmer or Matthew above) has a name
ending with «s», then there is a choice to either follow the for-
mal rule («The Jones’s house») or to drop the final «s» (such
as «The Jones’ house»). The choice is a matter of style but the
important thing is to be consistent.

If the subject is plural, the apostrophe is placed after «s»:

« The teachers’ staff room.
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« The farmers’ fields (multiple fields having been owned
by multiple farmers).

We’ve to note that if the word is already plural, for example
«children» or «people», then you would write «children’s» or
«people’s».

When we do not Use Apostrophes

If the word is a plural then we do not use «s» after the
apostrophe (for example, kittens’ — only the apostrophe). Pla-
cing an apostrophe before the final «s» is universally conside-
red incorrect and commonly referred to as the «greengrocer’s
apostrophe» (or «greengrocers’ apostrophe» if referring to
more than one greengrocer).

There are possible exceptions to these rules if the word
comprises a single letter, a number or abbreviation where the
simple addition of «s» could cause confusion. For example:
There are two «t’s» in Matthew.

To write «There are two ts in Matthew» may confuse the
reader even though it is grammatically correct. Alternatively,
you could rephrase this, as: «There are two «t’s in Matthew».

However, the contemporary convention is to avoid using
apostrophes in plurals wherever it is possible even in the plural
of numbers and abbreviations.

For example: «I keep buying DVDs» and «He loves 80s
music» is preferable to adding an apostrophe.

Could have / Should have /| Would have

Even though we might pronounce «could’ve» (a contrac-
tion of «could have») as «could of» — this is incorrect. Always
use could have / should have / would have.

It’s / Its

- It’s is a contraction of two words: it is or it has.

- Its is possessive, like «hers», «his», and «whose».

The confusion between «it’s» and «its» takes a place, be-
cause by virtually every other word «’s» (the apostrophe + s)
which indicates possession, so English speakers naturally want
to use «it’s» to mean «something is belonging to it».
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But «it’s» is only used when it is a contraction of «it is»
or «it has».

If you are in doubt as to which version to use, we’ll try
replacing the word with «it is» or «it has». If this still scans
correctly then use «it’s», otherwise, use «its».

There / Their / They’re

+ There refers to a place or the idea. The example of
«there» is when we use referring to place «it is»: «Look over
there!» The example of «there is (are)» is used when it is refer-
ring to an abstract idea: «There are many ways to skin a cat».

+ «Their» has possessive meaning when someone owns
something, for example: «Their dog keeps getting into our
garden».

+ «They’re» is a contraction of «they are» (the apostrophe
replaces the missing letter). The example of «they’re» is used:
«They’re moving to the next door».

There’s / Theirs

+  «There’s» is a contraction of «there is».

* «Theirs» is the third person plural, the possessive
pronoun which replaces «their + noun». The idea shows that
there’s a need to emphasize the context be the apostrophe
(hence «there’s»), derives from the convention that, in virtual-
ly every other word, «’s» (apostrophe + s) indicates possession.
However, theirs is an exception and «their’s» is incorrect.

To / Too / Two

«To» has two functions. Firstly, it is a preposition and it
is always preceded by a noun, for example:

- I am going to the shops.

+ This belongs to Mary.

Secondly, «to» indicates an infinitive when it is preceded
a verb, such as:

+ I need to sleep.

- He wants to go for a walk.

«Too» also has two ways of using, the first is as a synonym
for «also», for example:
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+ Can I come too?

« I think that’s his bag too.

Secondly, «too» means excessively when it is preceded by
the adjective or the adverb:

« I’m too tired to go out.

 You’re too generous.

The most common confusion is between «to» and «too».
Try to replace the word with «also» or «as well» and if the
phrase makes sense then we use «too». Otherwise, if it is not
a number, we use «to».

Let us show Frequently Misused Words. Some words there
are in the meaning of «Decimate».

«Strictly», «decimate» mean «to reduce by one-tenth» or
«not to reduce by one-tenth». However, this usage is now in-
creasingly common, and seems likely «to become accepted».

In some cases the word phrases are used in the meaning
of «Literally». «Literally» means «actually» or «without exag-
geration». When you say «I literally...» you are describing
something exactly as it is happened without exaggeration. If
you were to say «I literally died of boredom» you are implying
you actually are died and the use of «literally» is therefore
incorrect.

Lose / Loose

«Lose» is the opposite of «win», while «loose» is the oppo-

site of «tight» or «contained».
Weather /| Whether

«Weather» is usually a noun referring to the atmospheric
conditions at a particular point in time (What’s the weather
like there?), but it is also a verb with the meaning affected by
the weather (for example: «Your fence has really weathered»)
or even as a figure of speech means «to get through» or «to
survive something», for example: («We weathered the crisis»).

«Whether» is a conjunction that introduces alternatives,
for example: « Whether I win or lose...» or «You do it whether
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you like it or not». «Whether» is similar to «if», so if you
could replace the word with «if», then use «whether».

After analyzing different approaches, we provide the fol-
lowing classification of definitions of creativity:

1) definitions that take into account novelty as the main
criterion of creativity. In such a way, we point out that the
characteristic «production of something new» is actually in-
cluded these definitions. However, we’ll differently propose
the approaches with the description of the novelty. Thus, we
believe that it does not matter whether a society recognizes a
certain idea as a new one, but it is important that it has to be
new to the creator. On the contrary, we believe that novelty
should be fixed in terms of culture, he recognized creativity
by contemporaries;

2) definitions in which creativity is opposed to conformity.
It includes the definitions, which, contrasting the creativity to
conformity, emphasize the importance of bringing originality,
a new look at the problem. Such definitions include the under-
standing of creativity in such a way, when we believe that a
creative person is free from both sides — we mean conformism
and nonconformism;

3) definitions that focus our attention on the creative pro-
cess. Thus, we emphasize the importance of creative thinking,
and we consider creative thinking as a process of seeing or
creating relationships between objects, phenomena, objects on
both conscious and unconscious levels. In such a way, we dis-
tinguish four stages of the creative process: preparation, incu-
bation, comprehension, review (or analysis).

This understanding of creativity is based on any existing
method of systematic training of subjects in the process of
creative thinking;

4) the definitions that emphasize the importance of deve-
loping mental abilities of the person. We define creativity in a
view of the development of mental abilities of the individual,
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which in such a way provides creative achievements in the
process of the person’s activity. According to this, creative
thinking includes in its structure divergent products, which,
in turn, contribute to the generation of new, original, unusual
and perhaps unique informational levels based on this stan-
dard, well-known paradigm of information. However, creative
thinking is not reduced to divergent one, because it also im-
plies a person’s sensitivity to problems, the ability to reorient.

Conclusions

Also we proposed the approach based on determining the
levels of creativity which are developed by writing. We offered
the following levels of creativity: a) expressive creativity — for
example, spontaneous drawing by children; b) productive crea-
tivity — scientific and artistic products; c) inventive creativity,
when ingenuity is manifested in materials, methods and tech-
niques; d) innovative creativity — improvement through modi-
fication; e) generating creativity — the formulation of a com-
pletely new principle or assumption around which new ideas,
concepts, theories and schools may arise.
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Habouyk OnexkcaHOp. YOOCKOHAMAEHHA NUCbMA AK WAAX CMAHOB8MeHHA Kpea-
mueHocmi cmydeHmie

AHOTALIA

Mema docnidreHHA — 8UOKPeMUMU Yomupu rnioxodu 00 8U3HAYEHHS CYMHOC-
mi meopyocmi 3anexHo 8i0 moeo, AKuli i3 Yomupbox acrnekmis yiei npobaemu
€ y 0aHOMY 8UNAOKy OOMiHyr4YUM: cepedosulle, y AKomy 30ilicCHIOEMbCA Meop-
Ya difnbHicms,; meopyuli NPodykm; meop4uli npoyec; meop4ya ocobucmicme, i
Xapakmepucmuku.

[na po3e’a3aHHA nocmasneHux y pobomi 3a80aHb BUKOPUCMAHO MaAKi
meopemuy4Hi memoou 00CAiOMEeHHA: KameaopiasnbHUl, cmpyKmypHoO-pyHK-
yioHaneHul, aHani3, cucmemamusauyis, MOOEMNOBAHHS, y3a2asbHeHHs.

Pe3ynbmamu 0ocnidxceHHsA. [poaHanizysaswu piaHi nioxoou, mu nporno-
HYEMO MAKy KAAcuikauyito susHa4YeHb meop4yocmi:

1) su3Ha4eHHs, W0 8paxo8ytoMb HOBU3HY AK OCHOBHUU Kpumepili meop-
Yyocmi. 30Kpema, MOHeEeMO 8KA3AMU, W0 XAPAKMePUCMUKY «pOoOYKYB8AHHSA YO-
20Cb HOB020» (PAKMUYHO BK/HOYEHO y Ui susHayeHHA. OOHaK, 0o onucy camoi
HOBU3HU MU 1idxo0umo no-pizHomy. TaK, Mu 88aAXAEMO, WO 308CiM He 8aMH(/U-
80, YU BU3HAE CyCrinbCmMao rnesHy ideto HO80K, a 8aHIUBUM € me, W06 8oHA
6ys10 HOB800 0151 CAM020 MBOPYA. TAKOH MU 88AHAEMO, WO HOBU3HA MOBUHHA
hikcysamucs 8 mepMiHaAxX Kysnbmypu, mobmo 8u3Hasamucs cy4acHUKamu,

2) BU3HAYEHHS, Y AKUX MBOPYICMb NPOMUCMABAAEMbCA KOHGHOPMHOCMI.
o HUX Hanexameo 8U3HAYeHHS, AKi, MPOMUCMABAAYU MBOPHICMb KOHPOPM-
HOCMI, Ha20A0WYOMb HA 3HAYYUW,0CMI MPUBHECEHHA Opu2iHAIbHOCMI, HO8020
noensady Ha npobaemy mowio. [Jo maxkux 8usHa4yeHsb 8iGHocuMocA U po3yMiHHA
meop4ocmi, ke nepedbayae, Wo meop4a MOOUHA 38ibHEHA AK 8i0 KOHGOp-
Mi3My, maK i 8i0 HOHKOHGOPMIZMY;

3) suU3Ha4eHHs, W0 opieHMyromoca Ha meop4uli npouec. Tak, Mu Hazoso-
WYEMO HO 8aXAUB0CMI 0715 MOOUHU MBOpPYO Mucaumu U po3enadaemo meopye
MUCAEHHA AK Npoyec baYyeHHs Yu CMeopeHHs 830EMO38°A3KI8 Mix npedmema-
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MU, A8UUaMU, 06’EKMAMU AK Ha c8I0OMOMY, MAK i Ha Hecgidomomy pisHaX. Mu
BUOKPEM/IIOEMO Yomupu emarnu meop4o20 npouecy: nid2omoska, iHKybayis,
ocsAeHeHHs, nepeanad (abo aHaniz). Bidmak, 8 0CHO8Yy cmaHO8/1eHHSA Kpeamus-
Hocmi rnoknadeHo 6ydb-akull icHyrouuli Memood cucmemMamuyHO20 HABYAHHSA
cyb6’ekmis meop4omy MUCAEHHIO;

4) susHa4eHHs, AKI HA20/10WYOMb HA 8AHIUBOCMI PO3BUMKY PO3YMOBUX
30i6Hocmeli ntOOUHU. TaK, MU B8U3HAYAEMO MBOPYICMb 3 027150y HA PO3YMO8i
30i6Hocmi ocobucmocmi, wo 3abe3neyye meopyi ocs2HeHHA y rpoueci ifinb-
Hocmi. Omce, meop4e MUC/AeHHA 8Milye y ceoili cmpykmypi dusepzeHmHy
MPOOYKYito, W0, CBOEID 4Yepaoto, CrPUAE MOPOOHEHHIO HOBOI, OpPU2iHA/bHOI,
He3suY4aliHoi, a, Moxuso, U yHIKaAbHOI iHpopmayil Ha OCHO8I cMAHAAPMHOI,
0o6pe gidomoi iHghopmauii. OOHAK, meop4ye MUCAEHHSA He 3800UMbcs 0o dusep-
2eHMHO020, A0xce B0HO MAKOHC MAE HA y8a3i Yymsausicme a00UHU 00 rnpobsiem,
30amHicme 0o nepeopieHMys8aHHA Mowo.

BucHosKu. Omjie, Mu 3anponoHy8anu pieHi meop4yocmi, wo ¢opmyromeo-
¢ 8 ocobucmocmi 8HACMIOOK cMaHoBneHHAa 30amHocmi 0o nucema. Mu npo-
MOHYEMO MQKi pieHi meopyocmi: a) eKcrnpecusHa mMeopyicms — HAMPUKAAO,
CMOHMAHHE MAMB8AHHA 0imbmu,; 6) MPOOYKMuUeHa meopyicme — HayKosi ma
XyOOXHI nNpodykmu; 8) iHeeHMueHa, abo BUHAXIOHUUbKA, MEOpYicMb, Koau
BUHAXIO/UBICMb MPOABAAEMBLCA 8 MAMeEPIanax, Memooax i mexHikax; &) iHHo-
sauyiliHa meopy4icme — NMOKPAWEHHA WAAXOM MoOUiKayii; 0) meopyicmes, wjo
MOPOOHCYE — hOPMYHOBAHHA AOCOMOMHO HOB020 MPUHYUMY YU NPUMYyWeHHSs,
HABKOs10 AKO20 MOMXYMb BUHUKHYMU HO8I idel, KoHuenuii, meopii ma wkosu.

Kntoyoei cnosa: nucemo, meop4a difaneHicms cmydeHmis, meop4uli npo-
0ykm, meopuyull npoyec, meop4a ocobucmicme, pisHi meopyocmi, ekcripecus-
Ha meopuyicme, MPOOYKMUBHA M8opPYiCMb, IHBEKMUBHA M8opYicmb, iHHO8a U l-
Ha meopyvicms, meop4icms, WO MOPOOHCYE.

Ha6ouyk AnekcaHdp. CosepuieHCmMB8o8aHuUe NUCbMa KaK nymb CmMaHoe8seHus
KpeamueHocmu cmydeHmos

AHHOTALUNA

Lenb uccnedosaHus — 8bideanums Yyemeoipe nooxo0a K onpedeneHuro CyujHoc-
mu meop4yecmsa 8 3a8UCUMOCMU OM Mo20, KaKol u3 Yemeipex acrekmos
amoli npobremebl A8a5€eMCcA 8 3MOM cay4ae OOMUHUPYOWUM: cpeda, 8 Komo-
poli ocywecmesnaemca meopveckaa 0esmesnbHOCMb; meop4veckuli npodykm;
meopueckuli npoyecc; Meop4ecKas AUYHOCMb, ee XapaKmepucmuKu.
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[na peweHua nocmasseHHblx 8 pabome 30004 UCM016308aHbI Cedyoujue
meopemuyveckue memoobl Uccnedo8aHUsA: Kamez2opuasbHbIl, cmpyKkmypHo-
hyHKUUOHAbHbIU, aHAAU3, cucmemMamu3ayus, moodesnuposaHue, obobuweHue.

Pe3ynbmamel uccnedosaHus. [poaHanu3uposas pasnuvHele nooxoosl,
Mbl npedaazaem cnedyrowyro KaaccuguKkayuro onpedesneHull meopyecmsa:

1) onpedeneHus, y4umeoligaroujue HoBU3HY KOK OCHOBHOU Kpumepuli meop-
yecmea. B yacmHocmu, mMmoxcem yKazame, Ymo XapaKmepucmuKka «O0enaHus
Yye20-mo H0B020» (haKMUYECKU BK/tOYeHa 8 smu onpedeneHus. OOHAKO, K onu-
caHuro camoli Ho8U3HbI Mbl MOOX0OUM Mo-pasHomy. Bo-nepsobix, Ml cHumaem,
Ymo coscem He 8aXCHO, NMpusHaem au obuiecmso onpedeneHHyo udeto Hogol,
a 8aX3HO, Ymobbl 0Ha bblna Hoeoll 051 camozo meopya. Bo-emopebix, Mbi cyu-
maem, Ymo HOBU3HA 00aHHA 06A3amesnbHO (BUKCUPOBAMbLCA 8 MEPMUHAX
Kyanbmypel, m. e. Mpu3Ha8amecs cospemMeHHUKaMU,

2) onpedesneHus, 8 KOMOPbLIX MBOPHECMBO MPOMUBONOCMABAAEMCA KOH-
¢opmHocmu. K HUM omHocamcs onpedesneHus, Komopeble, mpomusonocmas-
/111 MBOPYECMBO KOHOPMHOCMU, MOOYEPKUBAIOM 3HAYUMOCMb NMPUBHECEHUSA
OpU2UHANLHOCMU, HOB020 83271804 Ha npobsaemy. K makum onpedeneHuam
OmHocumcsa U MNOHUMAaHUe meop4yecmea, Komopoe rnpedycmampusaem, 4Ymo
meopyeckuli Yenosek aeaaemcs 0c80601#OeHHbIM KOK 0mM KOHGOPMU3MA, MaK
U 0m HOHKOH(OPMU3MA;

3) onpedeneHus, opueHmupyrowueca Ha meopyeckuli npoyecc. B cmameoe
Mo0YepKHymMa 8axHOCMb 071 Yes108€KA meop4YecKku moicaums. Mol paccma-
mpusaem meop4ecKoe MbllaeHuUe KaK npoyecc 8UOEHUA UaU CO30aHUA 83au-
mocssseli mexoy npedmemamu, An1eHUAMU, 06bEKMAMU KAK HA CO3HamMerlb-
HOM, MaK u Ha beccozHamesnbHOM yposHsax. Mel abidensem yemesipe smana
meopYyecKo2o npoyecca: No020mosKa, UHKybayus, nocmuxiceHue, aHaaus. B
OCHOBY CMAHOB/EHUA KpeamusHOCMuU, makum obpasom, moxem 66ims rnoso-
HeH nboli cywecmsyrouuli Memood cucmemamuyecko2o obyvyeHuUs cybbek-
moe meopyecKkomy MblUAeHUIO;

4) onpedeneHus, Komopble NOOYEPKUBAOM 8AHHOCMb PaA38UMUA YM-
CcmeeHHbIx crnocobHocmeli yenoseKka. Mol onpedensem meopyecmeo KaK rpo-
uecc, yYyumeolsarouuli ymcmeeHHsle cnocobHocmu au4Hocmu, ymo obecrnequ-
saem meopyeckue docmuxeHus 8 npouyecce deamenoHocmu. Takum obpasom,
meopyeckoe MobluineHue codepxum 8 cgoeli cmpyKmype Ousep2eHmHyo
pPOOyKyUo, YUMo, 8 C80H o4Yepedsb, criocobcmayem noporoeHuUo Hosol, opu-
2UHasbHOU, HeobbI4YHOU, O, B03MOMCHO, U YHUKAAbHOU UHGOPMAUUU HA OCHO-
se cmaHOapmHol, xopowo uzsecmHoli uHgopmayuu. OOHAKO, MeopYecKoe
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MblWseHUe He ceooumcs K dusep2eHmMHOMY, 8€0b OHO MakKxce Modpasymesa-
em yyecmaumesibHOCMb Yesn08eKa K npobaemam, cnocobHOCMb K nepeopueH-
mayuu u op.

Bb1800bI. bbiniu npedsoxceHsl ypo8HU meopyecmesd, Komopeble hopmupy-
HOMCA y AUYHOCMU 8 pe3yabmame CMAHOoB/AeHUs CnocobHocmu K nucemy. Moi
npednazaem cnedyroujue yposHU meopyecmsd: d) IKCrpeccusHoe meopye-
cmMeo — Hanpumep, croHMaHHoe pucosaHue demoemu; 6) MPOOYKMuUeHoe meop-
Yyecmeo — Hay4yHble U Xy0oxecmeeHHble MPoOYyKMbi; 8) UHBEHMUBHOE, Uu U30-
b6bpemamesnbckoe, meopyecmeso, Ko2dd u30bpemamenbHOCMb MPOABAAeMcs 8
mamepuanax, Memooax U mexHUKax; 2) UHHO8AUUOHHOe Mm8opyecmeo — yay4-
weHue yepe3 MoOupuUKayuo; 0) Nopoxdaroujee meopyecmeo — popmyaupo-
8aHUE COBEPUIEHHO HOB020 MPUHYUNA UU MpednonoxeHus, B0Kpy2 KOMopoz2o
MOo2ym 803HUKHYMb HO8ble Udeu, KOHUenyuu, meopuu U WKOsb.

Kntoyesblie cnosa: nucemMo, meopyeckas OeamesnbHOCMbs cmyoeHmos,
meop4eckuli npodyKkm, meop4yeckull nNpoyecc, Meop4yecKkas AUYHOCMb, Ypos-
HU meop4ecmaa, 3KcrpeccusHoe meop4ecmao, NPodyKmMusHoOe meop4yecmso,
UHBEKMUBHOE M80opYecmso, UHHOBAUUOHHOe meop4ecmeso, nopoxoarouee
meopyecmso.
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ABSTRACT

The preventive system of hospitalism syndrome in young children with cerebral
palsy includes primary, secondary and tertiary prevention, which are interrelated
and ensure its successful functioning.

The aim of the research is to substantiate the peculiarities of preventive
system of hospitalism syndrome in young children with cerebral palsy.

To achieve this goal, we used the following research methods: theoretical
analysis and synthesis of the main regulations of psychological and pedagogical
science on the problem of occurrence and prevention of hospitalism syndrome
in young children with cerebral palsy; study of psychological principles of pre-
ventive work with young children with cerebral palsy; systematization of the re-
sults of scientific and theoretical analysis of the features of preventive work with
young children with cerebral palsy.

Results of the research. We found that primary prevention provides active
work with young children with cerebral palsy before the hospitalization symp-
toms’ onset in order to prevent its occurrence. Secondary prevention includes
the teamwork of various specialists, aimed at preventing the exacerbation of
hospitalization in children, when its onsets are already present. Tertiary preven-
tion is aimed at preventing the relapse of hospitalism against the background of
the reconditioning of cognitive and social activity of young children with cerebral
palsy. In accordance with the objectives of the research, a model of the preven-
tive system of the syndrome of hospitalism in young children with cerebral palsy,
we identified directions, conditions and areas of implementation of primary, se-
condary and tertiary prevention. In the process of substantiation of the preven-
tion system, we indicated the specialists of different profiles perform the main
activities within the primary, secondary and tertiary prevention of hospitalism
syndrome in young children with cerebral palsy.

Conclusions. The main condition for the success of the preventive system
of hospitalization in young children with cerebral palsy is a systematic approach
to its implementation, consistent implementation of the tasks of primary, secon-
dary and tertiary prevention.

Key words: hospitalism, young children, cerebral palsy, preventive work,
early age.
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Introduction

The relevance of preventive work with young children with
cerebral palsy is primarily associated with the worrying trend
of a general decline in the birth rate of healthy children nowa-
days. Through the significant percentage of children born with
cerebral palsy, modern psychological and pedagogical science
pays much attention to the study of its causes, various forms
of care, psychological support of the child and his family, who
faced the problem of raising a child with special needs and
disorders of psychophysical development.

Nevertheless, there is little research devoted to studying
the psychological development of children with cerebral palsy
during their long-term treatment in various medical institu-
tions. Separation from the mother or a substitute effects on
children so, that leads to sensory and emotional deprivation,
imbalances of emotional ties with beloved ones, exacerbates
psycho-emotional and motor development disorders, which
may further be manifested as hospital syndrome. The foreign
psychological literature (J. Bowlby, J. Langmeier and Z. Ma-
tejcek, K. Horney) considered the problem of hospitalism in
young children through the prism of maternal (emotional)
deprivation, and requires a timely solution, prevention of exa-
cerbation of its consequences, which can lead to disorders of
socialization and adaptation of the child in society (Boymu6u,
2004: 73-75; Jlaurmeiiep, 2004: 107; Xopuu, 2002: 127).

Ukrainian scientists (N. Dmytriyuk, I. Krupnyk, I. Mano-
khina, J. Petrochko etc.) analyze the peculiarities of the emer-
gence and overcoming of symptoms of mental deprivation,
which, in their opinion, occurs in orphans, children deprived
of parental care, who are for a long time separated from close
people ([Imurpitox, 2015: 130; Kpynuuk, 2012: 160; Mamoxi-
Ha, 2012: 106; ITerpouko, 2010: 73).

We consider the syndrome of hospitalism as a deterioration
of health and developmental disorders (mental, intellectual,
emotional, speech, physical) due to separation of the child
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from the mother or a substitute, and not meeting the basic
needs of treatment, care, communication, complete develop-
ment. Depending on child’s deprivation and unmet needs, he
(she) shows symptoms of maternal, sensory, communicative,
emotional, social deprivation.

The problem of prevention of hospitalization in young
children with cerebral palsy is due to the long stay of these
children while treatment in various medical institutions and
the high risk of this syndrome due to separation from beloved
ones (mother or substitute).

At the same time, in psychological science, researchers gave
insufficient attention to the study of hospitalism. Generally,
they reveal its definitions, causes, directions of correctional
work with children in the conditions of hospitalism (N. Bocha-
rina, N. Dmitriyuk, I. Krupnyk, I. Mamamichuk, J. Petrochko
etc.) (Bouapina, 2016: 399; IImurpiook, 2015: 130; KpynoHuk,
2012: 160; Mamaitiuyk, 2001: 217; Ilerpouko, 2010: 73).

In the research, V. Havrylkevych, E. Evsegneeva, T. Zhu-
ravel, P. Krasnova, O. Prykhodko, I. Parfanovych, A. Pevne-
va, R. Rakhmanov, N. Shevchenko and others pay attention to
the principles of providing psychological assistance to child-
ren with cerebral palsy (Havrylkevych, 2021: 169; EBcerueera,
2020: 815; Kypasennb, 2013: 86; Kpacuosa, 2018: 101; IIpu-
xonbpKo, 2008: 39; ITappanosuu, 2009: 37; IleBuena, 2019: 605;
Paxmanos, 2016: 77; IlleBuenko, 2019: 354). Despite substan-
tial research by the following scientists, the problem of pre-
ventive work with young children with cerebral palsy that has
the syndrome of hospitalization, is insufficiently considered.

The purpose of the research is to ground the peculiarities
of the implementation of preventive system of hospitalism syn-
drome in young children with cerebral palsy.

The tasks of the research
1. To analyze the methodological principles of the system
of primary, secondary and tertiary prevention of hospitalism
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syndrome in young children with cerebral palsy (determine the
tasks, conditions and areas of implementation).

2. To develop a model of preventive system of hospitalism
syndrome in young children with cerebral palsy, including pri-
mary, secondary, tertiary prevention.

3. To reveal features of preventive system’s realization of a
syndrome of hospitalism at children of early age with cerebral
palsy, to distinguish the basic activity’s directions of various
team of specialists within primary, secondary and tertiary pre-
vention with these children.

Research methods and techniques

In researching the peculiarities of the preventive system
of hospitalism syndrome in young children with cerebral palsy,
we used the following methods: theoretical analysis and syn-
thesis of the main regulations of psychological and pedagogical
science on the problem of onset and prevention of hospital syn-
drome in young children with cerebral palsy; study of psycho-
logical principles of preventive work with young children with
cerebral palsy in terms of deprivation of their basic needs; sys-
tematization of the results of scientific and theoretical analy-
sis to implement the features of the system of preventive work
with young children with cerebral palsy, including primary,
secondary and tertiary links.

Results and discussions

Many scientists in the field of psychology, pedagogy, so-
ciology, medicine and others studied the prevention as a system
of measures to prevent various negative phenomena and pro-
cesses. According to T. Zhuravel, in the general sense preven-
tion is defined as a set of measures aimed at preventing men-
tal and behavioral disorders, maintaining mental well-being;
prevention of the disease and its relapse, as well as measures
aimed at preventing the transition of the disease to its chronic
forms (WKypaBean, 2013: 86).
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Primary prevention: a set of measures aimed at preventing the negative impact of biological, psychological,
socio-pedagogical and other factors that may cause the formation of disorders, diseases.

(.

A

Tasks: improvement, increase of efficiency of the active, constructive behavioral strategies used by the child;
increasing the potential of personal resources.

Directions: providing a sufficient number of sensory activities and their variability; enabling motor activity;
creating the necessary conditions for the structuring of the world of incentives; providing an opportunity to
establish an intimate emotional relationship with the mother or substitute.

Conditions: the sequence of assimilation of sensory standards by children, and the gradual complication of
cognitive tasks; close connection of sensory development with other types of productive activities; systematic,
repetition and reinforcement of mastered sensory standards, acquired communication skills and abilities;
enriching and deepening the sensory experience of children by forming in them a wide world orientation.
Scope of implementation: at home (in children's homes) and in medical institutions; carried out by parents or
\ anhgtitntes nevehalaoiste and cacial teachere emnlavees nf medical inctitutiong

Secondary prevention: a set of measures that includes active overcoming of the identified symptoms of
hospitalization and prevention of their relapse; is an individual work that takes into account the existing
symptoms and goals to correct them.

~— AL

Objectives: to limit the spread of certain negative phenomena, includes both socio-psychological and
medical measures of a non-specific nature; prevention of exacerbation of the syndrome of hospitalism, when
its onsets are already present.

Areas: the formation of interaction skills with adults, the development of communication skills, corrective
work to overcome maladapted behavior, the correction of disorders in the development of the cognitive area.

Conditions: inclusion of medical workers and psychologist of the medical institution in the provision of
psychoprophylactic and correctional care to young children with cerebral palsy; socio-psychological
direction of preventive work on the formation of children's communication skills, correction of emotional
and personal development disorders; active use of moving and cognitive tasks and games that involve
expanding the horizons of the child, the development of his (her) intellectual and communicative abilities,
improving the motor activity of children with cerebral palsy.

