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OPrAHI3ALIAHUA KOMITET

Xontap Aana OaxexkcaHapiBHa — HeKaH ParkyJIbTeTy iHO3eMHOL
dinomorii Kam’sauenb-IloginbCchKOT0 HAIiOHAJIBLHOTO YHiBEPCUTETY
imeni IBana Orienka

ITlerpoBa Tersima MuxaijgiBHa — rojioBa HayKOBO-METOJAUYHOL
pagu daryabrery iHosemuoi ¢imosorii Kam’sauernb-IlomiabechbKoOTO
HaIliOHAJILHOTO yHiBepcuTeTy iMmeHi IBama OrieHKa

IIynuk Iloaxina JIsBiBHA — 3aCTYyIHUK JeKaHa 3 HAYKOBOI pobo-
Tu Ta iH(opMaTusaIil HaBYaJILHOTO IIpollecy PaKkyIbTeTy iHO3eMHOL
dinosorii Kam’auenb-IlogibCcbKOro Hal[ioHAJILHOT'O YHiBEpPCUTETY
imeni IBana OrieHka

Tamaii6ina Oxcana BacuiaiBHa — saBimyBau kKadenpu aHTJIii-
cbkoi moBu Kam’suenn-IToginbecbKoro HaljioHaJIbLHOrO yHiBepcuTe-
Ty imeni IBama Orienka

Aopamosuu Cemen /Imurporuy — 3aBigyBau Kadeapu CJIOB’ dH-
cbKOi (pismosrorii Ta sarajmpHOro MoBO3HaBcTBa Kam’suHernb-Ilomian-
CHKOTO HAaI[iOHAJBHOTO yHiBepcuTeTy imeHi IBana Orienka

Kaauniok Tersna BacuniBHa — 3aBigyBau Kadenpu HiMeIlbKOi
moBu Kam’suerb-IlogiabCchbKOTO HAIIiOHAJIBHOTO YHiIBEPCUTETY iMe-
ui IBana OrieHka

Ke6a Oaexcanap BosogumupoBuu — 3aBizyBau Kadenpu rep-
MaHCBKUX MOB i 3apybixkuoi mdiTeparypu Kam’auens-IlogiibecbKoro
HaIlioHAJILHOTO VHiBepcuTeTy imeHi IBana Orienka

Ymanens AHTOHiHa BomomumupiBaa — 3aBimyBau Kadenpu

imosemHnx MoB Kam’suenb-IlomiibcbKoro HaIlioHAJBHOTO YHiBeEp-
curery imeHi IBana Orienka



NMPOrPAMA KOH®EPEHLLII

28 aucromama

14.00-15.00 — peecrparmia yuacHUKiB KoH(pepeHITii

15.00-16.00 — BigkpurTa KoHbepeHIIii i mIeHapHe 3acigaHHAg,
IIpes3eHTallis HOBUX HAYKOBUX BUAAHb YUACHUKIB
KoH(epeHrtii (ayg. 309)

16.00-18.00 — cexminiui 3aciganusa

18.00—-18.30 — zakJouHe IJeHapHe 3acimaHHa



NMPOrPAMA 3ACIAOAHDb
PETJTAMEHT POBOTHU

HomoBigp Ha mieHapHoMY 3acimamui — 15 xB.
HomoBigb Ha cekiifinomy 3acimanui — 15 xB.
Bucrtyn B o6roBopeHHi — 10 5 XB.

IIJIEHAPHE 3ACIJAHHSA

15.00-16.00
(ayz. 309)

Homosimi
Cmopuwoea T.B. MogepHisanisa 3micTy ocBitTm y pospisi Has-
vyanabpHol gucnuiLtinu «English Language Teaching Methodology»
HIynux I1.JI. HekoMIleTeHTHI KOMIIETEHTHOCTi abo fAK 306eper-
TU HMIK1JIBHIN JiTepaTypi cuenudiky mpemgmera

CEKIIIITHI 3ACITAHHS
16.00-18.00

Cekuia 1. Teopia i npakmukxa 6ukiadanna aH2AIUCLKOI MOBU
Y CYiacHomy OC6imHbOMY KOHMeHmi
(ayn. 303)

Kepisuuk: Ilerposa T.M., kaHguIaT IeJarorivuux HaykK, OO-

meHT Kadeapu aHTJIINCHhKOI MOBU
Homosimi

Bap6aniox 0.0. OcobnauBocti nmepekaany reorpadivamx rimep-
peaiiii penTesi (Ha marepiasi TBopiB Ypcyau Jle I'yin nmukay mpo
3eMHOMOD’ 1)

T'anaii6ioa O.B. Fiction as a tool of learning a foreign lan-
guage

3axonoe C.I1. Free speaking activites in legal case studies

3axonosa H.A. Online workbook for school learners: pros &
cons

Kpuwmaniworx A.A. Media in teaching theoretical linguistic
disciplines

Jumeuntox O.M. Task-based grammar teaching

Mamxosécvka M.B. IlepeBaru AUCTAHI[IMHUX TEXHOJIOTIH IIpuU
opranisarii camocTiiinoi po6otu i3 Kypcy «OcHOBU Teopii iHIITOMOB-
HOI KOMYHiKaIii»
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Mimpoycoeéa T.B. The pros and cons of the Audio-lingual
Method in English language teaching

Haicma O.I1. Bunus adppoaMeprKaHChKOI My3UUHOI KYJIbTYypPU
Ha IIOITOBHEHHS CJIOBHUKA CYYacHOI aHIJIiMCbKOI MOBU

Huxumiox C.I. CyuacHi peaJii miairoToBKu BUMUTENIB iHO3EM-
HHUX MOB y CHCTeMi YKpaiHCBKOI 3a04HOI OCBiTU

INemposa T.M. STEAM-education in English learning

ITonvosa C.B. Information and communication technologies
in teaching English

Pawux O0.0. AETOHIMIUHNI NTepeKIa] AK e(DeKTUBHUN IPUHOM
KOHTEKCTYaJIbHOTO MepeKJIany JeKCUIHUX OTUHUIH

Casonaiinen f.B. Improving communicative competence of
elementary level students

Dpacunrorx H.I. Videos as means of motivation in language
learning

Ceknia 2. Hogimni mendenyii memoduxku 6uKia0anHs
HIMeYbKOl MOBU 6 €6POTNENCbKOMY OCEIMHbOMY NPOCMOPI
(aym. 401)

KepiBauk: Kaauntok T.B., xangumaT memgarorivuHux HayK, IO-
meHT Kadeapu HiMerbKol MOBU

Homorigi

Boonapuyx T.B. Kreatives Schreiben mit visuellen Vorlagen
im Deutschunterricht

T'asnoscvra T.A. Gruppenarbeit im DaF-Unterricht

Kanunwrx T.B. Wissenschafliches Schreiben: Planung und
Strukturierung

Muxynax M.I. Filme und Videos im DaF-Unterricht

HImupro O.C. Schwierigkeiten bei der Ubersetzung von Ge-
dichten

Apemuyr I.M. Ocob1nBOCTI BUKOPUCTAHHSA TEKCTiB IPUTY HA
3aHATTAX 3 HiMEeIbKOlI MOBU

Cekuis 3. Ino3emni mosu npogecitinozo cnpamy6anna
(aynm. 411)
KepiBnuk: ¥Ymauneup A.B., kaugugar digosoriunux HayK, I0-
IIeHT, 3aBigyBau Kadenpu iHO3eMHUX MOB
Jomosimi
TI'opoducvra O.M. @opmyBaHHS COIIOKYJIBTYPHOI KOMIIETEHT-
HOCTi CTYIEHTiB HEMOBHUX CIIEI[iaJIbHOCTEN
Hy6incora A.B. Using video in English teaching
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KEpyx A.A. Blended learning strategies in teaching ESP

Kynv6ancorka P.B. Les ¢éléments non verbeaux dans 1’enseig-
nement du frangais langue étrangére

ITonaduneys 0O.0. The influence of reading on vocabulary
growth

Tpogumenxo A.O. CknanoBi KoMIoHeHTH IpodeciiiHol KoMITe-
TEeHTHOCTi CTyJeHTa npu BuBueHHi ESP

Ymaneywv A.B. To the question of ESP teaching and learning

Cekuisa 4. InHo6ayilini waaxu ma memoou 6UKLAOAHHA
C06’AHCHKUX MO0
(ayx. 409)

KepiBuuk: Binoycosa T.II., kaggugar ¢isogorivaux HAYK, IO-
LEeHT, JOLEHT Kadeapu cJIoB’AHCHKOI (isosorii Ta 3araJbHOTO MO-
BOBHABCTBA

Jomogigi

Binoycosea T.II. OpaTopcbkuil kiaybd Ak mniaatdopma AJIsS PUTO-
PUYHOTO CAMOBIOCKOHAJIEHHS CTYAEHTIiB

ITonosuuw A.C. JIiHrBOEKOJIOTiUHI KOMIIOHEHTH HAa 3aHATTAX
YKpPaiHChKOI MOBHU B 3aKJIaJax BUIIOI OCBiTH

Punda B.B. Motywacja studentéw uczelni wyzszych, uczacych
si¢ jezyka polskiego

Cmaxntox H.O. MoXIUBOCTI BUKOPUCTAHHSA PEKJaMU IIPU BU-
BUEHHI IMOJIBbCHKOI MOBU

Cekuis 5. IIpob6remu 6usiennsa 3apyobincnoi nimepamypu
(aym. 407)

KepiBauk: Mlymuk II.JI., kaggugatr ¢igosoriuamx HAYK, IO-
IIeHT, OOIeHT KadeApu repMaHCHKUX MOB i 3apy0isKkHOI JiTepaTypu
Homosimi

T'ony6iwko I1.JO. JliteparypHa eKCKypcidg AK 3acid po3BUTKY
TBOPYOTO MUCJIEHHSA YUHIiB

Ke6a O.B. Ocob6imnBOCTi BUBUYEHHA CydYacHOI aHTJIOGOHHOI JiTe-
paTypu y BUIIi# IIKOJL

Jaeposea A.O. Pedepar Ak eram mifATOTOBKU CTYJEHTIB 10O BU-
KOoHaHHA KBasjidikamiiinol pobotu i3 3apy6iskHOI JiTepaTypu

IIIanosan O.I'. 3acTocyBaHHS MIPOEKTHUX TEXHOJIOTIH B IpoIie-
ci HaBuaHHA 3apyO0isKHOI JIiTepaTypu CTyAeHTiB-(isosoriB

HIynux I1.JI. JliTepaTypHa TBOPYiCTh SK BUJA POOOTU Ha IIPaK-
TUYHUX 3aHATTAX 3 icTopii 3apybiskHOI JiTepaTypu
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CMUCOK Y4YACHUKIB KOH®EPEHLLII

Bapo6anok Omaeca OnexcanapiBHa, KaHaugar Qigosorivamx
HaAyK, goueHT Kadenpu auriaiicekoi moBu Kam’suens-IToginbebKo-
ro HaIlioHaJIbHOTO yHiBepcurery imeni IBana Oriemka

Binoycoa Tersna IlaBaiBHa, KangunaTt (isgojorivHmMX HayYK,
IOIIeHT, IOIeHT Kadenpu cJoB’AHCHKOI (isosorii Ta sarajabHOTO
moBo3HaBcTBa Kam’aHenb-IlogiibchbKOTO HAIliOHAJIBHOTO YHiBEpPCHU-
tery imeHni IBana OrieHka

Bognapuyk Tersauna BikTopiBHa, KaHIUIAT MeIaroTrivHUX HAYK,
JIOIEeHT, HOoIeHT Kadenpu HimMernbKoi MmoBu Kam’sueib-IlomgiabechKo-
r'o HaIliOHAJBbHOTO yHiBepcurery imeHi IBana Orienka

TaBaoBchka Terana AHaTomdiiBHA, BUKJIamau Kadenpu HiMeIb-
kKoi moBu Kawm’auerb-IlogimbchbKOT0 HAITiOHAIBHOTO YHiIBEPCUTETY
imeni IBana Orienka

T'anaitoiga Oxcana BacuixiBua, KaugugaT (isoJgoriuHuX HaAYK,
IOIIeHT, 3aBigyBau Kadenpu aHraicskoi moeu Kam’suens-Ilogins-
CBbKOT'0 HAIliOHAJBHOrO yHiBepcureTy imeHi IBana Orienka

Tony6imko Ipuna IOpiiBHa, kauxmzar dinojoriyuHuMX HaAyK,
IOIeHT, AOIeHT Kadeapu repMaHCbKMX MOB i 3apy0OiskHOI JiTepa-
Typu Kam’auens-IIogiischKOro HaIllioHAJIBLHOrO YHiBEpCUTETY iMeHi
IBana Orienka

Topomuceka Oxcana MwukojaiBHa, KaHIUIAT IeJarOTidHUX
HayK, CTapIinii BuKJagau Kadeapu inozemuux moB Kam’sHerb-I1o-
IiTBbCHKOTO HAI[iOHAJBHOTO yHiBepcuTery imeni IBana Orienka

Hy6incska Amnacracia BogoaummupiBHa, BuUKJIazau Kadeapu
inosemuux mMoB Kam’sauerb-IlomiabCchbKOT0 HAIiOHAJBLHOTO YHiBep-
curery imeHi IBana Orienka

3axonoB Cepriii [leTpoBuy, BUKJIagay auraiicbkol MmoBu Kuis-
CbKOI'0 HaIioHanbHOTO yHiBepcurery iMm. Tapaca IlleBuenka

3axkonoBa Haramisi AHartomiiBHA, yYmuTeJb aHTJIINCHKOI MOBU
rimuasii HamioHaabHOTO Memaroriuaoro yuiBepcurery im. M.II. IIpa-
roMaHOBa

Kamunrox Terana BacuiaiBHa, KaHaumaT megarorivuumx Hayk,
IoIueHT, 3aBigyBau xadenpu Himenbkoi moBu Kam’suernb-Ilomiab-
CBbKOT'0 HAIliOHAJBHOrO yHiBepcureTy imeHi IBana Orienka

Keo6a Onexcanap BoxogumupoBud, 10KTOp (PiIoIOrivHUX HAVK,
npodecop, 3aBigyBau Kadeopu repMaHCbKUX MOB i 3apyOisKHOI JIi-
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teparypu Kawm’suenb-IlomiibchbKoro HAI[iOHAJIBLHOTO YHiIBEPCUTETY
imeni IBana Orienka

Kpumraniok Anna AmgHartoaiiBHa, Kanguzar Qigosorivamx
HayK, OOIeHT, JOIeHT Kadenpu auriiiicbkoi moBu Kam’ suernb-Ilo-
IiJBCBKOTO HAIliOHAJBLHOTO YHiBepcuTeTy imeHi IBana Orienka

Kpyk Auminma AmnarodaiiBHa, Kaumpupar GiJoJgorivyHMX HaAYK,
crapmiuii BuUKJamau xadenapu iHozemMHuUX MoB Kam’auersb-Ilominn-
ChKOTO HAaI[iOHAJBHOTO yHiBepcuTeTy imeHi IBana OrieHka

Kyas6ancska Pycnrana BacumiBHa, crapiuii Bukjaagad xades-
pu imosemumx mMoB Kam’suernb-IlominbCchbKOT0 HAIiOHAJTBLHOTO YHI-
Bepcurery imeni IBana OrieHka

JlapoBa Anma OxaexkcanmpiBHa, KaHaumaT Q(iJIoJ0oTivHUX
HaAyK, MOIEHT, JOIEeHT Kadeapu repMaHChKUX MOB i 3apy0isKHOI JIi-
reparypu Kam’suenb-IlomiibChKOro HaI[iOHAJIBHOTO YHiIBEPCUTETY
imeni IBana Orienka

