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INTRODUCTION

The relevance of the master degree project. Language is a developed
system which makes communication possible among people. Language which
provides communication among people is a developed, alive system and the
fundamental function of the language is to provide information. Since
communicational adequacy is to know how to use the grammar of the language in
social order to reach communicational goals, it is primary of communicational
adequacies [55]. Therefore the rules that take place in the functioning of the
language require grammar and teaching grammar.

Grammar rules lead the individual use the language s/he can already speak in
a more correct and conscious way. Besides the theories and applications that focus
teaching grammar for ages in the field of language education have gained
importance [47]. School firstly takes language learning in a system; then slowly
implicating the rules of the language gives them the conscious to use the language
according to its rules appropriately [46].

A great number of studies were carried out on the beliefs of teachers about
teaching grammar, and it was seen that some of them defined it as teaching rules,
some defined as a form that provide a basis for use, and some of them as a tool in
expressing the meaning [1; 4]. At this point no matter what our intention is for
realizing grammar teaching, this situation does not change the place and
importance of grammar in language teaching. It is thought that it is not probable
for students to learn and use the language well without good grammar knowledge
[8].

Recent research shows that secondary schools teachers have insufficient
knowledge they needed to teach it, though. Teachers’ knowledge about grammar
remains problematic. Why should we care about whether our teachers are well
equipped to teach grammar? In the first instance, we should because they have to.
It is crucial that teachers have the knowledge and confidence to support students

through language acquisition.
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A growing body of evidence also shows that teaching grammar may enhance
students’ language competences. This is because knowledge about concepts such
as active and passive voice may allow for more precise and productive
conversations between teachers and students about textual effects and possibilities.
And it may enable students to shape their prose more consciously.

Furthermore, it is well known that teachers experience more stress than other
professionals. In this context it may not be reasonable to expect them to have to
independently procure and work through professional development materials in a
subject area of such importance.

Our baseline argument is that when it comes to recognizing the importance
of grammar, the curriculum is on point. However, the government should equip its
teachers to teach it. It needs to commission research into the exact nature of the
gaps in their knowledge. And it should get academic grammarians on board in
developing appropriate support materials and training.

The object of the master degree project. It is the process of teaching
grammar to the students of secondary school and its peculiarities.

The subject of the master degree project is methods and techniques of
teaching grammar to the students of secondary school at foreign language lessons.

Aim. The purpose of this study is to determine the views of students
regarding grammar learning in school secondary stage English lessons. For this
general purpose it is aimed to determine the views on text based grammar teaching,
grammar activities in workbook, enriching the vocabulary of the students,
acquiring orthographic skills. In order to fulfil the aim, it is necessary to solve the
following specific tasks:

— to give a review of grammar teaching issues;

— to describe those kinds of grammar acquisition problems which are
employed by secondary school teachers and students;

— to characterize how grammatical items can be applied in each types of

lessons at school:
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— to find out how communicative method can help in order to gain efficient
grammar skills;
— to investigate teachers and students’ attitude toward the grammar teaching
ISsues.
The following research methods were used to achieve the goal of the
research and to solve the tasks:
1) theoretical: analysis of methodical, linguistic, psychological and
psycholinguistic literature on the researched problem;
2) general scientific: analysis, generalization, systematization, classification,
analogy and synthesis;
3) empirical: observation of the educational process at school, conversations with
English language teachers, with students, collection of materials.

The structure of the master degree project. The research consists of all
necessary constitutional parts: the introduction, three chapters, general conclusion
and the list of references.

The theoretical significance of the master degree project lies in the analysis
and generalization of the main methods of English grammar teaching in school
education. There was overview of textbooks which are used at English lessons.

The practical value of the master degree project consists of the results of the
research which were obtained after questioning, the exercises developed and the
conclusions presented. Findings can be used in the practice of teaching English
grammar.

There were 40 fifth and sixth graders from school No. 15 who took part in the
empirical study in the period from 09/10/2023 to 11/01/2023 in the city of
Kamianets-Podilsky. There were 10 teachers who were interviewed from the same
school.

Approbation of the research. Approbation of the master degree project was
conducted at 2 conferences. The first one was the bachelor and master degree
students conference after the results of their scientific and research work which

took place on the 4-5th April 2022 in Kamianets-Podilsky Ivan Ohiienko National
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university, where 1 presented a report “Teaching grammar to secondary school
students at English lessons”. The second conference was on-line under the title The
Eleventh Student International Internet Conference “Language in interdisciplinary
context of life-long education” which was held on April 3-7th, 2023 and there was
a publication of the article “Teaching grammar in context: determining features of
approaches and methods in learning materials for secondary school students at
foreign language lessons”

The structure of the research work consists of introduction, 3 chapters and

conclusions.
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CONCLUSION

In the theoretical part of the master degree project we have taken a closer
look at relevant research in the area of study, defined grammar and shed light on its
pedagogical aspects. It was investigated how grammar has historically been taught
in that way showed the connections to current grammar teaching. On the practical
level, we have attempted to break new ground by analyzing the books which are
currently most used in Ukrainian schools, we have found out how grammar is
treated and what teachers’ attitudes to it are.