Scope of implementation: in medical and social institutions; carried out by a team of various specialists
\with the participation of the child's parents or substitutes.

Tertiary prevention: a set of social, educational and medical-psychological measures aimed at restoring the
personal and social status of the child, his (her) return to the family, society, active work.

N

Tasks: prevention or mitigation of the disease, prevention of psychosomatic defects, the phenomena of
hospitalism, its disability; adaptation of a child with cerebral palsy to the conditions of the external
environment, restoration of his (her) motivation to activity, work, to an active way of life, interpersonal
relations; stimulation of social activity of children by various methods.

Directions: formation of social and household skills; formation of adequate cognitive activity; formation of
communication skills; development of the cognitive area; emotional and personal development.

N

Conditions: close cooperation of the team of various specialists with the parents or substitutes of these
children; organization of the correct attitude to these children by the environment - parents, educators, peers,
society; conducting educational work with parents, substitutes, and the team of various specialists.

Scope of implementation: in medical institutions and at home (in children's homes); carried out by parents
or substitutes, psychologists and social educators, medical workers, institutions. /

The main condition for the success of the system of prevention of hospitalization in young children with
cerebral palsy is a systematic approach to its implementation, consistent implementation of the tasks of
primary, secondary and tertiary prevention.

Fig. 1. The preventive system of hospitalism syndrome
in children with cerebral palsy
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The modern psychological and pedagogical practice allo-
cates primary, secondary and tertiary prevention, which we
consider as a part of a single system of work to prevent and
overcome the syndrome of hospitalism in young children with
cerebral palsy (Fig. 1).

Primary prevention is often understood by scientists
(T. Zhuravel, I. Parfanovych etc.) as a set of measures aimed
at preventing the negative impact of biological, psychological,
socio-pedagogical and other factors that can cause the forma-
tion of disorders, diseases. The primary preventive work with
young children with cerebral palsy in hospital is to fullfill the
child’s day with interesting activities and plays, while pro-
viding it with sensory activities, sufficient information con-
tent and communication with adults and children (dKypasensb,
2013: 86; IlapgpamoBuu, 2009: 37).

Important conditions for the implementation of the tasks
of primary prevention of hospitalization in children with cereb-
ral palsy are: the sequence of acquaintance of children with
the sensory properties of objects, their assimilation of senso-
ry standards and the gradual complication of cognitive tasks;
close connection of sensory development of children with other
types of productive activities (with play, communication, etc.);
regularity of classes, repetition and reinforcement of mastered
sensory standards, acquired communication skills and abilities;
enriching and deepening the sensory experience of children by
forming in them a wide orientation in the world around them.

Also, the conditions of primary prevention of the syn-
drome of hospitalism include: conducting various types of play
activities with children, which will meet their need for physi-
cal activity (due to the body’s ability — to turn his (her) head,
raise his (her) arms); providing an opportunity to establish an
intimate emotional relationship with the mother or a substi-
tute (involving the mother in communicating with children,
singing songs, learning poems, conducting certain elements of
psycho-gymnastic exercises).
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As an example of enriching the sensory experience of child-
ren with cerebral palsy, they are first introduced to sensory
standards, offered to group homogeneous objects by different
sensory qualities, then they need to correlate heterogeneous
objects in size, shape, color, taking them into account in ele-
mentary productive activities (manipulation of these objects).
For example, first the child is given a cube, later offered seve-
ral cubes of different colors and sizes, later invited to pick up
a red cube.

The combination of preventive work to prevent hospita-
lism syndrome in children with cerebral palsy in relation to
their sensory development with different types of productive
activities of children (play, communication), adult (mother or
member of the team of specialists) create conditions for com-
prehensive formation, pay attention to fine motor skills, game
skills, cognitive abilities. We consider the right opinion of
V. Kashchuk, who emphasizes «realizing the importance and
complexity of the tasks of sensory development of children, it
is worth focusing on the following activities with children: the
formation of a system of sensory standards; development of
fine motor skills of the hand; development of their mental pro-
cesses; development of mental operations; activation of child-
ren’s vocabulary; formation of communicative abilities; crea-
tion of a development environment; formation of motor activi-
ty and development of coordination of movements; formation
of self-regulation skills, etc» (Kamyk, 2015). It is important
to involve young children with cerebral palsy in play, learning,
communication, art and craft (painting, music, dance), physi-
cal activity within their abilities. Of course, children with ce-
rebral palsy do not have the same abilities as their children of
the same age with normal development, but even listening to
an adult, participating in various types of communicative and
musical games, performing psychogymnastic elements of exer-
cises to music, perception of colorful activities has a beneficial
effect on their cognitive development, enriches the system of
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sensory standards. And friendly, caring communication of an
adult with a child creates opportunities for the formation of
an emotional connection with him (her), the child’s feeling of
caring for himself (herself), the idea that he (she) is loved and
appreciated.

We consider regularity to be an important condition for
the primary prevention of hospitalization syndrome, because
early age is characterized by rapid rates of development, and
therefore it is worth paying attention at this stage to every-
thing that can be corrected or prevented. At the same time,
as V. Kashchuk testifies, «the task of repeating the acquired
skills and abilities should be different from the main task pre-
viously performed. The simple repetition of the same tasks can
lead to mechanical, situational memorization, rather than to
the progressive development of mental activity in young child-
ren» (Kamyk, 2015). Therefore, to prevent hospitalization in
the process of sensory development of children, it is necessary
to select similar tasks that differ from the previously mas-
tered, but during which you can apply the acquired skills and
abilities to develop children’s horizons.

It is important to pay attention to the wide orientation of
children with cerebral palsy in the environment. To do this,
along with tasks to enrich the sensory development of child-
ren, it is advisable to offer them exercises that involve liste-
ning carefully to adult language (telling fairy tales, short sto-
ries, poems, introducing children to the seasons, weather phe-
nomena), develop children’s musical hearing (sing children’s
songs, lullabies), gradually develop musculoskeletal sensiti-
vity (perform various exercises that are allowed for various
disabilities of children with cerebral palsy). For example, in
the development of musculoskeletal sensitivity, you can use
the techniques of drawing in the air, when an adult takes a
child’s hand in his (hers) and helps him (her) draw, draw the
outline of the image on paper or a cube on the table. Using
the technique of joint drawing, the adult asks the child about
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the colors of the objects and phenomena they will draw (sun is
yellow, flower is red, grass is green), their location (sun at the
top, grass at the bottom).

Primary prevention of hospitalism syndrome should be
carried out at home by the parents of a young child with ce-
rebral palsy before hospitalization in a medical institution for
treatment or by psychologists and educators who raise these
children in institutions for children deprived of parental care.
Also, primary prevention should be implemented by specialists
(psychologists, medical and social psychologists and educators)
in institutions where young children with cerebral palsy re-
ceive medical care, undergo rehabilitation.

Secondary prevention aims to limit the spread of certain
negative phenomena, includes both socio-psychological and
non-specific medical measures (Ilappamosuu, 2009: 37). Ac-
cording to its focus, the secondary prevention of hospitalism
syndrome in young children with cerebral palsy is individual
for a particular child.

During the secondary prevention of hospitalization symp-
toms when they are confirmed in children with cerebral palsy,
the psychologist performs the following types (directions) of
work: develops skills of interaction with adults, develops com-
munication skills, conducts corrective work to overcome ma-
ladapted behavior, correction of cognitive disorders.

It is noted that the primary prevention of hospitalization
involves active work with children with cerebral palsy before
the onset of its symptoms in order to prevent its occurrence.
And secondary prevention of hospitalism includes the work of
a team of specialists in the prevention of exacerbation of the
syndrome of hospitalism, when its onsets are already present.

According to I. Parfanovych, the implementation of secon-
dary prevention programs should be carried out by specially
trained professionals, psychotherapists, psychologists, social
workers, teachers and a network of non-professionals — parents
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of children with cerebral palsy, members of self- and mutual
aid groups, counselors. The effect of secondary prevention pro-
grams is faster than that of primary (Ilapdanosuu, 2009: 37).

According to I. Mamaichuk, «rehabilitation specialists,
psychologists and social pedagogues together with parents
should carry out the necessary preventive and corrective work
for children with cerebral palsy who have onsets of hospita-
lism. Such work should be aimed at the general development of
the child, preventing the emergence of undesirable personality
traits, such as stubbornness, irritability, tearfulness, uncer-
tainty; on the formation of cognitive activity, the satisfaction
of various interests, because many children with cerebral palsy
have potentially preserved prerequisites for the development
of intellectual processes (thinking, memory)» (Mamaiiuyk,
2001: 217).

According to O. Viktorovich, the basis of secondary pre-
vention of hospitalism is a systematically directed by psycho-
logical and pedagogical correction. The psychologist needs
constantly to deal with a small patient, to entrust him with
at least minimal tasks that help train memory, thinking and
attention (BuxrTopoBuu, 2018). Medical staff can also be ap-
propriate to interact with young children, performing with
them psycho-correctional exercises and tasks, for example, to
create trusting communication to use soothing gestures, plea-
sant intonation in conversation, hugs, stroking the child. To
correct emotional disorders and onsets of maladaptive behavior
of young children with cerebral palsy (introversion, alienation
from the outside world, or vice versa violent reaction, stub-
bornness, unwillingness to receive treatment, scattering of
things) psychologist with health professionals can use special
techniques: reading author’s therapeutic tales (according to
the problem); involvement of children in a game situation with
toys, cubes, various natural material that interests children;
storytelling about various events and phenomena of the envi-
ronment.
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Thus, special exercises and techniques, tasks used in secon-
dary preventive and corrective work to overcome the onsets of
hospitalization in children with cerebral palsy, aimed at re-
ducing children’s anxiety, creating a trusting atmosphere of
communication with adults, providing conditions for cogni-
tive, emotional and socio-psychological development. Cognitive
exercises aimed at developing children’s attention, thinking
and memory are effective; relaxation exercises (relaxation
to musical accompaniment with stroking, hugging an adult);
art-therapeutic exercises that ensure the development of child-
ren’s creative abilities, create a sense of psychological comfort,
promote the harmonious development of the child’s persona-
lity; reading and discussion of metaphorical and therapeutic
fairy tales, which promotes the development of ideas about the
world around, activation of moral and spiritual development of
the child, who gets acquainted with the norms of behavior and
moral values of society (according to the chosen fairy tale and
the problem solved in it).

We also want to emphasize the need to create conditions
for motor activity of the child, inviting him to participate in
games (raise the handles, shake his head, show how a butterfly
flies, imagine a bee and reproduce its sounds, show how a cat
stretches in the sun, etc.). This is how secondary preventive
work to overcome the syndrome of hospitalization in young
children with cerebral palsy expands children’s understanding
of the world around them, increases interest in learning about
natural phenomena and weather, the peculiarities of relation-
ships between people (for example, fairy tale characters).

According to O. Viktorovich, as a result of such preventive
work it is possible to achieve the formation of a favorable emo-
tional state in a child. She gets rid of the worries and anxieties
associated with being in a hospital or an orphanage. In complex
cases of hospitalization syndrome, a child with cerebral palsy
may need drug therapy aimed at improving emotional stability
and stimulating the development of cognitive functions (Buk-
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toposuu, 2018). However, it is impossible to overcome the syn-
drome of hospitalism only with drug therapy, so we attach
great importance to the active preventive and corrective work
of a psychologist with young children with cerebral palsy.

The conditions for the effective implementation of secon-
dary prevention of hospitalism syndrome include: the inclusion
of medical workers and psychologists of the medical institu-
tion in the provision of psychoprophylactic and correctional
care for young children with cerebral palsy; socio-psychologi-
cal direction of preventive work on the formation of children’s
communication skills, correction of disorders of emotional and
personal development (excitability, stubbornness, negativism,
infantilism, etc.); active use of moving and cognitive tasks and
games that involve expanding the horizons of the child, the
development of its intellectual and communicative abilities,
improving the motor activity of children with cerebral palsy.

Tertiary prevention is defined as a set of social, educa-
tional and medical-psychological measures aimed at restoring
the personal and social status of the child, his return to the
family, society, activities. Tertiary prevention among young
children with cerebral palsy is mainly medical and social, indi-
vidual and aimed at preventing the transition of the existing
disease to its more severe form, the consequences in the form
of persistent maladaptation. The role of professionals — psy-
chotherapists, therapists, social workers and psychologists,
as well as non-professionals — counselors members of social
support groups and communities (Ilappanosuu, 2009: 38) is
growing sharply in the implementation of tertiary preven-
tion. Note that tertiary prevention of hospitalism is aimed at
preventing relapse when the syndrome has been overcome to
prevent relapse.

According to I. Savenkova, the main tasks of tertiary pre-
vention are the elimination or mitigation of the disease, pre-
vention of the formation of psychosomatic defects, the phe-
nomena of hospitalism, its disability; adaptation of a child with

© Rudenko Liliia, Sniatkova Tetiana
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.235-257
http://journals.uran.ua/index.php/2227-6246 247




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

cerebral palsy to the conditions of the external environment,
restoration of his motivation to activity, work, to an active
way of life, interpersonal relations; stimulation of children’s
social activity by various methods (CaBenkora, 2014: 315).

The main areas of tertiary preventive and corrective work
of a psychologist with young children with cerebral palsy are:
the formation of social skills; formation of adequate cogni-
tive activity; formation of communication skills; development
of the cognitive sphere; emotional and personal development.
The choice of the direction of preventive work with a child
with cerebral palsy depends on the general objectives of its in-
dividual development and correction of psycho-emotional and
intellectual, personal disorders, as well as the distribution of
functional responsibilities between a team of specialists.

The conditions for the success of tertiary prevention of
hospitalism syndrome in young children with cerebral palsy
include close cooperation of a team of specialists with the
parents of these children, or persons who replace them. It is
through the group influence of parents and a team of doctors,
teachers, speech therapists on a sick child can achieve sustai-
nable improvement of its physical condition and prevent the
formation of hospitalization syndrome, promote rapid recovery
of impaired sensory, personal, psycho-emotional development.

We find confirmation of this opinion in R. Rakhmanov,
who notes: «It is worth remembering that medical and social
rehabilitation of children with cerebral palsy is a long-term
problem that should be carried out in the most achievable con-
ditions, under the supervision of specialists, inpatient or out-
patient with the participation of the child’s parents or persons
who replace them» (Paxmauos, 2016: 77). This not only helps to
optimize the mental state of children, overcome their anxiety,
aggression, depressive moods, increase cognitive activity, so-
cialization, but also allow adults to see these changes, feel
hope for improvement, understand the optimistic prognosis of
treatment and rehabilitation of children with cerebral palsy.
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A very important condition that contributes to the success
of tertiary prevention and rehabilitation work with children
with cerebral palsy, according to I. Savenkova, is the organi-
zation of the right attitude to these children by the environ-
ment — parents, educators, children of the same age, society
(CaBenrona, 2014: 315-316).

In addition to these areas of preventive work with young
children with cerebral palsy to prevent and overcome the syn-
drome of prevention, we attach great importance to educational
work with parents, substitutes, teachers and psychologists of
orphanages, medical staff (doctors, nurses, social educators),
where children with cerebral palsy receive long-term medical
care. Such forms of work as lectures, educational and methodi-
cal seminars, individual and group consultations, workshops,
during which the issues of hospitalism syndrome in children
with cerebral palsy are covered, are expedient for carrying out
with members of the team of various specialists working with
children with cerebral palsy. Long-term treatment in various
institutions, the conditions of its prevention, means and me-
thods of work on its prevention and overcoming the conse-
quences must be paid attention to. Specialists must be firmly
aware of the harmful effects of hospital syndrome for young
children with cerebral palsy, create the most comfortable con-
ditions for these children in medical institutions, conduct tar-
geted work to prevent hospitalization, as well as learn to work
on this problem, carry out educational work to disseminate
necessary knowledge among colleagues, parents of children
with cerebral palsy.

In our opinion, an important condition for the success of
the entire system of preventive work with young children with
cerebral palsy in hospital is a systematic approach to its imple-
mentation, the consistent implementation of primary, seconda-
ry and tertiary prevention. Systematic stages of prevention of
hospitalization in young children with cerebral palsy requires
mandatory compliance with the sequence of care, namely: pre-
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vention of hospitalization syndrome; active preventive work to
prevent its exacerbation in children who have already certain
onsets; prevention of relapse of hospitalism, restoration of cog-
nitive and social activity, optimization of various spheres of
development in children who have overcome it. With the elimi-
nation of any stage and violation of the system of preventive
work with young children with cerebral palsy, the possibility
of achieving a successful result in preventing their hospitalism
syndrome is significantly reduced.

Conclusions

The system of hospitalization prevention includes three in-
terrelated links: primary prevention (before the onset of symp-
toms of hospitalism, aimed at preventing its occurrence); se-
condary (when there are onsets of hospitalism, aims to prevent
its exacerbation); tertiary (when the onsets of hospitalism are
overcome, organized to prevent relapse). In accordance with
the purpose and objectives of the study, a model of the preven-
tive system of hospital syndrome in children with cerebral pal-
sy was built, which considered the definition and objectives,
identified areas, conditions and areas of primary, secondary
and tertiary prevention. In the process of substantiation of the
prevention system, it is indicated which of the team of various
specialists performs the main activities within the primary,
secondary and tertiary prevention of hospitalism syndrome in
young children with cerebral palsy.

An important condition for the success of the entire pre-
vention system is the systematic stages of providing care to
a child with cerebral palsy, which includes mandatory comp-
liance with the following sequence: prevention of hospitaliza-
tion syndrome; active preventive and corrective work to over-
come it and prevent exacerbation in certain onsets; restoration
of cognitive and social activity, social adaptation to society,
optimization of various spheres of development in children
with cerebral palsy. With the loss of one of the links (primary,
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secondary or tertiary prevention), the success of preventive
work to prevent hospitalization in young children with cereb-
ral palsy is significantly reduced. Therefore, the prevention of
this syndrome in children with cerebral palsy requires a com-
prehensive approach and application of a system of primary,
secondary and tertiary prevention.

A promising area of the study is the introduction of speci-
fic measures of the system of primary, secondary and tertiary
prevention in the work of a team of various specialists with
young children with cerebral palsy and determines the effec-
tiveness of preventive activities.
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PydeHko Jlinia, CHamkoea TemaHa. Cucmema npoghinakmuku cuHOpomy 20c-
nimaniamy e dimeii paHHbo20 8iKy 3 LM

AHOTALIA

Cucmema npoginakmuku CUHOPOMY 20Cnimaniamy 8 0imeli paHHbO20 8iKy 3 Ou-
maYumMu yepebpanbHUMU Napaniyamu 8KAHAE NePBUHHY, 8MOPUHHY U mpe-
MUHHY NPoinaKkmMuKy, W0 € 830EMONOB’A30HUMU AAHKamu | 3a6e3neyyromeo it
ycniwHe yHKUiOHY8AHHS.

Mema cmammi — 06rpyHmysamu ocobsausocmi peanizayii cucmemu rnpo-
inakmuKu cuHOpomy 2ocnimaniamy e dimeli paHHb020 8iky 3 L.

[na docaeHeHHA 3a3HAYeHOI Memu 8UKOPUCMAHO maki memodu docsi-
Ox(eHHA: meopemuYyHUl aHAI3 i CUHME3 OCHOBHUX M0/1I0XEeHb MCUX0s020-re-
0az02iyHoi HayKu 3 Npobemu 8UHUKHEHHA Ma npoginakmuKu cuHopomy 2oc-
nimaniamy 6 dimeli paHHb020 8iky 3 [LIM; 8uBYEHHSA NMCcuUxos102i4HUX 3acad npo-
ginakmuy4Hoi pobomu 3 0imbMu paHHLO20 8iKY 3 OUMAYUMU yepebpanbHUMU
napaniyamu; cucmemamusayia pesyan6mamie HayKog8o-meopemu4yHo20 aHasli-
3y ocobnausocmeli npoghinakmuy4Hoi pobomu 3 dimoemu paHHb020 8iKy 3 ALII.

Pe3ynbmamu docnioxceHHA. 3’1C08AHO, WO NepeuHHaA Npoginakmukxa ne-
pedbayae akmusHy pobomy 3 0imbMU PAHHBLO20 BiKY 3 OUMAYUMU yepebparss-
HUMU napaniyamu 00 nosaeu CUMIMOMI8 20cnimasiamy 3 Memoro 3anobieaHHA
io20 BUHUKHEHHSA. BmopuHHa npoginakmuka sxkao4ae 8 cebe pobomy KOMaH-
ou ¢paxisyie pizHUX npogpinis, W0 CAPAMOBAHA HA NonepedIeHHA 3020CMpeH-
HA eocnimaniamy e dimeli, Konu exce HaA6Hi (io2o nposesu. TpemuHHa NPoginax-
MUKa CrpAMOBAHA HA orepedHeHHA MO8MOPHO20 BUHUKHEHHSA 20Cnimaniamy
Ha mni 8i0Ho8/eHHSA Mi3HABA/bHOI MA coyianbHOI akmueHocmi dimeli paH-
Hboe2o 8iKy 3 [ALI. BionosidHo 0o 3a80aHb 00CnidHeHHS Mobyo0o8aHo Modesb
cucmemu npoginaKkmMuKu cuHOpomy eocrnimanizmy 8 dimeli paHHb020 8iKy 3
AU, suokpemneHo Hanpamu, ymosu ma cpepu peanizayii 3axo0ie nep8uHHoI,
8MOPUHHOI i mpemuHHoOI Npoginakmuku. Y npoyeci obrpyHmysaHHa cucme-
MU POGIiNaKmMUuUKU 8KA3AHO, AKUMU (haxieuamu pi3HUX npoginie 8UKOHYOMbCA
OCHOBHI HAMNpPAMU 0if/16bHOCMI y MeX(ax rnepeuHHol, BMOPUHHOI i mpemuHHoTI
npoginakmuKku cuHOpomy 2ocnimaniamy 8 dimeli paHHbO20 8iKy 3 OUMAYUMU
uepebpanbHUMU napanivyamu.
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BucHoeKu. OCHO8HOI YMOBOI0 yCHiWHOCMI cucmemu MpoginaKmMuKu 20c-
nimanizmy e dimeli paHHb020 8iKy 3 LI € cucmemamuyHuli nioxio 0o ii npose-
OeHHs, NocnidosHA peanizayia 3a80aHb NepP8UHHOI, BMOPUHHOI U mpemuHHoT
npoginakmuku.

Knruosi cnoea: 2ocnimaniam, dimu paHHbo20 8iKy, dumsa4ull napaniy,
npoginakmuyHa poboma, paHHil 8iK.

PyodeHko /lunusa, CHamkoea TamesaHa. Cucmema npoguaaKmuKu cuHopoma
2ocnumanusma y demeli paHHe20 eo3pacma ¢ AUIMT

AHHOTALMNA

Cucmema npogunakmuKu cuHOpoma eocnumanusma y demeli paHHe20 803-
pacma ¢ 0emckumu uepebpasnbHeIMU NApanUYaMU BKAHYAem epsudHy:o,
8MOPUYHYO U MPEMUYHYH NMpPoghuaaKkmukKy, Komopeslie A8AAHMCA 83aUMOCEA-
30HHBIMU 38eHbAMU U 0becrieyusarom ee ycriewHoe (hyHKUUOHUPOBAHUe.

Lenb cmambu — 060cHo8aMb 0cObEeHHOCMU peanu3ayuu cucmemsi rnpo-
bunakmuku cuHopoma eocnumanusma y demeli paHHezo sospacma c AL

Jlna docmuxeHUs yKa3aHHOU uyenu ucrosb308aHbI caedyoujue memo-
0bl uccnedosaHUA: meopemuyeckull aHaAU3 U CUHME3 OCHOBHbIX MO0 EeHUU
rcuxonoeo-nedazo2uveckoll Hayku rno npobaeme 803HUKHOBEHUSA U NPO@PUaK-
MuKu cuHopoma 2ocrnumanusma y demeli paHHe2o0 so3pacma ¢ AUI; u3syye-
Hue Mcuxosn02u4ecKux 0CHo8 npogunakmuyeckol pabomesl c demomu paHHe20
803pacma ¢ 0emcKUMU uepebpanbHbIMU Napaauvyamu,; cucmemamusayus pe-
3y/16Mamos Hay4Ho-meopemu4yecko20 aHanu3a ocobeHHocmel npoguaakmu-
yeckoli pabomeol ¢ dembmu paHHe20 so3pacma ¢ ALIIM.

Pe3ynbmamel uccnedosaHus. BoiacHeHO, Ymo rnepsu4yHas npogunak-
muka npednosnazaem aKmMusHyro pabomy ¢ 0embmMu pPaHHE20 803pacma C
demcKuMu yepebpasnbHbIMU Napaau4amu 00 MoAeseHUs CUMITMOMO8 20CMu-
manusma ¢ yenoto npedomspaujeHus e2o 803HUKHOB8eHUA. BmopuyHas npo-
unakmuka ska4aem 8 cebs pabomy KOMAHObI Ceyuaaucmos pasnuvHolix
npocgpuneli, HanpasneHHyo Ha rpedynpexcoeHue obocmpeHUs 20CNUMAnuU3ma
y 0emeli, umerowjux e2o rnpossaeHusA. Tpemu4yHaa NpPoguAaKMUKa HanpasaeHa
Ha npedynpexcdeHue nosMmMopHO20 B03HUKHOBEHUA CUHOPOMA 20CNUMAnu3ma
Ha hoHe soccmaHosseHUA no3HagamesnsHol U coyuanbHol akmusHocmu Oe-
meli paHHez2o s8o3pacma ¢ ALI. B coomeemcmeauu ¢ 3a0a4amu Ucciedo8aHuUs
nocmpoeHa Modesib cucmemsl MPOGUAAKMUKU CUHOPOMA 20CNUMaAnuU3ma y
demeli paHHez20 8o3pacma c [LIM, sbi0eneHbl HanpassneHuUs, ycaosus u cgepeol
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peanuzayuu meponpuamuli nepsuyHol, emopuvHol u mpemuyHol Npogunax-
mukKu. B npoyecce 060CHOBAHUA cucmMeMbl NMPOPUAAKMUKU YKA3AHO, KOKUMU
crneyuanucmamu passauyHsIxX npoguseli 8bIMOAHAIOMCA OCHOBHbIE HAMNpPasse-
HusA desmenbHOCMU 8 PAMKAX nepsuvyHol, 8mopu4Hol u mpemuyHol npogu-
AIGKMUKU CUHOPOMA 20CNUManu3ma y demeli paHHe20 803pacma ¢ 0emcKumu
yepebpanbHbIMU Napanu4yamu.

Bb1800bl. OCHOBHbIM yc/108UEM YCriewHOCmuU cucmemsi MpoguAaKMUKU
2ocnumanu3ma y demeli paHHez20 so3pacma ¢ AU Aasnsemcsa cucmemamu-
yeckuli Nodxo0 K ee nposedeHuro, nocaedosamesnbHAs peaau3ayus 300ay nep-
8UYHOU, 8BMOpuUYHOL U MpemuyHOU NPOoGUAAKMUKU.

Kntouesoble cnoea: 2ocnumasnusm, 0emu paHHe20 8o3pacma, demckuli rna-
panuy, npogunakmuyeckaa paboma, paHHUl eo3pacm.
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ABSTRACT

The aim of the article is the determination of the peculiarities of the psychologi-
cal climate and the distribution of roles in modern families, determination of the
relationship between the studied factors.

Methods. The study was conducted using the following tests: UEA ques-
tionnaire (understanding, emotional attractiveness, authority) by A.N. Volkova;
scale of family adaptation and cohesion (FACES-3); test on marital satisfaction
(Yu.Ye. Alioshina, L.Ya. Gozman, O.M. Dubovska); questionnaire «Scale of love
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and sympathy» (Z. Rubin, modification by L.Ya. Gozman, Yu.Ye. Alioshina); me-
thods of determining the peculiarities of the distribution of roles in the family
(Yu.Ye. Alioshina, L.Ya. Gozman, O.M. Dubovska).

Analysis of the results of the research didn’t show any statistically signi-
ficant difference in the performance of men and women at the level of family
cohesion, both real and ideal. At the same time, from the point of view of wo-
men, the real adaptation in their families is higher than men think. According to
women, in case of stressful situations, their family system will be able to adapt to
new conditions. Men find their families less flexible. But the ideal family adapta-
tion, according to men, should be lower than women think. The level of marital
satisfaction, i.e. the degree of divergence of views on the ideal family adaptation
and cohesion and the real characteristics of their own families in men is higher
than in women. According to the results of the study, the author found that in
general the level of marital satisfaction in men is higher than in women. It is no-
ted that the level of love for men is also higher in relation to their wives than for
women to men. Significant direct and inverse relationships between psychologi-
cal climate factors and family roles have been identified, with a clear distinction
between these relationships between women and men.

Conclusions. It can be stated that the psychological climate is a set of psy-
chological conditions that contribute to or hinder the reunification of the family,
a set of psychological states, moods, relationships of its members. Psychological
climate is not a stable concept, it is created by members of each family, and it
depends on their efforts what it will be like. The ability and desire to understand
each other, to meet the needs of a partner in equality, to support the ideas of
family members about family roles is part of the psychological climate of the
family.

Key words: psychological climate of the family, distribution of roles in the

family, family adaptation and cohesion, understanding, emotional attractive-
ness, authority, love, sympathy.

Introduction

The relevance of the study is that the transformation of
modern Ukrainian society is associated with contradictory pro-
cesses in the spiritual sphere and is inseparable from the trans-
formation of existing value systems. Views on the family as
a process of reproduction of the socio-cultural component of
© Faliova Olena
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society, carried out through inheritance and transformation of
values, norms, attitudes, patterns of behaviour of individuals,
social groups and society as a whole, provides not only suc-
cession of generations but also integration of the entire social
system.