JinrBuniok Oxcana MukosaiBHa, KauauaaT (GpiJosorivuHnx HAYK,
crapmnii BukJazauy xKadenpu auriaiicekoi moBu Kam’samernb-Ilo-
IiIbCBKOTO HAI[IOHAJIBHOrO yHiBepcuTeTy imeHi IBarma Orienka

MartkoBcbka Mapia BacumiBua, momeHT Kadeapu aHTJIiHCHKOI
moBu Kam’sauerb-IlogiabCchbKOTO HAIIiOHAJIBHOTO YHiIBEPCUTETY iMe-
Hi IBama Orienka

Mukynax Mapuna IBamiBHa, BuKJazauy kKadeapu HiMenbKOI
moBu Kam’suerb-IIogiIbCbKOTO HAIIIOHAJIBHOTO YHiIBEPCUTETY iMe-
ui IBama Orienka

MirtpoycoBa Terssna BanepiiBua, kauaugat Gisosorivanx HaAYK,
crapiinii BUKJamau Kadeapu aHriiicekkoi moBu Kawm’auers-Ilo-
IiJBCHKOTO HAIliOHAJBLHOTO yHiBepcuTeTy imeHi IBana Orienka

Haicra Onena IlaBaiBHa, MeTomucT HaBuajabHOro Bimminy Ka-
M’ sHelb-ITomiTbCchbKOTO HAIiOHAJIBHOTO YHiBepcuTeTy imeHi IBana
Orienka

Huxutiok Cpitnana IBaniBHaA, crapmuili BUKJamad Kadempu
aurgiticbkkoi moBu Kawm’suens-IlomisbecbKoro HaIioOHAJIBHOTO YHi-
Bepcurery imeni IBana OrieHka

ITerpoBa Terana MuxaijgiBHAa, KAaHAUAAT MeJaroTivHUX HAYK,
IOIIeHT, MOIEeHT Kadeapu auriaiicbkkoi moBu Kawm’suerb-Ilomiab-
ChbKOT'0 HAIliOHAJBHOTO yHiBepcuTeTy iMmeHi IBana OrieHka
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ITonsoBa CeiTmana BoaxomummupiBHa, cTapmiuii BUKJIagad Ka-
denpu auraificbkoi moBu Kam’sauernb-IlogiabCchbKOT0O HAIiOHAJIHLHOTO
yHiBepcureTy imeni Ipana Orienka

ITonagunens Oxcana OnexcauapiBHa, KaHAUAAT (iTOTOTIUHUX
HAyK, JOILIEHT, OOLEeHT Kadeapu inosemuux moB Kam’samernb-Ilo-
IiIbCBKOTO HAI[IOHAJIBHOrO yHiBepcuTeTy imeHi IBana Orienka

ITomoBuu Amnikenika CramiciaBiBHa, JOKTOp IIeZaroriuyHmx
HayK, JOIIEeHT, MOIeHT Kadenpu yKpaincbKoi moBu Kam’samerb-Ilo-
IiJbCHKOTO HAI[iOHAJBHOTO yHiBepcuTeTy imeHi IBana Orienka

Pamuk Oxcana OnexcaHapiBHa, BUNTE b BUINOI KaTeropii, Bun-
TeJab aHnIificbkkol moBu Kam’sHenb-IlogisbchbKoOro HaBuajbHO-BU-
XOBHOTO KoMILIekcy Ne 13

Punna Bikrtopia BomogumupiBHa, acucTeHT Kadeapu cioB’ sSH-
cbKoOi (pisostorii Ta sarambHOTO MOBO3HaBcTBa Kam’auerb-Ilominn-
ChbKOT'0 HAIliOHAJBHOrO yHiBepcureTy imeHi IBana Orienka

Casoaaitnen fmic Bomogmmuposuu, BuKJIagay xKadeapu aHr-
Jiticekoi moBu Kam’suenb-IloaiabcbKoro HalliOHAIBLHOTO YHiBEpCH-
rery imeHni IBana OrieHka

Craxuok Haramia OaekcanmpiBHa, KamammaT (GiJoJorivHUX
HAyYK, CTapIIuil BUKJagau Kadeapu cJIoB’sHCHLKOI (isosorii Ta 3a-
ragbHoro moso3HascTBa Kam’sHerb-IloginbcbKoro HaiioHaJIbHOTO
yuiBepcurery imeni IBana Orienka

CropuoBa Terama BomomumupiBHAa, KaHAMIAT IIeJarOTivHUX
HayK, OOIEHT, KepiBHUK BiAminy MikHapomuux 3B aA3KiB Kawm’sa-
Henb-IlogibCcbKOTO HaIlliOHAJBHOTO yHiBepcuTeTy iMmeni IBana Ori-
€HKAa

Tpodpumenrko Anacracia OmekcaHapiBHA, KaHAUAAT IIeIaroriv-
HUX HayK, IOLIEHT, NOIeHT Kadenpu inozemunx MoB Kam’ auers-Ilo-
IiJBCHKOTI0 HAIliOHAJBHOTO yHiBepcuTeTy imeHi IBana OrieHka

Ymanenps AnToHina BomogmmupiBHa, KaHgumaT QigosorivHux
HAyK, JOIIeHT, 3aBigyBau Kadenpu inmosemuux moB Kam’suernb-Ilo-
IiTBbCHKOTO HAIIOHAJIBHOTO YHiBepcuTery imeni IBana Orienka

®dpacuniok Haramia IBaniBHa, Kangugat ¢Gisosorivimx HayK,
IOIeHT Kadenpu aHraiticbkol moBu Kawm’auernsb-Iloginibecbkoro Ha-
IioHaJbHOTO yHiBepcurery imeni IBama Orienka

IlIamoBan Oawsra I'puropiBua, KaugugaT (QijgoJgOrivyHmMX HAYK,
IOoIeHT KadeIpu repMaHCBKUX MOB i 3apybiskuOil Jsiteparypu Ka-
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M’ gHelb-IloAiIbChKOro HaIlioOHAJIbHOTO yHiBepcuTery imeni IBama
Orienka

IIImuprko Oxena CepriiBHa, KaHAuMAAT MemarorivHUX HaAYK,
crapmuii BUKJamau xKadgenpu HiMmenbkoi moBu Kam’auernb-Ilomginn-
ChbKOT'0 HAIliOHAJBHOTO yHiBepcureTy iMmeHi IBana Orienka

Ilynauk Iloxina JIpBiBHA, Kammumatr (GijsoJOTiYHUX HAYK, HO-
IIeHT, JOIleHT Kadeapu repMaHChKUX MOB i 3apy0biskHOI JdiTeparypu
Kawm’suenb-IlogiabCchKOT0 HAIiOHAJBLHOTO yHiBepcuTeTy imeni IBa-
Ha Orienka

Apevuyr Imma MuxaiiriBaa, xangumatr @ijgoJsiorivHMX HaAyK,
cTapiInii BUKJIagad Kadenpu HiMmernbkoi moBu Kawm’sHernb-ITomias-
ChKOTO HAaI[i0OHAJBHOTO yHiBepcuTeTy imeHi IBana OrieHka
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0. O. Bapb6aniok

OCOBJIUBOCTI NEPEKJIAALY FTEONPADIYHUX
FMNEPPEANIA ®EHTESI
(Ha maTepiani TBOpiB Ypcymm Jle lNyiH
uMKny npo 3emMHomop’a)

Peanii xymo:xuboi jgiteparypu, i, 30Kpema, ¢eHTe3i, B CHIY
crenudiky IIHOTO YKAHPY € IIPaBAWBI 3 MO3UILii CBiTY, B AKOMY BOHU
icuyiorb. OckinbKM Aisti B TBopax (eHTesi BimOyBaeThca y Hadpe-
aJbHOMY CBiTi, TOOTO y zineppealbHOMY, Ha IIO3HAUYEHHSA CIIEIV-
¢iunux 06’€KTiB Ta MpeaMeTiB aBTOPChKOTO CBiTY BUKOPHUCTOBYEMO
TEepMiH zineppeadJii.

AgnexBaTHiCTh mepenaui rimeppeastiii mpu mepeKJami BaKJIUBa
IJis PO3YMiHHSA iHTEHIIili aBTOpa, BUMHKIB, iMeH, XxapaKTepiB repo-
iB i T. n. I, ocKiTBKM #eTbCcA PO MOBHI OAWHUIIL, AKi He CIIiBBiA-
HOCATBHCA i3 00’€KTUBHOIO PeasibHICTIO, TO IMEepeKJiag camMe TaKOoTo
JIEKCUYHOIO IIOTEHIIially BUKJINKAE 3HAUHI TPYIHOIIL B IepeKJaama-
qa [1].

Ileperksang BiacHUX Ha3B € 0araToOrpaHHOIO IIPOOJIEMOIO IJIs
daxiBiA: AK IpaBUJIO, OHOMACTUYHA JIEKCHKAa TPAaHCKPUOYEThCH,
TPAHCIITEPYETHCSI 3 METOIO OiJIBII-MEHIII aJeKBaTHOI mepegadi 3By-
YaHHA iMEeHi MOBOIO OpPUTiHAJIy 3a JOIIOMOTOI0 ayi(haBiTHOI cucTeMu
MoBU IiepekJiany. IIpore, yacTo HaWKpaluM OPUMOMOM Ilepenadui
BJIACHUX HAa3B € TPaHCJIiTepallis, 1[0 YMOMKJINBJIIIOE 30eperKeHHsa Ha-
1IiOHAJIBHOTO 3a0apBJIEHHA TEKCTY IEpPeKJIany i JormoMarae YyHUKHY-
TH KYJbTYPHUX PO30iKHOCTEN B CIPUUHATTI imeHTUYHUX Ha3B [2].

T'eorpadiuni rimeppeasii B TBOpax :xaHpPy (eHTe3i, 30Kpema
B nukJi mpo 3emuomop’s Ypcyau Jle I'yin, saiimaioTs ocobiamBe
MicIte, MalOTh 0COOJIUBY (PYHKIIIIO — «CBiTOyTBOPIOBaJbHY». Ha mis-
TBEPIKeHH Iliel JYMKHU BapTO JIKIIe IIPUTaJaTH, 1110 aBTOPKAa CTBO-
pua BJacHy OeTaJlisoBaHy KapTy BUTaJaHOrO Hel cBiTy. Bixrax,
Has3BU reorpadivyamx 06’eKTiB Apximesary moBuUHHI OyTu ameKkBaT-
HO IepeKJajJleHi, He BiJICTyIIal0ouM BiJl aBTOPChKMUX iHTEHITilA.

Teorpadiuni rimeppeanii y mukii npo 3eMHOMOpP’sA CKJIAAAIOTH
ONVHUIII Ha MMO3HAUEHHS OCTPOBiB, MOpiB, PiUOK, IIPOTOK Ta 3aTOK,
ripcbKMX MAacHBiB, a TaKOK IIPEACTABHUKIB cBoepimHOi (yiopm Ta
dayHU.

Hna rpaHcaanii mux JeKCUYHUX ONWHUIH IePeKJIagad TBOPiB
MUKy mpo 3eMmHoMmop s, A. CaraH, g 36epekeHHsS epeKTy Haape-
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aJBbHOT0, MariuyHOr0 IepeBaKHO TPaHcIxiTepye ix — Enlad — Enaad,
Quor — Kyop, Ismay — Icmai, Neshum — Hewym, Berila — Bepuaa,
Orrimy — Opuwmi, Ovark — Osapkx, Kembermouth — Kembepmym,
Thwil — Teinv, Oranea — Opanes, Atuan — Amyan, Karego-At — Ka-
pero-Am, Gont —I'onm, Atnini — Amuini, Pendor — ITendop, Tesk —
Teck, Ifiish — Igiw, Sneg — Cuer, Kopp — KonTorheven — Topxe-
8eH, ReAlbi — Pe-Anv6i, harrekki — xapexi, pellawi — neaasi [3],
yacto Tpanckpudye — LowTorning — JloyTopuine, Esen — E3zeHn,
O-tokne — Oy-Toxue, HortTown —Iopm, otak — omex, Roke —
Poyx [3].

ITpore 3HauHa KiJbKicTh rinmeppeasniii Ha IIO3HAUEHHA Treorpa-
¢piunux 06’ekTiB 3eMHOMOP’SA MepeKJaJeHa 3a JOIMIOMOTOI0 IIPUiio-
My KajabKyBaHHA — Earthsea — 3emnomop’a, the Keksemt Moors —
Kexcemmiiicoke mopgosuuse, KameberRock — Kamebepcvka ckeas,
the Kapperding Scarp — cxua Kanepdine, Hogen Land — Xorenosa
semasn, FarSorr — Haxnexuii Cop, Far Toly — [Janexuit Toni, the
Borilous Rocks — Bopeiicvki zopu, the Mountains of Os — O3vki
2opu, Felkway Bay — ®enxeeiicvka 3amoxa, Way Island — ocmpis
Beil, the Isle of the Ear — ocmpis Iiip [3].

Came ToMmy, sactocyBamHsa A. CaramomMmo IepeKJany reorpa-
diurmx rinmeppeasiii TUIOBMX NPHUIIOMIB TpaHCJHAIil Oe3eKBiBa-
JIEHTHOI JIEKCUKHU 3acCBiuye, 110 IlepeKJajau IpardyB IepIil 3a Bce
36epertTu 0coOJMBOCTI aBTOPCHKOTO CJIOBOTBOPY, MOT0 iHTEHITI, 110
€ HeOOXiTHUM eJIeMEHTOM aJleKBATHOI'O IIEPEKJIANY.
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T. I1. Binoycosa

OPATOPCbKUI KJ1YB SIK MJIATOOPMA
angd PUTOPU4YHOIro CAMOBAOCKOHAJIEHHA
CTYAEHTIB

3araJbHO BUBHAHO, IO OPATOPCHKI YMiHHA i HABUUKM — HEBi-
I’€MHa CKJIaZoBa mpodecioHaymidaMy BUWTENA, BUXOBATENA, BUKJIA-
maua. o HaBUaJbHUX ILIaHIB pamy choemiambHOcTedn Kam’saHelb-
IlominbcbKoOro HallioHAaJIBbHOTO yHiBepcureTy imeni IBana Oriemka
BXOIATH AUCIIUILIIHU, IPU3HAUeHi chopMyBaTH BiAmOBiAHI KoMIle-
TEeHTHOCTI: 3araJibHi (3JaTHICTH BUKOPHCTOBYBATH NePiKaBHY MOBY
B yCixX cdepax CYCIIiJIBHOTO KUTTHA, 30KpeMa y mpodeciiHoMYy CITiJj-
KyBaHHi) Ta cmerianbHi, (paxoBi: 3MaTHICTE M0 MOIIYKY, OOPOOKU Ta
aHaiizy imdopmarii 3 pisHEMX I:Kepes; 3JaTHICTh BiJIbHO, T'HYYKO
" e(peKTMBHO BUKOPHCTOBYBATHM MOBHU, III0 BUBUAIOTHCSI, B YCHiil
Ta MUChMOBi#A (popMmi, y pi8HUX pericTpax CIiJKyBaHHS IJA BUPi-
IIeHHsI KOMYHIKaTHBHUX 3aBIaHb y PisHUX chepax KUTTSA; 34aT-
HiCTh BpaxoByBaTU YMOBU, Pi3HOMAHITHICTH Ta NOpeuHicTb (opM,
cTpaTeriii i TaKTHUK MOBJEHHEBOI KOMYHiKarii tormo. IIpiopurern
y mobopi HaBYAJBLHOTO MaTepiaay BigOMBaOTHLCA y HasBax AUCIIH-
miriH: «OcHOBM PUTOPUKU / MOBJIEHHEBOI KOMYHikKaiii / KpacHo-
MOBCTBa», «Putopuka», «Coenupika KomyHiKarii B indopmarriii-
HOMY CyCHiIbCTBi», «MoOBJIeHHeBa KoMyHiKallisg», «HeBepbOaabHi
3aco0u KOMYHiKaIlii», «AJbTepHaTUBHA KOMYHiKaiig», «CsiToBi
KOMYHiKaImiiiai cucremMm» Tomio. BuBuarouu iX, CTyIEHT OTPUMYE
TaKi MOJKJIMBOCTI i IIepeBaru: JOCTYI A0 KPaIliX TBOPiB BUBHAUHUX
opaTopiB MUHYBIIIMHU Ta ChOTOJEHHA; 3HAHHA PO 3MicCT, IIpPaBU-
Ja ¥ HOPMHU CIiJIKYyBaHHS, BUMOTU JO MOBJIEHHEBOI IOBEHiHKU B
PiBHUX KOMYHiKaTUBHO-MOBJIEHHEBUX CUTYAaIlisiX; OCHOBHI KOMYHI-
KaTUBHO-MOBJIEHHEBI (PUTOPUYHI) YMiHHA; BOJIOLIHHA KYJBTYPOIO
KOHCTPYKTHBHOTO Aiajiory (AUCIYTY, MOJEeMiKu, AUCKYycii); 3HaHHS
IIPO OPATOPCHKY €TUKY; HABUUKU CAMOCTIiTHOTO CTBOPEHHSA ITPOMOB
pisHOrO KaHpPY, BUAY ¥ COPAMYBAHHS, I'PYHTOBAaHUX Ha 3400yTUX
3HAHHAX; BMiHHA KPUTUYHO aHAJI3yBaTW BJIACHI BUCJIOBJIIOBAHHS
Ta CyCHiJIbHY MOBHY IIPAKTHUKY.