Moreover, we hope to have come up with evidence indicating that the type
of grammar exercises and their quantity in the textbooks that are most used in the
English lessons vary greatly from those activities developed by me in lesson plans.

Another objection is that the treatment of grammar in textbooks is
unsystematic. Finally, through the field investigation, we have revealed that
workbooks, and particularly grammar books, are rarely used in current teaching;
that linguistic competence is too little emphasized in the teaching and often
interpreted differently by the teachers; and that the practice of teaching grammar,
both quantitatively and qualitatively, varies to a great extent from class to class.
Another hypothesis which has been verified is that learners think that grammar is
dull judging by comments from the learners and teachers.

This may be an ongoing shift of the teacher generation by decreasing time
spent on teaching grammar explicitly and a view of grammar as a “tool”, seem to
be true with respect to teachers. Furthermore, other significant reasons given for
not using a grammar book in addition to teachers using the material offered in the
text- and workbooks are that they do not see the demand in national syllabus, the
Internet offers grammar activities, the school makes the decision on behalf of the
teachers, and, last but not least, there are economic reasons.

Is it right to say that Ukrainian learners today have such good English skills
that grammar teaching is unnecessary? Only if grammar is considered to be merely
a tool for learning a new language. But if improving and raising one’s awareness of

the language are seen as further goals, then explicit grammar teaching should be a
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natural part of the teaching. Explicit grammar teaching helps students notice
features of language (cf. consciousness-raising), including what is not possible, and
it highlights contrasts between the target language and the L1. The position of
grammar in today’s foundation course is gaining strength, though it varies
depending on the teacher’s education, the learner group concerned, and the
teaching material used.

Questions could be raised as to what could have been done differently and
what could have been done more extensively in the practical part of the thesis. Any
choice with respect to methodology is of course my own, and other researchers
may have chosen to focus on other aspects. A more comprehensive comparative
approach in the analysis of English books could have been interesting, e.g.
comparing the grammar in the books approved by the Ministry of Education in
Ukraine with a selection of books from the lower, compulsory, levels.

It might have been fruitful to do a thorough analysis of grammar books in
use and thus find out to what extent the various exercises stimulate learners’
grammar. Finally, carrying out a similar study after the implementation of the new
syllabus and the introduction of new books should indeed be of great interest, both
to sense the changes over time, and to get an idea of the status quo.

Even though it has been essential to bring forth teachers’ views, the other
vital party in the context of teaching and learning of grammar is definitely the
learners. They were interviewed about their attitudes to grammar. Or, for the
further investigation it would be more interesting to do the following: learners’
written productions could be analyzed with the aim of finding out what types of
grammatical mistakes are the most common, and maybe comparing the results with
the syllabus and/or the textbooks’ treatment of grammar. This research work has
focused on linguistic competence. Sociolinguistic and discourse competence are
related to the teaching and learning of grammar. One could study the extent of
grammar involved in these competences and do a practical investigation connected

with it.
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Nevertheless, what is certain is that these and other related questions are
outside the scope of this study, and are thus left for others to investigate in the
future. We will try to predict the future of the teaching and learning of grammar by
referring to the exiting and forthcoming syllabi and discussing a couple of major
recent changes in the educational system.

Learning grammatical terminology and learning to use a monolingual
dictionary are major and important steps towards increasing the learners’
metalinguistic knowledge. A situation of laissez-faire with extended teacher
autonomy can be beneficial if teachers have the necessary competence and
experience, both at a theoretical level, i.e. the subject(s) they teach, and at a
practical level, i.e. various teaching methodologies. If teachers manage this great
task they are being given in a sensible way, both they and their students may
benefit from it.

These changes are of special interest since the interviews in this research
confirm differences in attitudes, teaching methods etc. according to the teachers’
level of education. Thus it remains to see whether the new teacher training
program will have any consequences for the teaching and learning of English
grammar.