In difficult, transitional periods of society’s development,
gender and family values remain stable regardless of change.
Thus, the growing interest in the problems of the psychologi-
cal climate of the family is natural and necessary in a trans-
forming society. This becomes especially important in the case
of family crisis, deformation of personal space, which, in its
turn, affects the development of personality, its self-realiza-
tion, self-actualization (Kpwuiaranas, 2007; MeHaOmUIIBUIN,
2014; Conxomena, 2009; Onupuposuu, 3uakesuu-Kysemxuna &
Benenra, 2006; diinemuiniep, HoopaxkoB & Hukombckaa, 2007;
MapxkoBa & Paarosa, 2016; Maprkosa, Koxxuua, Kpumrans &
Bepb6osuit, 2015; Onufriieva & Rudzevych, 2018; Lamanna &
Riedmann, 2008; Peterson, Park, Pole, D’Andrea & Seligman,
2008; Ostman & Hansson, 2000).

Despite the high level of education of Ukrainian women
(56% have higher education), researchers emphasize that our
society maintains a patriarchal way of life, and traditionally
family roles are in most cases distributed in such a way that
they become a woman’s responsibility or volunteer contribu-
tion of the husband (Hopo:xkxina, 2009; Comomena, 2009, etc.).

It is in the family that new ideas about the role of men and
women in the modern world are formed, gender morality chan-
ges, and subcultural differentiation of gender and role identity
is transformed. Researchers believe that the content of family
roles depends on gender stereotypes and the culture in which
they were formed (Comomena, 2009; Meunabaummsuau, 2014).

Purpose of the paper is the determination of peculiari-
ties of the psychological climate and the distribution of roles
in modern families, determination of the relationship between
the studied factors.
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Tasks of the paper

1. To analyze and theoretically summarize research on the
peculiarities of the psychological climate in the family and the
distribution of family roles.

2. To identify experimentally the gender differences in
perceptions of the distribution of family roles and the psycho-
logical climate in the family.

3. To analyze the relationship between the psychological
climate in the family and the distribution of family roles.

Research methods and techniques

Our study examined two conditionally distinct blocks: the
distribution of family roles and the psychological climate of
the family.

The study was conducted using the following tests: UEA
questionnaire (understanding, emotional attractiveness, autho-
rity) by A.N. Volkova; scale of family adaptation and cohe-
sion (FACES-3); test on marital satisfaction (Yu.Ye. Alioshi-
na, L.Ya. Gozman, O.M. Dubovska); questionnaire «Scale of
love and sympathy» (Z. Rubin, modification by L.Ya. Gozman,
Yu.Ye. Alioshina); methods of determining the peculiarities
of the distribution of roles in the family (Yu.Ye. Alioshina,
L.Ya. Gozman, O.M. Dubovska).

To compare the sample averages belonging to two data
sets, and to decide whether the mean values are statistically
significant from each other, Student’s T-test was used to de-
termine the presence or absence of a relationship between the
self-relationship of the subjects and their Pearson’s correlation
coefficient was used for perception and feeling of psychologi-
cal well-being. Respondents were represented by the families
from 8 to 12 age of experience, aged from 27 to 45 years old.

Results and discussions
Analysis of the results of the study of perceptions of the
distribution of family roles in men and women who participated
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in the study (Table 1) showed that a relatively small percentage
of both men and women in the studied families seek to perform
one or another family role. A low percentage (less than 50%)
for most elections suggests that the analyzed family roles are
performed by either the partner or the spouses together.
Table 1

Peculiarities of the distribution of family roles according
to the choices of men and women

3BIPHUK HAYKOBUX MPALb
”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

2021. BUITYCK 53

Family roles Average scores Student’s | Probabi-
e/ Men Women T-test lity, p

1. Educational 7.15 +0.23| 7.8 = 0.21 - p > 0.05
2. Emotional 6.95 = 0.23| 8.7 = 0.24 2.5 p <0.05
3. Material support| 5.6 = 0.32 {4.35 = 0.07 2.3 p <0.05
4. Organization of | 7 » , ¢ 95 | 7,05 + 0.3 - [p>0.05
entertainment
5. Therole of the | 75, 351 75+0383| - |p>0.05
master (mistress)
6. Sexual partner 7.0=0.3 | 9.3 =0.26 - p > 0.05
7. Organization of |7 o 1817 05+ 0.31| 3.03 |p<0.01
family subculture

Thus, 25% of women and 5% of men take on the educa-
tional role exclusively, 45% of women and 10% of men per-
form economic duties independently.

Any woman doesn’t take care of the family material sup-
port, 45% believe that this role is performed in the family by a
man, 55% perform this role together. Half of the total number
of women surveyed (50% ) take on the role of «sexual partner»,
i.e. take activity and initiative in sexual relations, although
traditionally the role of leader in sexual relations is assigned
to a man. 10% of women believe that this is the role of a man,
40% emphasize that in their family this role is evenly distri-
buted. A high percentage of women’s choices on this issue may
indicate an increase in women’s activity.
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25% of women try to take on the educational function, 5%
of women try to avoid it, and 70% of women prefer to perform
it together with their husbands. 35% of women take on the
emotional function, 10% delegate it to their husbands, and
55% perform this role together with their spouses. The role in
the organization of entertainment is assumed by 20% of wo-
men, the same number delegates this role to the man, 60% of
women perform the role together with the man. 45% of women
take care of household chores, in 15% it is the role of their
husbands, and 40% of them are shared between the spouses.
The role of the organizer of the family subculture is assumed
by 10% of women, 30% Dbelieve that this role is performed by
a man, 60% participate in the organization of the family sub-
culture together with a partner.

According to the methodology for determining the distri-
bution of roles in the family, high scores chosen by both men
and women mean that the role is played by a woman in the
family, and low — a man. Thus, men who have high choices
(10-12 points) delegate one or another family role to a woman,
and low (3—4 points) believe that they perform it independently.

The analysis of the results of the study showed that the
educational role is assumed by 5% of men (low choice). 15%
(high choice) of the surveyed men believe that it is better for
the wife to cope with it, 80% (average choice) want to perform
this role together with his wife.

20% of men take on an emotional role, 15% give it to their
wives, and 65% perform it together with their spouses. 45%
of men provide the material support for their families, 15%
believe that this role belongs to the wife, and 40% perform
this function on an equal footing with the wife. Household du-
ties are performed by 10% of men, 45% delegate them to their
wives, and 45% perform it together with their spouses. The
role of sexual partner is assumed by 20% of men, 25% believe
that this role is performed by the wife, 45% perform these
functions on an equal footing with the wife. The organization
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of the family subculture is undertaken by 10% of men, the
same amount gives it to the wife, 80% of men participate in
the organization of the family subculture as well as the wife.

Thus, there is a difference in the perceptions of women
and men about the distribution of family roles. Consequently,
according to women: 25% of them believe that they are en-
gaged in upbringing alone, and according to men — only 15%
of wives do it on their own. Similarly, there is no consensus on
the performance of an emotional role. 35% of women believe
that this role belongs to them alone, but men do not agree with
this and believe that 15% of women perform this role inde-
pendently. None of the women believe that she has the upper
hand in material providing for the family, however, 15% of
men believe that it is their wives who provide for the family to
a greater extent than they do.

There is a statistically significant difference in the views
of men and women on the performance of family roles on the
scales «Emotional role», «Material support», «Organization of
family subculture».

Thus, women are more willing to play an emotional role
than men, and men do not share the view that the psycho-
therapeutic function belongs to the wife, in terms of family
support, women are more willing to transfer this role to men
alone than those willing to accept it. According to men, the
organization of the family subculture should be mainly done
by the wife, while women try not to perform this role alone.

The analysis of the results of the study of the degree of un-
derstanding, emotional attractiveness and respect of married
partners (Table 2) showed the following.

10% of surveyed women show the lack of understanding
of the husband, they do not have a clear picture of the part-
ner’s personality, they have difficulties in interpreting and ex-
plaining his thoughts, feelings and actions. 65% of women, on
the other hand, have a picture of their partner’s personality,
subjectively feel knowledge of his individual characteristics.
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25% of women have a moderately developed sense of such un-
derstanding.
Table 2

Degree of emotional attractiveness, understanding
and respect of married partners

Average scores Student’s | Probabi-
Men Women T-test lity, p
1. Understanding | 22.8 = 0.8 | 25.5 £ 0.7 2.19 p £0.05
2. Emotional
attractiveness
3. Authority 22.4 = 0.74| 22.4 = 0.61 - p > 0.05

UEA indicators

23 = 0.55 [22.85 = 0.95 - p > 0.05

40% of women have difficulty communicating with their
partner, feel tired of him. The same number of women in the
group, 40% , on the contrary, wants to communicate with their
husbands, feel their emotional appeal. 20% of women have ave-
rage scores on this indicator. According to the scale of autho-
rity, 30% of women largely feel contempt for their husbands
as individuals. Only 25% of women unconditionally agree to
perceive their husbands as individuals, share their worldview,
interests, opinions and even perceive them as a standard. In
the majority of studied women (45% ) this characteristic is ex-
pressed on average.

The analysis of men’s results showed that 35% have a high
understanding of their wife, do not have difficulty interpre-
ting her behaviour, thoughts, feelings and aspirations and can
easily take this into account when communicating with her.
Another 35% of men, on the contrary, do not have this cha-
racteristic, their interpretation of the actions, thoughts and
intentions of their wives are often wrong. Another 30% of
men studied this quality is developed on average. More than
a third part of the surveyed men (35%) show a high level of
emotional attraction, believing that communicating with their
wives is easy and pleasant for them, 30%, on the contrary,
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try to avoid communication with their wives. Accordingly, in
35% of men the desire for emotional contact with their wives
is defined as average.

30% of men in the study group treat their wives with re-
spect and highly value her point of view, ready to share her
interests. The same amount — 30% — on the contrary, refers
to the inner world of his wife with a certain contempt. 40% of
men do not have a definite point of view on this issue.

Thus, only on the scale of «Understanding» there are sta-
tistically significant differences between men and women, and
women show a higher level of empathy, they subjectively feel
the knowledge of their partner, his passions, habits, under-
stand his actions. Men, on the other hand, are less inclined to
understand their wives. According to the scales «Emotional
Attraction» and «Authority», no statistically significant dif-
ferences were found between the choices of men and women.

The analysis of the results of the study of the feeling of
family adaptation and cohesion by the method of «Diagnosis of
family structure» is presented in Table 3.

Table 3
Indicators of family cohesion and adaptation
Indicators of Average scores Student’s| Probabi-
family cohesion T-test lit
and adaptation Men Women ¥> P
1. Real cohesion 27.95 + 5.1 | 28.5 £ 5.7 - p > 0.05
2. Ideal cohesion [29.95 = 5.64| 32.25 = 5 - p > 0.05
3. Real adaptation [23.65 = 3.69| 29.45 = 4 2.11 p <0.05
4. Ideal adaptation| 23.2 = 3.7 | 29.15 = 4.5 299 [p<0.01
5. Marital ~1.65 = 1.7 |-6.45 = 3.64| 2.06 |p<0.05
satisfaction

The analysis of the results of the study showed that almost
a third (30% ) part of women show an extremely low, disunited
level of real family cohesion. Members of these families are
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autonomous and distant from each other. A quarter of the to-
tal number of surveyed women (25%) has a connected level of
real family cohesion. Members of such families are too interde-
pendent. 30% and 15% of women, respectively, show separate
and connected levels of real family cohesion. It is believed that
these levels of family cohesion are balanced and are indicators
of the successful functioning of the family system.

As for the ideal family cohesion, women’s opinions were
equally divided. 25% of women have chosen different levels of
family cohesion, which, in their opinion, can be called ideal —
from separated to connected.

Women’s choices for both real and ideal family adaptation
were equally distributed — 25% for each choice. It should be
noted that the extremely low, rigid, level of family adaptation
indicates that the family system is not able to change under
the influence of stressors. Another extreme, high, chaotic le-
vel also is not conducive to the normal functioning of the fam-
ily. The family system in this case shows maximum flexibility,
which does not always have a positive effect on its further
functioning. At the same time, 25% of women have balanced,
the most optimal levels of real family adaptation — structured
and flexible.

The analysis of the results of the study by the method of
«Diagnosis of family structure» of men showed that 35% of
men consider the real cohesion of their family low, and the
family — separated. 25% of men chose the optimal separate
level as the level of real family cohesion, and another 15%
chose the optimal connected level. 25% of men consider their
family to be connected, and its members — dependent on each
other.

In terms of ideal cohesion, 25% of the total number of men
surveyed believe that all family members are separated and
completely independent of each other. Another 25% of men
point to the level when family members are reasonably sepa-
rated but not divided as an ideal family cohesion. According
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to 20% of men, it is the connected level that is an indicator
of ideal family cohesion. Almost a third part of men (30%)
believes that ideal family cohesion is expressed in the fact that
all family members are interdependent.

40% of men surveyed believe that their families have the
lowest, most rigid level of adaptation and find it difficult to
adapt to change. 30% believe that families have a balanced
structured level of adaptation and to some extent can adapt to
change without harming the family system. Only 15% of men
believe that their families have another balanced — flexible
type of family adaptation, and that their families can also
function normally despite stressful influences. Finally, ano-
ther 15% of men believe that their families are characterized
by a chaotic impact of family adaptation, which is characte-
rized by too much flexibility.

The analysis of the results of the study did not reveal
a statistically significant difference in the indicators of men
and women at the level of family cohesion — both real and
ideal. At the same time, from the point of view of women, the
real adaptation in their families is higher than men think. Ac-
cording to women, in case of stressful situations, their family
system will be able to adapt to new conditions. Men consider
their families less flexible. But the ideal family adaptation,
according to men, should be lower than women think. It can be
assumed that men do not promote too much flexibility of the
family system. The level of satisfaction with marriage, i.e. the
degree of divergence of views on the ideal family adaptation
and cohesion and the real characteristics of their own families
in men is higher than in women.

The degree of marital satisfaction in the method of «Diag-
nosis of family structure» is determined indirectly. Therefore,
in order to see how significant the differences in this indicator
are in men and women, we used a special technique — a test of
marital satisfaction. Indicators for this method are shown in
Table 4.
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Table 4

Degree of satisfaction with marriage in men and women
by the method of «Marital satisfaction»

Average scores Student’s | Probabi-
Men Women T-test lity, p
Marital satisfaction| 24.85 = 7 [17.9 = 4.38 2.02 p <0.05

Indicator

In general, the level of satisfaction with marriage in men
is higher than in women: 40% of men are completely satisfied
with marriage, and among women only 15% . In addition, 55%
of women are completely dissatisfied with their own marriage,
and the number of completely dissatisfied men is 45%. This
difference is statistically significant.

In the next step, we determined the levels of love and sym-
pathy. The results are presented in Table 5.

Table 5

Indicators of love and sympathy in men and women
according to the method

Average scores ’
Indicator B B Probability, p
Men Women T-test
Love 19.3 £ 0.79 |16.1 = 1.48 2.11 p <0.05
Sympathy | 15.05 = 1.26 | 16.7 = 1.46 - p > 0.05

Among the surveyed women, 45% had a high level of love
for their husbands. They show affection, care, experience a
high degree of intimacy of their relationship. 35% of women
believe that they have a low level of love for their partners,
in 20% of women surveyed this level is average. 30% of the
surveyed women feel sympathy for men, i.e. treat them with a
certain respect and admiration. In 35% of the surveyed women
the level of sympathy is low, in 35% — average. In general,
love prevails over sympathy for men in 55% of women, sym-
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pathy prevails over love in 35% of women, in 10% of women
love and sympathy are the same.

Half of the total number of men surveyed (560%) have an
average level of love for their wives, 35% — high and 25% -
low. 20% of men have a high level of sympathy for their wives.
40% of men have an average level of sympathy and another
40% — low. In general, love prevails over sympathy for the
wife in 75% of men, sympathy prevails over love in 20% of
men, in 5% of men love and sympathy are the same.

The comparative analysis of the performance of women
and men showed a difference on the love scale, and this dif-
ference is statistically significant. According to the sympathy
scale, the average score in women is higher than in men, but
this difference is not statistically significant.

The analysis of the relationship between the psychological
climate in the family and the distribution of family roles in
women showed the following (Table 6).

Understanding in women is characterized by a direct con-
nection with the family role of the sexual partner. The more
women tend to believe that they understand their husbands,
can interpret their behavior, thoughts, feelings and intentions,
the more they seek to show activity and initiative in sexual life.

The scale of emotional attraction shows a direct correlation
with such a family role as the organization of the family sub-
culture. The more a woman enjoys an emotional relationship
with a man, the easier and more enjoyable it is to communicate
with him, the more she tends to take on the role of spiritual
leader of the family, organizer of family rituals, holidays etc.

The inverse correlation is noted between the authority
scale and the family role of the entertainment organizer. Thus,
the more a woman respects her husband, his views, tastes and
beliefs, the less she pretends to plan alone the leisure, enter-
tainment, weekends and holidays, and, conversely, the less re-
spect for a man, the more a woman seeks to take on a role of
the leisure organizer.
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The high real family cohesion has a negative effect on a
woman’s desire to play an educational role alone. The higher
the real cohesion is, the more a woman seeks to share the role
of child caregiver with her husband, and, conversely, the more
divided the family is, the more a woman tries to take on an
educational role. On the other hand, the authoritarian position
of a woman in upbringing, the removal of a man from the
educational process, can also contribute to the psychological
separation of the family.

A woman’s idea of ideal family cohesion is inversely cor-
related with her desire to perform several family roles. Thus,
the higher, according to the wife, should be the cohesion of
the family, the less she seeks to take on the role of family psy-
chotherapist, to provide emotional support to family members
alone. Similarly, women who believe that ideal family cohesion
should take place at the level of cohesion, avoid the family role
of breadwinner, organizer of the family subculture, and sexual
partner.

There is an inverse correlation between the scales of real
adaptation with the desire of a woman to perform some family
roles. In particular, high family adaptability reduces a wo-
man’s need to fulfill her traditional educational role, manage
the socialization process, moral development of the child, etc.,
and, conversely, the less the family adapts, the more a woman
seeks to remove the father from upbringing. Also, the higher
the adaptation of the family, the more flexible the family
structure is, the less a woman seeks to take on the role of
emotional leader, to individually meet the needs of family
members in emotional understanding. Conversely, the more a
woman seeks to provide emotional understanding, support and
security for family members, the more favourable the level of
family adaptation is. This may be due to the fact that focusing
on the emotional needs of a family whose members can receive
emotional relief from a woman at any time leads to a loss of
ability to adapt to stressful situations. In addition, a high level
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of real adaptation is inversely correlated with a woman’s need
to take the initiative in a couple’s sex life.

A woman’s perception of the level of ideal adaptation of
the family also affects her desire to perform certain family
roles. In particular, the more flexible she imagines the real
adaptation, the less she seeks to provide emotional support
to the family, to take on the role of breadwinner (and, con-
sequently, the actual «head of the family»), the initiator of
sexual life.

The difference in women’s perceptions of the ideal family
cohesion and adaptation to her real family life directly corre-
lates with the fulfillment of her family role as a housewife.
The more this role belongs to her, the more attention she has
to pay to the organization and maintenance of life, the higher
the discrepancy between her ideas and reality and, conversely,
the more distributed economic functions between women and
men, the less discrepancy between women’s ideas about ideal
family cohesion and adaptation and its real life.

The marriage satisfaction indicator is positively correlated
with the family role of entertainment, so the more a woman
pays attention to the leisure planning, the more she contribu-
tes to this planning and decision-making on weekends and holi-
days, the higher is her satisfaction with marriage, and on the
contrary, reducing the role of women in the organization of en-
tertainment contributes to increasing her dissatisfaction with
marriage.

The scale of love has a direct connection with the perfor-
mance of such family roles as entertainment organizer and
housewife. The greater the love in a marital relationship is,
the more a woman seeks to take on the role of leisure organi-
zer and do household chores. Accordingly, the decline of love
in the relationship of the spouses contributes to her rejection
of these roles. On the other hand, these connections are inter-
dependent: a woman’s performance as a housewife and enter-
tainment organizer can help maintain love between spouses,
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if such a role distribution suits both the man and the woman.
According to the scale of sympathy, we observe a similar rela-
tionship: in families where there is a high level of sympathy
between a man and a woman, the role of organizer and planner
of leisure, as well as the executor of household functions also
belongs to the wife.

Let’s consider the relationship between the psychological
climate in the family and the distribution of family roles in
men (Table 7).

Analyzing the data, we will again keep in mind that ac-
cording to the methodology for determining the characteristics
of the distribution of roles in the family, high scores of choice
mean that the role is played by a woman in the family, and
low — by a man. Thus, a direct correlation means that men seek
to avoid a family role, and an inverse correlation means that
they seek to fulfill it.

The scale of understanding on the indicators of the psy-
chological climate directly correlates with the scale of educa-
tion. Thus, the more a man feels his wife on an intuitive level,
the more he understands her actions and thoughts, the more
he trusts the role of the child’s sole educator and the less he
seeks to fulfill the role of educator. At the same time, there is
inverse correlation on the performance of the emotional role.
That is, the higher the husband’s level of understanding of the
wife, the more he seeks to take on the role of family psycho-
therapist, and, conversely, a low level of understanding may
indicate a husband’s refusal to provide emotional support in
the family. Here, the relationship is likely to be completely
interdependent — a man’s predominant emotional support can
help his wife better understand him. There is also a direct cor-
relation between the indicator of understanding and the role
of the organizer of the family subculture. The more a husband
understands and feels his wife’s actions, the higher the level
of empathy, the less he strives to become the spiritual leader
of the family and to establish family traditions.
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There was no significant relationship between indicators
of emotional attraction and authority with the distribution of
family roles in the men of the study group.

The scale of real family cohesion shows a direct correla-
tion with the role of breadwinner. The higher the cohesion
of the family, the less a man tends to take on the role of sole
breadwinner, the head of the family, the more often he shares
these functions with his wife. The same can be said about the
role of entertainment organizer — in more cohesive families, a
man does not seek to take on the role of leisure planner, on the
other hand, the unconditional leadership of a man in this area
can, on the contrary, contribute to family disunity.

The higher the ideal family cohesion, from the point of
view of men, the more they tend to abandon the role of emo-
tional support and, conversely, men seeking to take on the role
of emotional leader in the family do not consider ideal cohesion
too high. In addition, men who seek to take on the role of ini-
tiator of sexual life in the family also do not believe that the
ideal family cohesion should be at a high, cohesive level.

There is an inverse correlation between the indicator of
ideal cohesion and the role of the organizer of the family sub-
culture, the higher the man represents cohesion, the more he
seeks to become a spiritual leader of the family, wants to par-
ticipate more in family traditions, family holidays. Men who
see ideal cohesion as low tend to avoid this role and delegate it
to their wives in whole or at least in part.

The analysis of the results of men showed a significant
correlation of the scale of real adaptation with such a family
role as material security. Thus, the higher the family’s adap-
tation to stress and other negative conditions are, the less a
man tends to perform the sole function of a breadwinner. But
it may be that the refusal or inability for some reason by the
husband to provide for the family alone, to share this function
with the wife, helps to increase the family’s adaptation to nega-
tive conditions, and, conversely, the husband’s sole material
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support can lead the family will not be prepared to the stress,
her family system is rigid. After all, the role of breadwinner
actually determines the decision on power and supremacy in
the family. If such power is individual, it cannot promote the
flexibility of adaptation of all family members. Similarly, the
scale of real adaptation has a reliable direct connection with
such a family role as the organization of entertainment. The
more flexible the adaptation is, the less a man tends to take on
this role and, conversely, with a rigid level of adaptation, men
are more likely to plan leisure.

The high ideal adaptation, in the imagination of men, con-
tributes to their role as a spiritual leader, organizer of the
family subculture. The more flexible family adaptation should
ideally be, from the point of view of men, the more they tend
to organize family holidays, to introduce family traditions.

The discrepancy between the level of real cohesion and
adaptation and what they represent a man can contribute to
the fact that a man seeks to take on the role of entertainment
organizer. Leisure is a very important component of family
life and largely contributes to the feeling of satisfaction or,
conversely, dissatisfaction. Thus, the discrepancy between the
real and the ideal may contribute to the fact that, at least in
this area, the man acted as he saw fit. This is indirectly con-
firmed by the correlation result on the indicator of marital sa-
tisfaction. The inverse correlation on the role of entertainment
organizer is noted. Men who have this role in their families
are therefore more satisfied with their marriage. Men who do
not perform this role are less satisfied. We also see a direct
correlation between the indicator of satisfaction with marriage
and the role of the master. Men whose women take on housing
functions are more satisfied with marriage than those whose
women have completely or partially given up this role.

The less a man performs the role of master, the less he
performs household functions, the higher his satisfaction with
marriage is. The scale of love shows a direct correlation with
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the role of the child’s educator, the more love is manifested
in the relationship between husband and wife, the more he
seeks not to play the role of educator alone, but to share it
with a woman. Insufficient love, on the contrary, contributes
to a man’s desire to carry out an authoritarian upbringing.
In the same way, love directly correlates with the role of the
master. The more it is proper to perform this role to the wife,
the greater the love of the husband is. This is confirmed by
the answers of women analyzed by us: the greater love in the
relationship between husband and wife is manifested in cases
where the role of mistress belongs to the wife.

Sympathy is characterized by a direct connection with the
family’s role as a psychotherapist. The more sympathy men
have for their wives, the more they seek to give up the sole
role of emotional leader of the family, and perform it with the
wife through the recognition, perhaps, of her greater emotio-
nal sensuality. Sympathy also correlates with the role of enter-
tainment organizer, but this time the correlation is reversed —
the more a man tends to play the role of entertainment orga-
nizer, the more sympathy he feels for his wife. In addition, the
inverse correlation of this indicator is marked with the role of
a sexual partner, greater sympathy contributes to the fact that
the man seeks to take the initiative and activity in the sexual
life of the couple.

Conclusions

It can be stated that the psychological climate is a set of
psychological conditions that contribute to or hinder the re-
unification of the family, a set of psychological states, moods,
relationships of its members. Psychological climate is not a
stable concept, it is created by members of each family, and it
depends on their efforts what it will be like. The ability and
desire to understand each other, to meet the needs of a part-
ner in equality, to support the ideas of family members about
family roles is part of the psychological climate of the family.
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The article does not cover all aspects of the outlined is-
sues. Scientific, researched conclusions should be consistent
with the realities of family life, not only the features of the
role relationships of family members affect the psychological
climate, but it, in turn, affects the family roles of its mem-
bers, their worldview, self-esteem, self-regulation and family
viability in general.
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®Panvoea OneHa. Ocobausocmi 83a4emMo38’A3Ky Ncuxoso02i4Ho20 Kaimamy ma
po3nodiny poneii y cim’i

AHOTALIA
Mema cmammi — ecmaHosumu ocobausocmi rcuxono2iyHo2o Kaimamy ma
po3nodiny cimeliHux poseli y cy4acHUx poOUHAX, 8UHAYUMU 830EMO38’A3KU
MiX 00CAiIOHY8AHUMU YUHHUKAMU.

Memoou. [JocnidxceHHsa 6ysn0 nposedeHo 30 O0MOMO200 MAKUX mecmis,
AK: OnumysanbHuK PEA (po3ymiHHA, emouiliHa npusabausicmes, asmopumem-
Hicmb) A.H. Bonkosa; LLIkana cimeliHoi adanmayii ma 32ypmoesaHocmi (FACES-3);
Tecm Ha 3a0080seHicmoe wiabom (K0.€. AnvowuHa, /1.4. [o3maH, O.M. [Jy6os-
cbKa); onumysanvHUuK «llkana awb6osi ma cumnamii» (3. Py6iH, modugika-
uis /1.4. loamana, 0.€. AnbowuHoi); Memoduxka susHayeHHA ocobausocmeli
po3noodiny poneli y cim’i (0.€. AnbowuHa, /1.4. lo3maH, O.M. [lyb6oecbKa).

AHaniz pe3ynsmamie 00cnionceHHA Nokasas 8iocymHicme cmamucmuy-
HO 3HAYyW,0i Pi3HUYI y Y0/108i4UX | HIHOYUX MOKA3HUKAX PieHA CimeliHoi 32ypmo-
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8aHOCMI, K peasbHOol, MaK i ideasnbHoi. OOHAK, i3 MOYKU 30py HIHOK peasnbHa
adanmauis y ix poOuHax suWa, Hix 88aXarOMs 40s08iKu. Ha OyMKy HCHOK, y
s8unadky cmpecosux cumyayil ix cimeliHa cucmema 3Moxce npPUCMocysamucs
00 Hosux yMmos. Hos108iKU 88aHAOMb iX POOUHU MeHW 2HyYKUMU. Ane U idease-
Ha cimeliHa adanmayis, Ha OYMKy 40s108iKi8, MAE Bymu HUMXCYA, HiX 88aXAIOMb
MiHKU. PiseHb 3a0080n1eHOCMi wiat0bom, mobmo cmyniHb PO3X0OXEHHSA M0-
2na0is Ha ideasnbHi cimeliHi adanmayito U 32ypmosaHicme i peasbHi xapakme-
PUCMUKU 8/10CHUX POOUH, Y 40/108iKi8 sUUWUll, HiX Yy HIHOK. 30 pe3ysnemamamu
00cnidxeHHA 8uUABAEHO, WO 3020710M piseHb 3a0080s1eHOCMi Watobom y Yono-
8iKie suWUl, HiXC y #iHOK. BiO3HaYeHOo, Wo piseHb 0608i y 40108iKie MAKOHC
8UWUL CMOCOBHO CBOIX OPYXUH, HiX Y HIHOK W000 Y0108iKi8. BuseneHo 3Ha-
Yywi NpAMi ma 3860pOMHI 38°A3KU MiX YUHHUKAMU MCUX0/102i4H020 Kaimamy U
cimeliHUMU poAAMU, MPUYOMY YiMKO 8U3HAYEHO Pi3HUUHO 8 YUX B30EMO38 A3KAX
Y HCIHOK i 40/108iKi8.