Ha xainp, KibKicTh aKageMiyHUX TOAUWH, BiiBeeHUX HA ayau-
TOPHY POOOTY 3 Ha3BaHUX AWCIIUILIIH, aOCOJIIOTHO HEIOCTATHA IJIA
OpaKTUYHOTO BimmpamioBanuda Marepiaay. IlepeBakua OinbIIicTb
CTYyAeHTiB, oco0auBo B rpymnax i3 20—30 ocib, He Mae MOKJIMBOCTI
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3OiICHUTU IIOBHOIIHHUI BUCTYII IIepes ayauTtopieto. ITix uac mpax-
TUYHUX 1 ceMiHapChbKUX 3aHATH, AK IIPABUJIO, He BUCTAUA€E Yacy Ha
Taki ¢opMu KOMYHIiKAaIlii, AK JAeTalbHe 0OroOBOPEHHSA IIPOCIYXaHOTO
BUCTYIIy, AUCKYCia, nucmyT, nebatu. Yepes OpaK yacy HeMae MOK-
JIMBOCTi HaJaTH CJIOBO 3aIIPOIIIEHUM OpaTopaM: aKTopaM, MIOJIiTU-
KaM, I'POMaJICbKUM AigdaM, YUUTEJIAM TOI0. TOMY IOCTPO IOCTAJIO
MUTAaHHS PO CTBOPEHHS CIeiaJbHOI mIaTgopMu, AKa YMOKJINB-
Ja 0 yce mepepaxoBaHe.

Ha mouarky Jsfororo 2018 poky mixg HammM KepPiBHUIITBOM
3a crnpusaHHA CTymeHTChKOro KJay0y yHiBepCcHUTeTy PO3IIOUYaB CBOIO
miganbHicTs CTymZeHTChKUI OopaTopCchKMil KJay6. 3a uac cBOTO icHY-
BaHHA BiH 00’e¢qHaB 6u3bKo 60 cTymeHTIB pisHuUX (PaKyJIbTETIB —
imosemHOI (isosorii, yKpaiHcbkoi (isosorii Ta KypHaAJTiCTHUKH,
icTropuuHOTO, (Pi3MKO-MaTEMATUYHOTO, (PDiBUUHOI KYJIbTYPU, KOPEK-
mifiHoI i comianbHOI megaroriku ta ncuxoJiorii. Pobora xKiay0y rpyH-
TYeTbCS Ha TAKUX MPUHITUAIIAX:

— mocTiliHicTh i OesmepepBHiCTL (3aHATTA BimOyBarThCS pas
Ha TPpU TUKHIi, TIepepBU — JUIIIE TiJ Yac KaHiKyJ);

— [mOoCTymHicTh i BigKpuTicTs (WwieHOM KJIy0y MOKe CTaTu
OyIb-AKUII CTYHEHT, OO POOOTH MOJIyUalOThCS TAKOMK 3allpoIleHi
TOCTi; pe3yJabTaTHU AiAJIbHOCTI KJIyOy BUCBIT/IIOIOTECA y razeri «Cry-
IEeHTChbKUMN Mepupian» [1-6]);

— oOMeXeHHA KiJbKOCTi BHCTYIIB i TpmBasocTi 3acimaup (3
IOTIOBiAi yITPOMOBIK ONHiel roguHM), IO IPUBYAE YUYACHUKIB 10 Jia-
KOHiuHOCTi Ta iH(OpMaTHUBHOCTI BUKJIALY;

— 00’€KTHBHICTH, HOOPO3UUIUBICTH, aHOHIMHICTH OITiHIOBAH-
HA BUCTYHIB (3a JOIMOMOrOI0 aHKeTH «AKTHUBHUI cilyxXau», y AKii
KOXKHUM KpuTepiii Mae Bary Big 1 mo 5 6airiB; saraabHUI pPe3yIbTAT
opaTopa — cepenHe apudMeTUUYHE Bil yCiX BUCTaBJIEHUX CIyXaduaMuU
OITiHOK);

— cBoOoma y BubGOpi TemMu BUCTYMY (IOMMOBiZau OTPUMYE MOK-
JUBICTh PO3KPUTHU CBill BHYTPIIIHIN CBiT, mMOIiInTHMCA 3alliKaBJIeH-
HAMU, iHTEpecamMu, NOJYUYUTU CJIYyXadiB MO moesii, :KuBOmHUCy, Ky-
JiHapii, BifiCbKOBO-CIIOPTUBHUX irop, FeHAePHUX Ta HaIliOHAJbHUX
CTEepPeoTHUINiB, TpaauIliil, MpuitoMiB camomoTuBaIlii Ta 6araro im.).

OpaTopchbKuil KJIy0 PO3BUBAETHLCH, 3’ ABIAIOTHLCA HOBI (popmMu
poboTu, 3pocTae 3alliKaBJeHHS CTYAEHTiB, AKi MOTMBOBAaHI Ha mo-
CATHEHHS YCIiXy B IpodeciiiHili, HAYKOBi#l, IrpoMaJaChKill TidAb-
HOCTi.
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T. B. Boonapuyxk

KREATIVES SCHREIBEN MIT VISUELLEN
VORLAGEN IM DEUTSCHUNTERRICHT

Kreativ zu sein ist in, modern, gehort zu unserem Zeitgeist.
Hinsichtlich der Verwendung des Kreativitatsbegriffs beim krea-
tiven Schreiben kann man behaupten, dass auch durch kreative
Schreibprozesse Texte entstehen kénnen, die von grofler Aussage-
kraft sind (und somit wichtige Prozesse in Gang setzen konnen).
Ohnehin verzichten andere Vertreter der Kreativititsforschung
auf diese Unterscheidung und fassen ihren Kreativititsbegriff
weiter. U. Beer und W. Erl legen den Schwerpunkt auf die Neuar-
tigkeit: «Kreativ ist jeder Akt, der fir ein Individuum etwas
Neues darstellt oder im weiteren Sinne etwas Neues fiir einen Kul-
turkreis oder die Menschheit bedeutet» [1, S. 9].
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Unser Ziel ist die Moglichkeiten von der Anwendung des krea-
tiven Schreibens mit visuellen Vorlagen im Deutschunterricht an
der Hochschule zu betrachten und die Beispiele von Ubungen an-
zufiithren.

Es ist bekannt, dass Bilder fesseln, intensive Emotionen und
umfassende Gedanken auslosen, zu neuen Ideen fithren. Das Fes-
selnde und Inspirierende von visuellen Anreizen kann auch fiir den
Schreibprozess fruchtbar gemacht werden: Wobei es hier nicht um
die im traditionellen Schreibunterricht verbreitete Bildbeschrei-
bung geht, sondern um kreative Wege von der Bildlichkeit zur
Schriftlichkeit.

Als visuelle Vorlagen konnen verschiedene Sachen dienen, das
hingt von dem Alter; Geschlecht, besondere Interessen ab. Bilder,
Skulpturen (auch Gegenstinde) und Fotos sollten als Schreiban-
regungen aussagekrdftig sein. Dazu gehort, dass sie Gefithle und
Ideen wecken und zum Nachdenken und Schreiben motivieren. Fiir
bestimmte Schreibanregungen eignen sich Situationsfotos, Fotos,
auf denen z. B. zwei oder drei Personen miteinander sprechen
oder agieren.

Unter den verschiedenen Einsatzmoglichkeiten von visuellen
Vorlagen im kreativen Schreibunterricht unterscheiden die Wis-
senschaftler grundsitzlich vier Vorgehensweisen: assoziatives
Schreiben zu visuellen Vorlagen; Erginzen von Denk- oder
Sprechabsichten — «Den Abgebildeten Worte in den Mund legen»;
Versetzung und bildnerisches Gestalten und Schreiben [3].

Bei dem assoziativen Schreiben zu visuellen Vorlagen kann
man alle Verfahren des assoziativen Schreibens mit visuellen
Schreibimpulsen kombinieren. Besonders effektiv ist das Clustern.
Oder die Lernenden finden nach einer Phase der Bildbetrachtung
ihr eigenes Kernwort, clustern dazu und schreiben ihren Text.

Personen, die auf Bildern oder Situationsfotos abgebildet oder
durch eine Skulpturengruppe dargestellt sind, konnen «Worte in
den Mund gelegt» werden. Dieses Verfahren kann Lernende aller
Lernniveaus inspirieren. Man kann kollektiv ganze Geschichten
um einen Dialog herum schreiben und individuell ein Streitge-
spriach mit einer der abgebildeten Person fiihren oder zum Liebes-
gefliister iibergehen.

Man kann auch die Versetzung anwenden: ein Foto bietet die
Moglichkeit zur Identifikation, abgebildete Personen eignen sich
dazu, sich in sie hineinzuversetzen, um dann die jeweilige Situati-
on, aber auch Wiinsche, Vergangenheit, Zukunftspldne aus dieser
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neuen Perspektive zu beschreiben. Die Aufgabe kann so lauten:

Versetzen Sie sich in einen Gegenstand; der Sie tiglich begleitet

(Handy, Gesichtscreme). Beschreibe ein Ereignis des Tages aus

der Perspektive dieses Gegenstandes.

«Die Kombination von Wort und Bild erleichtert mir das For-
men und Freisetzen von Images» [2, S. 66]. G. Briuer sieht die
Vorteile des Zusammenspiels von Malen und Schreiben auch da-
rin, dass ein zusitzlicher «Trainingsort fiir das kreative Verweben
von bildlichem und begrifflichem Denken» geschaffen wird und
die Moglichkeit des Wechselns zwischen bildnerischem Gestalten
und Schreiben (und auch umgekehrt) eine «Sicherheitszone» ga-
rantiert, in der man von Schreibingsten und -blockaden geschiitzt
ist und motiviert wird, zu schreiben [2, S. 66].
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T. A. 'asnosécvra

GRUPPENARBEIT IM DaF-UNTERRICHT

Die Menschen miissen heute in ihrem Leben nicht nur eine
Fremdsprache, sondern viele Fremdsprachen lernen. Die Mutter-
sprache lernt man in der Familie, die Fremdsprachen vor allem in
der Schule. Dazu stehen den Fremdsprachenlehrern verschiedene
Lernmethoden und verschiedene Sozialformen zur Verfiigung.

Heutzutage niitzt man aufer der traditionellen Sozialform
Frontalunterricht auch weitere Sozialformen aus. Es gibt 4 grund-
legende Sozialformen: Frontalunterricht, Gruppenarbeit, Partne-
rarbeit, Einzelarbeit.

Der Frontalunterricht gewahrt den Lehrenden Sicherheit, die
Lernenden handeln nachseinen Anweisungen, sie tun dies alle zur
gleichen Zeit, sie bearbeiten die gleichen Aufgaben und Ubungen,
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der Lehrer steuert zentral den Unterrichtsverlauf und iibergibt
wichtige Informationen usw. Diese Unterrichtsmethode ist aber
nicht zu befriedigend, deshalb suchen wir andere Methoden fiir
die gegenseitige Kommunikation im Unterricht.

In unserer Forschung wird die Gruppenarbeit analysiert.
Im Gruppenunterricht gibt Lehrer organisatorische Impulse fiir
die Arbeit in Gruppen. Die Gruppe mit ihren Mitgliedern wird
zum Medium des Lernens. Aufgaben werden in Gruppen gelost
und Ergebnisse im Plenum prisentiert. Gruppenarbeit kann mit
Paar- oder Einzelarbeit kombiniert werden. Wichtige Elemente
der Gruppen-, Paar- und Einzelarbeit: Input, klare Definierung
der Aufgabe, feste Zeitstruktur, durchdachte Ergebnisprisenta-
tion, Verkniipfung der Aufgabe mit dem Hauptziel. Zum Beispiel,
Input kann durch Fragen des Lehrers, Priasentation der Musik,
pantomimisch oder durch Beschreibung eines Problems, das zu
losen ist, gegeben werden:

— Lehrer definiert das Problem, lisst den Lernenden Fragen
formulieren bzw. formuliert Fragen undAufgaben. Die Lernenden
erarbeiten die Aufgabe zusammen, beraten die Losung, stellen die
Losung zusammen, schreiben sie auf und préisentieren sie, Préisen-
tationsformen kénnenvariieren.

— Lehrer stellt Material (Bilder, Stichworte, Thesen, Texte,
Ubungen) zur Verfiigung. Die Lernenden ordnen sie oder ordnen
einzelne Elemente nach vorgeschriebenen Kriterienzueinander,
wihlen, beschreiben, erkliren, entwickeln das Material weiter.
Das Ergebnis wird prisentiert [2, S. 120].

Im Vergleich zum rein Lehrerzentrierten Unterricht ist den
Lernenden mehr Raum zur Verfiigung gestellt.

Zu den Hauptmerkmalen der Gruppenarbeit gehoéren:

— selbststindigeArbeitin Gruppen der Lernenden miteinander;

— gegebene Arbeitsanweisungen, Medien und Materialien;

— Kommunikation in den Gruppen zwischen den einzelnen
Lernenden;

— der Lehrer als Helfer und Ratgeber, der bereit seinmuss, in
den Hintergrund zu treten.

Durch Gruppenarbeit konnen solche Ziele am besten erreicht
werden:

a) Das Ziel kommunikative Kompetenz im Wandel.

Dadurch sollte man verstehen: grammatische Kompetenz —
linguistische Kompetenz im weitesten Sinne, Diskurskompetenz —
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Wissen iiber die Regeln, die die Struktur vonl5 schriftlichen und
miindlichen Texten bestimmen, soziolinguistische Kompetenz —
das Wissen und die Fihigkeit, situationangemessene und miindli-
che Texte zu produzieren, strategische Kompetenz — das Wissen
und die Fdahigkeit dariiber, mit welchenRedemitteln und Redestra-
tegien kommunikationssichernde MaPnahmen eingesetzt werden
koénnen [1, S. 79].