The research, which was in experimental pattern, indicates that computer
based activities are effective in terms of students’ superior visuality, increasing
self-confidence, being for several senses. The usage of visual materials appropriate
for the content of the lesson and subject make the learning concrete and permanent.
Also the negative views regarding the activities are not prepared according to the
children, the rules that belong to the language cannot go beyond being abstract are
remarked. It was stated that with the wrong method preference the grammar skills
are tried to be comprehended with an exam based approach and because of rote
learning education learning is not performed exactly. At this point since a lot of
teachers possess teacher based perspectives in which students participation does

not exist they feel worried in terms of teaching grammar.
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Since it is the student who is expected to realize learning s/he must take a
more active role within the process and learning must be performed with students
based approach. Not including activities regarding central tests in the workbooks is
another criticism mentioned. Apart from all these views there are positive
statements expressing that the activities are qualified, and they simplify grammar
teaching. The attitude of constructivist approach to grammar; is to use students
based teaching and learning activities that make students active. The questions in
the activities given according to the text; must be such as to motivate the students,
draw their attention, direct to studying, clear the subject taught in mind and
develop language and mental skills. Since language skills mostly carried out
through texts the grammar rules that will develop and complete language skills
must be related with the text.

Within the research it was stated that the activities did not include all
orthographic skill, the words of which writing is confusing were not included
adequately, and from this point of view the activities must be included in the
workbooks after expanding each year, test based and rote education and also the
abstractness of the orthographic rules lead to learning difficulties from time to
time.

It was stated that within the books existing writing mistakes cannot be
accepted and the books must be prepared more attentively. Some recommendations
were determined regarding the teaching orthography skills in integration, teachers’
showing model behaviors, the activities’ being qualified and adequate. The
punctuation marks; have an important place in language education since they
provide determining establishing an exact communication, simplifying the
comprehension of writing, parts of speech, distinguishing inner sentence,
parenthetical sentence and clause, tune, emphasis and pauses.

In the acquisition of orthography skill emphasizing the writing learning
domain, the students must be let see their mistakes on the texts they write and they
must be provided to learn the correct uses instead of the wrong ones. Writing the

words correctly and using punctuation marks in the right places the skill of
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expressing emotions and ideas by writing effectively must be acquired. If the
teachers analyze the mistakes systematically they know what is learned, which
strategies are used; and the students can know their weak points analyzing their
mistakes.

Within the research during the training of grammar skills, which is one of
the language education learning aims it was determined that there were some
problems in some issues. It was stated that the reading and listening texts that take
place within the course books were not appropriate for the children and they were
not chosen among the qualified examples of the literature in addition these texts
were not adequate at the point of teaching new words to the children.

Language education must be carried out through desirable texts for reading
that reflect the rich vocabulary of our language. Also the words, which can be used
in daily life, that are appropriate for every grade must be determined and through
these texts the vocabulary of the child must be enhanced. To achieve this use
dictionary must be encouraged and the use of the new words learned in the
speaking and writing activities must be promoted. Since grammar teaching is
carried out through texts the quality of the activities depends on the text. The
activities must be qualified enough to reinforce the subject learned. Otherwise the
teacher performs a grammar based lesson apart from the workbooks making
alternative studies. This situation causes an independent grammar teaching apart
from reading, listening, speaking and writing education. Whereas, grammar must
be taught considering all learning competences integrated instead of seeing it as a
distinct lesson.

In grammar teaching the deficiencies of the students regarding speaking and
writing skills must be determined. The child, who learns word, word type and
sentence structures, must be provided to learn all these correctly. In addition the
usage properties of punctuation marks can be acquired together with writing skKill.
After examining the children’s errors regarding writing and punctuation feedback
must be given. The activities that take place in the workbooks regarding writing

and punctuation skill must be given together and their number must be increased.
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The purpose should not be raising individuals who memorize definition/example
but cannot separate and apply what they learn on an independent sentence or text.
Grammar teaching must be planned in a way that the child will learn actively by
intuition and out of being abstract.

The results presented in this master degree project suggests that grammar
teaching is still a matter of discussion when being addressed by teachers, and that
even though most of the practitioners in the study see it as an important part of
language teaching, it is not treated consistently properly. Since grammar
instruction is viewed as a complex process, many teachers find it difficult to
engage students in the class when it comes to presenting a grammar point, as well
as to motivate them to construct meaningful information based on previous
instruction. Therefore, teachers find themselves prompted to take the easy road
and not to apply effective approaches and techniques that may help their grammar
instruction be functional, which results in not obtaining the desired outcomes from
students.

Moreover, the majority of the teaching experiences observed are not
providing the training teachers need in order to improve their grammar instruction
specifically. This paper indicates that principals and coordinators have not raised
awareness among their teachers regarding grammar instruction; that is one of the
reasons why the outcomes, as presented in the findings of this study, are not felt to
be satisfactory and it suggests action needs to be taken to lower the lack of
accuracy in grammar teaching. Lastly, although there are limitations to the
outcomes of the study, the results obtained are representative of how grammar is

taught in a local school in its different situational contexts.
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