BucHoBKu. MoxHa KoOHcmamysamu, Wo cuxono2iyHull kaimam — ye
KOMIi/1eKC MCUX0s02iYHUX YMO8, W0 cripustome abo nepewKoomarome 06’eo-
HAHHIO POOUHU, CYKYMHICMb MCcUX0a02iYHUX CMaHie, HACMpois, 8i0HOCUH ii Yse-
His. McuxonoziyHuli Knimam — He cmilike NOHAMMS, (io20 cMBopPMb YaeHU
KOXCHOI poOUHU, i came 8i0 ix 3ycusb 3aaexums, AKUM 8iH byde. YMiHHA i 6a-
YAHHA pO3yMimu 00UH 00HO20, 30008071bHAMU nompebu NapmHepa 8 pPieHo-
npasHocmi, NioMpumMysamu yseseHHSA YseHie poOUHU Npo cimeliHi posi € ckna-
008010 11CUX0102iYHO20 Kaimamy cim'’i.

Kntoyoei cnosa: ncuxonoziyHuli Knimam cim’i, po3nodin ponedi y cim’i, ci-
meliHa adanmauyia ma 32ypmosaHicms, po3ymMiHHA, eMouiliHa npusabaugicme,
asmopumemHicme, n0bos, cumnamis.

danéea EneHa. OcobeHHOCMU 83aUMOCESA3U MICUX0M02UYECKO20 Kaumama u
pacnpedeneHus poneii 8 cembe

AHHOTALUNA

Lenb cmambu — ycmaHo8UmMb 0C0ObeHHOCMU MCUXO0/102UYECKO020 KaumMmama u
pacnpedeneHus cemeliHbix poneli 8 cOBpeMeHHbIX cembax, onpedenums 83au-
MOCBA3U Mex0y ucciedyemsiMu haKmopamu.

Memooel. UccnedosaHue bbla0 nposedeHo ¢ MoOMOWbIo C1e0yrouux mec-
mos, cpedu Komopeix: OnpocHUK PIA (MOHUMAHUE, IMOYUOHAAbHAA NPUBseKa-
mesnbHocMb, aemopumemHocms) A.H. Bonkosa; LLikana cemeliHol adanmayuu
u cnnovyeHHocmu (FACES—3); Tecm Ha ydosnemeopeHHocmoe 6pakom (tO.E. Ane-
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wuHa, /1.4. loamaH, E.M. lybosckas); onpocHUK «LLIkana aAobsu u cumnamuu»
(3. PybuH, moougpuxkayus /1.4. loamaHa, 0.E. AnewuHoli); Memoduka onpede-
neHua ocobeHHocmeli pacnipedeneHusa poneli 8 cemoe (FO.E. Anewuna, /1.4. [03-
maH, E.M. fly6oeackas).

AHaU3 pe3ynbmamos uccnedo8aHus MOKA3dsa omcymcmeue cmamuc-
muYecku 3HaYUMOU PA3HUUbI 8 MYH(CKUX U HEeHCKUX oKa3amessax YposHs ce-
meliHol crisio4eHHOCMU, KaK pedsabHol, mak u udeassHol. B mo e epems, ¢
MOYKU 3peHUs HeHWUH peasbHAs adanmayus 8 Ux CeMbsx 8blule, Yem CYu-
marom mMy#4uHel. [10 MHEHUI HEeHUUH, 8 Cay4Yae cmpeccosbix cumyauyull ux
cemeliHas cucmema CMOXem rnpuUcrnocobumMscsa K Ho8bIM yca08UaM. My yuHb!
cyumarom ux cembu meHee 2ubkumu. Ho u udeanvHas cemeliHas adanmayus,
10 MHEHUIO MYyX(YUH, OOMHKHA ObiMb HUMXE, YeM CHUMAMmM HeHUWUHbl. Ypo-
8eHb y008716MBOPEHHOCMU BPAKOM, MO ecmb CmereHb Pasau4us 83245008 Ha
udeasbHble ceMeliHble a0anmayuro U CriZio4eHHOCMb, U peasbHble Xapakmepu-
CMUKu cobcmeeHHbIx cemel, y My#4uH 8bluie, Yem y MeHUUH. 1o pe3yabma-
mam uccsi1e008aHUA 8biSBAEHO, YMO 8 UesnomM yposeHb y00871emeopeHHOCMU
6paKoM y MyMUUH 8bluie, YeM y HeHWUH. OmmeyeHo, Ymo yposeHb 1bsu
Y MyMYUH MaKxce 8biuie Mo OMHOWEHUI K CBOUM HEHAM, YeM Yy HeHWUH K
MyHCbAM. BbigeneHsbl 3Ha4Yumsle npsmele U 06pamHsie c8A3U Mmex0y hakmopa-
MU ICUX0/102U4ECK020 KAUMama u cemeliHbiMU pOoaaMU, MpuYem Yemko ornpe-
OesnleHo pasauyue 8 sSmux 83AUMOCBA3AX Y MEHWUH U MyHCYUH.

Bbi600bIl. Mo}#HO KOHCMamuposamse, Ymo rcuxosno2udeckull Kaumam —
3MO KOMIAEKC MCUX0a02U4ecKux ycaosull, criocobcmsyrowux uau npensm-
cmeyruwux 06vbe0UHEHUK CeMbl, COBOKYMHOCMSb [CUXO0A02UYECKUX COCMO-
AHul, HacmpoeHull, omHoweHuli ee YneHos. [lcuxonoau4eckuli Knumam — He
ycmoliyugoe roHAmue, e2o co30aom 4YseHsl Kaxo0ol cemMbu, U UMEHHO om UX
ycunuli 3asucum, KGKUM OH 6ydem. YmeHue U XesaHue noHUMame opye opyaa,
yoossiemsopams rnompebHocmu napmHepa 8 PAsHOMNPAsUU, ModoepHusameo
npedcmasneHue YaneHo8 ceMbU O cemMeliHbiX Posfax Asaaemca cocmasHol ya-
CMbHO MCUX0/102UYECKO20 KAUMAMA CeMbU.

Knrouesble cnosa: ricuxonoauyeckull KAumMam cembu, pacripedeneHue po-
neli 8 cembe, cemeliHaa adanmayusa u CrJa04eHHOCMs, MOHUMAHUE, 3MOYUO-
HQs/1bHAA NPUBAeKamesnbHOCMb, A8MOpPUMeEMHOCMs, 1106086, CUMMAMUS.
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ABSTRACT

The objectives of article are: to propose the author’s view on biomechanical
laws which show the picture of disorders of psychomotor function; to make the
research and to analyze obtained data on the initial state of motor function of
patients with ischemic stroke of the subgroup «plesia + paresis»; to propose psy-
chological principles of the development of general compensatory reactions of
the patient in a case of physical rehabilitation of patients with ischemic stroke.

Methods of the research. We used the method of the analysis of literature
sources; the method of pedagogical observation; psychological and pedagogical
experiment; providing the research of psycho-emotional state (M. Lucher’s test
is used).

The results of the research. We proved that regardless of the level of disor-
ders, the picture of disorders of psychomotor function is subjected to certain bio-
mechanical laws: 1. The rule of redistribution of functions of the affected limb.
The functionality of the affected limb to maintain body weight is significantly
reduced. This is especially noticeable in the period of single support: decreases
both absolute and relative in time intervals of the function of single support, as
well as the duration of the period of this support. But this kind of unloading of
the sick side must be compensated, because the period of support of a healthy
leg increases significantly. The change of periods of support has an obvious con-
sequence — the increase of the sick side of the transfer time, also of the healthy
side — we mean its reduction. 2. The rule of functional copying of another per-
son’s movements. Pathological asymmetry is not beneficial to the body in terms
of energy or mechanics. The need to maintain the relative symmetry of the func-
tion of the right and left sides of the body leads to the following conclusion: the
healthy side of the body (or a limb) has a considerable functional reserve than
a sick limb, so the reduction of functional asymmetry occurs by approximating
the pattern of functioning of a healthy limb. 3. The rule of ensuring the optimum
in psychomotor activity. The functioning of all elements of the normal cycle of
psychomotor activity is the basis of physiological optimality of the individual.
Any deviations from physiological optimality require the inclusion of additional
adaptive reserves, which are slightly altered on the affected side. It is possible
to provide the patient with optimal functioning due to the functional stress of a
healthy side.

Conclusions. We proposed psychological principles of the development
of general compensatory reactions of the patient in a case of physical rehabi-
litation of patients with ischemic stroke were proposed in this research. These
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principles are: 1) the principle of actualization of the defect; 2) the principle of
progressive mobilization of compensatory mechanisms of psychomotor activity;
3) the principle of continuous reverse of concentration of compensatory mecha-
nisms of the psyche of the person; 4) the principle of sanctioning compensatory
mechanisms of the psyche of the person; 5) the principle of relative stability of
the compensatory mechanisms of the psyche of the patient.

It was proved that in a case of ischemic strokes there is a certain dynamics
of recovery of locus disorders. Firstly, reflex functions and tone are restored, then
psychomotor actions (global and coordinating synkinesis) and auxiliary actions
appear, and finally arbitrary movements are restored. In order to begin to re-
store tendon reflexes and muscle tone, it is necessary to normalize the functions
of the spinal cord.

We emphasized that compensation of certain function that had disorders
is based on the restructuring of the old stereotype and the development of a
new dynamic stereotype. The most important point of compensation for struc-
tural and functional disorders in the case of psychomotor pathology is active
participation in the rehabilitation process and the patient himself/herself, who
should seek to activate the body’s systems, which are not affected at all or suf-
fered insignificantly. It has been shown that due to new unaffected parts of the
central nervous system, it is possible to rearrange the innervation between the
antagonists.

Key words: psychomotor disorders of patients, ischemic stroke, the prin-
ciple of actualization of the defect, the principle of progressive mobilization of
compensatory mechanisms of psychomotor activity, the principle of continuous
reverse of concentration of compensatory mechanisms of the psyche of the per-
son.

Introduction

Motor disorders can be distinguished (by the type of their
genesis) on primary-organic and psychogenic motor disorders.
In the case of primary-organic motor disorders pathological
changes are observed in the muscular, skeletal or nervous sys-
tems, however, in the conditions of psychogenic motor disor-
ders the presence of such changes proved to be objectively
impossible. To describe motor disorders of a patient, first of
all, it is necessary to know: a) what functions must be distin-
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guished in the cases of the process of motor regulation of a
person; b) in what forms the disorders of these functions are
revealed. The main differences observed between disorders are:
a) initiation of actions; b) frustration in their presentation. In
the cases of doing the actions there are disorders of the pro-
grammed control, regulation and coordination (Xapuenko &
Kypumga, 2021).

The main characteristic of the regulation of movements
is the integration of regulation of motor processes, through
which movements are more or less continuously adapted to
the world and other autonomous processes, which are often
referred to as regulation by a human psychomotor program.
The essence of disorders of regulatory processes is manifested
primarily in motor disorders that occur when the distortion of
feedback takes a place. The essence of autonomous processes
that are independent of sensory feedback coming from the pe-
riphery of the body, is manifested in the fact that because of
the absence of feedback (including feedback from the senses,
feedback in the muscles and joints) the ability to move is still
preserved (Khwaja, 2012).

The regulation of movements is also when the movement
is initially as if it is listed in the distal relation. Performing
a certain action, the muscles should be involved in such a way
that the desired result is achieved, in this case we mean the de-
sired psychomotor skills. The relationships between the motor
command given to an individual by muscles and the actions we
call «movement» as a result of so-called «transformation of the
body»; for successful traffic control this transformation must
be inverted. Disorders in the case of human mastery of the
body transformation are usually processes of disorders’ coordi-
nation: different muscles do not «agree» with each other in the
appropriate temporal and/or forceful relationships (Hayden,
Farrar & Peiris, 2014).

Arbitrary movements are usually preceded by a corres-
ponding intention or a plan. From a functional point of view
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the intention can be characterized as «a rule of initiation»
(Hardeman, Medina & Kozhimannil, 2016), which connects the
call of the psychomotor program with the criteria of this ac-
tion (the criteria of the action can be: the team of a doctor, the
instructor, etc.).

The establishment of rules for initiating actions is not al-
ways accompanied by the intention to make a certain move by a
person. The rules of initiation of people are quite flexible, but
still any psychomotor program can occur with different speed
and with varying degrees of reliability. A very fast and reliable
call is made when the criteria of some action correspond to the
spatial or other features, which are subordinate to the first
movement of the person (OuydpieBa & IBamkesuu, 2021).

Programming the management of psychomotor activity as-
sumes that this activity is caused by mnemonic processes. In
the case of disorders in the measures of psychomotor program
it can be expected that the patient will be able to perform
a certain movement spontaneously, but not at the request of
the doctor. Such patients provide the representation of those
positions that have to be taken by a certain part of the body,
and they directly perform psychomotor activity (Mykhalchuk,
Pelekh, Kharchenko, Ivashkevych Ed., Ivashkevych Er., Pry-
machok, Hupavtseva & Zukow, 2020).

In the scientific literature some scientists (Villar, Blanco &
del Campo, 2015) distinguish disorders of programming the
management of psychomotor activity between the programs
for managing psychomotor activities and emphasize on plans
for providing these psychomotor activities. According to this
terminology, psychomotor management programs are a stereo-
typical sequence of commands in the central nervous system
that determine the order of innervation of various muscles.
The main plans of psychomotor activity coordinate several mo-
tor programs and adapt them to contemporary environmental
conditions. The program of psychomotor activity provides a
clear sequence in the facilitation of agonists and antagonists.
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This sequence of muscle activations leads to a smooth, well-di-
rected movement, characterized by the maximum performance
of rapid reactions. By varying the time intervals between the
activation of agonists and antagonists and modulating the
strength of individual muscle activations. It is possible to
achieve (within the same motor program of psychomotor acti-
vity) different speed and amplitude of this activity.

In the most cases the performance of psychomotor activi-
ties, which is adequate to the world around, is due to human
vision. This visual-motor coordination of movements seems
quite clear and trivial. However, its development depends on
the presence of certain conditions and may be somewhat dis-
turbed. The apparent naturalness of some functions, such as
visual-motor coordination, obviously does not mean that the
system that implements these functions is quite simple and
healthy, but only in such a case its activity is not accompanied
by a conscious experience of psychomotor activity (Onufriieva,
Chaikovska, Kobets, Pavelkiv & Melnychuk, 2020).

Disorders of coordination of psychomotor activity in the
implementation of a certain purposeful psychomotor activity
often involve muscles, which must contract in a certain se-
quence and with a certain intensity. At the same time we can
talk about some tolerance for mistakes, because often the same
result of movements can be achieved through different pat-
terns of reduction, but, of course, there are boundaries beyond
which psychomotor activity fails. The desired result of psycho-
motor activity depends on a certain form of its implementa-
tion. The coordination of the contracting muscles is ultimate-
ly carried out without any involvement of our consciousness.
Therefore, we can argue that such a system with many compo-
nents, which should be expected to work quite accurately to-
gether, is easily susceptible for disorders. One of the simplest
forms of psychomotor coordination disorder can be a kind of
«excessive activity», when instead of a well-coordinated joint
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activity of different muscles muscle tension as a whole increa-
ses, and at this high level this tension can be modulated with a
great difficulties, performing psychomotor activities.

Thus, as a result of a clearly coordinated interaction of the
above functional systems there is a completely individual level
of arbitrary motility, which is inherent for each individual.
Thus, disorders in complex motor systems result from cerebral
ischemic stroke can not be manifested in stereotyped psycho-
motor deficits, and it is almost always presented by a complex
and completely ambiguous clinical picture.

The objectives of our article are: to propose the author’s
view on biomechanical laws which show the picture of disor-
ders of psychomotor function; to make the research and to
analyze obtained data on the initial state of motor function of
patients with ischemic stroke of the subgroup «plesia + pare-
sis»; to propose psychological principles of the development
of general compensatory reactions of the patient in a case of
physical rehabilitation of patients with ischemic stroke.

Methods of the research

The following research methods were used to solve the
tasks having been set in our research:

Psychological and pedagogical research methods:

1. The analysis of literature sources.

2. The method of pedagogical observation.

3. Psychological and pedagogical experiment.

4. Providing the research of psycho-emotional state (M. Lu-
cher’s test is used).

The empirical research was provided at the Department
of Human Health and Physical Therapy of the International
University of Economics and Humanities named after Acade-
mician Stepan Demianchuk on the basis of Ternopil Regional
Municipal Clinical Psychoneurological Hospital, Neurological
Department for Patients with Cerebral Circulatory Disorders
(Neuroreability Unit).
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In accordance with the purpose of the research and in or-
der to solve the tasks, in our experiment 50 patients with
ischemic stroke were participated who had disturbances in the
area of the internal carotid artery in the acute and residual
period, who were treated at the Ternopil Regional Communal
Clinical Psycho-neurological Hospital during the period from
January to December, 2020.

The diagnosis of ischemic stroke was made in the neuro-
logical department for patients with cerebral circulatory disor-
ders on the basis of the characteristic of clinical picture, data
of the laboratory and instrumental research methods according
to the «International Statistical Classification of Diseases and
Related Health Problems».

Results and their discussion

In this case, regardless of the level of disorders, the pic-
ture of disorders of psychomotor function is subjected to cer-
tain biomechanical laws [55]:

1. The rule of redistribution of functions of the affected
limb.

The functionality of the affected limb to maintain body
weight is significantly reduced. This is especially noticeable in
the period of single support: decreases both absolute and rela-
tive in time intervals of the function of single support, as well
as the duration of the period of this support. But this kind of
unloading of the sick side must be compensated, because the
period of support of a healthy leg increases significantly. The
change of periods of support has an obvious consequence —
the increase of the sick side of the transfer time, also of the
healthy side — we mean its reduction.

The rule of redistribution of functions is understood in
such a way that a healthy limb performs mainly the functions
of support, and the patient — mainly the function of transfer.

2. The rule of functional copying of another person’s
movements. Pathological asymmetry is not beneficial to the
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body in terms of energy or mechanics. The need to maintain the
relative symmetry of the function of the right and left sides of
the body leads to the following conclusion: the healthy side of
the body (or a limb) has a considerable functional reserve than
a sick limb, so the reduction of functional asymmetry occurs
by approximating the pattern of functioning of a healthy limb.

The rule of functional copying of movements of another
person also consists that the healthy extremity copies function
of the patient for the purpose of leveling of functional asym-
metry.

3. The rule of ensuring the optimum in psychomotor ac-
tivity.

The functioning of all elements of the normal cycle of psy-
chomotor activity is the basis of physiological optimality of
the individual. Any deviations from physiological optimality
require the inclusion of additional adaptive reserves, which
are slightly altered on the affected side. It is possible to pro-
vide the patient with optimal functioning due to the functional
stress of a healthy side.

The rule of ensuring the optimum is in such a case, first of
all, that the diseased limb is provided with a mode of functio-
ning that is significantly close to normal due to the functional
stress of a healthy limb.

The study of the structure and patterns of pathological
walking shows that in the presence of pathology a person adhe-
res to the same principle of organization of the muscles of
antagonists, which at this time function normally. According
to this principle, the extensor muscles perform mainly a power
function, while the activity of the extensor muscles acquires
predominantly a corrective character. And this relationship in
the case of any other pathology is also not violated.

The joint participation of extensor muscles and flexor
muscles in compensatory conditions in pathological walking
in the conditions of movements of the center of gravity does
not indicate a loss of differences between their innervation
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programs. On the contrary, in the conditions of considerable
roughening of the locomotor act these differences appear more
significant: roughening of muscles during a psychomotor cycle,
simultaneous excitation of extensor muscles, great variability
of phases of the activity of flexor muscles affects.

Muscles during the locomotor cycle of normal walking
sometimes work in the step-by-step, then in the visual mode.
The duration of the regimes is determined by the boundaries
of the biomechanical phases. The translational regime normal-
ly dominates the extensor muscles, while the flexor muscles
are roughly the same ones. In general, walking of patients
with hemiparesis is characterized by: slowing down the pace
of psychomotor activity; short stride length; low speed of psy-
chomotor activity; by changing the locomotor cycle of normal
walking.

Here are the clinical characteristics of the respondents.
The study included 50 patients with ischemic stroke in the
area of the internal carotid artery. There are 22 people (44%)
with lesions of the left middle cerebral artery, 28 people (56%)
have middle cerebral artery.

The characteristics of patients by age are presented in
Table 1. Thus, the average age of patients was 55 years. As we
can see from Table 1, the majority of people — 42 (84%) — are
suffering from ischemic stroke and they were over the age of
45, which indicates a rejuvenation of stroke in Ukraine.

Table 1

The characteristics of patients by their age

Up to 45| From 45 to | Elder than |Total-
years old |65 years old|65 years old| ly
Number of patients 8 21 21 50

Percentage of patients 16 42 42 100

Age of patients

The etiological factor of the development of ischemic stroke
of patients was various pathologies of the cardiovascular sys-
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tem: atherosclerotic lesions of cerebral vessels, hypertension,
coronary heart disease, cardiac arrhythmias, thromboembo-
lism. 22 patients (44%) had a history of acute cerebrovascular
accident.

All the patients were taken to the hospital within 6 hours
from the onset of the disease for up to three days. In all cases,
at the time of the examination, the conditions of the patients
were considered moderate. The clinical picture was domina-
ted by focal neurological symptoms over the general cerebral,
there was no pronounced concomitant somatic pathology.

Due to the fact that all the patients having been exami-
ned had polymorphic disorders of voluntary movements due to
damage to the motor systems as a result of ischemic stroke.
In such a way the research of post-stroke motor deficit was
detailed.

Violation of voluntary motility of patients with ischemic
stroke have caused significant disorders of static and dynamic
motor function of the arm and the leg on the affected side, co-
ordinated movement of arms and legs, a head, torso, violation
of the possibility of symmetrical holding of different positions
(from the side to vertical position), ocular-motor disorders.

All the patients in the acute period of stroke underwent
complex therapy with the aim of providing correcting disor-
ders of central and cerebral hemodynamics, homeostasis, the
fight against cerebral edema, metabolic therapy and so on.

In the research of the nature of complaints presented by
patients at the beginning of their exercises, the following in-
formation was noted: complaints of headache, dizziness, hic-
cups, lack of any movement in the affected extremities (leg,
arm, both extremities); on the pains arising at the movements
in shoulder joints, in hip joints, the general weakness, distur-
bance of speech, disturbance of sensitivity, decrease in sight,
disturbance of swallowing, bad sleep, irritability.

The following results were obtained by examining the vo-
lume of active, passive movements, strength and muscle tone
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of the affected extremities. Thus, for patients with hemiplegia
(n=12) in 82.3% of cases the volume of passive movements of
the affected side was 33.11% = 3.6 of the appropriate volume.
Passive movements were limited by the onset of joint pain,
probably due to sprains and age-related changes of the person.

The volume of active movements of the unaffected side
averaged 43.98% = 5.7 of the proper volume of movements.
The rate of passive movements in the joints of the unaffected
side was slightly lower than the rate of the affected side and
amounted to 56.19% = 2.4 of the proper amount of move-
ment. The strength of the muscles of the unaffected side was
estimated at an average of 3.45 = 0.40 points, which was
51.6% = 2.9 of normal and statistically significant (at the
level of reliability p < 0.01 according to Student’s t-test) dif-
fered from the indicators of the affected party. The muscle
tone of the unaffected side was higher than a normal one and
was about 34.8% =+ 0.3 of the maximum value (p < 0.05).

Data on the initial state of motor function of patients with
ischemic stroke of the subgroup «plesia + paresis» are presen-
ted in Table 2.

As we can see from Table 2, for patients of the subgroup
«plesia + paresis» in the case of studying the volume of active
movements of the affected extremities we’ll draw our atten-
tion to a significant decrease in the volume of movements in
all joints. To the greatest extent the volume of movements is
reduced under conditions of high tone in the hip joint when
performing extension of actions; in the case of flexion in the
knee joint, in flexion in the ankle joint. When a team performs
an extension in the hip joint the patient often performs an
extension in the lumbar spine, that performs a movement that
replaces the given one.

In the research of passive movements of the affected ex-
tremities patients have a decrease, especially in the shoulder,
hip and ankle joints, which, according to the data of the pa-
tient’s history of the illness, suggests age-related changes in
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the joints or changes in motor functions due to hypokinesia
before the disease.
Table 2

The research data on the volume of active and passive
movements, strength and of muscle tone of the affected
extremities of patients of the subgroup «plesia + paresis»
(n = 18) at the beginning of the research (M =+ T)

wBe _|wE2_|a3
CERL| 07 2 (¥R &
o 0D O | WY [
aEmN + 8 aQ o m ©
=®C$° =°¢s° @ s © o
Motor acts being 2 .2 8% .8|5%~° g
e w w =) 3
tested EE-aaO g g+ - @
S HBagl®,8g |28 8 =
o 20 5| opr083 (809 =
EELE|EGLE|E D% <«
o g = g =
& =
Flexion and extension |11.7 = 4.5|39.1 = 4.2 5 Reduced

in the shoulder joint
(the main group)
Flexion and extension |19.0 = 1.8|38.3 = 5.8 5 Reduced
in the shoulder joint
(the control group)
Withdrawal of the arm [24.6 = 6.9(31.9 = 1.0 5 Reduced
at the shoulder joint
(the main group)
Withdrawal of the arm [21.7 = 4.2|/39.8 = 1.6 5 Reduced
at the shoulder joint
(the control group)
The external and 17.0 £ 3.7|18.3 = 1.8 4 Reduced
internal rotation
in the shoulder joint
(the main group)
The external and 18.3 1.5 1.8 = 0.2 4 Reduced
internal rotation
in the shoulder joint
(the control group)
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joints (the main group)

M . The The Muscle A
otor acts being ¢ ¢ of |strength| muscl
tested amO}lnt of | amount of |s g uscle
active ... | passive ... tone
Bending the arm 10.6 = 4.3{19.1 = 6.7 5 Reduced
in elbow joints
(the main group)
Bending the arm 22.7+4.7|25.9 = 3.2 5 Reduced
in elbow joints
(the control group)
The supination of fo- |21.7 = 3.8|26.3 = 4.9 4 Reduced
rearm (the main group)
The supination 30.5 +1.3{41.8 2.4 5 Reduced
of forearm
(the control group)
The pronation of fo- [19.8 = 5.1|19.8 = 4.6 4 Reduced
rearm (the main group)
The pronation 30.6 £ 6.9|27.4 = 2.8 4 Reduced
of forearm
(the control group)
Flexion and extension |37.3 = 1.6|24.3 = 5.2 4 Reduced
in the wrist
(the main group)
Flexion and extension |29.7 =4.3|13.4 = 7.1 4 Reduced
in the wrist
(the control group)
Bending in hip joints |[43.9 = 1.8|49.0 = 6.8 6 Reduced
(the main group)
Bending in hip joints |[44.2 = 6.3|40.3 = 1.0 6 Reduced
(the control group)
The extension in hip [37.1 = 7.0(29.2 = 1.6 4 Reduced
joints (the main group)
The extension in hip |38.7 = 4.7|38.9 = 4.4 5 Reduced
joints (the control
group)
The assignment in hip [{36.9 = 5.1|38.2 = 2.1 5 Reduced
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. The The Muscle A
Motor acts being h ]
tested am01'1nt of amou.nt of [strength| muscle
active... | passive... tone
The assignment in 39.0 = 2.8/39.4 4.7 6 Reduced
hip joints (the control
group)
Bringing in hip joints [33.6 + 4.2|129.4 = 1.1 5 Reduced
(the main group)
Bringing in hip joints |37.3 = 1.4|30.7 = 2.5 6 Reduced
(the control group)
The external rotation |30.8 + 2.4|33.8 = 5.9 5 Reduced
in the hip joint
(the main group)
The external rotation |29.4 + 8.1|38.6 = 7.0 5 Reduced
in the hip joint
(the control group)
The internal rotation [43.7 = 7.2|32.7 + 8.1 5 Reduced
in the hip joint
(the main group)
The internal rotation |[40.1 = 8.2|31.8 = 3.1 6 Reduced
in the hip joint
(the control group)
Bending in knee joints [59.3 = 5.0| 78.1 = 6.6 7 Reduced
(the main group)
Bending in knee joints [67.1 = 3.2|62.4 = 5.5 7 Reduced
(the control group)
Bending in ankle joints |38.0 = 4.1|38.7 = 4.2 5 Reduced
(the main group)
Bending in ankle joints |{38.4 = 8.1]35.2 = 0.1 5 Reduced
(the control group)
The extension in ankle |{44.1 + 7.9(45.8 = 7.3 6 Reduced
joints (the main group)
The extension in ankle |{48.9 = 1.3|47.9 = 4.4 6 Reduced
joints (the control
group)
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Conclusions

The psychological principles of the development of gene-
ral compensatory reactions of the patient in a case of physical
rehabilitation of patients with ischemic stroke were proposed
in this research. These principles are: 1) the principle of ac-
tualization of the defect; 2) the principle of progressive mo-
bilization of compensatory mechanisms of psychomotor acti-
vity; 3) the principle of continuous reverse of concentration of
compensatory mechanisms of the psyche of the person; 4) the
principle of sanctioning compensatory mechanisms of the psy-
che of the person; 5) the principle of relative stability of the
compensatory mechanisms of the psyche of the patient.