Jede Sprache, auch die Fremdsprache, wird iiber den ganzen
Korper kommuniziert. Nicht nur die sprachliche, sondern auch
die mimische und gestische Auperung gehortzur Kommunikation
(wie etwa das Fiihlen, Anfassen, Riechen bestimmter Gegenstin-
de, das Spielen von Szenen, das Umhergehen, um zu sehen, was
andere Mitlernende machen).

b) Allgemeines Lernziel: Verstindigung mit anderen.

Die Wege, wie dieses Ziel zu erreichen, sind individuell
unterschiedlich. Das Hauptziel ist allerdings die Verstindigung
und das hidngt mit der interkulturellen, grammatischen Kom-
petenz, angemessenen Aussprache und mit dem flexiblen Wort-
schatz zusammen.

c¢) Lernziel: positive Emotionen vermitteln.

Ein sehr zentrales Ziel des Fremdsprachenunterrichts ist, dass
die Lernenden Freude und Lust am Lernen haben. Die Lehrenden
sollten positive Lernatmosphire schaffen. Bei der Aufgabenste-
llung ist es notig die Lernmotivation zu fordern.

Fiir die Gruppenarbeit sind diejenige Aufgaben passend, die
wirkliche Kommunikation unter den Lernenden hervorrufen —
zum Beispiel ein Ritsel zu raten, eine Aufgabe zubearbeiten, zu
deren Losung ein Austausch untereinander in einer Gruppe hilf-
reich undnotwendig ist. Es geht nicht um etwas auswendig zu
lernen. Diese Ziele sind gut erreichbar fiir die Schiiler, die in Grup-
pen arbeiten, weil sie mehr Moglichkeiten zumAusprobieren, zum
Lernen von anderen und zur Ubernahme von Verantwortung fiir
das eigene Lernen haben. Deshalb sollten Lehrende Lernstrategien
vermitteln, Aufgaben auswihlen, zurderen Losung eine Kommu-
nikation der Lernenden untereinander notwendig ist, Aufgaben
auswihlen, die produktives und kreatives Sprachverhalten erfor-
derlich machen.

Die Gruppenarbeit wird allgemein wenig im Unterricht ange-
wendet, weil sie organisatorisch aufwendig ist, trotzdem haben
die Schiiler sie sehr gern — lieber als der Frontalunterricht. Die
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Gruppenarbeit erhoht die Moglichkeit fiir jeden Lernenden im
Unterricht aktiv zu sein und sich zu dullern. Deshalb entsteht oft
auch ein Lirm bei der Gruppenarbeit — das ist ein grofler Nachteil.
Aber ein wichtiges Ziel im Fremdsprachenunterricht ist jedoch
heute, eine Moglichkeit zu schaffen, dass die Lernenden sprach-
lich aktiv am Unterricht teilnehmen kénnen. Die Gruppenarbeit
schafft auch ein positives Klima im Unterricht und die Moéglich-
keit, auf die individuellen Bediirfnisse der einzelnen Lernenden
einzugehen. Sie motiviert sie fiir den fremdsprachlichen Unter-
richt.
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0. V. Halaibida

FICTION AS A TOOL OF LEARNING
A FOREIGN LANGUAGE

Fiction is language’s highest achievement and its role in se-
cond language acquisition is undeniable.

Literature represents valuable authentic materials. Authentic
texts have been used in communicative learning situations for
years, but the texts are often very short. These are mostly ex-
tracts from some stories, timetables, recipes, menus, letters, etc.
They don’t provide for the more subtle and meaningful insight
into other country’s language and culture.

Reading fiction literature, as well as talking and writing
about it, is both an affective and a cognitive process. Reading
a literary text will give the reader an emotional and personal
experience and give room for reflection; the reader can discover
important things about him/herself via the text. This emotional
appeal will involve the students in a learning process.

The cognitive stimulus is catered for through an analysis of
words, structures, discourse patterns, content, and interpretation.
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This more linguistic approach requires a higher level of proficien-
cy in the target language. That is why it becomes really effective
at the advanced level of mastering a language. By entering a work
of fiction the learners will discover how literary effects are crea-
ted through language, and they will see the author’s conscious
handling of words to convey a message. A piece of literary dis-
course can provide a valuable analytical experience of generative
value. Analysis of the source text involves not only a cursory look
at the text but reading it at a very deep level to reach its meaning
and bring out to the surface its latent characteristics which may
impact the way it should be translated. A great deal of attention
should be devoted to the reading of the original text in order to
translate it correctly. Learners will have to develop their critical
reading skills in order to question the text [2, p. 9].

A knowledge of another nation’s history and social and cul-
tural background is an essential part of a learner’s competence in
a foreign language [1, p. 143]. Most people are genuinely interes-
ted in learning about other cultures, at least to compare them
with their own set of standards and values. Learners can appre-
ciate that other people’s feelings and values are as important as
their own. One of the ways to find out how other people live and
think is through literature as a piece of literature is condensed
life. How a text interprets reality may challenge our own prejudi-
ces and fixed opinions about other cultures.

At an advanced level of language mastering learners can read
more difficult texts. If they read much, they will be able to absorb
new vocabulary and idioms, new grammatical structures more or
less subconsciously and they will become part of their linguistic
competence. Extensive reading develops skills of educing meaning
from context, promotes better language and provides experience
and pleasure.

Language learning presupposes not only knowledge of gram-
mar and vocabulary, but also understanding culture of the target
language. Fiction is a great tool for acquiring both language and
culture competence.
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1. IO. I'onybiwko

JIITEPATYPHA EKCKYPCIH 1K 3ACIBE PO3BUTKY
TBOPHOIro MUCJIEHHA Y4HIB

JlitepaTypHa eKCKypcisa — ocoGuBUII BUJ 3aHATH 3 JiTepaTypu

au (0cobJMBO — TaK 3BaHi 3a0YHi) MOMKYTH HPOBOAUTHUCS Oe3Ioce-
PenHbO B HaBYAJBHIN ayauTopii mig uac ypory. Haituacrimie mae
MicIe BiiBiZyBaHHSA MiCBKOTO JIiTepaTypPHOTO MY3€l0, eKCIIO3UIii y
mKiTbHOMY My3el (3a3Buuaili — Ie My3ell NHUCbMEeHHUKAa-3eMJIIKa
a00 IKMMOCH UMHOM II0B’sI3AHOT0 3 I[i€I0 MiCIIeBiCTIO, 1110 BUKJINKAE
IOMaTKOBUH iHTepec); GiJMBINOI MiATOTOBKM BUMAarae eKCKypcid mo
MicI[IX JKUTTA i TBOpUOCTi muchbMeHHUKAa. IlomiOHuii Bua poboTu
3 YUHAMHU MOXKHA IMOPIiBHATH 3 YPOKaAMU-IOLOPOKAMU, AKi MTai0Th
MOJKJIUBICTh BiUyTHU NPUTOAHUIBKUN NyX, POMaHTUKY MaHApPiB,
3MiMICHUTU TOAOPOJK 3a MEeBHUM MapuipyToMm. Ile MoKyTb OyTu re-
poiuHi, mi3HaBaJIbHi, aBAaHTIOPHI MaHAPU, YPOKU-KBECTH, IIOJOPOXKi
103a YacoM i IIPOCTOPOM TOIIIO.

Hanpukaan, mim uyac BuBuenmHa TBopuocTi M.O. Byarakosa
MOJKHA BifBimaTu mKinbHUN My3ell « Pykonucu He ropATh» y Jimel
«CnaByTurka» wmicra Kawm’aremns-Iloginbebkuit. ¥ mysei 3i6paHOo
IiKaBi MOKYMEHTH, III0 CTOCYIOThCA HmepeOyBaHHA MUChMEHHUKA B
micti mmix gac Ilepiroi cBiToBOi BitiHu. ITomiOHY eKCKypcilo MOKHA
npoBecTu y (hopMi HeCcTaHZAPTHOI'O YPOKY, B XOJi IKOTO YUHI Ilepe-
TBOPATHCA HA €KCKYPCOBOJIB i, MOYKJINBO, «CyUYaCHUKIiB» ITMCHMEH-
Huka. IlikaBuM i pesdysbraTuBHUM OyZe IPOBEJEHHA YCHOTO JKYP-
nany «Cropinkamu pomany «Maiictrep i Maprapura»s. Cropinkmu
JKYPHAJYy MOXKHA MPUCBATUTH KJIIOYOBUM €ITisofaM TBODY.

Y mposiHiiHOMy MicTi 460 HeBeIMUKOMY HaceJeHOMY IyHKTL
BiBimyBaHHA JiTepaTypHUX My3eiB oOMeskeHe. AJie cydacHi TeXHO-
Jorii momomMaraioTh 3AiMiCHIOBATU 3a0uUHi eKcKypcii. OgHieo 3 HUX
MOJKe CTaTH IiJ uac BUBUEHHSA omoBigaHHs «Ciuinmmii Mys3mKaHT»
nozoposk y myseit B.I'. Koposnenka B micti IlonraBa. IlikaBo, 1o
oro mpuminieHHs — e OyauHOK poauHu KopoJseukis. Iloaxrasii i
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rocti micra moope 3HAIOTH OINATHUI OYAMHOK 3 JepeB’sSHOIO0 BepaH-
010, PO3TAIIIOBAHUI Y TUXOMY KYTOUKY Koauirmuboi Masoi CamoBoi
ByJauili, B akxomy Boaoazumvup l'amakTioHOBUY KHB YIPOIOBXK Bi-
CiMHAAIATHU OCTaHHIX POKiB cBoro KuTTA (1903-1921 pp.). Croroxa-
Hi By HOCUTH Ioro im’s. EKcmosuliig mMyser posIoBimae mpo
POIVHY, 3aXOIJIEHHS i TBOPUICTh IMMCbMEHHHNKA, a TAKOK MIiCTUTh
BeJUKY 06i0ioTeKy pi3HMX BUOAHB i PYKONUCIB NMUChMEHHUKA. ¥
1886 pomi Koposaenxo posmouaB pobory manm «CiimuM MysMKaH-
TOM», i Ileli TBip mpuHic aBTOPYy CBiTOBY ciaBy. B mysei 3b6epira-
IOThCSI BUJAHHS IOBicTi (200 IICMXOJOTiYHOTO eTIoAYy, SK TOBOPUB
caM THUChbMEHHUK) HiMeIlbKOI0, aHTJIiNChKO0, (PPaHIly3bKOI0, 0O0JI-
rapcbKoio MoBaMu. Marepianu, 110 eKCIOHYIOThCS B My3ei, CBifm-
YyaTh IIPO BeJUKY TBopuy pobory Koposmenka Han «Ciainum mysu-
KaHTOM».

IlikaBoro Oyne BsaouHa eKcKypcia «JliTeparypuuit repoit y
CKYJBITYPi Ta KUBoOIUCY». JleMOHCTpAaIlil0 TBOPiB MUCTEIITBA MOK-
Ha CYIPOBOIKYBATH ONMUTYBAaHHAM y (GopMi BiKTOpuMHU, poOOTH B
rpymnax toio. J[lopeduHuMu OyayTh 3alIUTAHHA:

— fAKwuit mepcoHak mepes BaMu?

— 3rajaiiTe Ha3By TBOPY i aBTOpa.

— fAxumM 300paskeHui IepCoOHAK?

— Yu cmiBmagae 0aueHHs CKYJIbITOpPA (XYZOMKHHUKA) 3 TOUKOIO
30py nucbMeHHUKA? [JloBemiTh BaIly OYMKY, BUKOPHCTOBYIOUU
TEKCT TBODY.

— fIxuM Ou 1BOro repos 300pasuau Bu?

VY mpesenTariii MoKHa BUKOPUCTATH 300parkeHHA ImaM’ ATHUKIB
Hou Kixory, Ion Kixory i Camuo Ilauci, imrocrtparii mo pomany
PiBHUX XYIOYKHUKIB, TBOPU MYJbTHUILJIIKATOPiB, TOKa3aTH, AK BTi-
Jauau obpasm IUX JiTepaTypHUX I'epoiB aKTOPU B Pi3HUX KiHoeKpa-
Hizamiax. Kpim Toro, 3amikaBieHHA BUKJWUE MaM ATHUK [[MKyJIb-
ertu y Beponi, Pycamonbku y Komenrareni Toiro.

Opuu JgiTepaTypHHUH TBip iHKOJM 1JMIOCTPYIOTH AeKiJbKa Xy-
IoskHUKiB. BuBueHHA pisHMX BapiaHTiIB BimoOpasKeHHS emi3oxmiB
TEKCTY A€ MOKJINBICTDH CIiBCTABUTH aBTOPCHKY TOUKY 30DPY 1 OIiH-
Ky XYIOKHUWKA IIOJ0 MOAii, a TaKOXX BPa’KeHHA YYHIB BiJ IIpoYm-
tanoro. Kpim Toro, mopiBHAHHA 300paskeHHA H:xkenom [lenaxpya,
Muxaiinom Bpyb6esnem, ABrycrom Kpeminrom, Onexcauapom JliseH-
Maiiepom, 'appi Kimapkom, Mopitiem Pirtimri, Hanpukaaz, ClieHu BU-
xony I'perxen 3 mepkBu, mepiinoro mobaueHHs ®Paycra i I'perxewn,
KaATTA OiBUMHU i 3yCcTpiui 3i 3JIMM AYyXOM JacTh MOYKJIUBICTH «Bif-
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BimaTu» pisui mysei i 6i6aiorexu. IlikaBum Oyme moBimoMJeHH,
OiAroToBaHe OAWH 3 YUYHiB-eKCKYPCOBOMIB, IIPO BUJAHHS Tparemii
Tere «®aycr» 3 pernpoaykiiavmu O. Jlisen-Maiiepa, sKe BBaKa€Th-
ca 6i6iorpagiuHoio pigricTio.

He mosxHa morogutucs, 1o eKCKypcisa Sk BuI poboTu 3 JriTepa-
Typu 3actapina. Amke, BUKOPUCTOBYIOUM HOBiTHI 3acobu HaBUaHHSA,
MOJKHA «MOJepHi3yBaTH» i 3BUUAlHYy €KCKYpCilo, IIepeTBOPUBIIU
ii, TpuUIycTUMO, HA KBeCT. ¥ MeyKaxX JaHOl TeMU — Iie iHTeJeKTyaJlb-
He 3MaraHHsd, OCHOBOIO SKOTO € IOCJiJOBHE BUKOHAHHA KOMaHIaMUI
a00 OKpeMUMM I'PaBISAMH 3a3aJerigb IiAroTOBJIEHUX 3aBAaHb. K
MIPUKJIa[ PO3TJIAHEMO HU3KY IIPUTOM, MPUCBAUECHY BUBUEHHIO TEMU
«JlitreparypHa Kaska» y 5 Kiaci. OcKinbKu I1e 0co0JMBa €KCKYp-
cisg, mpomoHyeMoO 3amiaTu AeKiabka Jokaiiii. Ilepmia synuHKa Bia-
Oymerbcsa y KJaci, me OyZe IpPOBeAEHO BiKTOPMHY 3a TBOPaMu, IO
BUBUAJINCS, a OCHOBHUM IIpuiioMoM OyJe Bisyasizailis peueii, aki
«IIPONMCaHi» B MEBHUX TEeKCTaxX i HaJieXKaThb KOHKPETHUM IIepCOHA-
skaM. B mamomy BUmagKy 0askaHo 3aJisTu PNy AeMOHCTPATOPiB,
YjleHr SKOi OyAyTh He TiJIbKM HOKAa3yBaTH IpPeIMeTH, a i 4YuTa-
TH HamaM ATh YPUBKHU 3 TBOPiB. [pyra synmumHKa — OPUMIiIeHHSA
miKinbHOI 0i0aioTerku. Ilepen yuHAMU CTABUTHCSA 3aBAAHHSA 3HAUTH
BUJAHHA JIiTepaTypHUX Kas3oK pisHux aBTopiB. KoskHill rpyni Buai-
JSAETHCA OKpeMa IIOJIUISA. SHANIIIOBIIYN KHUTY, YUYHI MalOTh CKJIACTH
aHOTAIIilo 1 3a0XOTUTHU APY3iB A0 ii mpounTaHHA. TpeTda 3ynIuHKA —
aKToOBa 3ajia («IPUMIMIeHHA TeaTpy»). YUYaCHUKAM KBECTY IIPOIIO-
HYETBCS 3irpaTu CIeHKY i3 3aIIpOIOHOBAHOI Ka3KH, SKa 00MPaETh-
CA ILJIAXOM JKepeOKyBaHHA.