In a case of ischemic strokes there is a certain dynamics
of recovery of locus disorders. Firstly, reflex functions and
tone are restored, then psychomotor actions (global and coor-
dinating synkinesis) and auxiliary actions appear, and finally
arbitrary movements are restored. In order to begin to restore
tendon reflexes and muscle tone, it is necessary to normalize
the functions of the spinal cord.

Compensation of certain function that had disorders is
based on the restructuring of the old stereotype and the de-
velopment of a new dynamic stereotype. The most important
point of compensation for structural and functional disorders
in the case of psychomotor pathology is active participation in
the rehabilitation process and the patient himself/herself, who
should seek to activate the body’s systems, which are not af-
fected at all or suffered insignificantly. It has been shown that
due to new unaffected parts of the central nervous system, it is
possible to rearrange the innervation between the antagonists.
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XapuyeHKo €ezeH, BaweHKo IpuHa. Ocobnusocmi KopeKuyii ncuxomomopHux
po3nadie xeopux Ha iwemivyHuli iHcynbm: ncuxono2iyHuli acnekm

AHOTALIA
3ae0aHHA cmammi — 3anpornoHysamu asmopcbKe Po368°A3aHHA npobraemu
BU3Ha4YeHHsA bioMexaHiYHUX 30KOHI8, Wo 8i00bpaxtarome KapmuHy po3qaadie
MCUXOMOMOPHOI hyHKYIT; nposecmu 00cniOxeHHA ma NpoaHaizysamu ompu-
MQHI OaHi W000 MoYamKoB8020 CMaHy pyxoeoi (PyHKUIi nayieHmie 3 iwemiyHum
iHCynemom nidepynu «raesis + napes»; 3anpornoHy8amu rncuxos02iYHi npuHyu-
MU PO38UMKY 3020/1bHUX KOMIMEHCAmOopPHUX peakyili nayieHma y pasi gizuyHoi
peabinimauii xeopux Ha iwemiyHul iHcyabm.
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Memoou docnioxceHHA. BukopucmaHo memoo aHanisy aimepamypHUX
Oxepes; memoO nedazo2iYyHo20 CroCMepeXeHHs,; Mcuxono2o-nedazoaiyHuli
exkcriepumeHm,; memood 00CniOHeHHA ncuxoemoujiliHoezo cmaHy (mecm M. Jlo-
wepa,.

Pe3ynbmamu 0ocnidxceHHA. [losedeHo, Wo KapmuHa po37adie ncuxomo-
mopHoi hyHKYiT nidnopsadkosyemoscs nesHUM biomexaHiyHUx 3akoHam: 1. [pa-
810 nepepo3nodiny pyHKYil ypareHoi KiHuieKu. @yHKUiOHAAbHI MOXtausocmi
YPOXEHOI KiHYyieKu nidmpumysamu 8az2y mina 3HaYHO 3HUMXCYomMbcA. Lle ocob-
/71U80 MOMIMHO 8 Nepiod 0OUHOYHOI 0ropU: 3MEHWYIOMbCA AK abContomHi, maxk
i 8iOHOCHI 3a Yacosumu iHMepsanamu yHKUii 0OUHOYHOI Oropu, a MAKOM
mpueanicme nepiody ornopu. Asie make po38aHMAXEHHA X80p020 BOKY MOBUH-
HO 6ymu KomneHcoeaHo, adxce nepiod onopu 300p080i Hoau cymmeeao 36is1b-
wyemsocs. 3MiHa nepiodie onopu Mae o4e8UOHUU HACAIO0OK — 36inbWeHHA Ha
Xxsopomy 6oui yacy nepeHeceHHs, Ha 300posomy — (io2o cKopoyeHHA. 2. lpasu-
710 hYHKYIOHAbHO20 KOMilo8AHHA pyxis iHWoi ocobu. [lamonoeiyHa acumempis
He 8U2i0HA OpeaHi3My Hi 3 MOYKU 30py eHepaemuKuU, Hi 3 MOYKU 30py MeXAHIKU.
HeobxioHicmb nidmpumysamu 8i0HOCHY cumempuyHicme pyHKYil npasozo i
nisoz2o 6okie mina npu3eooumMs 00 MAKO20 BUCHOBKY: 300p08a CMOPOHA Mina
(abo KiHuieka) mae HeabusaKuli pyHKYioHanbHUl pe3eps, Ha 8iOMiHY 8i0 X80poi,
momy 3mMeHWeHHA yHKYioHaneHOI acumempii 8i0bysaemobcsa winaxom Habau-
YEHHSA 3pa3Ka pyHKYiOHYB8AHHA 300p080I KiHYieKuU 00 3pa3Kka xeopoi. 3. pasu-
710 3a6e3ne4eHHA onmuMymy 8 MCUXOMOmMOpHil dianbHocmi. ®YHKYIOHY8AHHA
8Cix enemeHmis HOPMAsIbHO20 YUKAY MCUXOMOMOPHOI OifAnbHOCMI € OCHOBOHO
¢hizionoziyHoi onmumanbHocmi iHOUBIOa. byOb-AKi 8iOXusneHHA 8i0 ¢hizionoaiy-
HOI onMuManbHOCMIi 8UMA2aHOMb BKAOYEHHA 000aMKO8UX a0aNMUBHUX pe-
3epeais, AKi Ha ypaxceHomy 6oui deujo 3miHeHi. 3abe3neyumu xeopomy onmu-
MasbHICMb hYHKYIOHYB8AHHA MOXHA 30 PAXYHOK (DYHKUIOHANbHO20 HAMPYHEH-
HA 300p08020 6OKY.

BucHOBKU. 3arpornoHO8aHO MCUXO0s02IYHI MPUHUUNU (hOPMYBAHHA 3020/1b-
HUX KOMMeHCamopHux peakyili nayieHma y eunadky nposedeHHA ¢i3uyHoi pe-
abinimauii xeopux 3 iwemiyHUM iHCyabmom, a came: 1) npuHyun akmyanizayir
degpekmy; 2) NpuHYUN nNpoepecusHoi Mobinizauii KOMNeHcamopHUX MexaHi3mie
ncuxoMmomopHoi disinbHocmi; 3) npuHyun 6e3nepepeHo20 380POMHO20 KOH-
UEHMPYBAHHA KOMIMEeHCAMOPHUX MeXaHi3mie ncuxiku ocobucmocmi; 4) npuH-
Yyun CaHKYiOHYBAHHA KOMMEHCAmOPHUX MexaHiamie mncuxiku ocobucmocmi;
5) npuHyun e8idHOCHOI cMilikocmi KOMMNEeHCaMmopPHUX MexaHi3mie rcuxiku oco-
bucmocmi.
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JlosedeHo, w0 y 8unaoky iwemiyHUx iHCysnbmie 8UABAAEMbCA NesHa Ou-
HaMIKa 8iOHOBMEHHA MNOKYCHUX po3nadis. CnoYamky 8i0H0800MbCA perek-
MOpHI yHKUII i moHyc, a momim 3°a8A80MbCA NCUXOMOMOPHI Oii (2106a7bHI
ma KoopOUHAmMOopHi CiHKiHe3il), a makox« donomixcHi Oii, i, Hapewmi, 8i0HO8-
A0IoMbcA 008inbHI pyxu. [aa moao, ujob noyanu 8i0HOBIHBAMUCA CYXOHUsb-
Hi pegnekcu i m’a3os8uli moHyc, HeobxiOHa Hopmanizauis GyHKUil cruHHO20
MO3KY.

HazonoweHo, wjo KomneHcayia nesHux ¢yHKYil, wo maau posnadu, 3a-
CHosaHa Ha repebydosi cmapoz2o cmepeomury i 8upobsieHHi HO8020 OUHAMIY-
HO20 cmepeomuny. Baxiugsum MOMeHMOM KOMMEHCAuii cmpyKmypHO-pyHK-
yioHaneHUX po3nadie y sunadKy Namosozii ICUXOMOMOPUKU € GKMUBHA y4aCMb
y npoueci peabinimayii (i camo2o xeopoeo, aKuli Mae npazHymu akmusizysamu
cucmemu op2aHiamy, wo 308cim He nocmpaxcoanu abo nocmpaxcdanu Hecym-
meego. bysno noKasaHo, Wo 3a PAaxyHOK HOBUX — MUX, WO He nocmpaxoanu —
8i00inie yeHMpanbHOI HEPBOBOI cucmemu MoMIUBO rnocmae nepebydosa
iHHep8sauii Mixt aHmazoHicmamu.

Knrouvoei cnoea: ncuxomomopHi po3nadu xeopux, iwemivyHul iHcynsm,
npuHyuUn akmyanizayii deghekmy, NPUHYUN NpozpecusHoi mobinizayii KomneH-
CaMOpPHUX MexaHi3Mig ncuXxoMomopHoi dianeHocmi, npuHyun 6e3nepepsHo20
380POMHO20 KOHUEHMPYBAHHA KOMIMEHCAMOpPHUX MexaHi3mie ricuxiku ocobuc-
mocmi.

XapueHKko EezeHuii, BauweHKo UpuHa. OcobeHHOCMU KoppeKyuu rcuxomo-
MopHbIX paccmpolicme 60/bHbIX € UWeMUYecKUM UHCYAbMOM: MCuUxXono2u-
YyecKkuli acnekm

AHHOTALNA
3ad0ayu cmamobu — npedsIoHUMb a8MopcKoe peweHue npobaemsl onpede-
n1eHUs BUOMEXOHUYECKUX 30KOHO8, OMPAMAUWUX KapmuHy paccmpolicmes
rncuxomomopHoU ¢yHKYuu; nposecmu ucciedosaHue U MpoaHaau3uposams
rnony4YeHHole OOHHble OMHOCUMENbHO UCXOOHO020 COCMOAHUA 0gu2amesibHoU
DyHKUUU MayueHmos ¢ uwemu4eckum UHCYaAbMom noo2pynsl «rae3us + na-
pesx»; Npedsorums rcuxono2u4eckue NMpUHYUel passumus obwux KomneHca-
MOopHbIX peakyuli nayueHma 8 cayyae gusudeckoli peabunumayuu 606HbIX C
UWEMUYECKUM UHCY/16MOM.

Memode! uccnedosarus. Vcronv3oeaHsl Memod aHaAAU3a aAumepamyp-
HbIX UCMOYHUKO8; Memo0 rnedazo2u4yecko2o HabawoeHus,; ncuxono2o-neoa-
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2o2uveckull akcnepumeHm,; Mmemood uccnedo8aHuA NCUX03IMOYUOHA/IbHO20 CO-
cmosHus (mecm M. /Trowepa)).

Pe3ynbmamel uccnedosaHus. [JOKA3aHO, Ymo KapmuHa paccmpolicms
rncuxomomopHol hyHKYuUU nod4uHAemca onpeodesneHHbIM buoMexaHu4yecKum
3aKoHam: 1. lpasusno nepepacnpedesneHus yHKYuUl nopaxeHHol KOHeYHoC-
mu. ®YHKYUOHAMbHLIE BO3MOMCHOCMU MOPAXeHHOU KOHEeYHOCmU noddepiu-
80Mb 8eC mesa 3HaYUMesbHO CHUXAOMCcA. 3mo 0cobeHHO 3aMemHO 8 nepuood
00UHOYHOU 0MopbI: yMeHbWarmca Kak abcontomHele, maK U 0mHocumeroHele
10 8pemMeHHbIM UHMep8asaam (yHKuUU 00UHOYHOU 0nopbl, @ Makxe npodoos-
HumesnbHocMe nepuoda onopsl. [OKA3aHO, YMO MAKo20 Poda Haz2py3KU 60/b-
Holi cmopoHbI 001M#CHbI BbIMb KOMIMEHCUPOBAHbI, 8€0b epuod onopsi 300po-
soli Hoau cywecmeeHHo ygenu4usaemcs. MiameHeHue nepuodos onopsl umeem
oyesuOHoe rocsnedcmaue — ysesnuyeHue Ha 60abHOU CMOpPOHe 8peMeHU nepe-
Hoca, Ha 300poeoli — e20 cokpaweHue. 2. [1pasuno hyHKYUOHANbHO20 KOMUpPO-
8aHUA 0suxeHuli Opyzo2o nuya. lamonoau4yeckas acummempus He 8bl200HA
0p2aHU3MY HU C MOYKU 3peHUs IHep2emuUKU, HU C MOYKU 3peHUs MexaHukKu. He-
06x00uMOCMb N0AGepHUBAMb OMHOCUMESbHYH CUMMEeMpPUYHOCMb GhyHKYUU
npasoli u nesoli cMOPOH mesna nNPUeoOUM K ciedyoujeMy 8bi800y: 300p0o8as
CMOopPoHa mena (unu KoHe4yHocme) umeem 6onbwuli hyHKUUOHANLHbIG pe3eps,
yem 60s1bHASA, MOIMOMY YyMeHbleHUe hyHKUUOHAAbHOU acummempuu rnpouc-
Xxoo0um nymem npubauxeHus obpasya yHKYUOHUPOBAHUA 300p08oli KOHeY-
Hocmu K 0bpasuyy 6oabHol. 3. [Mpasusno obecrieyeHUs oMUMYMa 8 rCUXOMO-
mopHol deamenbHocmMu. PYHKYUOHUPOBAHUE 8CEX 31EMEHMO8 HOPMAT6HO20
YUKAa ncuxomomopHol 0esamesnbHOCMU A8s89emcsa 0CHO80U ¢hu3uono2uyeckol
onMUMasabHOCMU UHOUBUOA. J/Tlobble OMKAOHEHUS om ¢huduonozudeckoli on-
mumasnsHocmu mpebyrom 8x04eHUA 00MoAHUMenbHbIX A0anMueHbIX pe3ep-
808, KOMopble Ha MOPAXEHHOU CMOPOHEe HeCKO/bKO uameHeHbl. Obecreyums
60716HOMY OMMUMQAALHOCMb (BYHKUUOHUPOBAHUS MOXHO 30 cdem hyHKUUO-
HA/AbHO20 HanpaxeHusA 300posoli CMopoHb6I mena.

Bbi800WbI. [1pednoxeHsbl rncuxonozudeckue npuHYyUnsl popMuposaHUs 06-
WUX KOMreHcamopHsbIx peakyuli nayueHma e cay4yae nposedeHus gusuyeckol
peabuaumayuu 60sbHbIX C UWIEMUYECKUM UHCYAbMOM, a UMeHHO: 1) npuHyun
aKkmyanusayuu oegekma; 2) NpuHYUn npozpeccusHol mobuausayuu KomneH-
CAmMOpHbIX MexaHU3Mos fcuxomomopHol deamenbHocmu; 3) NPUHYUN Herpe-
pPbIBHO20 06PAMHO20 KOHUEHMpPUPOBAHUA KOMMEHCAMOPHbIX MeXaHU3MOo8
MCUXUKU AuYHOCcMU; 4) npuHyun CaHKUUOHUPOBAHUS KOMMEHCAMOPHbLIX Me-
XQHU3MO8 MCUXUKU aAuYHoCcmu; 5) npuHyun omHocumensHol ycmolyugsocmu
KOMIMEHCAamOoOpHbIX MEeXaHU3MO8 MCUXUKU AUYHOCMU.
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ZloKazaHo, ymo 8 cr1yyae uwiemMu4ecKux UHCYAbmoas 0p2aHU3MOM npuobpe-
maemcs onpedesneHHAs OUHAMUKA 80CCMAHOB/1eHUS IOKYCHbIX paccmpolicme.
CHayana soccmaHasnusaromcs pegieKmopHsie yHKYUU U MOHYC, d 3amem
MoA6AAMCA NcUXoMomopHsle delicmeus (2106aa6HAA U KOOPOUHAMOPHASA
CUHKUHe3Us), a MaKx#e 80CCMaHasAu8aromcs ecriomozamersbHolie delicmaus,
U, HOKOHeU, Mpou380sbHble 08UMCeHUs. [1a moao, Ymobbl HaYAAU 80CCMAHAB-
71UBAMBCA CYXOHCUbHbIE pehaeKcel U Mbluie4YHbll MOoHYc, He0bX00UMa HOPMA-
Au3ayuAa pyHKYUl criuHHO20 Mo3aa.

OmmeyeHo, Ymo KoMneHcayus onpedeseHHbix pyHKYul, Komopeslie ume-
Au paccmpolicmea, 0CHOBAHA HA nepecmpolike cmapo2o cmepeomuna u 8bi-
pabomke HO8020 OUHAMUYECKO20 CmMepeomurd. BaxHbIM MOMEHMOM KOM-
neHcayuu cmpykmypHo-(yHKUUOHAAbHbIX paccmpolicme 8 cayyae namosoauu
MCUXOMOMOPUKU A8/5emcsl AKMUBHOe yyacmue 8 npouyecce peabuaumayuu u
€camozo 60s16H020, KOMOopLIli Ao EH CMPeMUMbCA AKMUBU3UPO8AMb cucme-
Mbl Op2aHU3Ma, KOMopble co8ceM He Mocmpadanu uau nocmpadanu He3HaYu-
mesbHo. bbl10 MOKA3aHO, YMO 3a cHem HOBbIX — HEMocmpadaswux — omoesnos
yeHmMpanbHol HepsHoU cucmembl 803MOXCHA U nepecmpolika UHHepsayuu
MeXOy aHMA20HUCMAamu.

Kntouyesoble cnosa: ncuxomomopHele paccmpolicmea 60/bHbIX, uwemu-
yeckull UHCYabM, NPUHYUN aKMyanu3ayuu 0egpekma, npuHyuUn npoz2peccusHol
mMobunu3ayuu KOMMNEHCAMOPHbIX MEexXaHU3MOo8 CUXoMomopHoU desamesnbHoc-
mu, NPUHYUN HerpepsiBHO20 06PaMHO20 KOHUEHMPUPOBAHUA KOMIEeHCamop-
HbIX MexXaHU3MOo8 MCUXUKU AU4HOCMU.
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ABSTRACT
The aim of the article is to present results of an empirical research of self-edu-
cation motivation of students.

The following methods are used: empirical: «Method for studying the moti-
vation for success and avoidance of failure» by A.O. Rean, «Method for studying
the motivation of higher education» by T.I. lliina, «Test for assessing the ability
to self-development and self-education» by V.. Andreev, «Personal Orientation
Inventory» by E. Shostrom; mathematical and statistical methods of data pro-
cessing.

The results of the research. The data of studying the components of self-
education motivation (motivation for achieving success, motivation of learning,
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the ability to self-education and self-actualization) have been presented. Diag-
nostics of the motivation for success and avoidance of failure has shown that in
the group of the first and third year undergraduate students, motivation for suc-
cess prevails, but it is not marked, and in the 1-2™ year of magistracy, most stu-
dents have a stable motivation for success. An empirical study of the motivation
of educational activity has shown that the motive «Acquisition of knowledge»
is the leading motive for students, and the motives «Mastering a profession»
and «Getting a diploma» are almost at the same level. This demonstrates that
students show curiosity, interest in acquiring knowledge, but still formally assi-
milate them. It has been found that the motivation for self-education of students
grows during the course of study — from the level below average (at the 1% year
of the higher education level «Bachelor») to above the average (at the 1° year
of the higher education level «Master»). Diagnostics of the degree of self-actua-
lization has shown that students of the first and third years of the baccalaureate
have an average degree of self-actualization, and the first year of the magistra-
cy — a high one, which indicates the desire to develop personal capabilities.

Conclusions. Results of the empirical research and correlation analysis of
components of the self-education motivation have confirmed the research hy-
pothesis in that part that the self-education motivation of students increases
during the course of education; it has been stated the ability for self-education
leads to the desire to achieve success and depends on self-actualization.

Key words: self-education, self-education motivation, motivation for achie-
ving success, motivation of learning, self-education ability, self-actualization.

Introduction

In today’s conditions, education is becoming a major factor
in development of an individual and society. Ideas of education
are changing, as society is begining to recognize the need for
lifelong learning. The development of society at the present
stage requires a revision of the higher education strategy; the
educational process is understood not only as external to the
student activities, but also as a process and result of a stu-
dent’s own activity. Instead of the former concept of «educa-
tion» a new concept is forming: «education of a personality»
as a process and result of personal responsibility, failures and
merits.
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According to the new educational paradigm, regardless of
specialization and type of work, any specialist must have fun-
damental knowledge, professional skills and abilities of own
profile, experience of creative and research activities of sol-
ving new problems, experience of social evaluation activities.
The last two components of education are formed in the pro-
cess of self-educational activity of students in the process of
professional training.

A student’s self-educational activity is intended not only
for acquiring knowledge in each discipline, but also for deve-
loping skills of independent work in general, in educational,
scientific, professional activities, the ability to take respon-
sibility, solve problems, find constructive solutions, crisis
management and more. That is why students’ self-education
is considered as the most important component of their cogni-
tive educational activity, a powerful reserve for improving the
quality of education, strengthening the effectiveness of the
educational process.

Various problems of modern students have been highlighted
in the works of Ukrainian researchers. In particular, features
of development of students’ autonomy (Isamkesuu & Onyp-
pieBa, 2021), psycholinguistic features of students’ acquisition
of visual-semantic image of a hieroglyph in studying Japanese
(Honmuucbka, HaymoBa & IlleBuenko, 2020), formation of com-
municative culture of students by means of project teaching in
higher educational establishments (Maksymenko, Bei, Khim-
chuk & Vovchok, 2020), influence of the professional orien-
tation of students of different gender on their ideas of happi-
ness (Stroianovska, Dolynska, Shevchenko, Andriiashyna, Mel-
nyk & Tsybuliak, 2020), psychological characteristics of using
Internet by students (Ouydpiesa, Hdinuk, & Yerkancoka, 2019),
students’ ideas about life success (Stroyanovska, Dolynska,
Shevchenko, Yermakova, Matiash-Zaiats & Kriukova, 2021).

General didactic foundations of self-education have been
substantiated in classical scientific works. P.I. Pidkasistyi
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(IIugracucteiii, 1980) has carried out a psychological and di-
dactic analysis of independent cognitive activity of students
and submitted the program of its improvement for the pur-
pose of formation of students’ personality. Yu.K. Babanskyi
(Babauckuit, 1977) has identified conditions for optimizing
the educational process, which are specified on the example of
preventing student failure, as well as the organization of the
learning process, in particular, independent activities, of the
most trained students.

Analysis of the psychological and pedagogical literature on
the problem of self-education has shown that the vast majority
of researches is devoted to the issues of self-education of fu-
ture teachers. Scientists have studied: self-educational activi-
ty of students of art and pedagogical specialties (Cepreeuxo,
2019; 3a66aposa, 2014) and future primary school teachers
(Cmourox, 2018), formation of readiness for self-education
(CsetyioBa, 2015). Self-education is considered by researchers
in the context of a continuous process of professional improve-
ment (Berry & Kitchen, 2020; Sagitova, 2014; Kazarenkov &
Kazarenkova, 2015).

Recent researches have highlighted issues of student
self-education and self-development in the dynamics of civi-
lization processes (I'op6aub, 2020), development of the blen-
ded learning technology (Geng, Law & Niu, 2019), correlation
between students’ self-directed learning skills and learning
trends throughout life (Tekkoll & Demirel, 2018), studying the
effectiveness of self-paced learning (Tullis & Benjamin, 2011;
Hill, Peters, Vinnedge, Salvaggio, Vinnedge & Darden, 2020).

Analyzing a number of works on the problem of self-educa-
tion of youth, students, teachers, we can conclude that despite
the noted importance of self-education to guide personal de-
velopment and training of future professionals, its research is
quite fragmentary, particularly in terms of the self-education
motivation.
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The aim of the article is to present results of an experi-
mental study of the self-education motivation of students.

Methods of the research

In accordance with the theoretically substantiated ideas
of peculiarities of the self-education motivation of modern
students we have chosen the following psychodiagnostic tools
for the empirical research: «Method for studying the motiva-
tion for success and avoidance of failure» by A.O. Rean (PeaHs,
2008), «Method for studying the motivation of higher educa-
tion» by T.I. Iliin (Masuna, 2008), «Test for assessing the abi-
lity to self-development and self-education» by V.I. Andreev
(Augpees, 2015), «Personal Orientation Inventory» by E. Shos-
trom (Pean, 2008); mathematical and statistical methods of
data processing (IBM SPSS-20: descriptive statistics, correla-
tion analysis).

The study has been conducted on the basis of Zaporizhzhia
National University. The total sample of respondents consisted
of 121 students, including 81 students of the 1%t and 3 year of
the higher education level «Bachelor» and 40 students of the
1-2"d courses of the higher education level «Master».

Results and discussions

In psychological literature self-education is seen as a
subjectively significant conscious process of disclosure of an
individual’s own capabilities and abilities in activities and
relationships; this process is based on cognitive needs. The
cognitive needs necessitate the constant, purposeful self-edu-
cation, which does not end after achieving the result (goal of
self-education), but continues each time in a new round of
productive activity, forming new motives, creating new prob-
lems and finding solutions (Kazarenkov & Kazarenkova, 2015;
Sagitova, 2014).

Self-educational activity is associated with self-organiza-
tion — individuals’ ability to organize themselves and their
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activities: independently set goals and objectives, choose ways
to achieve them, determine own behavior over time, cause
self-control and self-analysis (Tekkoll & Demirel, 2018). The
goal can be given to the person from the outside: in the form of
requirements, instructions, or produced by the person himself
or herself. In the first case the effectiveness of implementation
depends entirely on its internal acceptance by the individual,
when the proposed goal coincides with the individual motiva-
tional sphere. In the self-education, there is a second option
for the goal setting, as self-education is a self-governing pro-
cess of cognition (Tullis & Benjamin, 2011).

Self-education is a result of education and a prerequisite
for its effectiveness. Relationship between the processes of
education and self-education is caused by the fact that: self-
education contributes to the accumulation of knowledge, for-
mation of the intellect, development of the mental strength
and abilities; self-education is an informative process, is a
component of the mental self-education, which produces the
qualities necessary for the successful knowledge acquisition
(Geng, Law & Niu, 2019).

Researches indicate that self-education is a special activity
that has its own specific structure, different from the struc-
ture of educational activities and its independent forms in that
its main components are motives, tasks, methods of action and
methods of control. But, of course, the motives of self-educa-
tion belong to the educational activities. The defining compo-
nent of the organization of educational activities is motiva-
tion. Motivation of educational activity is connected with the
age features. At the stages of preparation in the secondary
school, the social motivation of educational activity prevails.
Adolescents, as well as younger students, still have a poorly
developed understanding the need of training for future pro-
fessional activities, but after graduation and at the stage of
the higher education, the motivation of educational activities
changes, namely there are changes in motives due to profes-
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sional self-affirmation. Student age is the most important pe-
riod of development of self-awareness and mature self-esteem.
Namely at the student age there arise the motives of self-edu-
cation, which are aimed at self-improvement of ways of acqui-
ring knowledge (Hill, Peters, Salvaggio, Vinnedge & Darden,
2020; Tekkoll & Demirel, 2018).

Let’s consider results of an empirical study of students’
self-education motivation. Starting the research, we suggested
that the motivation of students’ self-education increases during
their studies, and the ability to self-education determines the
desire to succeed, acquire knowledge, master a profession and
self-actualization.

Self-education assumes the independent setting of goals
and objectives, choosing the ways of its achievement. Both
the desire to succeed and the fear of failure can be an impe-
tus to activity and learning. According to the results of the
method by A.A. Rean (Peaun, 2008) it has been found that in
most of the 1st course students of the higher education level
«Bachelor» is dominated by the motivation to succeed — 40%,
35% are not sufficiently motivated to succeed, the tendency to
avoid failure is observed in 20% of respondents and only 5% —
motivation to avoid failure. That is, most respondents have a
motivation to succeed; individuals of this type are usually ac-
tive, proactive. If there are obstacles these persons search for
ways to overcome them. Such respondents differ in persistence
in the purpose achievement, tend to plan their future for long
periods of time. They prefer to take on medium difficulty or
slightly inflated duties.

The total score on the scale of motivation to achieve success
is 12.45, but the motivational pole is not marked. This allows
us to conclude that the representatives of this group are gene-
rally motivated to succeed, but do not reflect on the future, are
not fully conscious of their status. They are quite calm about
the fact that they may not know anything yet. But in general,
the productivity and degree of their activity depend on ex-
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ternal control less. The respondents tend to re-evaluate their
failures in light of their successes. When performing tasks of
a problematic nature, as well as in conditions of time shortage,
effectiveness of the activity is usually improved. Such persons
tend to perceive and experience time as «purposeful and fast».

According to the results of the method conducted in the
3rd course, it has been found that 50% of respondents have
motivation to succeed, 25% have an unexpressed motivation
to succeed and 25% have a tendency to avoid failure. Thus,
most students have motivation to succeed; the average score is
13.25 points, which also indicates that the inherent motivation
for success, but the motivational pole is not marked, as in the
first group of respondents.

Data obtained in the 1-2" course of the higher education
level «Master» have shown that 65% of students are motivated
to succeed, 30% of respondents do not express motivation to
succeed and 5% — have the tendency to avoid failure. That is,
most of the respondents are motivated to succeed, which is also
confirmed by the average score for this group — 14.35.

Analyzing results obtained in the experimental groups, we
can observe that the motivation for success and avoidance of
failure changes during the professional training. Thus, in the
first year, less than half of the respondents are motivated to
succeed, and some students are motivated to fail, but in the
end the average score allows us to conclude that in general the
group is motivated to succeed, but not marked. In the third
course, half of the students are motivated to succeed; the res-
pondents with motivation of failure avoidance are not identi-
fied. The total score leads to the conclusion that compared to
the first year there are positive changes and most third-year
students have motivation to success without a marked pole,
but the overall score is higher than in the first year. Also,
analyzing results in the fifth course, we can see how the mo-
tivation has changed compared to the first course. In the fifth
year, more than half of the students have a clear motivation to
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succeed, and the overall score indicates that the motivation to
succeed prevails in the group. Thus, from the first year of the
baccalaureate to the 1-2" year of the magistracy, students’
motivation changes and the older they get, the more they are
motivated to succeed, not to fail.