Oco0auBYy B3alliKaBJIeHiCTh BUKJINYE B3aBJaHHSA IIOIIYKOBOTO
xapakrepy. Hampukiazx, Oyze 3ampomIOHOBAHO IIOBTOPUTH MaHIPU
Tepau y momykax Kas (3a rkaskoio I'.X. Augepcena «CuHirosa ko-
poJjeBa»), BUKOPUCTOBYIOUM MapIIpyTHi auctu. Ha KoxHOMY erami
MapHIIPYyTy YYHAM IIPOIOHYETHCA PO3KA3aTH PO MicCleBicTh, UM
BOHA BiIpisHAETHCA BiJ iHIIMX IYHKTIiB IIOAOPOKi, AKi moxmii i Bu-
poOyBaHHSA CUITKAIMU AiBUMHKY. 3a MIPaBUJILHY BiIOBiAh KOMaHga
OTPUMYE YaCTHUHKY Ma3Ja, AKUHN CKJIAAeThCA IIicJad BUKOHAHHSA BCixX
3aBIaHb. ¥ JAaHOMY BUNAJKY JIOKAI[I€IO CTAE BCA IITKOJA, HABITH I10-
IBip’s, cafiok, AKINo BiH €. Ile ckaagHuil (Iepimr 3a Bce OIS BUKUTE-
Js1) 3axijm, ajme BiH, 0€3YMOBHO, 3amaM’ITA€ThCA YUYHAM, 3aKPIilIUTH
iXHi 3HAHHSA 1 320XOTUTH 0 HACTYIIHUX 3yCTpPiueil 3 KHUTOIO.

PosriareMo 111e oquH Pi3HOBU eKCKYpPCil — cIlocTepe:KeHHs 3a
nmpuposHuUMH sgBumiamMu. IlomidHa eKcKypcis mae pismoBugu. Tak,
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OiJ yac CIiJKyBaHHS 3 IPUPOI0I0, 3AIIPOIOHYEMO AiTAM IPUTragaTH
Bipmri ab6o iHmIi Jsipwuni TBOpHM, AKi BiAmOBimaroTh cTaHY IPUPO-
I1, IXHbOMY HACTPOIO. YUHIi MOMKYTh HOTIJIUTHCS CBOIM BJIaCHUM
IOPOOKOM, aa:Ke MalyKe B KOKHOMY KJaci € Taki mitm. Ipyruii
BapiaHT — TeMaTHYHA 3yCTPiu 3 IPUPOJOI0, HANPUKJAL, IIiJ dYac
a0o0 ITic/is BUBUEHHS TBOPYOCTI SIMMOHCHKOIO CEPEeIHBLOBIUHOIO IIOe-
ta Mamnyo Bacwo. IlpuragaBimiu, 1o OgHiI€I0 3 TeMATHUYHHUX O3HAK
JKAHPY XaWKy, AKUHA PO3po0JIAB II0ET, € IUKJIIUHICTh B HPUPOII,
3aIPOIIOHYEMO BU3HAUUTH KJIIOUOBL CJIOBA, XapaKTepHi AJId IIOpHU
POKY, KOJHU Bi0yBaeThcsa eKCKypcia. [Jopeuno Oyme mpuragaTu Bip-
i moera abo moumTaTH iX 3 apKyllla, a HAaIIPUKiHI — capobysaTu
caMUM CTBOPUTHU BJIACHE XAMKYy.

Or:xe, JiTepaTypHi eKckypcili AK BuJ poOOTH Ha ypoKax i y
[I03ayPOYHUH UaC BaINIIAETHCH aKTYAJbHIM i chorogHi. Ix mpose-
IEeHHs 3aBASAKN CyYaCHUM TEXHOJIOTifAM Iependadae po3MaiTTsS TeMm
i @opm. I mafirosoBHiIIe — J03BOJIAE 3AJYUUTH O I[IKABOTO CIILIKY-
BaHHS 31 CBiTOM JriTepaTypu IINPOKEe KOJO YUHiB.

0. M. I'opoducvra

®OPMYBAHHS COLLIOKYJIbTYPHOI
KOMMETEHTHOCTI CTYAEHTIB
HEMOBHMX CNELIAJIbBHOCTEN

MeTtow HaBuaHHA iHO3eMHOI MOBU € (hOPMYyBaHHA KOMYHiKa-
TUBHOI KOMIIETEHTHOCTI B rayiy3i MisKKyJIbTYypHOI KomyHikamii. Ile
nmepenbauae HaABHICTL 3Mi0HOCTEIl MOBJIEHHEBOI B3aeMoOil 3 Ipen-
CTaBHHUKAMM iHINOI KyJabTypu. MiKKyJbTYpHA KOMYHIKAIid — ye
adexéamHe B3a€MOPO3YMIiHHA [BOX YYACHUKIB KOMYHIKaTHMBHOTO
aKTy, K1 HaJIe)KaTh 0 Pi3HUX HAIIOHAJNBHUX KYJLTYpP. TomMy MeTa
BUKJIQIAHHA 1HO3eMHOI MOBU — 3a0e3leYeHHA MiKKYJbTYPHOTO
CHIJIKYBaHHSA 1 B3a€MOPO3YMiHHA Mirk ImapTHepaMu.

Ogmiero 3 HallaKTyaJbHIIINX IIPO0JEeM METOAMKIN BUKJIALAHHS
iHOBEMHUX MOB € COIIiKYJIbTYPHa KOMIIETEHTHICTH Ta cmocobu ii mo-
caruenHda. CyuacHa MoOJIofa JIIOAWHA TOBUHHA BOJIOJITH HABUUYKAMU
TOJIEPAHTHOTO CTAaBJIEHHS IO HOCiiB MOBU 3 Pi3HUX KpaiH, KYJIbTYp
Ta CTUIIB KUTTA. OCOBJIMBO CKIALHO 3000y TH COLIIOKYJIBTYPHY KOM-
TIETeHTHICTh 032 MOBHUM OTOUEHHAM. TOMy A BUKJAZaua BaiK-
JIMBUM 3aBJaHHAM Ha 3aHATTAX iHOSeMHOI MOBHU y BHUIINX HaBYaJlb-
HUX 3aKJIaJaX € MOJIEJIOBAaHHSA PeaJbHUX CUTYAaIlill COiJIKYyBaHHS.
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ITuramuio popmMyBaHHA Ta PYHKIIOHYBAHHS COI[IOKYJIbTYPHOI
KOMIIETeHTHOCTI mpuminsaam ysary Oarato Buenux: IO. I. Ilaccos,
II. B. Cucoes, C. I0. Hikomaea, B. B. Cagounosa, A. D. Hirsh
Ta iHmi. CoIioKyJIbTypHa KOMIIETEHTHiCTH, AK 3a3Hauae II. Cu-
COEB, NO3BOJIAE TUM XTO HEIO0 T'OBOPUTH IIOUyBaTH cebe MPAKTUUHO
Ha piBHi 3 HOociAMU MOBU (BiIHOCHO KYJBLTYpPH), III0 € KPOKOM M0
aJleKBaTHOTO BOJIOMiHHA iHO3€MHOIO MOBOIO, TOOTO 3JaTHICTIO OIe-
pyBaTu BUBUEHOIO MOBOIO Y IIOBCAKIEHHHUX CHUTyaIliAxX Ha piBHI,
MaKCUMaJbHO HAOJMIKEeHOMY IO piBHS HociiB moBu [5, c. 9]. IIpo-
Te, JeTajbHe MOCJiIMKEHHS COI[IOKYJbTYPHOI KOMIIETEHTHOCTI CTY-
IEeHTiB y IT03aMOBHUX BUIIMX HABUAJBHUX 3aKJIAJaX 3aJUIIAETHCA
1M03a yBaroio BUEHUX.

IKK ckaamaeTsbcsa 3 OCHOBHUX 11 KOMIIOHEHTIB:

1) MOBHA KOMIETEeHTHICTh — (hOHETUYHA, TPaMaTUYHAa, JeKCHUU-
Ha, opdorpadiuHa.

2) MOBJIE€HHEBa KOMIIETEHTHICTHP — B ayJAiloBaHHi, TOBOPiHHI,
YynuTAHHI Ta THUCHMIi;

3) comiokyabTypHa KoMmnereHTHiCTh (CKK).

3a B.B. CahoHOBOIO, COIIOKYIbTYPHA KOMIIETEHTHICTH BKJIIOUAE
JIHTBOKPAiHOBHABYY, COIIIOJiHIBiCTUYHY Ta KYJIbTYPO3HABUY KOM-
TIETEHTHOCTi, AKi 3a0e3MeYyI0Th MOBIII0O MOYKJIMBICTh Opi€HTYBaTH!-
CA B COI[IOKYJIBTYPHOMY aBTEHTUUYHOMY CEPEIOBUIIIi, 1[0 JO3BOJIUTH
YHUKHYTU TIpo0JIeM y MiKKYJIbTYPHOMY CHiJKyBaHHi [4, c. 27].

CoIioKyJIbTypHA KOMIETEHTHICTh — Ile OJHA i3 CKJIaJoBUX KO-
MYHiKaTHBHOI KOMIIETEHTHOCTi, AKa BKJIIOUYA€ KpaiHO3HaBYi, JIiHT-
BOKpalHO3HaBUi, cormiorinrBicTuuHi 3HanHA. Ile BMiHHA cIiBBigHO-
CHUTH MOBHIi 3ac001 3 MeTOIO Ta YMOBaMU CIIIJIKyBaHHS, BMiHHSA Op-
raHi30oByBaTU MOBJIEHHEBE CHIJIKYBAHHSA BiJIIOBIAHO [0 COIia/IbHUX
HOPM MHOBeIiHKU, IPUAHATUX Yy HOCiiB MOBU, BMiHHSI BUKOPUCTOBY-
BaTKH MOBHIi 3aco0u BiAIOBiZHO 4O HAIliOHAJBHO O0YMOBJIEHUX OCO-
O0MBOCTEH BIKUBAHHI.

CoIioKyJIbTypHa KOMIIETEHTHICTh TiCHO HOB’sA3aHAa 31 3HaAHHS-
MU Ta BMiHHAMHU, HEOOXiZHUMU [JIS COIiaJbHOTO acIeKTy BUKOPU-
CTaHHSA iHO3eMHOI MOBH JJIS OCOOMCTUX, KYJbTYPHUX KOHTAKTiB.

Taxe coriajbHe 3aMOBJIEHHSI O0YMOBJIOE HeOOXimHicTH coIlfio-
KYJbTYPHOI MiAATOTOBKMW CTYJEHTIB, METOI0 SKOr0 € 3IAaTHICTL M0
MiKKYJIBTYPHOTO cHiikyBaHHs. COI[IOKYJIbTYypHA KOMIIETEHTHICTH
mepenbauae B3HAHHA CTYAeHTAMH OCOOJMBOCTEH HAaI[iOHAJIBHOTO
MOBJIEHHEBOTO €TUKETY, HeBepOaJbHOI MOBeAiHKM, X BpaxyBaHHS
B PeaJibHUX JKUTTEBUX CUTYAI[ifdX, a TAKOYK 3JaTHICTh 3iMCHIOBA-
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T KOMYHIKaTHBHI HaMipu BiAHOBiZHO A0 cuTyallil CIIiJIKyBaHHS
[1, c. 119].

Burkopucranusa maTepiajiB COI[IOKYJIBTYPHOI'O 3MIiCTy Ha 3aHSIT-
TSIX iHO3eMHOI MOBU CIPHUSATHME PO3BUTKY JIHIBiCTHYHOTO CBiTO-
IJIsany, akTuBisarii BiacHoro mocBimy Ta ()OHOBHX KpaiHO3HABUUX
3HaHb, COPUATHME 3allaM’ STOBYBAHHIO JIIHIBiCTMUYHOTO MaTepiaay
Ta JOINOMOKe€ VHHUKHYTH COI[IOKYJbTYPHUX IIOMWUJIOK y MainbyT-
HbOMY, MepeadaYuTh PO3BUTOK JIOTIYHOTO Ta KPUTHUUHOTO MUCJIEH-
HS CTYJEeHTIB, JOMOMOKe 3700yTM BMiHHSA KODPUCTYBATUCS aABTEH-
TUYHOIO JiTepaTypomo [2, c. 9].

DopMyBaHHSA COIIOKYJIBTYPHOI KOMIIETEHTHOCTI HA OCHOBI JIeK-
CHUKH COI[IOKYJIbTYPHOTO 3MICTy Ha 3aHATTAX iHO3€MHOI MOBU MAae€
BimOyBaTuch 3a IMEeBHUM aJTOPUTMOM, AKHI BPAaXOBY€E€ MeETY HaB-
YaHHA Ha KOMKHOMY 3 eTalliB Ta mnepenbayae BUKOHAHHS HEeBHUX
MOBHUX i MoBJIeHHeBUX Bmpas [1, c. 119].

Ha migroroBuomy erami BUKJIamadu aHaIidye BimiOpaHuWii mare-
piaJs 1m10710 COMiOKYJIBTYPHOTO KOMIIOHEHTY Ta Y3TOIMKYE ITOCJig0B-
HicTb foro BuMKOHAHHA Ha 3aHATTi. Ha erami cemanTumsarii Jiek-
CHYHOI0 MaTepialy COIliOKYJbTYPHOI'O 3MiCTy BHKJIAau aKTHUBi3ye
¢ouoBi 3HaHHA cTyeHTiB. Ha eralri perenTuBHO-PeIPOAYKTHBHOTO
TpeHYBaHHA Iepe0avaeTbcsd CTBOPEHHS CTEPEOTHUIIIB ByKUBAHHS
JeKCUKU COIIiOKYJIBTYPHOIr'O 3MicTy Ha piBHI (ppasu. Meroro eramy
KOMYHIKaTHBHOI IPAKTHUKN € CAaMOCTiliHe ByKMBAHHS JIIHTBiCTHUY-
HOTO MaTepiasy B ycix Bumax MOBJeHHEBOI misabHocTi [1, c. 120].

IIpoBemennii COMiOKYABTYPHUN aHANI3 y chepi METOAUKHU IO-
CIi’KeHHs iHIITIOMOBHOI KOMIIETEHTHOCTI CTYJeHTiB HEMOBHUX CIIe-
IMiaJIbHOCTEN BUIMX HABUAJbHUX 3aKJaIiB IMOKAa3ye, II0 I edeK-
TUBHOTO (OPMYBaHHS COIIOKYJIBTYPHOI KOMIIETEHTHOCTI MOIIiJIb-
HO BUKOPHMCTOBYBATH JIIHI'BIiCTMYHI 3aBHAHHS, SKi IepemdavuarTb
opraHisallilo JIOAUHU SK CYCHLIbHOTO (peHOMEHa Ta KYJIbTYPHUI
PO3BUTOK MOJIOAOI 0COOMCTOCTi, ssKa mouyBaTuMe cebe BIIEBHEHO B
inmiomoBHOMY cepemoBuirni. CTyZeHT MOBHMHEH BHUXOBYBaTH y COOi
M1aHOOJIMBE CTaBJEGHHS IO MOBHU iHIIIMX HAPOIiB Ta ii HoCiiB.

CnuUcoK BUKOPUCTaHUX aXepen

1. Bepesencbka JI., CiaecBa H. fAx chopmyBaTu JIeKCUUHY CKJIa-
IOBY COITiOJIiHIBiCTMYHOI KOMIIETEHIIii: aJrOpUTM AJISA BUUTEJIA.
THo3emni mosu 8 Hasuasvrux 3axaadax. 2008. Ne 1. C. 118-120.

2. Mamonosa I. II. @opMyBaHHSA COIIOKYJIBTYPHUX KOMIIETEHI[iH
VUHIB uepes3 BUKOPHUCTAHHS aBTEHTHUUYHOrO Martepiany. Aneniil-
cvrka mosa ma aimepamypa. 2011. Ne 19-21. C. 9-10.

28



3. Ilaccos E. 1. KoMMyHUKATHBHOE WHOS3LIUHOE OOpasOBaHUE.
Koumnenmnusa pasBuTua WHAWBUAYAIBHOCTH B AUAJIOTe KYJIBTYD.
JIunenk : JITTIW — PITMO, 2000. 204 c.

4. CadonoBa B. B. lzyueHue A3bIKOB MeKIYHAPOIHOIO OOIIeHIS
B KOHTEKCTe I1ajiora KyJbTyp U IuBuaudanuii. Bopoue:x : Hc-
Toxku, 1996. 238 c.

5. Csicoes II. B. KyabpTypHOe camoolpeaeieHne JUUYHOCTH B KOH-
TeKCTe nuajiora KyabTyp: moHorpadusa. Tam6os : TT'Y um. Ilep-
xasuHa, 2005.

A. V. Dubinska
USING VIDEO IN ENGLISH TEACHING

Watching video is one of the most popular free-time activities
of contemporary students and a great language mastering tool for
teachers.

The major benefits of using video in a class are: 1) any kind
of video creates an attractive enjoyable learning environment for
students in comparison with simple drilling or text-reproduction;
2)video presents language in context (you can see who’s speaking,
where the speakers are, what they’re doing, etc.) and it can help
comprehension; 3) repetition leads to memorization (by watching
a video several times students can learn by absorption and imita-
tion) [2].

Before introduction of a video into a class, a teacher should
define the role of a video that can be: 1) to develop listening
skills, 2) to provide information, 3) to introduce and reinforce the
language material; 4) to agitate language production [2].

Any authentic video used in a class must be chosen according
to the given list of criteria: a) watchability answers the question
«Is it interesting?»; b) length (video must be from 30 seconds
and up to 10 minutes); ¢) appropriateness of context (material
should be chosen according to the topic and the level of students’
knowledge); d) clarity of picture and sound; e) speech delivery (a
teacher should take into account clarity of speech, speech rate and
accents in order to determine if it is possible to comprehend it by
listeners) [2].

According to Berk, the following video types can be em-
ployed in the classrooms: drama, action, romantic, comedy, ro-
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mantic-comedy, documentary, TV program, commercials, college
music videos, and students’ own videos. The choice of the video
depends on the teaching and learning objectives, students’ cha-
racteristics, and interests [1, p. 3].

If you create a kind of video lesson you have to divide it into
three main parts.

The main task of before watching stage is to get students into
a topic of a video that they are going to watch. It is suggested to
using brainstorms, quizzes, vocabulary matching etc. that gives
some background knowledge about a video clip. During this stage,
a teacher should also explain unknown vocabulary from a video.

While watching period includes a few short, simple activities
to facilitate students’ attention during the viewing, so they don’t
switch off.

After watching period consists of many activities of diffe-
rent character like: discussions, true or false, role-play, essay and
others [2].

Harmer in his work defines the given techniques that can be
used in video based lesson: Viewing Techniques (Fast Forward,
Silent Viewing, Freeze Framing, Partial Viewing) and Listening
(and mixed) Techniques (Pictureless listening, Picture or Speech)
[3, p. 308-310].

The main aim of the viewing techniques is to awake their
curiosity to the topic that they are about to study with the help
of prediction. The following practices are used in order to achieve
the viewing techniques: 1) fast-forward (the teacher can present
the video to the students by playing it for a few seconds and then
fast it forward. Those activities should be repeated until the end
of the video. Then, the teacher asks the students to share what in-
formation that they got from the video. In this case, the students
can guess what the people talked about.); 2) silent viewing (the
video is played without any voice and the students’ abilities to
predict the information are required); 3) freeze framing (teachers
must stop the video for several times and the students in their
turn should deliver their idea when the video is stopped. This
method helps them to predict what will happen after seeing some
parts of the video.); 4) partial viewing (the students are to see a
part of the video and ask them to predict what kind of informa-
tion that they will gather) [3, p. 308-310].

Listening techniques include two following activities:
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1) pictureless listening is started by guiding the students to
listen to the information in the video. After listening the students
should guess and share what information they got;

2) picture of speech involves the division of the class into
two teams. The first team is to watch and understand a video
presented by the teacher. Then, another team must predict what
the video is about based on the clues given by the first team. This
activity trains their speech and fluency of the language.

The best way to sum up everything is through the discus-
sion of the video and to write an essay on the topic at home [3,
p. 308-310].

Sophomore students of our university at the department of
Hospitality Industry in the course in ESP study the topic «En-
glish-Speaking countries’ cuisine». We use a number of educa-
tive videos in order to develop their listening and speaking skills,
to expend their vocabulary and grammar knowledge and also to
deepen their cultural and professional knowledge. We have select-
ed several videos on the given topic: «<How to Make Breakfast Like
a Brit», «9 British Dishes Everyone Should Try», « Why Are Brits
So Obsessed with Tea?», «How to Make Tea the British Way». We
are going to demonstrate you the way of usage videos in a class
on the first given topic, «How to Make Breakfast Like a Brit».

Exercise 1. Before watching the video answer the following
questions.

1. What do you know about English breakfast?

2. What do you know about its ingredients?

3. Have you ever tasted it?

Before watching a video, we usually explain the unknown
items of vocabulary that are used in it. We can simply provide
both the explanation of the concept and also give the translation
in Ukrainian, like: Black pudding — a very dark sausage that
contains a lot of blood / Kpos’sana xoBbaca; Laver bread — a tra-
ditional Welsh delicacy made from seaweed / MiIuHIII 3 MOPCBKUX
BOZOPOCTEN 3 OEKOHOM.

Exercise 2. Watch the video for the first time and tick the
correct alternative.

e The bacon is served boiled fried roasted grilled
stewed

e The sausages are boiled fried roasted grilled
stewed
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e Black pudding is made with chicken sausage
kidney fat bread oatmeal pig’s blood cow’s milk

e It is served boiled fried roasted grilled stewed

e Baked beans are  boiled fried roasted grilled
stewed

e You can use toast or fried bread to transport food to
your mouth clean your plate spread marmalade on

e Mushrooms must be fresh from a tin

Exercise 3. Give the list of the items in a Full English Break-
fast.

1- Eggs

2.

3-

Exercise 4. Watch the video for the second time and give the
proper translations for the following words: maple syrup, to push
aside, an item, to feast eyes on, gentry, to be keen to, lavish, to
indulge in, loin, scrambled and poached eggs, to stew, molasses,
to mop up, grease, a tin, herbs.

Exercise 5. Answer the following questions.

1. What is the history of the English breakfast?

2. What type of bacon is used in order to prepare the dish?

3. What is a black pudding?

4. Dwell upon the types of bread that are acceptable for the
English breakfast according to the region of the UK.

5. Describe the process of preparing of the given breakfast.

As a conclusion we can state that the above mentioned visual
aids helped the students enrich their knowledge about basic prin-
ciples of cooking, names of food items and cross-cultural know-
ledge. Also, such a kind of activity helped them to improve all
language skills: listening, reading, writing and speaking. Besides,
video watching and discussion facilitate interest and motivation
of students to English learning. The efficiency of video materials
use for teaching ESP is evident as students gain profound know-
ledge of the subject and necessary listening and communicative
skills to participate in different international conferences, pro-
jects and educational programs.
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C. Il. 3axonos

FREE SPEAKING ACTIVITES IN LEGAL
CASE STUDIES

Today’s world requires that the goal of teaching speaking
should improve students’ communicative skills, because only in
that way, students can express themselves and learn how to follow
the social and cultural rules appropriate in each communicative
circumstance. Communicative language teaching and collabora-
tive learning serve best for this aim. Communicative language
teaching is based on real-life situations that require communi-
cation. Teachers should create a classroom environment where
students have real-life communication, authentic activities, and
meaningful tasks that promote oral language.

After a content-based lesson, it would be natural to organize
some free-speaking activities the priority of which is to promote
fluency and to achieve the definite communicative goal. Many lin-
guistics and ESL teachers suggest typical free-speaking activities
like discussions, storytelling, interviews, reporting, brainstorm-
ing, picture describing and so on [2]. However, for legal English
the activities that are really meaningful and motivating are rela-
ted to the case studies or precedents and involve specific profes-
sional situations, roles and functions. Therefore, such activities
as role-plays seem more common for this purpose.

The most frequently used situation for role-plays in legal En-
glish is a lawyer-client interview. The purposes for it can vary
from advising up to options evaluating. Students pretend they
are in various social contexts and have a variety of social roles.
It is a good idea that the teacher provides a rubric to students so
that they know what type of questions they can ask or what path
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to follow, but students should prepare their own interview ques-
tions. Conducting interviews with people gives learners a chance
to practice their speaking ability not only in class but also outside
and helps them become socialized.

Role-plays have many advantages. First, since they are en-
tertaining, they motivate the students. Second, as J. Harmer
suggests, they increase the self-confidence of hesitant students,
because in role-play and simulation activities, they will have a dif-
ferent role and do not have to speak for themselves, which means
they do not have to take the same responsibility [1, c. 241].

For example, the student is pretending to be a lawyer spe-
cializing in employment law. He is due to meet a client (the other
student) who has just been fired from a well-paid position. The
task is to establish the facts, to find out what the client hopes
to achieve and to offer the best advice possible [3, c¢. 117]. The
teacher gives information to the learners what they think or feel.
In this particular situation, they have to stick to the concrete,
provable facts of the case as much as possible. This demands good
preparation of proper material and implementation must be pro-
gressive and systematic.

Unlike other free speaking activities, a role-play is usually a
combination of some of them. For instance, in the sample given
above, the preparation stage can contain brainstorming; the con-
ducting stage includes narration and discussion, and presentation
can be the outcome of the activity. During preparation students
can think up and consider reasons, examples and justifications
for what they are going to say, and it is important to give them
enough time for that. Nevertheless, if the situation is typical for
everyday life, the reaction must be spontaneous.

According to S. Thornbury, to make the activity successful
we should consider some essential features [4, c. 64]:

— Learners need to be interested in a context or topic of the
activity and feel they have something to contribute to it. There-
fore, the situation played cannot be too abstract or removed from
the learners’ experiences.

— The activity benefits from having a clear goal or outcome
like a prepared document or reachinga consensus decision. In some
cases, it can be also an action orderto conduct.

— The activity should be challenging but achievable. This is
especially important in terms of the language to be used. If lear-
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ners lack the vocabulary to do the activity, that will be frustrat-

ing for them.

— The activity must be designed in a way that everyonehas
equal opportunities to participate. Taking into account the stu-
dents’ personality can help to resolve the problem.

To perform a role-play in some cases the students must be
given the opportunity to look through the language they have al-
ready studied before beginning the extended speaking activity. It
is also a good idea to anticipate the language the students might
need in order to do the activity properly and pre-teach useful
structures and vocabulary.

Free speaking activities form an integral part of the learners’
classroom experience at this level; but to be successful, they will
require just as much planning and preparation on your part as any
other skill or part of the syllabus.
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H. A. 3axonosa

ONLINE WORKBOOK FOR SCHOOL LEARNERS:
PROS & CONS

Technological developments have influenced all sectors of our
lives including communication and education. Technology literacy
is nominated as one of the main 21% century skills. David Good-
rum, director of academic technology and information services
(Oregon State University) writes, «Digital education is generating
new learning opportunities as students engage in online, digital
environments... Furthermore, a 21st century view of learner suc-
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cess requires students to be not only thoughtful consumers of
digital content, but effective and collaborative creators of digi-
tal media, demonstrating competencies and communicating ideas
through dynamic storytelling, data visualization and content cu-
ration» [1, c. 11]. No wonder that digital content has become in-
creasingly popular. Online workbook access for school learners is
a mainstream for contemporary language courses.

For example, Macmillan’s Gateway 2" Edition equips stu-
dents «with strong English language skills and knowledge» using
the Online Workbook which provides «interactive versions of the
activities, audio and videos. The Online Workbook marks stu-
dents’ work and collates into the Gradebook. Teachers can manage
multiple classes, set tasks and monitor progress» [2, c. 8]. Howe-
ver, is it always the right choice?

One of the main advantages of using digital resources is ac-
cessibility. Digital books can be accessed from anywhere, on any
device. Even better, online textbooks are never out of stock when
students need them. The excuse of, «I forgot my workbook», can-
not be used anymore.

Students can benefit from all sorts of interactive activities,
which are definitely engaging and motivational. For teachers,
there is no need to do monotonous checking of homework exerci-
ses; they are able to receive instant feedback from their students.
For students, it is a possibility of self-assessment and revising, it
contributes greatly on the learner’s autonomy, though it can also
encourage cheating.

Digital textbooks are much easier on the environment than
typical bound books are. Hardcover textbooks also become out-
dated quickly, leading to a large amount of wasted paper. Digital
content can be updated easily, it is well organized and easy-to-
find.

In school, online resources give credibility to the teachers and
lessons being taught. Children today are well-versed in how to use
technology from an early age. That means they take teachers who
use technology seriously because they’re engaging at a level which
is familiar to them.

On the other hand, teachers claim that online homework has
some drawbacks that influence language-learning process. Stu-
dents sometimes have problems logging into the online workbook
whether through user-error or a fault of the online service. Also,

36



they get easily distracted when using digital devices, their focus
can be difficult to obtain.

Most teachers have shared that while online textbooks usually
work well, they just are not as simple to use as their hardcover
predecessors. They have to take time out of class to teach the
students to log into the online service and help them discover the
features it includes.

Taking into account all the arising problems, we still believe
that digital technology cannot be underestimated, as it continues
to evolve in schools and workplace. It made the access and provi-
sions of the education services easier, convenient to handle and
cheaper. It also made the life of the teacher comfortable in hand-
ling classes and creating teaching materials. It can be frustrating
and time-consuming, but in the end, technology in education can
open doors to new experiences, new discoveries, and new ways of
learning and collaborating.
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T. B. Kanunwok

WISSENSCHAFLICHES SCHREIBEN:
PLANUNG UND STRUKTURIERUNG

Schreibprozess ist mehr, als nur Worter auf ein Blatt Papier
zu bringen. Schreiben umfasst alle groBen und kleinen Tatigkei-
ten, die dazu filhren, dass ein Text entsteht. Wissenschaftliches
Schreiben unterscheidet sich deutlich vom Schreiben auf anderen
Gebieten, z.B. in der Schule oder im Journalismus. Schreibprozess
ist nicht heterogen und ist von Fach zu Fach verschieden. Aber
was ist eigentlich das Besondere am «wissenschaftlichen» Schrei-
ben?