Let’s consider results of the study of motivation in higher
education institution. In our research, we rely on the theore-
tical foundations of the study of student’s self-education mo-
tivation (I'opb6aub, 2020; Cepreeuko, 2019; Geng, Law & Niu,
2019). In these works self-education is considered as one of the
main activities in the educational process which is inextricably
linked with educational activities, because the professional ori-
entation of the educational process determines the main content
of students’ self-education; prerequisites for self-education are
the motives for entering a higher education institution. In this
regard, we have investigated the study motivation of students
according to the method of T.I. Iliin (Mnbuu, 2008).

Analysis of the results of the 1st year students of the higher
education level «Bachelor» has shown the following. According
to the scale «Acquisition of knowledge», the average ratio,
which reflects the desire of students to acquire knowledge and
level of their curiosity, is 7.56 points. On the scale «Mastering
a profession», which reflects the desire of students to mas-
ter professional knowledge and skills, professionally impor-
tant qualities, the average ratio is 4.35 points. On the scale
«Getting a diploma», which reflects the desire of students to
«get» a diploma in the formal acquisition of knowledge and
find workarounds when passing exams and tests — 4.95 points.

Thus, it can be observed that the leading positions are
occupied by the motive of «acquisition of knowledge» and the
motive of «getting a diploma», which indicates students’ dis-
satisfaction with the chosen profession. This suggests that stu-
dents are curious, interested in acquiring knowledge, but still
formally get the title, at an opportunity to find workarounds
when passing exams and tests. Many of students do not in-
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ternally agree with the choice of profession, some — with the
choice of educational institution.

Analysis of the results of the 3™ year students has shown
the following. According to the scale «Acquisition of know-
ledge», the average ratio, which reflects the desire of stu-
dents to acquire knowledge, the level of their curiosity, is 7.25
points. On the scale «Mastering a profession», which reflects
the desire of students to master professional knowledge and
skills, professionally important qualities, the average ratio is
5.65 points. On the scale «Getting a diploma», which reflects
the desire of students to «get» a diploma in the formal ac-
quisition of knowledge and find workarounds for exams and
tests — 5.57 points.

Thus, the leading position among the 3rd year students is
occupied by the motive of «acquiring knowledge», «mastering
a profession». This indicates that students are constantly cu-
rious, ask a lot of questions during lectures, read a lot, pay
more attention than others to seemingly insignificant scienti-
fic facts. They also strive to master professional knowledge as
much as possible, to form professionally important qualities
and skills. The choice of these two motives also indicates an
adequate choice of profession.

Analysis of results of the 1-2" year students of the higher
education level of «Master» has shown the following. Accor-
ding to the scale «Acquisition of knowledge», the average ra-
tio, which reflects the desire of students to acquire knowledge,
the level of their curiosity, is 9.72 points. On the scale «Mas-
tering a profession», which reflects the desire of students to
master professional knowledge and skills, professionally im-
portant qualities, the average coefficient is 6.85 and on the
scale «Getting a diploma», which reflects the desire of stu-
dents to «get» a diploma in formal learning and to find work-
arounds when passing exams and tests — 4.62 points. Thus,
as in the third year of baccalaureate, in the magistracy the
leading position is also occupied by the motive of «acquiring
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knowledge», «mastering a profession». This indicates that in
the magistracy, students have already decided their priorities,
the choice of profession was conscious and they strive to mas-
ter the necessary knowledge to become qualified specialists.

Thus, compared to the first year, in the third course and
1-2" courses of magistracy, students understand why they
entered the university for the specialty they chose. They de-
cided what motivates them and what is important for them. It
can be concluded that in the magistracy and in the 3 year of
baccalaureate the main motives are to get as much knowledge
as possible, to fully master the profession and become a specia-
list, rather than get a diploma and formally acquire knowl-
edge, as can be seen in the first course.

Let’s consider results of the study of the ability to self-
education and self-development. As noted above, when ana-
lyzing the features of the processes of self-development and
self-education of students, first of all, it is about their pro-
fessional orientation as the desire for self-realization in the
future profession. Abilities for self-development are defined as
individual psychological features that provide independent ac-
quisition of new knowledge, skills and abilities to solve specific
life problems. In order to determine whether students have the
ability to self-education in general and self-development, they
were offered a «Test for assessing the ability to self-develop-
ment and self-education» (Augpees, 2015).

According to the test results, it has been found that the
majority of respondents in the 1st year of baccalaureate had a
slightly below average level of ability to self-development and
self-education (30% of the total number of respondents). 20%
of respondents have an average level, 10% — slightly above
average, high level — 10%, 15% — below average, 15% of stu-
dents — low level. The total score is 34.5 points: this indicates
that the level of ability to self-development and self-education
is slightly below average. It can be assumed that first-year
students have such a level of ability to self-development and
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self-education, because they are still adapting to higher educa-
tion, looking out for the chosen profession.

The results in the third course have shown a slightly below
average level of ability to self-development and self-education
in most respondents (30% of the total number of respondents).
15% of students have an average level, 25% - slightly above
average, 10% — above average, 10% — very low, 5% — low
and 5% — a high level. The total score is 35.15 points, which
indicates an average level of ability to self-development and
self-education. It can be concluded that 3rd year students have
a higher level of ability to self-development and self-educa-
tion than 1st year students of baccalaureate — they are already
more adapted and ready to master the profession, relevant
knowledge and self-development.

Considering the data obtained at the 1-2"! course of magis-
tracy, it has turned out that most respondents had a high level
of ability to self-education and development — 30%, 20% — a
very high level, 20% — above average, 20% — average, 5% —
slightly above average, 5% of students have slightly below
average level. The total score is 42.3 points, which indicates
above average level of ability to self-education and self-deve-
lopment. Thus, master students are able to purposefully and
systematically organize the process of acquiring knowledge,
acquiring skills and abilities through independent educational
and cognitive activities, they are concious of and accept their
own experience and personality.

Analyzing the results, we can state that the level of ability
to self-development and self-education is changing during pro-
fessional education. In the first year of baccalaureate the level
is below average, in the third year — an average, and in 1-27d
year of the higher education level «Master» — above average.
It can be stated from the percentages of the «very high» and
«high» levels that most students have a high level of ability to
self-development and self-education.
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Let’s consider results of the diagnostics of the self-actua-
lization degree of students. Self-actualization is an integral
attribute of self-consciousness and self-development of an
individual, and therefore associated with self-education. Self-
actualization is manifested in the motivational structure, in
personal and semantic formations, life orientations, which are
further embodied in professional activities, communication
and personal life. In order to identify the degree of self-actua-
lization of students, we have used the method of E. Shostrom
(Pean, 2008).

The analysis of the obtained results has shown that the
majority of the first-year students of baccalaureate had an
average degree of self-actualization (80%); 20% have a high
degree of self-actualization; a low degree of self-actualization
in this group has not been detected. The total score is 41.45
points, which indicates the predominance of an average degree
of self-actualization. Such persons genelally have expressed
spontaneity, self-esteem and self-perception.

The results obtained in the 3rd year of baccalaureate have
revealed an average degree of self-actualization — 100% of
respondents. The total score is 35.25 points, which coincides
with the results in the group of the 1%t year. But, compared to
the first-year students, in this group there are no indicators of
high and low degree of self-actualization.

The results of the 1-2" course of magistracy have shown
that the majority of students have a high degree of self-actuali-
zation — 65% ; 35% have an average degree; low degree in this
group has not been detected. The tatal score of 45.15 points
also indicates that the group has a high degree of self-actuali-
zation.

It is obvious that students with a high degree of self-ac-
tualization have internal support, which is guided mainly by
internal principles and motivation. Such individuals are less
prone to external influences, are free in choise, they are cha-
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racterized by a certain ratio of self-orientation and orientation
to others.

Thus, compared to the results of the first and third year
students of baccalaureate, who have an average degree of
self-actualization, the results of magistracy students are domi-
nated by a high degree of self-actualization. Probably, among
the contradictions in the development and formation of per-
sonality at this age (in the first and third year of the higher
education level «Bachelor») there is a contradiction between
the natural desire of a person to self-assertion and the lack
of necessary physical and spiritual capabilities. This contra-
diction is one of the driving forces of inner self-development
of an individual. In students, it manifests as a contradiction
between ideas about the profession and its real essence, on the
one hand, and between ideas about themselves as subjects of
future professional activity and their real capabilities, on the
other hand. At the 1-2" course of magistracy there appears
the most important ability that a student must acquire at uni-
versity, and which can significantly increase his or her profes-
sional competence. This is the ability to self-education, which
is accompanied by a high degree of self-actualization.

Thus, considering that the motivation for self-education
is the desire to succeed, a high degree of self-actualization,
the desire to acquire knowledge and master the profession,
the research assumption has been confirmed in the part that
the motivation of students’ self-education increases during the
professional training.

Now we turn to results of the correlation analysis of the
components of self-education motivation. We have used Pear-
son’s correlation coefficient (IBM SPSS-20) to confirm or re-
ject the second part of the study hypothesis.

When calculating the correlation coefficient of indicators
on scales of the methods «Ability to self-development and
self-education» and «Motivation for success and avoidance of
failure» we have received values of R = 0.34. This indicates
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a moderate correlation between the studied parameters. Thus,
a statistically significant direct correlation indicates that the
ability to self-education determines the desire to succeed. This
confirms the data of researchers (Tekkoll & Demirel, 2018)
that a student who has self-educational competence based on
the experience of self-educational activities is able to set a
goal, has intrinsic motivation, has a high level of ambition,
purposeful and confident, that is motivated for success.

When calculating the correlation coefficient of indicators
of the methods «Ability to self-development and self-educa-
tion» and «Motivation of higher education» (scale «Acquisi-
tion of knowledge»), the coefficient R = —0.04 has been ob-
tained. This suggests that the correlation between the ability
to self-education and the desire to acquire knowledge is inver-
sely weak. Thus, the dependence of the parameters is not sta-
tistically significant and the ability to self-education does not
depend on the desire to acquire knowledge. Thus, a student
who studies well at the university does not always have the
ability to self-education and self-development.

Calculating the correlation coefficient on scales of the
methods «Ability to self-development and self-education» and
«Motivation of higher education» (scale «Mastering a profes-
sion») we have obtained a coefficient R = —0.13. This result
indicates that the correlation between the studied parameters
is inverse, with a weak link. That is, the dependence of the
parameters is not statistically significant and the ability to
self-education does not determine the desire to master the pro-
fession. Thus, we can assume that students who want to mas-
ter professional skills and abilities, do this only within the
walls of higher education institution.

When calculating the correlation coefficient on scales of the
methods «Ability to self-development and self-education» and
«Personal Orientation Inventory» we have obtained R = 0.32.
The coefficient indicates that there is an average direct rela-
tionship between these parameters. Based on these data, we can
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assume that students who have the ability to self-education also
have a high level of self-actualization, because self-education,
self-development and self-actualization are processes aimed at
ensuring personal and professional growth. Self-actualization
is an integral attribute of self-education and self-development
of an individual. The tendency to self-actualization is the es-
sence of personality — the desire to reflect, know, reveal, and
then realize themselves in action. It is manifested in the mo-
tivational structure, in personal and semantic formations, life
orientations, which are further embodied in professional acti-
vities, communication and personal life.

The results of the correlation analysis of the components
of self-education motivation allow us to conclude that the abi-
lity to self-education is not significantly dependent on the de-
sire to master the profession and acquire knowledge, but the
ability to self-education determines the desire to succeed and
depends on the self-actualization.

Conclusions

The article presents results of an empirical study of self-
education motivation of students. The data of studying the com-
ponents of self-education motivation (motivation for achieving
success, motivation of learning, the ability to self-education
and self-actualization) have been presented.

Diagnostics of the motivation for success and avoidance
of failure has shown that in the group of the first and third
year undergraduate students, motivation for success prevails,
but it is not marked, and in the 1-2"! year of magistracy, most
students have a stable motivation for success.

An empirical study of the motivation of educational activi-
ty has shown that the motive «Acquisition of knowledge» was
the leading motive for students, and the motives «Mastering a
profession» and «Getting a diploma» were almost at the same
level. This demonstrates that students show curiosity, interest
in acquiring knowledge, but still formally assimilate them.
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It has been found that the motivation for self-education
of students grows during the course of study — from the level
below average (at the first year of the higher education level
«Bachelor») to above the average (at the 1st year of the higher
education level «Master»).

Diagnostics of the degree of self-actualization has shown
that students of the first and third years of the baccalaureate
have an average degree of self-actualization, and the first year
of the magistracy — a high one, which indicates the desire to
develop personal capabilities.

The results of the empirical research and correlation ana-
lysis of components of the self-education motivation have con-
firmed the research hypothesis in that part that the self-edu-
cation motivation of students increased during the course of
education; it has been stated the ability for self-education led
to the desire to achieve success and depended on self-actuali-
zation.

A promising direction of future research concerns elabo-
ration and implementation of the development program of
self-education motivation of students.
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LllesyeHKko Hamanis. Emnipu4He docnidxceHHA momusayii camooceimu cmy-
deHmis

AHOTALIA
Mema cmammi — nipeseHmysamu pesysaemamu emMmnipu4Ho20 00CiOHeHHSA
momueayii camoocgimu cmydeHmis.

Memodu 0ocnidmeHHA. EmnipuuHi: «Memoduka eus4yeHHs Momusauii
yenixy i ocmpaxy Hegdaui A.O. PeaHa, «MemoOuKa sug4yeHHs Momusaujii Hae-
YaHHA y 3aK1a0i suwoi ocgimu» T.I. InbiHoi, «Tecm ouiHku 30amHocmi 0o ca-
Mopo38uMKy ma camoocsimu» B.l. AHOpeesa, «OnumysasnsHUK ocobucmicHoi
opieHmauii» E. LLlocmpoma; mamemamuKo-cmamucmu4Hi memoou obpobKu
OaHUX.

Pe3ynbomamu 0ocnidxceHHA. pedcmagneHo OaHi 8UBYEHHS CKAa0o8ux
momueayii camooceimu (Momusayia 0oca2HeHHA ycrixy, Momuseauis Has4yaH-
HA, 30amHicmb 00 caMmooc8imu ma camoakmyanizayis).

JiazHocmuka momueauyii ycnixy U ocmpaxy Heedayi nokasasna, wo y epyni
cmydeHmis nepwozo i mpemoso2o Kypcie bakanaspamy nepesarcae Momuea-
Uia Ha ycnix, ane He ACKPA8o 8UPAMCEHA, a Ha 1-2-my Kypcax mazicmpamypu
binbwicms cmydeHmis marome cmiliky momueayito Ha ycnix. Emnipu4He 0o-
CNidMceHHA Momueauyii Hae4as1bHoI difnbHOCMI 3ac8idYuUs0, WO 0158 cmydeHmie
OCHOBHUM € Momus «Habymms 3HaHb», @ momusu «080s100iHHA npogecieto»
ma «OMpUMaHHA OuUnaoMa» 3Haxo0ameca malixe Ha 0OHOMY pigHi. Lle Oe-
MOHCMpPYE me, Wo cmyoeHmu 8usAeaaome donumasausicme, 3ayikasneHicme y

© Shevchenko Nataliia
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.306-329
http://journals.uran.ua/index.php/2227-6246 327




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

3006ymmi 3HaHb, ase 8ce-makxu 3aC80KHMS iX POPMAnbHO. YCMAHO8/1EeHO, U0
mMomusauyis camoocsimu cmydeHmig 3pocmae yrnpoo0o8H< HABYAHHSA — 8i0 pieHSA
HUM4020 3a cepedHili (Ha 1-my Kypci pisHa suwoi ocgimu «bakanaspcoKuli») —
00 suwe cepedHbo2o (Ha 1-mMy Kypci pieHA suwoi oceimu «MazicmepcoKuli).
JiazHocmuka cmyneHa camoakmyanisayii nokasana, wo cmyoeHmu nepuiozo i
mpembo20o Kypcie bakasnaspamy maroms cepedHili cmyniHe camoakmyanizayii,
a nepwozo Kypcy mazicmpamypu — 8ucokull, ujo ceid4ums npo npazHeHHA 00
p038UMKY C80IX 0cobucmicHuUx moxcausocmed.

BucHoOBKuU. Pe3ynbmamu emnipu4Ho20 00CAiOHeHHA ma KopenayiliHo-
20 QHani3y cknadosux momusayii camoocsimu niomeepounu einomesy 0Oo-
CnidxceHHA y mill YyacmuHi, wo momusayis camoocsimu cmydeHmis 3pocmae
yrpoodosxH HABYAHHA;, 8CMAHO8/EHO, W0 300mHicms 00 camoocsimu 3ymos-
/1HOE NPazHeHHA O0CAHEHHSA YCrliXy ma 30Aexums 8i0 CaMoakmyanizauii.

Knr4osi cnosa: camoocsima, momusayia camoocgimu, momusauis 00-
CARHEHHA yCrixy, MOmueayia Ha84aHHA, 30amHicmb 00 camoocsimu, CaMOaK-
myasnizayis.

Llles4eHKko Hamanus. 3mnupuyecKkoe uccaedosaHue Mmomusayuu camoobpa-
308aHUSA cMyOeHmMo8

AHHOTALMNA
Lenb cmambu — npedcmasume pe3ysnbmamel SMIUPUYECKO20 UCCAe008AHUA
mMmomusayuu camoobpazosaHuUs cmydeHmos.

Memodel uccnedosaHus. IMmnupuyeckue: «MemoouKka usy4eHuUs mMmomu-
sayuu ycriexa u uzbezaHus Heyoayu» A.A. PeaHa, «MemooOuka usy4eHus mo-
musayuu oby4yeHusa 8 yuperdeHUU sbicwez2o obpazosaHus» T.U. UnbuHol,
«Tecm oyeHKu crnocobHoCMuU K caMmopa3sumuto U camoobpaszosaHuto» B.U. AH-
Opeesa, «OnNpocHUK nuYHOCMHoU opueHmayuu» 3. LLlocmpoma; mamemamu-
Ko-cmamucmu4eckue memoobi 06pabomKu OaHHBIX.

Pe3ynbmamel uccnedosaHus. [pedcmasneHbl OaHHbIE U3yYeHuUs cocmas-
AAOUWUX MOMUBAYUU CaMO0BPA308aHUA (MomMuUBayUs OOCMUMCEHUS ycriexad,
momusayus oby4yeHus, cnocobHOCMb K cCaMoobpa308aHUI0 U CAMOAKMYyanu3a-
yus).

JuazHocmuka momusayuu ycriexa u 60A3HU Heyda4yu roKasasa, Ymo 8
2pynne cmydeHmos repso2o U mpemeez0 Kypcos bakanaspuama npeobaada-
em Momueayusa Ha OoCMUXKeHUe YCriexa, HO HE APKO BbIPAXEHA, d HA 1—-2-om
Kypcax mazaucmpamypel 60abWUHCMBO cMydeHmMo8 umerom ycmolvusyro
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MOmMuBayU Ha ycrex. SMIuUpuYeckKoe uccaedosaHue momusayuu yyebHol
desmenbHOCMU MOKA30as10, YMO 0419 cmydeHmos 8edyWumM A8a9emcs Momues
«lpuobpemeHue 3HaHul», a momussl «OsnadeHue npogeccueli» u «onyye-
Hue dunsaoma» Haxo0amcsa noYmu Ha 0OHOM yposHe. ImMo OeMOoHCMpupyem
mo, ymo cmydeHmobl nposAsaaOM M0O03HAMENBHOCMb, 3AUHMEPECOB8AH-
HOoCMb 8 npuobpemeHuUU 3HAHUU, HO B8Ce Xe yceausarm Ux (POPMAsIbHO.
YcmaHoeneHo, Ymo Momusayus camoobpazosaHus cmydeHmos pacmem Ha
MpomsaxMeHUU 0by4yeHUs — om yposHsA Huxe cpedHez0 (Ha 1-omM Kypce yposHs
sbicwe20 0bpasosaHusa «bakanaspckuli») — 0o sbiwe cpedHez20 (Ha 1-om Kyp-
ce yposHs sbicuie2o 0bpazosaHusa «Maaucmepckuli»). uaeHocmuka cmeneHu
CaMOaKmMyanu3ayuu Mokasand, 4mo cmyoeHmsl epeozo U mpemsez0 Kypcos
bakanaspuama umerom cpedHI cmereHb CAMoaKmyanu3ayuu, da rnepeo2o
Kypca maaucmpamypel — 8bICOKYH, Ymo ceudemesnscmayem 0 cmpemseHuu K
pa3sUMUIO AUYHOCMHbBIX 803MOXHOCMEL.

Bb1800bI. Pe3ysnbmamel 3MNupu4ecKko20 Uucci1e0o8aHUA U KOppensayuoH-
HO20 aHAAU3A COCMABAAWUX MOMUBAYUU CAMO0bPA308aHUA Mo0meepousu
a2unome3sy ucciedos8aHuUs 8 moli Yacmu, Ymo Momueayus camoobpa308aHUSA
cmydeHmo8 so3pacmaem HA MNPomMsxeHuUU oby4yeHUs; YCMAHOB/AEHO, YMmo
CrnocobHOCMb K cCamMoobpa308aHuUI0 Nopoxdaem cmpemsaeHue K 00CMUMEHUIo
ycrexa u 3a8ucum om camoakmyanu3ayuu.

Kniouesble cnoea: camoobpasosaHue, momusayus camoobpa3oeaHus,
momusayus 0ocmuxceHus ycrexa, Mmomusayus obyyeHus, cnocobHocms K ca-
MO00bpPa308aHUI0, CAMOAKMYAAU3AYUA.
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ABSTRACT
The aim of the article is an empirical definition of the psychological resources of
modification in the self-fulfillment of the person.

The empirical study used methods of psychological questioning, as well as
such methods of mathematical and statistical data analysis, in particular, re-
gression, correlation, classification, discriminant, and multifactor analysis. The
empirical study was implemented according to Nelson’s model, which made it
possible to characterize the required psychological resources by discriminating
against them.

Research results. It was found that the reflected psychological resources
in the configurations of self-fulfillment — existential, personal, and professional
self-fulfillment — are: creativity, work on yourself, the ability to update their own
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resources, coherence, charity, meaningful life, expression of emotions. Interpre-
tive resources «creativity» and «ability to update own resources» are predic-
tors of all three configurations of self-realization. Psychological resources that
moderate the relationship of existential motivation as a manifestation of the
inner world of man and life tasks are identified as creativity, self-work, cohe-
rence, charity, expression of emotions. Psychological resources that are factors
of self-realization, self-actualization, self-fulfillment of the person are creativity,
the ability to update their own resources, coherence. Coherence is a factor for all
three configurations of self-realization.

Conclusions. The sequence of the resourcefulness of changes in self-fulfill-
ment is as follows: first, due to the resource of work on oneself, self-actualiza-
tion is carried out, the effect of which is existential self-fulfillment as a sense of
real and authorial life lived by the person; further, the ability to update their
own resources leads to the transformation of forms in personal and professional
self-fulfillment; at the end of the change, the resource of creativity affects the
possibility of self-fulfillment of the person. The whole process of reflected chan-
ges is patronized by coherence, as a factor in the significance of a life lived by the
person, as well as its optimal and healthy functioning.

Key words: psychological resources, self-actualization, self-realization,
self-fulfillment, personal changes.

Introduction

Self-fulfillment is characterized as the disclosure of a per-
son’s own essence, up to a certain time of potential opportuni-
ties, which is realized in his self-transcendence, the transition
to his own different being as a personality (I'ymenior, 2014).
Self-fulfillment is one of the current problems of European
personality psychology, as evidenced by studies on the personal
characteristics of people with different levels of self-fulfill-
ment as one of the types of human well-being, as the reali-
zation of «good life» (Shutenko, 2015; Krems et all., 2017;
Clark, 2018). In particular, researchers found that individuals
with a higher level of self-fulfillment are characterized by self-
esteem, self-management skills, a sense of saturation of life;
individuals with a low level of self-fulfillment are characte-
rized by an unmet need for security, closeness to new expe-
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riences, self-esteem difficulties, excessive internal contradic-
tions (Shutenko, 2015: 331). It has been found that self-reali-
zation is one of the invariants of a person’s sense of self-well-
being, which differs from subjective, hedonistic, eudemonistic
well-being functionally: the results achieved in the process of
self-realization become the basis for further self-fulfillment
(Krems et. al., 2017). It is characterized that self-fulfillment
is possible with the predominance of self-understanding over
perfectionism (Clark, 2018: 378).

The stereotypes concerning exaggerated self-importance,
underdeveloped ability to self-knowledge, unformed mecha-
nisms of self-development, and, as a result, the inability of a
person to be subjects of self-development have been proved to
be obstacles to self-realization by scientists (Maksymenko &
Serdiuk, 2016: 98). At the same time, it is in the existential
paradigm that it is argued a person can accept uncertainty and
open up to opportunities, learn to perceive difficulties and mis-
takes as opportunities for self-development, in the course of
rethinking, which leads to personal change and is the effect of
life (JIeoutnes & Murososa, 2016: 59). Researchers have shown
that the source of personal change is an existential experience
(T'pumnua, 2013: 384), the changes themselves occur when at
the level of the existing state of self-fulfillment a person does
not find a solution to their own personal problems, which are
mainly problems of self-understanding. Changes in the status
of self-fulfillment are characterized as cardinal, radical, occur-
ring abruptly, without prior accumulation of small changes,
they are indeterminate by self-consciousness (Mobilis in mo-
bili..., 2018: 87, 103, 121) and lead to qualitative changes ob-
served as a qualitative difference of personality (smenenmus,
2010).

At present, there are two views in the psychology of per-
sonality on the determinants of personal change: the statement
about the possibility of resolving contradictions and increase
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creativity due to the impact on self-fulfillment primarily by
the professional self-fulfillment (Byundyugova & Kornienko,
2015), and judgments about self-change as a mechanism of
self-development. The psychological resources that correlate
the relationship between the individual’s inner reality and his
life tasks play a significant role in self-change (Husosckux,
2014: 35, 367). Probably, professional self-fulfillment is given
the priority in causing changes in human self-realization in
life because they see in a person’s desire to reach professional
heights the inevitable disclosure of his own potential (Ilcu-
XO0JIOTiuHi TexHoJorii eeKTUBHOro (PyHKI[IOHYyBaHHA..., 2019:
274). At the same time, scientists note that potential opportu-
nities are revealed in the process of personal self-fulfillment,
resulting in socially significant effects and the formation of
their own «space of life» (Koxys, 2013: 3). Internal coherence,
which is manifested in openness, determination, and clarity in
the correlation of personal values and ways of their implemen-
tation, characterizes the essence of existential self-fulfillment
(Kpusmosa u ap., 2009).

To solve the problem of such transformations in self-reali-
zation, scientific expediency obliges to take into account both
views on the causes of changes in self-fulfillment and to ana-
lyze both configurations including professional and the role
of psychological resources in the structure of self-fulfillment.
At the same time, since we rely on the definition of persona-
lity as «a form of the human psyche, which is a unity capable
to self-development, self-determination, conscious substantive
activity, and self-regulation, and has its own unique inner
world» (Maxkcumenko, 2016: 11), we are more inclined to be-
lieve that radical changes in self-fulfillment are due to the per-
son’s awareness of their own psychological resources, through
which it moderates the relationship between their own inner
world and life task. It is important to determine the psycholo-
gical resources of different configurations of self-fulfillment —
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existential, personal, professional — to characterize the possi-
bilities of change in the self-fulfillment of the personality.

The aim of the study is an empirically determination of
the psychological resources of transformation in the self-ful-
fillment of the personality.

The aim of the article

The task of the article was to identify the psychological re-
sources contained in such configurations of self-fulfillment of
the personality empirically as existential, personal, and profes-
sional self-fulfillment; empirically determine the psychological
resources that established the relationship between the inner
world of man and life tasks; empirically establish psychologi-
cal resources that were factors of self-fulfillment, self-actuali-
zation, self-realization of the personality.

The empirical study is implemented according to Nelson’s
model, which makes it possible to characterize the desired dis-
crimination in determining its indicators.

The following psychodiagnostic methods were used in the
empirical study: O. Shtepa’s psychological resourcefulness
questionnaire, E. Riazantseva’s test-questionnaire for diagno-
sing indicators of existential resources of personality, self-
assessment questionnaire of «character forces», built by us
on the basis of «Virtues and strengths of character» question-
naire (methods of Values in Action by K. Peterson and M. Se-
ligman adapted by I. Burovikhina, D. Leontiev, E. Osin), the
questionnaire of management of crisis states by M. Laad, the
questionnaire of psychological well-being (method by K. Riff
adapted by S. Karskanova), the method of determining (in)to-
lerance to the uncertainty of S. Badlaire (adaptation of H. Sol-
datova, L. Shaiherova), methods of assessing and predicting
the psychological development of situations of interpersonal
interaction of O. Bondarenko, the questionnaire of reflection
of D. Leontiev, E. Osin, the questionnaire of loss and acquisi-
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tion of personal resources (developed by N. Vodopianova and
M. Stein), A. Antonovski’s coherence scale in the adaptation
of E. Osin, the questionnaire of the reflection by D. Leon-
tiev, E. Osin, questionnaire of existential fulfillment in the
version of V. Shumskyi, E. Ukolova, E. Osin, Ya. Lupandin,
the questionnaire of personality self-fulfillment of O. Shtepa,
the questionnaire of professional self-fulfillment of O. Kokun,
the questionnaire of developmental life tasks (the work of the
staff of the laboratory of social psychology of personality of
ISPP NAPS of Ukraine under the leadership of T. Tytarenko),
the questionnaire of the effectiveness of self-realization of
E. Selezniova, the questionnaire of self-actualization of per-
sonality in the adaptation of H. Nikiforova.