Schreiben ist an der Universitit eine allgegenwirtige Akti-
vitdt. Wissenschaftliches Wissen ist auch iiber seinen schriftge-
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bundenen Charakter definiert und alle Akteure an Hochschulen,
seien sie Lehrende, Forschende oder Lernende, sind aktiv an der
Verschriftlichung von Wissen beteiligt. Schreiben setzt dabei das
Verstindnis wissenschaftlicher Theorien und Forschungsmetho-
den voraus, ist aber fir die Studierenden gleichzeitig auch ein
Weg, um sich theoretisches, methodisches oder praxisbezogenes
Wissen anzueignen.

Otto Kruse nennt folgende Aspekte des wissenschaftlichen
Schreibens, die fiir meisten Disziplinen allgemeingiiltig sind:

— methodisch begriindetes Vorgehen: eine wissenschaftliche
Arbeit muss Auskunft geben, wie das dargestellte Wissen gewon-
nen wurde, sei es aus eigenen Uberlegungen, aus den Forschungen
anderer oder aus eigener Forschung. Der Prozess der Erkenntnis-
gewinnung, der hinter dem Text steht, muss also offen gelegt und
reflektiert werden. Er muss fiir andere nachvollziehbar und nach
Moglichkeit auch reproduzierbar sein;

— Objektivitit: wissenschaftliche Aussagen sollen frei sein
von subjektiven Urteilen und Meinungen der Untersucher;

— Systematik: die wissenschaftlichen Uberlegungen miissen
an die disziplindre (manchmal auch interdisziplindre) Wissenssy-
stematik des Faches angebunden werden. Wissen steht nicht fiir
sich allein, sondern ist immer im Kontext des bereits vorhandenen
Wissens darzustellen und einzuordnen;

— Kritikgebot: Dies bedeutet, bevor das Wissen verwendet
wird, muss es kritisch geprift werden;

— Sprachliche und terminologische Genauigkeit: Wissen-
schaft verlangt eine prizise, eindeutige Sprache und Verwendung
der im Fach iiblichen Begriffe [2, S. 58].

Beim wissenschaftlichen Schreiben sollen folgende Aspekte
beriicksichtigt werden:

— Thema: breite oder nidhere Bestimmung des Themas, wor-
iber man schreiben soll. Entweder ist es zu breit gewihlt, oder es
ist bereits auf eine Frage oder These eingegrenzt;

— Textsorte: Welche Textsorte wird verlangt? Ob es man
zum Beispiel eine Hausarbeit, ein Protokoll, einen Essay, eine
Bachelor- oder Masterarbeit, einen Forschungsartikel oder eine
Buchbesprechung schreiben soll. Vor dem Schreiben soll man die
Eigenschaften einer neuen Textsorte griindlich studieren;

— Ldnge: Die Linge wird in der Regel in Anzahl der Zeichen,
Weorter oder Seiten angegeben;
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— GQGestaltung: wie das Layout einer Seite hat auszusehen
(Schriftart und -grofe, Zeilenabstand, Kopf- und Fulizeilen, Réin-

der etc.);

— Struktur: welcher Struktur hat der Text zu folgen;
— Termine: konkreter Zeitpunkt, um einen Text einzurei-

chen.

Die Makrostruktur des Schreibprozesses sieht so aus:

Etappe Aufgabe Schreibhandlungen
Planung Recherchieren Bibliothek, Internet, Brainstorming,
fragen, absuchen, lesen, bibliogra-
phieren
Stoff eingrenzen |Schwerpunkte setzen, Fragestellung
definieren
Ziele bestimmen Art und Umfang des Textes kliren,
Textgenre bestimmen, Aufgeben ver-
stehen, Zeitplan erstellen
Angaben Systematisch lesen | Exzerpt und  Zusammenfassung
oder Stoff schreiben, interpretieren
sammeln Daten erheben Textkorpus zusammenstellen, Expe-
und auswerten riment durchfiihren, Fragebogen und
Interviewdaten erheben
Material gliedern |Reihenfolge festlegen, hierarchisie-
ren
Uberarbeiten | Versprachlichen FlieBtext herstellen
und Feedback einholen |offene Fragen kliren
vertiefen Inhaltliche Logik, Struktur, Ausrichtung, «ro-
Uberarbeitung ter Faden» kldren
Sprachliche Begriffe, Ausdriicke, Rechtschrei-
Uberarbeitung bung und Grammatik iiberpriifen
Text Formatierung Text- und Darstellungsnormen prii-
erschlieffen |und Layout fen, Text formatieren
und abgeben | Abgabe und Abgabemodus und Termin priifen
Benotung
Feedback Riickmeldung auswerten, Note be-
und weitere kommen, Verbesserungsmoglichkei-
Uberarbeitung ten festhalten

Also, die dargestellten Schreibstrategien schiitzen den Wis-
senschaftler von chaotischer Arbeit und helfen einen wissen-
schaftlichen Text richtig herstellen.
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O. B. Keba

OCOBJINBOCTI BUBYEHHSA CYYACHOI
AHIJIODOHHOI JIITEPATYPU Y BULLIIA LLKOJI

ITouarra «anrygogoHHA JiTeparypa» (abo JiTepaTypa aHrJo-
(GOHHUX / aHTJIOMOBHUX KpaiH) Habyja 3HAUHOTO MOIITUPEHHS B CY-
YyacHi# rymaHiTapucTuili i, 30Kpema, B JiTepaTyposHaBcTBi. Tum
He MeHIIle, B OCBiTHBO-IIpodeciiiHnX mporpamax OiJbIITocTi yHiBep-
CHTETiB Ha CHeIliaJbHOCTAX, Y HasBax AKHX (irypye «aHriaiicoka
MoOBa i JiTepaTtypa», IepeBaskae BUBUEHHsS caMe aHIJIiMCHKOI (a0o
mupiire — OpUTAHCHKO1) JIiTepaTypu, IMOYacTH y MOETHAHHI 3 JriTe-
parypoio CIITA. Tak, Ha paryabreri iHozemHOI (imosorii Kam’s-
Henb-IlogibCcbKOrO HallioHAJBLHOrO yHiBepcuTeTy imeni IBana Ori-
€HKAa B HAaBUAJBbHUX IIJIAHAX MMiATOTOBKM MAaricTpiB 3i creliajlbHOCTi
«AHrUifichKa MoBa i JiTepatrypa» 4 KpeIuTU BifBeIeHO Ha TUCIIUII-
ainy «HosiTHs mgiteparypa Beaukoi Bpuramii i CIITA». Ha mam
MOTJIAN, TaKWii, cKasaTu 0, peAyKOBaHUU MiAXim 3HAYHOIO Mipoio
00MeKye MOSKJIMBOCTI CTYIEHTIB B OBOJIOLIHHI KOJIOCAJIBHUM CIIE€K-
TPOM HAIliOHAJBHUX JiTEpaTyp, IO TBOPATHCA AHTJIINCHKOIO MO-
Boro. Cronu ciim BigHecTH, OKpPiM OPUTAHCHLKUX i aMepUKaHCBHKOI,
JiTepaTypu KaHAACbKY, aBCTPAJiNChbKy, HOBO3EJAHACHKY, MHiBIeH-
HO-a)pUKaHCHKY, YACTKOBO iHIiMiCbKY, Hirepilficbky Ta iH.

Y mpoMy pANYy BUHATKOBUM 0araTCTBOM BUPi3HAETHCA KaHAT-
chbKa Jiteparypa. TBOPUiCTh TAKMX CyYaCHUX AHTJIOMOBHUX IMHUCH-
menHukiB Kamagu, ak Mapraper ErByn, Maiika Ongat:ke, Kepou
ITingac, Exic Mampo, Binbam Pobeprcon IeiiBic, 'abpiens Pya, du
Mapren, Eua Kapcon, Ipsiur Jleiiton, Maprapet Jlopetc, Hopmau
JleBinp Ta iH. yBiinia mo 3os0Toro (GoHIY CBiTOBOI JiiTepaTypu
HOBiTHBOI H0o06u. [locuTh cKasaTu, IO POMaH «AHTIICHKUI TAIli-
eut» Maiikaa Oumatike (maypeatr BykepiBecbKoi mpemii 3a 1992 p.)
y 2019 p. OyB BU3HAHMI HaAWKPAIOK KHUMKKOIO 3 yCixX, IO ymOO-
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cToloBaJiricad BykepiBcbKoi mpemii 3a m’ATAecATUIITHIN mepionm ii
icuyBanHsa. Taxkuii camMuili BHUCOKUII aBTOPUTET y JiTepaTypHOMY
ceiTi mae Mapraper ETByn. Boma € aBTOpKOIO HOHAI IBaAIlSATH
KHUT BeJUWKOI i masiol mposu, a pomaH «Cuainuit yousisa» (2000)
He Jullle oTpuMaB ByKepiBCbKY IpeMiro, a i OyB BKJIOUEHHHN 10
CIIICKY CTa HaWKpaIllxX aHTJIOMOBHUX poMmaHiB iz 1923 p. i cras
cBiTOBUM OecTcesiepoM.

OcTaHHIM uacoMm JiTepaTypHa KPUTHKAa mouaja OiJbIlle yBaru
3BepTaTu Ha Ti TBOPH, AKi MUITyThCA aHTJIifICBKOI0 MOBOIO B Oara-
TOHAIIOHAJBLHUX KpaiHax, /e pO3BUBAIOTHCA U JiTepaTypu iHIIUMHI
moBamu. OcobGIMBOI0 TOKA30BOIO B ITbOMY BimuoIeHHi € Iugia. Ce-
pea aHrJIOMOBHUX MHCHMEHHUKIB Ifiel KpaiHu BapTo 3rafgaTtu ApyH-
mati Poii, ekoeMiHicTCbKY aBTOPKY JABOX POMAaHiB, HAIIMCAHUX i3
nepepsoio ¥ 20 pokiB — «Bor apioHuINL» (1997, mepemoskels Byke-
piBcbKoOl mpemii) i « MimicTepcTBO rpannuHoro mactsa» (2017). Oou-
IBi KHMKKU (0 pedui, mepeKJaeHi YKpaiHChKOI0 MOBOIO) IIigHiMa-
IOTh CKJIQJHI IIPO0JIEMH CYy4YacHOTO KUTTS iHIIHCHKOT0 CYCIIiJIbCTBA
B KOHTEKCTi 3arajJbHOJIIOACHKOTO OYTTS Ii Big3HAuaOThCA 0araToio
MMOETUKO-CTUJILOBOIO ITapagurMoio.

Hna mikBigarii mporajguHu, IO YTBOPIOETHCA BHACIIOK Tpa-
OUITIHHOTO MiAXOAy IO BUBUEHHS «JIiTepaTypu KpaiHW, MOBa SAKOIL
BUBUYAEThCA» (Ile, MO pedi, Ha3Ba Ife OAHiel moImmpeHoi B yHiBep-
CUTETChKUX ITPOrpaMax HABUAJLHOI MUCIIUILIIHMT), ITPOIOHYEMO a00
BMOKPEMJIIOBATY BUBUEHHS HA3BAHUX BUINE HAI[lOHAJILHUX JIiTepa-
TYyp, 400 BKJIIOUATH IX Y HAaBUAJIbHI IIPOTPAMU iCHYIOUNX AUCIIUILIIH
i HAIOBHIOBATHU IX BIiANIOBiIHUM DPO3IIMPEHUM 3MiCTOM.

Tyt mo:ke OyTu mekinbka BapiauTiB. Ilo-mepie, 1o HaBUaIbLHOI
nporpamu gucnumiainu «Jliteparypa Benukoi Bpuranii» MOMXYTH
OyTu BKJIIOUEHI OKpeMi 3micToBi MomyJi, mpucBAdYeHi iHIuM aH-
TJIOMOBHUM HallioHaJnbHUM JiTeparypam. llo-mpyre, mo HaBuajb-
HUX ILJIAHIB BapTO BKJIIOYATH B AKOCTi AMCIIUILIIH BiJILHOTO BIGOPY
CTYAeHTAa OKPEeMi cIleliaJbHi KypcH, Ha3BU SKUX MOKYTh BapiioBa-
THcA, AK-oT: «CyuacHi aHIJIOMOBHI JiTeparypu 3a Mexxamu Bein-
koi Bpwuranii», «AHrao¢poHHI JiTepaTypu B KOHTEKCTI Cy4acHOTO
JiTepaTypHOTO MPOIECY», «AHTJIOMOBHI MMCbMEHHUKU — JlaypeaTu
HoGeniBebkoi mpemii 3 siTepaTypu» TOIIIO.

Takum YMHOM, BUBUEHHS Cy4YacHOI aHTJIO(GOHHOI JiTepaTypu y
BUIIi# IIKOJIi mOoTpebye THYUYKOro i BAYMJIMBOIO IMiAX0ony i BiAKpu-
Ba€ BapiaTWBHI MOKJMBOCTI 3aCTOCYBaHHSA PisHUX OopraHisariiHmx
Ta HaBYAJIbHO-METOJUUYHUX METOJIB i mpUiioMiB.
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H. A. Kryshtaliuk

MEDIA IN TEACHING THEORETICAL
LINGUISTIC DISCIPLINES

The term «media» is defined as any means of transmitting
information [1] from the addresser to the addressee. They dis-
tinguish between verbal and non-verbal communication media.
Non-verbal media (facial expressions, gestures, body language,
proximity, touch, personal appearance, silence) create the back-
ground against which verbal means of communication come to the
fore. Traditional verbal media include oral and written ways of
exchanging information. At the initial stage of teaching Theore-
tical Linguistic Disciplines oral types of media such as speaking
and listening prevail. The courses are introduced with lectures
delivered by a teacher orally and listened to by students.

Initiating a teaching-learning process speaking performs a
persuasive function. The reason is that lectures aim at getting stu-
dents interested in the subject and being persuaded in the necessi-
ty of taking this or that course. Listening provides for a cognizing
function as it allows students to conceptualize and categorize the
received flow of information. Harmony between speaking and lis-
tening can be achieved only if both the addresser and addressee
act with a common goal of successful educational communication
in mind. Here motivational overlap between the two parties mat-
ters much. Deep motivation of acquiring more knowledge and un-
derstanding of the subject is an important factor helping the par-
ticipants of the educational process to find common ground. An
effective means of fostering lecture comprehension are rhetorical
questions like «Does future tense exist in English?» Rhetorical
questions can be very useful at a lecture: due to them speaking
and listening form a cycle and engage a lecturer and students
into a continuous comprehension of material under discussion.
Interactive fragments of a lecture facilitate realization of a per-
suasive and cognizing functions.

With progressing a teaching-learning process speaking and
listening initiate reading and writing. These written ways of com-
munication media are responsible for consolidating knowledge and
skills of a linguistic discipline under study.

Nowadays the combination of oral and written media occurs
in computer-mediated communication involving Internet and spe-
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cial programmes that make comprehension of information more
vivid and accessible. Special language and grammar web-sites like
wordinfo.info, grammarist.com, lab.cccb.org etc. as well as use of
e-books and Google books concerning a certain discipline involve
the four mentioned types of communication media. Power Point
turns out to be a powerful media tool for teaching and learning a
theoretical linguistic discipline as it involves all participants of an
educational process into more open and social-oriented academic
interaction. Online video is by far the most common type of so-
cial media used in class, or assigned to students to view [2, p. 3].
While teaching Theoretical Problems of English Linguistics and
Contemporary English Discourse we have found online video to be
a powerful means of collaborative learning.