In our opinion, the transformation in the self-fulfillment
of the personality is characterized by the simultaneous mani-
festation of self-actualization, self-realization, and, in fact,
self-fulfillment as the disclosure of potential opportunities.
We consider he empirical descriptor of transformations in
self-realization to be the presence at a statistically signifi-
cant level of relationships between indicators of self-realiza-
tion, self-actualization, and self-fulfillment of the persona-
lity.

We assume that the psychological resources of transfor-
mations in self-fulfillment correspond to each of the following
characteristics:

« discriminated by configurations of self-fulfillment (per-
sonal, existential, professional self-fulfillment);

« they are predictors of personal, existential, professional
self-fulfillment;

« discriminated against by systemic reflection;

- associated with certain existential motives and life
tasks;

« they are related to self-realization, self-actualization,
self-fulfillment and are their factors.
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Based on the definition of personality as a phenomenon of
the human self and the inextricably linked motivational orien-
tation (Kamyctun, 2017: 70), we have identified existential
motives as an empirical descriptors of the inner world of man.
Assuming a variety of life tasks of the individual during his
life, we have identified the empirical descriptor of the person’s
life tasks to be the operational analogs of life tasks.

The study involved 105 people aged 32-50 years (ave-
rage = 40.4) (including 53 women, 42 men) (lawyers, doctors,
teachers, lecturers, entrepreneurs). All respondents have work
experience (from 10 to 28 years), 80% of respondents are mar-
ried, 75% are raising a child, 5% have experience of divorce,
2% — the experience of being in a second marriage, 77% — the
experience of losing a loved one, 7% — the experience of losing
a job, 31% have received a second education and changed jobs,
30% have experience of (failure)success in business, 36% have
lived in the city for the last 12 years, 8% have experience
of changing country of residence, 12% - the experience of
receiving psychological assistance, 52% are interested in pub-
lications on psychological topics. These data on the subjects to
some extent present their life experience and, in our opinion,
allow us to form an idea of the saturation of existential, per-
sonal, professional self-realization, as well as a more realistic
interpretation of the psychological resources of transforma-
tions of their self-fulfillment.

Results and discussions

To determine the psychological resources that are included
in the configurations of self-fulfillment (existential, personal,
professional self-fulfillment), discriminant analysis was used
(Tables 1, 2, 3). The discriminant analysis included a total of
66 psychological resources, including coherence, personal re-
sources, existential resources, «character forces», motivational
resources for psychological well-being, tolerance for uncer-
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tainty, interpretive psychological resources, and relationship
resources.

It was found that among the psychological resources in-
cluded in discriminant analysis, existential self-fulfillment is
expressed by the average (Wilks’ Lambda 0.49) 6 resources:
personal resources, coherence as a resource with a filtering
function, existential resource of charity, personal growth (mo-
tivational resource of psychological well-being), creativity and
the ability to update resources as interpretive psychological
resources.

At a low Wilks’ Lambda 0.23 personal self-fulfillment out-
lines 9 psychological resources (Table 2).

The resources of expression of personal self-fulfillment
revealed the following: interpretive psychological resources —
the ability to update their own resources, creativity, work on
themselves; existential resources — charity and acceptance,
motivational resources of psychological well-being — positive
relationships with others and goals in life, courage «strength
of character».

According to the Wilks’ Lambda indicator, the most pro-
nounced is the discriminatory model of professional self-ful-
fillment resources (Wilks’ Lambda 0.75), which contains 5 re-
sources (Table 3).

Psychological resources, contained in professional self-ful-
fillment, include: expression of emotions as a resource of psy-
chological survival, self-acceptance as a motivational resource
of psychological well-being, meaningful life «strength of cha-
racter», creativity and ability to update their own resources as
interpretive psychological resources.

To find out which of the discriminated psychological re-
sources are predictors of self-fulfillment configurations, a
classification analysis was used, the results of which are pre-
sented in Table 4.
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Table 4

Psychological resources-predictors of self-fulfillment
configurations (ranging 0 — min, 100 — max)

Psychological Psychological Psychological
resources-predictors | resources-predictors | resources-predictors
of existential of personality of professional
self-fulfillment self-fulfillment self-fulfillment
Creativity 85 |Creativity 69 |Creativity 70
Ability to update| 86 [Ability to 56 |Ability to
oOwn resources update their own update their own
. . 83
psychological psychological
resources resources
Personal 78 [Work on yourself| 46 |Manifestation of 67
resourcefulness emotions
Personal growth | 19 |Positive 100 [Self-acceptance
relationships 100
with others
Coherence 100|Meaningfulness | 78 |Meaningfulness
. . 73
of life of life
Mercy 80 Mercy 73
Acceptance 69
Courage 66
Goals in life 90

Among psychological resources-predictors of configura-
tions of self-fulfillment, it is expedient to pay attention that
creativity and ability to update own psychological resources
are predictors with a high rank (P1 = 69-85, P1 = 56-86)
for all three configurations of self-fulfillment. The existen-
tial resource of charity is common for existential and personal
self-fulfillment and it is a predictor with a high rank for each
of them (Pm, = 80, Pm, = 73); «Strength of character» mea-
ningfulness of life is a common resource for personal and pro-
fessional self-fulfillment and is a predictor with a high rank
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for each of them (Pm, = 78, Pm = 73). The most important
predictors (rank 100) in the configurations of self-fulfillment
are different, in particular, for existential self-realization it is
a filtering resource of coherence, and for personal and profes-
sional self-fulfillment motivational resources of positive rela-
tionships with others and self-acceptance.

We decided to find out which of the discriminated psycho-
logical resources are conscious, i.e. those that are provided by
systemic reflection. To implement this task, a discriminant
analysis was used, the results of which are presented in the
Table 5.

Among the psychological resources contained in discrimi-
natory models of existential, personal, professional self-fulfill-
ment, only 7 are included in the locus of systemic reflection.
Therefore, in the further analysis of the factors of self-fulfill-
ment, only reflected resources were included, as such, which
enable changes, but not modification in self-fulfillment.

In order to establish the factors of self-realization, self-
actualization among the reflected psychological resources, the
regression analysis was made.

According to the results of regression analysis, we can con-
clude that in addition to the differences, there are common
factors of configurations of self-fulfillment. In particular, the
interpretive resource of creativity is a factor for existential
and professional self-fulfillment; coherence is a factor for all
three configurations of self-fulfillment.

To determine the relationship between reflected resources
and self-fulfillment, correlation analysis was used (Table 9),
the results of which showed that the isolated psychological re-
sources were more related to the overall rate of self-fulfillment
(r = 0.41-0.53; p < 0.01). It should be noted that the exis-
tential resource of charity at a statistically significant level
(p < 0.01) is associated only with self-fulfillment.
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Table 9

The results of correlation analysis of reflected resources
and indicators of transformation processes in the
self-fulfillment of the personality

The indicators of transformation
The reflected processes in the self-fl'llfillment
. of the personality
078 T W G LR self-reali- | self-actua- | self-ful-
zation lization fillment
Creativity 0.38%*%* 0.21% 0.46%*
Work on yourself 0.20%* 0.25%* 0.41%*
Ability to update own 0.94% 0.97+% 0.45%%
resources
Coherence 0.26%* 0.22* 0.45%%*
Mercy -0.12 -0.03 0.25%*
Meaningfulness of life 0.21%* 0.25%* 0.11
Manifestation of emotions 0.22% 0.27* 0.53%*

*p <0.01; ** p < 0.001.

Based on the data of regression and correlation analysis, it
can be generalized that psychological resources are associated
with the processes of modification in the self-fulfillment of the
individual and at the same time they are their factors, such as
creativity and coherence. It is important, that consistency is a
factor in each of the three configurations of self-realization.

Correlation analysis was used to determine which psycho-
logical resources are related to existential motives and life
tasks (Table 10).

The main connections of psychological resources and exis-
tential motives and operational analogs of life tasks are illus-
trated in the table. 9. It is advisable to pay attention to the fact
that most of the connections with existential motives and life
tasks are held by interpretive resources of creativity and the
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ability to update one’s own resources; the least — «strength of
character» meaningfulness of life. The ability to update one’s
resources at a statistically significant level (p < 0.05) is not
related to life tasks. At the same time, the ability to update
one’s own resources is related to such existential motives as
support (r = 0.22; p < 0.01), security (r = 0.32; p <0.01), and
fundamental trust (r = 0.30; p < 0.01), closeness (r = 0.28;
p < 0.01), self-worth (r = 0.30; p < 0.01), recognition of value
(r =0.26; p < 0.01).

Table 10
The results of correlation analysis of psychological resources

and existential motives and operational analogs of life tasks

Operational
Existential motives analogs of
life tasks
1)) = [ « >
Psychological | .2 2| ) E = Z = o
resources = g< ° S ° gé ;c.: E
Z8|5E| €| v | 8| 5| 2|2
= & 53 o— o= [ = W
=] — E o = - s )
2883 9| £ E| " | 8=
© g ~| B g 2 A
.- “ o
> g
Creativity 0.32%]0.34%%|0.44%%|0.45%%|(0.28% 0.24%(0.26%*
Work on yourself 0.36% | 0.26* 0.28%
Coherence 0.26* | 0.36% | 0.25% 0.28%*
Mercy 0.28%* 0.31%*
Mea}mngfulness 0.3
of life
Manlf:estatlon of 0.35%%|0.34%% 0.97%
experiences
Ability to update |, 7. lg 36:xl0,44++(0.40%+ 0,32+
own resources

*p <0.01; ** p < 0.001.
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To characterize the modification in self-fulfillment as a
psychological state, a multivariate analysis of reflected psy-
chological resources and configurations of self-fulfillment was
used, which cumulatively explained about 72% of the variance
(factor weight > 0.7) (Table 11).

According to the results of multifactor analysis, it is estab-
lished that in the structure of modification in self-fulfillment
it is expedient to state that: a) the resource of work on oneself
is one factor with existential self-realization, general indica-
tor of self-fulfillment and self-actualization; b) the ability to
update their own resources is one of the factors with personal
and professional self-fulfillment; c) the resource of creativi-
ty — to one factor with self-fulfillment. Resource coherence
in a multifactorial structure is not combined at a statistically
significant level (> 0.7) with the processes of modification in
self-fulfillment.

Conclusions

According to the results of the study, the reflected psy-
chological resources in the configurations of self-fulfillment —
existential, personal, and professional self-fulfillment — are the
following: creativity, work over oneself, the ability to renew
their own resources, coherence, charity, the meaningfulness of
life, expression of emotions. It is important that the interpre-
tive resources of «creativity» and «the ability to update one’s
own resources» are predictors of all three configurations of
self-fulfillment; existential resource of «charity» — of existen-
tial and personal self-fulfillment, and «strength of character»
meaningfulness of life — of personal and professional self-ful-
fillment.

Psychological resources that moderate the relationship of
existential motivation as a manifestation of the inner world of
man and life tasks are identified as creativity, self-work, cohe-
rence, charity, expression of emotions. In particular, cohe-
rence, creativity, and self-improvement are more closely linked
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to the manifestation of the fundamental existential motivation
«meaning of life» and the sustainability of life’s tasks. The
existential resource of charity is related to the motivation of
opportunities and the strategic tasks of life. The resource of
psychological survival is the «manifestation of emotions» in
the triad of connections with the motivation of the meaning
of life and the flexibility of life’s tasks. The ability to update
one’s resources is related only to existential motives, which
gives grounds to assert that the source of self-change is a truly
existential experience of a person.

Psychological resources that are factors of self-realization,
self-actualization, self-fulfillment of the individual are crea-
tivity, the ability to update their own resources, coherence.
At the same time, coherence is a factor for all three configu-
rations of self-fulfillment, creativity is a factor for existen-
tial and professional self-fulfillment, and the ability to renew
one’s own resources is a factor of personal and professional
self-fulfillment.

The results of the study give grounds to characterize the
following sequence of resource conditioning of changes in
self-fulfillment: firstly, due to the resource of self-actualiza-
tion, the effect of which is existential self-fulfillment as an
experience of real and authorial life lived by the individual;
further, the ability to update their own resources leads to the
transformation of forms in personal and professional self-ful-
fillment; at the end of the change, the resource of creativity
affects the possibility of self-fulfillment of the personality.
The whole process of reflected changes is patronized by co-
herence, as a factor in the significance of a life lived by the
person, as well as its optimal and healthy functioning. There-
fore, it is important that a person had a systematic reflection
to be aware of their own resources, as well as to be able to
update their own psychological resources, update the resources
of creativity and work on themselves. Since the source of co-
herence is life experience (Antonovski, 1993), it is important
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to be immersed in living one’s own life for self-fulfillment of
personality.
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LImena OneHa. lNcuxonoziyHi pecypcu nepemeopeHsb y camo3dilicHeHHi oco-
6ucmocmi

AHOTALIA
Mema docnidxceHHA — eMnipu4He 8U3HAYEHHSA MCUX0A02iYHUX pecypcie nepe-
meopeHsb y camo3sdilicHeHHi ocobucmocmi.

B emnipu4Homy 00cnidmceHHi BUKOPUCMAHO Memoou rcuxos102i4H020 ornu-
MyB8aHHA, a MAKOX MAKi Memoou MamemMamuKo-CmamucmuyHo20 aHani3y
0aHux, AK: pezpeciliHuli, KopenauiliHul, knacugikayiliHull, OucKkpumiHaHMHu,
6azamoghakmopHuli aHani3. EmnipuyHe 0ocnidxceHHA peanizoeaHo 3a Mooes-
71t0 HeslbCoHa, Wio yMOMUBAUBUSIO XAPAKMEPUCMUKY WYKAHUX CUXOM02[YHUX
pecypcie 3a 00rMoMo20+0 ix OUCKPUMIHYBAHHS.

Pe3ynbmamu 00cnioxceHHA. 3’9C08AHO, W0 Pe@preKco8aHUMU CUXO-
7102iYHUMU pecypcamu y KoHgpieypayisax camosdilicHeHHs ocobucmocmi — eK-
3ucmeHuitiHomy, ocobucmicHomy i npogpeciliHomy camosodilicHeHHi — € maki:
meopyicme, poboma Had coboto, yMiHHA OHOB/108AMU B/ACHI pecypcu, Koze-
PeHMHicmb, mMmusocepos, OCMUC/AEHICMb umms, euse emoyili. IHmepnpema-
MUBHI pecypcu «maeop4yicme» i «KyMiHHA OHOB/KO8AMU B/1ACHI pecypcu» € npe-
OUKmMopamu ycix mpbox KoHgieypayili camo3dilicHeHHs. [lcuxonoziyHumu pe-
cypcamu, wo Mmodepyroms Crie8iOHOWEHHSA eK3ucmeHuiliHoi Mmomueauil sk eu-
A8Y BHYMPIWHbBO20 €8iMY MHOOUHU i HUMMEBUX 30680aHbL, BUOKPEMAECHO MAKI,
K meopyicms, poboma Had coboro, KozepeHMHicms, Musaocepos, 8Us8 eMouil.
McuxonoaiyHUMU pecypcamu, Wo € YUHHUKAMU COMO30iliCHeHHS, camoakmyari-
3aujii, camopeanizayii ocobucmocmi, € meop4icmes, yMiHHA OHOB/1108AMU B/1ACHI
pecypcu, KozepeHmHicmo. KoeepeHmHicms € YUHHUKOM 0115 YCiX MpPbOoX KOHi-
2ypayiti camo3oilicHeHHs.

BucHoeKu. locnidosHicmb pecypcHoi 3ymosnaeHocmi nepemiH y camo3saitic-
HeHHi € MaKor: crnoYamky 3a80AKuU pecypcy pobomu Hao coboro 8i0bysaembcsa
camoakmyanisayis, eqpeKmom 4020 Nocmae eksucmeryiliHe camo3dilicHeHHA
AK MepexcusaHHA CpasHHbo20 U a8MopPCcbKo20 Humms, wo (io2o npoxcusae
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ocobucmicme; 8ani yMiHHA OHOB/1K8AMU 8/ACHI Pecypcu 3yMOB/HOE NepeiHaK-
WweHHA popm 8 ocobucmomy i npogpeciliHomy camo30ilicHeHHi; Ha 308epuweHHs
nepemiHu pecypc meopyocmi 8naAUBAE HA YMOX(AUBAEHHA caMopeanizayii oco-
bucmocmi. Yseco npouec pedneKcosaHUX nepemiH NampoHyEMbCA Ko2epeHm-
HiCmMo AK YUHHUKOM 3Ha4ywocmi xcumms, wo lio2o npoxcusae ocobucmicme,
a makKox¢ ii onmumasbHo20 | 300p08020 hYHKYIOHYBAHHA.

Kntouoei cnosa: rcuxonoezidHi pecypcu, camoakmyaniaayis, camopearisa-
uisi, camo3o0ilicHeHHA, ocobucmicHi nepemiHu.

LLmena EneHa. lMcuxonozu4eckue pecypcol npeobpazosaHuii 8 camoocyuje-
cmeneHuu Au4HOCMu

AHHOTAUMA
Llenb uccnedosaHus — smnupu4eckoe ornpeodeneHue rcuxono2u4eckux pecyp-
coe npeobpazosaHuli 8 CGMOOCyu,ecmeneHuU AUYHOCMU.

B amnupuyeckom uccnedo8aHuUU UCMoMb308aHbI Memoodbl Mcuxosno2uyec-
K020 0fpoca, a makxe makue mMemoodbl MAmMemamuKo-CmMmamucmu4eckozo
aHAAU3a OAHHbIX, KAK: pe2peccuoHHbIl, KoppenayuoHHsIl, KaaccuphuKayuoH-
HbIl, OUCKPUMUHAHMHbIU, MHO20(haKMOPHLIU aHaau3. IMnupuvyeckoe uccse-
dosaHue peasau3o8aHo rno mooesnu HenvcoHa, Ymo coenasno 803MOMHbIM Xa-
PAKMepPUCMUKY UCKOMbIX MCUX0A02UYECKUX Pecypcos C MoMowibto Ux OUCKpU-
MUHUPOBAHUS.

Pe3ynbmamel uccnedo8aHUA. YCmMaHOB/A1eHO, YmMO ompegdeKcupo8aH-
HbIMU MCUX0/102UMECKUMU PECYPCamu 8 KOH(U2Ypayuax camooCyu,ecmesneHus
AUYHOCMU — 3K3UCMEHYUAAbHOM, [UYHOCMHOM, MPO@PeccUoHanbHOM — f8-
AAoMca makue: meopyecmso, paboma Hao coboli, ymeHue 0b6HO8aAAMb COb-
CMBeHHble pecypcbl, Munocepoue, 0OCMbICAEHHOCMb HU3HU, MposesneHue 3mo-
yuli. MHmepnpemamusHsie pecypcbl «Meop4ecmeo» U «ymeHue 0bHOB8AAMb
cobcmeeHHble pecypcol» A8AAOMCA MPEOUKMOPAMU 8cex mpex KoHguaypayuli
camoocyujecmeneHus. llcuxono2u4eckumu pecypcamu, Mooepupyouumu co-
OMHOWEHUEe 3K3UCMEHYUAAbHOU MOMUBAYUU KAK MPOABAEHUS 8HYMpPeHHe20
MUpa 4YesnoeeKa U HU3HEHHbIX 3a0aHull, 8bI0eneH0 maKue, KaK meop4yecmso,
paboma Had coboli, KoeepeHMHocms, Musocepoue, npossaeHue amouyud.
lcuxonoauyeckUMuU pecypcamu, eAUSHWUMU HAG CaMOOCywecmeneHue, camo-
aKMyanu3ayuto, camopeanusayuro, A6a10mcs meop4yecmaso, yMmeHue 06Ho8-
AAMb cobcmeeHHble pecypcel, KozepeHmHocme. KozepeHmHocmeo o0bycaasnu-
saem 8ce mpu KOH@uU2ypayuu camoocyuwecmeneHus.
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Bbi600blI. [locnedosamenbHocMb pecypcHoli obycnosneHHocmu npeo6-
pasosaHuli 8 camoocyujecmeneHuu Aeasemcs makol: cHavana 6sa0200apA
pecypcy pabomel Had coboli npoucxodum camoakmyanau3ayus, 3ggpexkmom
Yye2o0 cMaHoB8UMCA 3K3UCMEHYUAIbHOE CaMOOCyWecmssneHuUe KaK nepexusa-
Hue nuyHocmoto ceoeli HU3HU, KaK Hacmosaweli u aemopckol,; dasnee ymeHue
06H08/1Mb cobcmeeHHble pecypcbl obycaasausaem MoougpuUKayuu popm 8
JSIUYHOCMHOM U MPOPECCUOHANbHOM CAMOOCYU,ecmeneHuu; 8 3asepuieHue
usmMeHeHuli pecypc meopyecmed e1usem HA cosepuieHue Camopeanu3ayuu
/AuYHOoCcMU. Beco npoyecc ompedaeKkcuposaHHbIX UsMeHeHUl nampoHupyemcs
KO2epeHMHOCMbI0 KaK (haKMOPOM 3HAYUMOCMU HU3HU, Mpoxcusaemoll auy-
HOCMbI0, 0 MAKX}#e ee oMUMasbHO20 U 300p08020 (PyHKUUOHUPOBAHUS.

Knrouesble cnoea: ricuxosnoau4eckue pecypcol, Camoakmyanusayus, Camo-
peanu3zayus, camoocyujecmeseHue, TU4HOCMHsble npeobpa308aHUs.
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ABSTRACT

The aim of the research is to analyze the peculiarities of young schoolchildren’s

reactions to success or failure if they have different academic achievements.
Methods of the research. In order to investigate reactions to successes and

failures characteristic for primary school children having different levels of aca-

demic achievements, the «Unfinished Sentences» technique was used.
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The study covered schoolchildren of the second-fourth forms of primary
school. Depending on their academic achievements, the studied schoolchildren
were divided into three groups: with high, medium and low educational achieve-
ments.

The results of the research. The article shows that the most common
reaction to success is a positive emotional experience and expectation of reward.
The schoolchildren with low educational achievements even in case of success
act in a non-constructive manner, their self-control skills are not developed
enough, which provokes «background» undifferentiated anxiety. The school-
children characterized by often failure (low academic achievements) or often
success (high academic achievements) react almost equally to failure: they show
negative, particularly aggressive, reactions. At the same time, with the increase
of children’s age, schoolchildren form more constructive behaviour in situations
of failure; we recorded their attempts to solve problems actively and effectively.
The expediency to involve parents in the system of corrective and developmental
influences on their children in order to ensure their constructive personal deve-
lopment is substantiated. The principles and rules of effective parent-child in-
teractions are proposed.

Conclusions. The study of such a psychological phenomenon as the level of
aspirations at different ages, and especially at primary school age, is of particu-
lar importance. This is necessary to develop individualised tactics of psychologi-
cal influences and thereby to promote each child’s harmonious personal growth.
Differences between aspirations and opportunities, success or failure in different
activities have a significant impact on a child’s perception of his/herself, his/her
self-assessment, and also on effectiveness of his/her activities, in particular, his/
her learning. Our research has determined that children experiencing academic
failure for a long time become indifferent to learning, their emotions toward
learning become negative, learning loses personal significance, and therefore,
children do not feel responsible for own academic results. Taking into account
the individual and group characteristics of primary school children with different
academic achievements, reliance on the above-mentioned principles and rules
of interactions will allow teachers and psychologists to choose optimal forms
and methods of corrective work with such children and their parents.

Key words: primary schoolchildren, levels of academic achievements, reac-
tion to success / failure, parents, parent-child interactions.

© Yavorska-Vietrova Iryna
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.355-380

356 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

Introduction

The personalized approach to education, understanding of
a schoolchild as an integral personality, which is a source of
his/her dignity and value (Krol 2014), revealing of potential
capabilities of each child, stimulating his / her inner activities,
when a student remains an agent of his/her own development
and activities (Maksymenko & Serdiuk, 2016) are possible only
on the basis of a deep and many-sided study of a child’s perso-
nality, the system of his/her attitudes, including ones toward
learning, people around him/her, and him/herself. Informa-
tion about such personal characteristics that reveal most fully
these attitudes is really important. An individual’s level of
aspirations is of particular importance.

In order to make a sufficiently complete picture of an in-
dividual’s aspirations, it is necessary not only to reveal their
character and peculiarities, but also to identify those factors
that determine their level. Achievements that an individual
has, their stability, the individual’s self-assessment and his/
her evaluation by others ultimately lead to the formation of
certain perceptions of him/herself, own capabilities and cha-
racteristics, goals and life aspirations, which means a certain
level of aspirations (Boposauua, 2011; [ImutpieBa & ByTtysoBa,
2016; 3unbko, 2006; Menuixosa, 2002; Yimmakoa & Kypbauos,
2011; Janke & Dickhiduser, 2019). These perceptions deter-
mine an individual’s behaviour, forcing him/her to maintain
achievements at a certain level, accustomed to the individual.

It should be noted that a level of aspirations is manifes-
ted most clearly in a significant activity. Activity significance
(«Self-inclusion») is determined by a degree with which this
activity brings an individual closer to his/her life plans and in-
tentions, satisfies his/her needs, in particular those on which
the individual’s self-concept depends. R. Holt, by studying de-
pendence of a level of aspirations on Self-inclusion and achieve-
ment motivation, experimentally proved that if Self-inclusion
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is minimal, the level of aspirations has a small motivational
value, but if Self-inclusion exceeds a certain limit, the level of
aspirations becomes a way of protecting of an individual’s Self
from failure (Cumopos, 2014).

A level of aspirations is closely related to an individual’s
self-attitude and the motivational tendency to success or to
failure avoidance. The effect of success pursuit or failure
avoidance was studied for various activities, as well as suc-
cess or failure influence on an individual’s level of aspirations,
internal attitudes and perfectionist tendencies ((Fessel, 2010;
Stoeber, Hutchfield & Wood, 2008). It was found that self-
attitude changes positively at success; and self-attitude, social
interest, and ambitions become lower at failure.

At the young school age, aspirations begin to play a signifi-
cant role in a child’s psychological individuality. Aspirations
manifest an individual’s numerous attitudes, as well as some
fundamental formations, in particular, self-consciousness and
its component — the idea of Self, which is actively developing
at this age. The discrepancy between aspirations and an indi-
vidual’s abilities, both an overestimation and downplaying, is
the result of him/herself misunderstanding and wrong self-
estimation. This, in turn, can lead to inappropriate behaviour,
emotional breakdowns, increased anxiety, and, subsequently,
to deficiencies and defects in personality formation (Homuk,
2012). The problem is particularly important for schoolchild-
ren with low educational achievements. Therefore, one of the
aspects of our research on aspirations of schoolchildren with
different academic achievements was to study their reactions
to success and failure at fulfilment of educational tasks and
the possibility of parents’ assistance to their children.

The research purpose is to analyze the peculiarities of
young schoolchildren’s reactions to success or failure if they
have different academic achievements.
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The tasks of the research
1. To characterize the peculiarities of young schoolchild-
ren’s reactions to success or failure if they have different aca-
demic achievements.
2. To discuss the principles and strategies of effective in-
teractions between parents and children with educational dif-
ficulties.

Methods of the research

In order to investigate reactions to success and failure
characteristics of primary school children having different
levels of academic achievements, the «Unfinished Sentences»
technique was used. The tasks were aimed at updating an expe-
rience of success or failure during training. We asked school-
children to complete the sentences: « When I successfully com-
plete a task, then I am...» and «When I am unable to cope with
a task, then I am...» and examined their reactions to success
and failure, and this data, especially their reactions to failure,
allowed us to make conclusions about their locus of control,
their ability (or inability) to accept responsibility for results of
their actions, in particular, results of learning.

The research was attended with 153 children studied at
the second — fourth forms of primary school. Depending on
their academic achievements, the children were divided into
three groups: Group I — children with high academic achieve-
ments, Group II — children with average academic achieve-
ments, Group III — children with low academic achievements.

Results and their discussion
Based on the performed content analysis of the endings
of the sentence «When I successfully complete a task, then I
am...» we divided all received answers into five groups of cha-
racteristics (categories).
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Table 1
Categories of answers of the second — fourth-form
schoolchildren regarding their reactions to success

Categories Illustrative statements

I. Feelings of joy,

«glad», «smile», «very happy», «well
satisfaction, self-approval

done», «I do everything correctly»
II. Anxious feelings «checking what I did wrong»,
about a possible mistake, | «worried to write correctly», «a little
perfectionist tendencies scared», «I want to do even better»
III. Orientation «feel affection», «my mom will be
to others’ reactions happy», «I will be praised»
IV. Focus A) getting «I will get 12», «my good mark
on award | a high score will be put into records»

B) getting an «I go for a walk», «I can do my

opportunity to own business», «I play games»
do other things

V. Undefined answers

The data on the answers distribution for the groups of
schoolchildren with different levels of academic achievement
are presented in Table 2.

Table 2
Distribution of the second — fourth-form schoolchildren’s
answers about their reactions to success depending
on the levels of their academic achievements (in %)

Statement categories
Groups, forms v
I II III A B A%
1 2 3 4 5 6 7
"‘Q II form 58.3 - - 33.3 - 8.3
2 |III form | 50.8 15.8 - 9.5 23.8 4.8
& |1V form 69.1 7.2 21.4 16.7 - 7.2
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1 2 3 4 5 6 7
= |1 form | 26.9 - 3.9 | 31.6 | 7.7 | 29.9
S Miform | 67.9 | 71 | - | 3.3 | 250 | 6.7
& [IVform | 56.7 | 23.3 | 6.7 | 3.3 | 13.3 | 3.3
E |II form - - - 25.0 - 75.0
§* III form | 56.7 - 2.8 | 2.8 - 36.1
& |1V form | 56.7 | 33.3 | - - 27.8 | 22.2

The data analysis shows that the most common reaction
to success — and it is a natural reaction — is an emotional ex-
perience: joy, satisfaction, pride in oneself, self-acceptance,
self-esteem («I am great», «I start thinking well about my-
self»). The percentage of such responses is the highest in all
age and achievement groups (Fig. 1).

58,33

50,8

Group [

m 2nd form g 3rd form o 4th form

69,05

26,93

67,96

6,67

2

Group II

8,33

>

Group III

38,89

Fig. 1. Expressiveness of positive emotional reactions
to success, characteristic for schoolchildren with
different academic achievements
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As for the low-performing schoolchildren from the second-
form, they had difficulties in completing this sentence: they did
not understand meaning of «successful» world, showed confu-
sion, uncertainty, and embarrassment. This obviously indicates
their very little, or even absent, experience of achievements,
and it is true not just for learning. Most of their statements
(75.0%) are vague, undifferentiated, «off topic». That is, we
can say that some of these children have little experience in
success, and therefore do not have motivation to achieve them.

The second most important reaction to success is expecta-
tions of rewards — in the form of a high mark or a well-earned
rest. Moreover, if statements about assessments were men-
tioned by virtually all groups (except for low-achieving fourth-
form schoolchildren), children with average achievements are
often oriented onto rest and other out-of-school activities:
7.7% of the 2"-form children, 25.0% of the 3™-form children,
and 13.3% of the 4*-form children. A significant percentage
of such statements were also recorded for the 3'-form children
with high achievements (23.8%) and the 4*-form children with
low-achievements (27.8% ). This may indicate that some child-
ren have strong out-of-school priorities, which can become
overwhelming against the background of the lowered learning
efficiency. At the same time, as conversations showed, out-of-
school activities of children with average achievements are
mainly additional lessons, attending children’s clubs (sport,
dancing, musical), but schoolchildren with low achievements
answered that they just «go outside» or «play in computer
games».

The orientation onto assessments is most characteristic of
the 2"-form children (83.83% in Group I, 31.6% in Group II,
25.0% in Group III). That is, the assessment of their work
by their teacher, socially significant success is one of the im-
portant motives at this initial stage of learning. Good marks
become even more important to the 4*-form children with high
achievements (16.7%). Thus, if teachers and parents orient
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their children to the end-of-primary-school exams, high marks
for current tests become more important for the primary school
graduates.

Attention should be drawn to data on anxiety as for pos-
sible mistakes, perfectionist tendencies shown by the 3™ and
4®form schoolchildren (the 2"-form children did not men-
tioned such statements) (Fig. 2).

m 2nd form 3rid form 4th form -

Group I Group 11 Group 111

Fig. 2. Negative emotional reactions to success of
schoolchildren with different academic achievements

The performed substantive analysis shows that anxiety
experiences of the third—fourth-form schoolchildren with
average academic achievements are more constructive: they
check their work to correct possible mistakes; but schoolchild-
ren with low achievements often experience undifferentiated
anxiety: «worrying», «wanting something», «I also feel an-
xious». Thus, with age and learning experience, children with
developed control and self-control skills at learning are less
anxious and more constructive about their work. Low-perfor-
ming children act unconstructively, their self-control skills are
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underdeveloped, provoking, even at a success, a «background»
undifferentiated anxiety.

The percentage of uncertain reactions to success is quite
significant (Fig. 3).

2nd form

3rd form

4th form

Group II

Group I11

.4th form m 3rd form m 2nd form

Fig. 3. Dynamics of uncertain reactions to success of
schoolchildren with different academic achievements

Moreover, as the above data show, the percentage of such
statements increases with academic performance worsening.
This confirms the idea that some poorly performing school-
children do not have sufficient experience of success, its
achieving and experiencing, so they do not know how to re-
spond at the situation of success. And this, in turn, affects
their motivational structure, the proportion of motivation to
avoid failure rises and motivation for success lowers.

By performing the content analysis of the endings for the
sentence «When I cannot cope with a task, then I am...», we
divided all received answers into six groups of characteristics
(categories).
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Table 3

Categories of the answers given by the second-fourth form
schoolchildren regarding their reactions to failure

Categories Illustrative statements
I. Emotions | A) sadness

«feel sorrow», «not happy»,
«regretful», «crying»
B) aggressive «angry», «go crazy», «nervous»,

feelings «yelling at my mom»
II. Asking for help «ask my teacher», «ask mom for help»
III. Statement of error, «crossing out», «admit my mistake»
indifferent-passive response
IV. Refusal to perform «I do not do this task»,
the task «I refuse to do this»
V. Attempts to correct «start over», «trying», «will

mistakes, to finish the task | rework», «think how to correct», «I

am thinking until I find a solution»
VI. Indefinite answers

The answer distribution for the groups of schoolchildren

with different levels of academic achievement is presented in
Table 4.

Table 4
Distribution of the second — fourth-form schoolchildren’s

statements on their reactions to failure depending
on the levels of their academic achievements (in %)

Statement categories
Groups, forms 1
A B I II1 v v VI
1 2 3 4 5 6 7 8
'—'Q II form 16.7 | 16.7 | 10.0 | 20.0 - 18.3 | 18.3
2 |III form | 19.1 | 38.1 | 14.3 | 9.5 - 23.8 -
5 IV form 7.2 | 50.0 | 7.2 7.2 - 28.6 | 7.2
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1 2 3 4 5 6 7 8
= |IIform |17.9|37.7]| 56 |16.7| - | 258 | 5.6
% III form | 27.3 | 29.4 | 7.5 | 15.0 | — | 30.7| 3.3
& |1V form | 23.3 | 16.7 | 23.3 | 10.0 | 6.7 | 26.7 | -
= |II form - 500 - |500]| - - -
g I form | 21.7 | 6.7 | 8.3 | 23.3 | 11.1 | 26.1 | 9.4
& |IVform | 11.1 | 22.2 | 5.6 |11.1| - | 33.3 | 22.2

The range of reactions to failure is broader — 6 categories
of statements were identified. In this case, the largest per-
centage belongs also to emotional reactions, which, however,
are divided into two groups: A) sadness (as a more passive,
stating reaction to a failure) and B) aggressive feelings and
experiences (as a reaction effective, active). Moreover, the se-
cond type of reactions appears more often.

50
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25
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Fig. 4. Expressiveness of emotional reactions to failure

characteristic for schoolchildren with different
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Quite significant increase of aggressive reactions was re-
corded for the second-form schoolchildren from I group to the
IIT group (from high to low academic achievements). The same
reactions (anger, nervousness, fury) were most often expressed
by the fourth-form children with high academic achievements.
Consequently, children who often have failures and are often
successful react almost in the same way. That is, children who
fail are not able to respond to it properly. In our opinion,
the phrase «to be a good looser» is quite relevant for school.
After all, development of the ability to analyze and control a
situation, to draw conclusions will lead to a more constructive,
creative attitude to failures, and will form the ability to over-
come them.

From this point of view, it is very encouraging to see the
dynamics of the statements expressing efforts to finish a task,
to correct mistakes, to make other efforts to succeed (Fig. 5).

40
30
20
4th form
10
3rd form
0

2nd form

Group [ Group [T Group [11

Wond form W 3rdform @ 4th form

Fig. 5. Dynamics of the number of statements regarding
constructive solutions of failure for schoolchildren
with different academic achievements

© Yavorska-Vietrova Iryna
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.355-380

http://journals.uran.ua/index.php/2227-6246 367




ISSN 2227-6246 (Print) 3BIPHUK HAYKOBUX MPALb
ISSN 2663-6956 (Online) ”[IPOBJIEMU CYYACHOI ITCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUITYCK 53

This number grows with age (from the 2% to the 4*-form)
and is characteristic for practically all groups as for academic
achievements (except for the low-achieving second-form child-
ren). The percentage of vague statements (compared to the pre-
vious data) mainly decreases also, so we can talk about deve-
lopment of children’s more constructive behaviour at failure;
children begin to focus on effective, active problem solving.

Schoolchildren see one of the solutions at failure that is
asking for help to their teacher or parents (that is more of-
ten). The percentage of such statements in the obtained data
is from 5.6% to 23.3% and this result is unstable. That is, we
can conclude that asking for help is not a usual way out at a
difficult situation, especially for low-achieving schoolchildren
(2"-form children did not mention such reaction, 8.3% of the
3r-form children and 5.6% of the 4*-form children react this
manner). Therefore, many children try to cope with the diffi-
culties themselves, without support of adults or peers. By the
way, appealing for help to classmates did not sound in any an-
swer. Here, we can see a quite important problem in the dyads
of «child — adult» and «schoolchild — other schoolchild». So, in
situations of failure, everything depends on good parent-child
relationships and a favourable, informal attitude to children
of their teacher. This was clearly evident in the performed
study: the percentage of asking for help is higher in the forms
where teachers adhere to a more democratic, «soft», friendly
attitude.

Another way out of a failure is to refuse to complete a task.
Such statements were mentioned by the fourth-form children
with average achievements (6.7% ) and the third-form children
with low achievements (11.1%). Such behaviour is characteris-
tic of people with excessive or low levels of aspirations, who,
while trying to support their existing «Self», avoid situations
of failure as much as possible. This proves once more that
low-achieving schoolchildren have motivation to avoid failure,
up to the rejection of a proposed activity.
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The alarming result is that rather high percentage of all
statements showed indifferent, passive attitude to failure,
there were simple statements of errors: (the 2"-form: 20.0%
at the Group I, 16.7% at the Group II, 50.0% at the Group III;
the 3"-form: 9.5% at the Group I, 15.0% at the Group II,
23.3% at the Group III; the 4rd form: 7.2% at the Group I,
10.0% at the Group II, 11.1% at the Group III). As we can see,
the highest percentage of such statements is in the low-per-
forming groups in all forms, compared to the high- and ave-
rage-performing groups. In our opinion, this is another mani-
festation of a chronic social failure. Children with low acade-
mic achievements are unsuccessful for a long period of time as
for their learning. Over time, they form a passive attitude to
learning, their emotions concerning learning obtain negative
colours, learning loses personal significance, and therefore,
children do not feel responsible for the results.

The identified peculiarities of primary schoolchildren’s re-
actions to successes and failures depending of their academic
achievements show the need to help parents to influence on
their children with corrective and developmental aims in order
to ensure children’s constructive personal development. This
view is based on understanding of family as a societal resource
based on close relationships, mutual feelings, cooperation and
mutual responsibility with the aim to strengthen internal ties
and interactions (Bokalo & Koperek, 2014). The key task of
such influences and interactions is to create an «image of sub-
jectivity», which is reflected in certain aspects of activity,
such as: the conditionality of the mental image of past expe-
riences, needs, attitudes, emotions, goals and motives that de-
termine controllability and selectivity (TeproBuxk & Ciasina,
2020).

In addition to work directly with schoolchildren, counsel-
ling was proposed for their parents, which included acquain-
tance with the schoolchildren’s age and psychological charac-
teristics identified during the performed experimental study;
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analysis of various situations of parent-child relationships;
discussion of problematic issues appeared because of existing
differences between parents’ ideas about an «ideal schoolchild»
and the real child. After all, researchers have proved that a
constructive solution to contradictions reduces the frustrating
load, strengthens the strength of the self, the transition to a
new level of personal development (Vovk, Emishyants, Zelen-
ko, Drobot & Onufriieva, 2020).

The basic principles that should use parents having school-
children with different academic achievements are the follo-
wing (Bosoroauna, 2008; Caprau, 1998):

Try to keep a positive picture on your children. Believe that
your child is positive, responsible, kind and that he/she, like
everyone else, wants justice, love, mutual help in his/her life.
Tell the child whom you would like to see him/her and what
you would like to achieve when interacting with him/her.

Learn to keep your goals in mind. When experiencing dif-
ficulties in dealing with your child, remember that your main
goal is to be happy and to see that your child is a responsible
and respectful person. Despite failures, remember what you
are really striving for, which is the ultimate goal of your ac-
tions towards your child.

Try to change your attitude. Take responsibility for crea-
ting a dominant mood or atmosphere in a relationship with
your child and do not allow yourself to be involved in the
«Who Wins?» game. Remember that only a positive attitude
towards your child will have a positive effect on the problem
that exists between you and him/her.

Think of relationship levels. Make a Declaration of Parents’
Rights for yourself and decide to protect it. This declaration
can take the following form: «My child and I — as individuals —
have equal rights. My child is responsible for taking care of
his/her needs and his/her happiness, and I am responsible for
taking care of his/her needs and his/her happiness. My main
task is to remain faithful to my inner self. In doing so, I will

© Yavorska-Vietrova Iryna
DOI (article): https://doi.org/10.32626/2227-6246.2021-53.355-380

370 http.//journals.uran.ua/index.php/2227-6246




ISSN 2227-6246 (Print) 3B6IPHUK HAYKOBUX PALLb
ISSN 2663-6956 (Online) ”rPOBJIEMM CYYACHOI NCUXO/0rIi”

DOI: https://doi.org/10.32626/2227-6246.2021-53 2021. BUINYCK 53

also benefit those around me. The best I can give my children
is an example of the fact that it is quite possible to take care
of own feelings, ideas and be happy».

Determine your rights. If you decide to have more equal
relationships with your child, then you should determine your
rights and begin to assert them. For example, it is possible to
state such rights: «Right to be alone. Right to have personal
time. Right to respectful treatment. The right to equal rela-
tionships. Right to be free from the fear of violence. Right to
normal, reasonable peace and quiet. Right to feel safe about
property». Parents must make sure their children’s rights are
equivalent to what parents have, so that the relationships are
truly equal.

Discussions were held with parents of low-efficient child-
ren named the «Rules of safe making of assessments». Prima-
ry school children with any degree of school failure need «psy-
chotherapy against failure», aimed at emotional overcoming
of a traumatic situation, reducing of failure, changing of
children’s attitudes to learning, their capabilities and perspec-
tives. Its basic rules are the following (Llykepman, 1994):

«Rule One: Do not beat the one who lie». Bad mark is
enough punishment and you should not punish twice for the
same mistake.

«Rule Two: Mention no more than one drawback at a time
to overcome it». Whenever possible, you should choose only
one drawback of your child, and talk only about it. All others
will then be overcome later or will become unimportant.

«Rule Three: Not all at one». When you do not know where
to start, consult with your child and begin addressing the
learning problems that are the most important to him/her.

«Rule Four and central: praise the performer, but criticize
the execution». Children are inclined to perceive any assess-
ment globally and think that their entire personality and all
work are evaluated. They need to be helped to separate assess-
ments of their personality from evaluations of their work. A
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positive assessment should be addressed to a schoolchild to
help him/her become better and more skilled. But along with
such personal praise, criticism should be as impersonal as pos-
sible. This form of a negative evaluation stimulates error cor-
rection but does not affect the child’s attitude to schoolwork,
his/her belief in self-power and success in activities.

«Rule Five, the hardest one: an assessment should compare
a child’s success today with his/her own yesterday’s failure,
not just with the state assessment norms and not the results of
other children». Even the smallest success of a child is a real
success, a victory over him/herself, and he/she must be judged
on his/her merits.

«Rule Six: Be generous with your praise». It must be re-
membered that there are already a child’s qualities that should
be praised, and they will not appear later as a result of sys-
tematic trainings and work on him/herself. And this should be
reflected in assessments made today.

«Rule Seven, dedicated to the art of finding, in a sea of
errors, an island of success where a child’s faith in him/herself
and his/her learning success may take root». At differentiated
assessments, children have neither an illusion of complete suc-
cess nor the feeling of complete failure. There is a business
motivation: I do not know yet, but I can and want to know.
Parents may replace the school marking with a finer one, such
as a hundred-mark scale. Or, they may evaluate separately each
academic skill, knowledge of one rule, cleanliness of execution,
attentiveness, accuracy of handwriting, etc.

«Rule Eight: Set of specific and realistic goals for your
child, and he/she will strive to achieve them». Excessive, unat-
tainable goals can push a child into the path of deception, lo-
wer self-esteem, and undermine his/her self-belief and his/her
potential for success.

«Rule Nine, making all the previous ones effective: a child
should not be an object, but a co-partner in assessments, and
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he/she should be taught to evaluate own achievements». The
ability to evaluate oneself is a necessary component of the abi-
lity to learn — the main means for overcoming of learning
difficulties.

Conclusions

The study of such a psychological phenomenon as the level
of aspirations at different ages, and especially at primary
school age, is of particular importance. This is necessary to
develop individualised tactics of psychological influences and
thereby to promote each child’s harmonious personal growth.
Differences between aspirations and opportunities, success or
failure in different activities have a significant impact on a
child’s perception of his/herself, his/her self-assessment, and
also on effectiveness of his/her activities, in particular, his/
her learning. Our research has determined that children expe-
riencing academic failure for a long time become indifferent
to learning, their emotions toward learning become negative,
learning loses personal significance, and therefore, children do
not feel responsible for own academic results.

Taking into account the individual and group charac-
teristics of primary school children with different academic
achievements, reliance on the above-mentioned principles and
rules of interactions will allow teachers and psychologists to
choose optimal forms and methods of corrective work with
such children and their parents.
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AsopcbKa-Bempoesa IpuHa. Ocobausocmi peakuyili Ha ycnix i Heycnix monod-
wux wKonspie y Has4yanwHili dianbHocmi

AHOTALIA
Mema docnidxrceHHA — aHaniz ocobausocmeli suasy peakyili Ha ycnix i Heycrix
MOs100WUX WKOAAPIB i3 PIBHUMU PiBHAMU HABYAIbHUX OOCA2HEHb.

Memoo docnidrceHHA. 13 memoto 00cnioneHHs ocobnusocmeli sussy
peakuyili Ha ycnix i Heycrnix Moa00WUX WKOAAPIE i3 Pi3HUMU PiBHAMU HABYA/1b-
Hux 0ocsA2HeHb by10 BUKOPUCMAHO MemoouKy «He3akiH4yeHi peyeHHs». ocni-
O0XEeHHA MPOBOOUIOCA 3 YYHAMU Opy2UX-4emeepmux KAdcie WKOoAU. 3a1eHHO
8i0 pe3ynbmamueHoCcMi HABYAAbHOI OignbHOCMI y4Hi 6yau nodineHi HaA mpu
2pynu: 3 8UCOKUM, CepeldHimM i HU3bKUM PIBHAMU HAB4AAbHUX O0CA2HEHb.

Pe3ynemamu 0ocnidxeHHA. KoHcmamosaHo, wo HalinowupeHiworo pe-
QKUJE Ha ycrix € no3umusHe emoyiliHe nepexusaHHA U 04YiKy8aHHA 8UHA20-
podu. [losedeHo, W0 Y4YHi 3 HU3bKUMU HOBYAAbHUMU O0CAZHEHHAMU HA8IMb y
pasi ycnixy 0itomb HEKOHCMPYKMUBHO, IX HABUYKU CAMOKOHMPOSIHO PO3BUHEHI
HedoCcmamHb0o, WO MPOBOKYE «(hoHOBY», HeduepeHUuiliosaHy mpuBoXHiCMeb.
3’Acoe8aHo, W0 WKOAAPI, AKI Mmaomes nepesaxcHo nocmiliHuli Heycnix (i3 HU3b-
KUM pigHeM Has4asibHUx 0ocszHeHb) abo nocmiliHull ycnix (i3 8UCOKUM pigHem
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Has4anbHUX 00CA2HEHb), y cumyayii Heycnixy peazytoms malide 0OHAKOBO:
36inbWEHHAM HE2amUBHUX, 30Kpema azpecusHux, peakyili. BooHo4vac, 3i 36inb-
weHHAM 8iKy d0imeli, 3a¢hikcoeaHO cMAHO8/AeHHSA BinblW KOHCMPYKMUBHOI ro-
8e0iHKU WKoAApie y cumyayisax Heycrixy, nossy opieHmauii Ha diliose, akmus-
He supiweHHsa npobaem. O6rpyHMo8aHo AouinbHicms 3aay4eHHA 6ameokie 00
cucmemu KopekuyiliHux i po3gueasbHux ernausie Ha OumMuHy 3 memoro 3abes-
rne4eHHs ii KOHCMPYKMUBHO20 0cObUCMICHO20 CMAHOB/EHHA. 3arpPOnoOHO8AHO
ApUHYUNU i npasuna egpekmusHoi 6amoKiecbKo-0umsa4oi 83aemo0ii.

BucHOBKuU. Bug4yeHHA makxoz20 Mcuxono2iyHo20 heHomeHy, AK piseHb 0o-
MQO_2aHb, HA Pi3HUX 8iKOBUX emarnax, a 0cobsauso y MomoOwW oMy WKibHOMY 8iui,
Mae ocobnuse 3Ha4YeHHA. Lle HeobxiOHO 0719 moz2o, wob MAKCUMAAbHO iHOU-
8i0yanizysamu maKkmuky Mcuxoso2iYHUX 8rnausie i mum camum cripuamu aap-
MOHIlIHOMY 0CcOb6UCMICHOMY 3POCMAHHIO KOXCHOI OUMUHU. PO3XOOM(EeHHA Mix
OOMA2aHHAMU | MOX/UBOCMAMU, YCIiX YU Heycrnix y pi3Hux cghepax OifnbHO-
cmi cnpaensme 3HaYHUU 8MaAUS HA yAB/AeHHS OUMUHU Npo enacHe A, iT oyiH-
Ky cebe, @ MaKox« Ha pe3yabmamusHicms ii 0ign6HOCMI, 30Kpema Yy4iHHEBOI.
YcmaHo8neHo, W0 y WKoAApis, AKi 8rpo00sx mpusasno20 nepiody nepexcusa-
tome Hesoa4i 8 HABYAHHI, 3 YacoM hopmyembca balidyxce cmasneHHa 00 yiel
dianeHocmi, BOHa Habysae HecamueHO20 eMouiliHo20 3a6apeseHHA, 8Mpavae
ocobucmicHy 3Ha4Yyw,icme, @ omxce, 8mMmpa4aemaocs 8i0nosioasnsHicms 3a ii pe-
3ynbmamu. YpaxyeaHHsA iHOUIOyanbHUX i epyrnosux ocobausocmeli peazysaH-
HA Ha ycrix i Heycrix Moao00wWux WKoApis i3 pi3HUM pisHem Ha84anbHUX docse2-
HeHb, 0ropa HA 3a3HAYEHI sUWe NPUHYUNU Ma nNpasusa 83aemoolii 003801amb
subpamu onmumasbHi popmu i memoou KopekyiliHoi pobomu 3 yYHAMU yiel
8iK0o80I 2pynu ma ix bameKamu.

Knro4voesi cnosa: Monodwi WKonapi, pisHi Ha84A16HUX OOCAZHEHb, PeaKyis
Ha ycnix / Heycnix, 6ambKu, 6ambKiecbKo-0UMAYA 830EMOOIA.

fAeopckas-Bemposa UpuHa. OcobeHHocmu peakyuli Ha ycnex u Heycrnex
MAAOWIUX WIKOAbHUKOE 8 y4ebHoli desmenbHocmu

AHHOTALMNA

Lenb uccnedosaHus — aHanuz ocobeHHocmel npoAsneHuUs peakyuli Ha ycrnex u

Heycrex Maaowux WKOAbHUKO8 C pa3HbIMU YPOBHAMU y4ebHbIx docmuxceHud.
Memoo uccnedosaHus. C yesnbio ucciedosaHua ocobeHHocmell npoAsse-

HuA peakyul Ha ycriex U Heycrex Maadwux WKOMbHUKO8 C PA3HLIMU YPOBHS-

mu yyebHbix docmuxceHul ucronb308aHA MemooOuKa «He3aKoH4YeHHble npeo-
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noxeHUA». UccnedosaHue nposoouaocy € y4auwuMUCA 8Mopbix-4emeaepmeoix
Knaccos WkKosbl. B 3agucumocmu om pe3ysnemamusHocmu y4ebHoli Oesmesns-
Hocmu yyauwyuecs bbinu pacnpedeneHsl HA Mpu 2pynibl: C 86ICOKUM, CPEOHUM U
HU3KUM YpOBHAMU y4ebHbIX 0ocmuxeHud.

Pe3ynemamel uccnedosaHusa. KoHcmamuposaHo, Yymo Haubosee pac-
npocmpaHeHHoU peakyueli Ha ycriex A8a4emcs No3umueHoe 3MOYUOHAbHOe
nepexusaHue U oxudaHue Hazpadsl. [JOKA3aHO, YMO yqawjuecs ¢ HUKUMU
y4ebHbIMU 0ocmuxceHUAMU Oaxce 8 cay4ae ycriexa delicmayrom HeKOHCMPYK-
MUBHO, UX HABbIKU CAMOKOHMPO/A pa38umel HEOOCMAMOYHO, YMO Mpo8oyU-
pyem rosesneHue «goHosol», HeduppepeHyuposaHHolU mpegoxHocmu. Bebi-
ACHEeHO, YMo WKOMAbHUKU, UMetoujue nocmosHHbIU Heycrex (¢ HU3KUM YyposHeEM
y4ebHbIx docmuxceHul) uau nocmosHHbIU ycrex (C 8bICOKUM yposHem y4ebHbIX
docmuceHuli), 8 cumyayuu Heycrexa peaaupyom noYmu oOUHAKOBO: y8esu-
YeHUeM He2amueHbIX, 8 YACMHOCMU az2peccusHblx, peakuyuli. B mo xe epems
c ysenuveHueM s8o3pacma 0emeli 3a¢hUKCUPOBAHO cCMaHossieHue bosee KOH-
CMPYKMUBHO20 nosedeHus WKOAbHUKO8 8 CUMYauUAX Heycrexa, rnossneHue
opueHMayuu HaA aKkmusHoe peweHue npobaem. Ob6ocHoB8AHO yenecoobpas-
HOCmMb npusneyeHus pooumernell K cucmeme KOPPEeKYUOHHbIX U pa38usarouiux
81UAHUU Ha pebeHKa ¢ yenbto obecrnevyeHus e2o KOHCMPYKMUBHO20 AUYHOCM-
HO20 cmaHossneHus. [TpedaoxceHbl NPUHYUMbLI U Mpasund 3ghhekmusHo20 po-
dumesnbCcKo-0emcKozo 83aumooelicmaust.

BbigoObl. Vi3yyeHue MAKO20 [CUXOA02U4EeCKo20 (heHOMEHA, KaK Yypo-
8eHb NPUMA3AHUL, HA PA3HbIX BO3PACMHbLIX 3MANax, a 0cobeHHo 8 Maadwem
WwKosbHoM 8o3pacme, umeem ocobeHHoe 3HavyeHue. Imo HeobxoO0umo 0
MaKcumanbHol UHOUBUOYANU3AUUU MAKMUKU MCUXO0A02UYEeCKUX 8AUAHUU U
crnocobcmeosaHus 2apMOHUYHOMY AUYHOCMHOMY POCmy Kaw0020 pebeHKa.
PacxoxdeHus mexoy npumaA3aHUAMU U 803MOXCHOCMAMU, yCriex uau Heycriex
8 Pa3UYHbIX cihepax deamenbHOCMU OKA3bI8AOM 3HAYUMenbHoe 8aUsHUe Ha
npedcmasneHus pebeHKa o cobcmeeHHOM A, e20 OUeHKy cebs, a makxie Ha
pesynbmamusHocmMe 0eamenbHoOCMu, 8 YacmHocmu yyebHol. YcmaHoseneHo,
Umo y WKO/bHUKOS, Nepexcusarouux Heycrexu 8 obydeHuU Ha npomsxeHuu
0s1umesnbHO20 Nepuoda spemMeHu, hopmupyemcs PasHOOYWHOe OMHOWeHUE
K amoli desmenbHOCMU, OHA Npuobpemaem He2amMuBHYH 3MOUUOHANbHYHO
OKPACKy, mepsem AUYHOCMHYIO 3HAYUMOCMb, d 3HA4uUm, CHUXaemcs omeem-
CMBeHHOCMb 30 ee pe3ynbmamel. Ydem uHOUBUOYAsIbHbIX U 2pyrnnosbiX 0Co-
beHHocmeli peazupo8aHUA HA ycrex U Heycrnex Maaowux WKO1b6HUKO8 C pa3HbI-
MU YPOBHAMU y4ebHbix docmuxceHull, 0ropa HA YKA3aHHbIe NPUHYUns! U npa-
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8usa 83aumodelicmeus no380sas5m Uu3bpame oNMUMAsnbHbIe POPMbI U MemoObl
KoppeKyuoHHoU pabomel € y4auumMuca 3mo2o 803pacma U ux pooumensmu.

Kntoyesble cnoea: maadwue WKOMbHUKU, YPOBHU y4ebHbix docmuxceHud,
peakyusa Ha ycriex / Heycrex, podumesu, podumesnbCKo-0emcKoe 83aumooedi-
cmeue.
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Bunyck 53

Ileperkyan aHIIiNCBKOIO MOBOIO 0.B. Moirrak

ITlignmucano mo apyky 12.07.2021 p.
dopmar 60x84/16.
Tapuitypa SchoolBook.
ITamip opcernuii. [Ipyk odceTHUI.
Yw™. apyk. apk. 22,20.
Tupaxx 300 npum.

Bigapykosano TOB «IIpykapus «Pyra»
(cBim. Cepia K Ne4060 Bim 29.04.2011 p.),
M. Kam’auens-Iloginbebkuii, Bya. Ilapxomenka, 1.
Ten. (03849) 42250, E-mail: drukruta@ukr.net.