Notwithstanding immense opportunities traditional and so-
cial media give for teaching and learning theoretical linguistic
disciplines their use among academics is still very restricted. The
main reasons are institutional and personal constraints.

Thus, the contemporary stage of higher education develop-
ment calls for and motivates wide use of all types of media in
the teaching process where theoretical linguistic disciplines re-
veal great potential and motivation. We can conclude that appli-
cation of all media varieties facilitates instructor’s organization
for teaching, engagement with outside resources, student engage-
ment, student attention to content, and resource discovery.
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A. A. Kruk

BLENDED LEARNING STRATEGIES
IN TEACHING ESP

There is a great potential for integrating learning strategies.
Quite productive is the method of combining traditional foreign
language teaching and learning with different supporting sys-
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tems, for example blended learning. Kaye Thorne notes that
«blended learning is the most logical and natural evolution of our
learning agenda» [3, p. 2]. Blended learning makes new teaching
accessible students’ practice, which is not possible in traditional
educational class, thus has become a method that needs atten-
tion. Kaye Thorne adds more: «It suggests an elegant solution
to the challenges of tailoring learning and development to the
needs of individuals. It represents an opportunity to integrate the
innovative and technological advances offered by online learning
with the interaction and participation offered in the best of tra-
ditional learning» [3, p. 2]. Blended learning was investigated by
C. Latchem, K. Thorne, B. Tomlinson, C. Whittaker and others.
Authors envisaged this form of educational training as some
example of new technological integration into education, which
has a significant impact on learning effectiveness and students’
motivation in language learning. The purpose of this study is to
envisage the viability of blended method to evaluate the impact of
blended learning.

The use of blended learning is appropriate to diversify me-
thods of engaging students to learn the course in interactive way.
Brian Tomlinson and Claire Whittaker state that there are two
kinds of blends. They are interaction and tools. Interaction pro-
vides the face-to-face, online and mobile components. Tools ensure
the podcasts, making recommendations and blogs. Authors say
that «the use of online delivery incorporates self-paced learning
that enables flexibility and does not disrupt the learners’ work
routines» [4, p. 146]. Then making some conclusions and envi-
saging language learning as traditionally undertaken in a wholly
face-to-face environment, they recall that blended learning in-
duces «aim to achieve specified language development using the
possibilities offered by new technologies» [4, p. 146].

Blended learning is a learning approach, also known as «hybrid
learning», in which foreign language teaching can be integrated
with on-line compatible learning as a combination of several ap-
proaches to course learning. «In a blended learning environment,
learning occurs online and in person augmenting and supporting
teacher practice» [2, p. 10]. Such learning environment enables
students to control the time, place and pace of learning in general.

Blended learning is a combination of digital learning and face-
to-face training, which is classified as traditional. Colin Latchem
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points out that this learning combines «face-to-face teaching or ac-
tivity-based learning in classroom, outdoor, community and work-
place settings and computer-based or online learning» [1, p. 31].
Teachers have always been involved in combining different tea-
ching forms, adding new information and combining different
theories and practices. Blended learning makes easier to engage
students in reflections and discourses. A mixed atmosphere can
help more students become involved in different levels of learning
and increase their studying interests.
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P. B. Kyavb6ancoka

LES ELEMENTS NON VERBEAUX DANS
L’ENSEIGNEMENT DU FRANGAIS LANGUE
ETRANGERE

Dans la vie quotidienne come dans la vie professionnelle, nous
sommes amenés a communiquer, échanger avec les autres. J. Mou-
chon souligne que la communication humaine suppose dans la plu-
part des cas une interaction entre au moins deux participants.
L’émergence de ’interactif a pour conséquence de valoriser des
¢éléments de sens qui ne passent pas obligatoirement par le canal
verbal. Il est clair, en effet, que le récepteur agit sur le locuteur
en dehors mxkme de la parole: alors interviennent les manifesta-
tions non verbales comme les regards, les mouvements de txtes et
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les changements posturaux éventuels (...). Le locuteur peut faire
passer son message par des mots mais tout autant par 1’accompa-
gnement gestuel qui dans certains cas peut suppléer la parole [2,
c. 120]. Aujourd’hui, les gens apprennent et utilisent les langues
étrangéres. Le but essentiel de leur apprentissage consiste a acqué-
rir une compétence communicative qui leur permettra contacter
avec les gens des pays dans lesquels ces langues sont utilisées ou
d’échanger avec des natifs dans les différents secteurs de leurs
activités sociales et / ou professionnelles. L’enseignement des lan-
gues étrangéres a pour objectif général d’apprendre aux éléves a
communiquer. Communiquer c’est interagir de maniére orale et
de maniére non-verbale. Dans cet article, nous avons mis 1’accent
sur la sélection des signes non-verbaux (les gestes en francais)
pour I’application a ’enseignement et a 1’apprentissage du fran-
cais langue étrangeére.

Les étudiants de FLE (francais langue étrangeére) savent seule-
ment utiliser et comprendre les gestes qui relévent de leur propre
culture en ignorant les gestes relevant de la culture francaise dont
la langue ils apprennent. Pour une meilleure compétence com-
municative en FLE, nous proposons 1’enseignement de quelques
gestes frangais.

— Des clous! La main semble jeter quelque chose par dessus
I’épaule. On refuse ainsi de rendre service, ou une proposition qui
nous semble exagérée.

— Tu vois, je te ’avais dit! La paume de la main est montrée,
un air triomphant éclaire le visage. Ce geste exprime 1’assurance
d’avoir raison, la confiance en soi.

— Mon oeil! [var:] Et ta soeur? On exprime son incrédulité en
tirant le bas de 1’0eil a ’aide de I’index. Ce geste indique qu’on
refuse de croire a quelque chose qui nous est dit.

— Pourvu que 3a marche! L’index croise le majeur pour ex-
primer 1’espoir que quelque chose que I’on entreprend se passera
bien.

— Il me rase celui-la! Le dos de la main passe rapidement sur
la joue, le visage prend un air ennuyé. Ce geste signale qu’on est
lassé d’une situation, ou d’une personne.

— La ferme! Les doigts font un mouvement qui imite une
bouche qui se ferme. On demande ainsi, assez rudement, a
quelqu’un de se taire.
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— Motus et bouche cousue! On passe ses deux doigts sur les
lévres pour indiquer que ce qu’on dit est secret, qu’il ne faut pas
le révéler a d’autres.

— Se tourner les pouces. On suggére avec ce geste que quelqu’un
n’a rien a faire, qu’il perd son temps inutilement.

— Je n’y peux rien! Ce n’est pas ma faute! Les épaules se sou-
lévent comme pour cacher le visage, les mains se tournent vers
’extérieur, comme pour montrer qu’elles sont vides. Ce geste
exprime 1’impuissance devant une situation, 1’impossibilité¢ de
proposer une solution a un probléme.

— Excellent! Extra!l Le pouce et I’index forment un petit
cercle, les quatre doigts sont ouverts, le visage sourit. Ce geste
exprime ’appréciation, en particulier pour un plat, une recette de
cuisine.

Donc, les éléments non verbaux constituent un aspect impor-
tant et jouent un r¢le de facilitateur dans le processus de commu-
nication dont la connaissance est indispensable aux étudiants de
langue étrangeére.

CnncoK BUKOPUCTaHUX gxkepers

1. Beamx O. M. IIpo6iemu Ha piBHI HeBepOaJbHOI KOMYHIiKAaIIii.
Komynikamuena ainegicmuxa. 2010. Ne 7. C. 305-309.

2. Mouchon J. Et si on joignait la geste a la parole. Le fransais
dans le monde. 1983. Ne 178. P. 119-122.

3. Geste: Be6-caiir. URL: https://www.french.hku.hk/gestes-1
(mara sBepuenas 01.11.2019).

A. 0. Jlaseposa

PE®EPAT (K ETAN NIATOTOBKU CTYAEHTIB
[0 BUKOHAHHSA KBAJTI®IKALLIAHOI POBEOTU
I3 SAPYBDKHOI JIITEPATYPU

CyuacHi peanii Ykpaium, mos’s3aHi 3 BXOIKEHHAM IepPiKaBU
Yy €BPOIENCHhKUU i CBITOBUHM NIPOCTip, BUMAraiTh BiJl BUIIOI IIIKO-
JY 3MiHU IMapagurMyu MUCJIEHHSA 1 HOBUX ITiAXOMIiB OO0 BUKJIATAHHSI.
XapaKTepHUM € YCKJIaTHEeHHS 3MICTy OCBiTHM HpU 3pOocCTaHHI 00Cs-
Iy HaBYaAJLHOTO MaTepiayy i, BogHouac, 3MeHIIIeHHI Jacy Ha Horo
3acBoeHHA. MeTa popMyBaHHA y MOJIOAI I[iJIiCHOI KapTHUHU CBIiTY i
NOMIYKU aJeKBAaTHUX MIIAXIB 11 JOCATHEHHS, YAOCKOHAJEHHSA CUC-
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TeMH OCBiTH BUCYHYJIa Ha HepIINii IIJIaH HeoOXiAHICTh 3BEepHEHHS
I0 30iJbIIeHHSA TOAWH, BifBeJeHMX Ha CaMOCTiliHe OmpalloBaHHSA
marepiany 3 Tem. CTymeHT IOBWHEH CAMOCTIHO, CIIMPAIOUNCh Ha
3aIPOIIOHOBAHI JJIA PO3TJIAAY NUTAHHA i COMCOK PEKOMEHIOBAHOIL
JiTepaTypu, BigJHAWTM, ONPAIIOBATH i 3aCBOITHM HAaBUYAJIbHUUA MarTe-
pias, a MmeTa BUKJIaJauya — MePeBipUTU CTYIIEHb 3aCBOEHHA i BMiHHA
3acTocyBaTH HaOyTi 3HAHHI.

Ha mpesenukuii :xkanb, pedepaTr AK (popma pobOTH 3i CTyIeH-
TaMH! 3 MeTOI0 IIePeBipKU caMOCTifHO 3aCBOEHOT'0 MaTepiany 3ze-
OinmbIirioro Mae (opmanbHHiT xapaktep. CTyJZeHTH MaJio PO3yMilOTh
CyTHicTHL pedepyBaHHSA AK TaKoro. BoHM migMiHAIOTHL poboTy 3
KiZTbKOMAa M)KepesiaMHU Ha 3BUUYAlHE CIUCYBAaHHA 3 HMiAPYYHUKA YU
3 OJHOTO J:Kepeia, 3hebinbinoro, 3 Bikinenii. Ogmak BapTo mam’s-
TaTu, 110 pedepyBanHa — Ie BaAKJINBUHN KPOK AJIA HaNWCAHHSA KBa-
JigikamiiHEUX podiT, AK-0T KypcoBi i gumaomHui. Brminaa sigioparu
MOTPiOHUI [JiA BUCBITJIEHHSA TeMHU MaTepiaj, BUSHAUEHHsS IIPiopu-
TeTiB i HABUYKMW KOMIILJIIOBAaHHSA 3HANO0JIATHCA CTYJEHTY B I10aJIb-
uriti poboti. Pasom i3 mum pedepaT He TOBUHEH MIEPETBOPIOBATUCS
Ha IHCHBMOBY pO0OTY, AKa 34a€ThbCs BUKJamaueBi. Pedepar moTpid-
HO BMIiTH O3BYUYHUTH HiJ Uac 3aHATTA. I TYT BCTyIIa€ B CUJIY HACTYII-
He 3aBJaHHA: 3yMiTH 3a KOPOTKHM uac (4—5 XBUJIWH) HOHECTHU MO
cJyXadiB OCHOBHI MOJIOKEHHS i BUcHOBKU. Ile TaKoK € eTarom Irijz-
roroBku pedepary i fioro npesenranii. He moxxHa He moroguTucd,
110 HaIMCaHHA pedepaTiB CIpOIIye IMepeBipKy caMocTifiHOI poGoTu
CTyIleHTa, 3a0IIaJKye Yac BUKJIamavya Ha TPAKTUYHUX BaHATTAX,
Ta€ MOJKJIMBICTH OXOIUTHU AKOMOTA OiJbIlle CTyAeHTiB rpynu. SIK Ha
HAIl TOTJIAJN, AJA cTyAeHTa-(isosora € BKpall HeoOXimHUM BMiHHS
MUCJIiI0 TI0 IPEeBY», camMy CyTh IpobJseMu, YoMy i cupuse pedepy-
BaHHa. CyuacHi cTymeHTH, SK OOBOAUTH AOCBiL pPoOOTH, BOJIIIOTH
paaiiie TPOHTH TECTyBAHHSA YM BUKOHATH IIHMCBMOBY POOOTY, HixK
B yCHill popMi mOBOAMTH CBOI 3HaHHA. AJie JK caMe BHUCTYII i3 pe-
¢depaTUBHUM IIOBIJOMJIEHHAM BifTOUye B CTyIdeHTA HABUYKU PO3-
moJiNy uacy, CTPYKTYpPYBaHHS MOIOBimi, Bimbip moTpibHHMX IuTar,
TOCUJaHb 1 MPUKJALiB, BOJOAIHHA CJIOBOM, BILIMBY Ha ayJUTOPiiO.
Vei i HaBUYKY CTaHYTBhCS Y IPUTOAI AK Y HMOJAJBIIIOMY HaBUYaHHI,
3aXMCTi AUIIJIOMHHUX POOiT, TaK i B mpodeciiiHOMY KHUTTI BUNTEIA.

Omxe, pedepar — 1e oAuH 3 BUAIB omiHoBanuA y BH3, axwuii
IPOBOAUTHLCS 3 METOIO0 3’ SCYyBAHHS i OI[iHIOBAaHHSA PiBHS 3HAHb CTY-
meHTiB. Ha#i6GinbIl po3mOBCIOAKEHUIT BUJ IIHLOTO KOHTPOJIO — CYTO
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MUChMOBUI. Y HAIIOMY BUIIAJKY 3axuCT pedepaTy TPOBOAUTHCS
mif yac BUBUEHHA MEBHOI TeMHU y BUIJIAL YCHOI JOMOBiZi Ha IIpak-
TUYHOMY 3aHSATTI 3 MOJAJbBIIOI AUCKYCi€l0, B AKili 6epyTh ydJacTb
yci mpucyrtHi, ab0 B mo3aayqUTOPHUI Uac 3a Y3TOMKEHHAM MilK
BUKJIalaueM 1 CTyZeHTaMu UM Ha KoHcyJbTalii. PoskpuBaioum
mig wac 3axucty pedepaTry TeMy, CTYyIAeHTU BUCJIOBIIOIOTH TaKOMK
i BiacHiI AyMKU, OeMOHCTPYIOUY, IK BOHU 3acBoinu marepiain. Ile
la€e MOMKJIMBICTh BUKJIaJaueBi 3’AcyBaTu piBeHb 3HAHb CTYAEHTIB Ta
nugepeHIiiioBano X OMiHUTH, BUCTABUBIIN TIEeBHUM OaJl.

ITinroToBKa i 3axucT pedepary nmependadae 3aCTOCYBAHHS IIEB-
HOI METOIUKH, IO IOJISATAE Y HACTYITHOMY.

1. Ilepmmit eran (migrorosunii), Ha AKOMY BHUKJamadeMm (Pop-
MYJIIOIOThCA TeMHU, CTYAEHTU O0MpParoTh Ti, IO iM I[iKaBi, migdupa-
I0THh BiATIOBifHY JiTepaTypy.

2. pyruii eram mnependavuae BU3HAYEHHA dYacy, ITOTPiOHOTO
CTyIeHTaM Ha IIiATOTOBKY A0 pedepyBaHHSA: OCMHUCJIEHHS MHUTAHD
Ta IIiATOTOBKY apryMeHTOBAaHUX BiAIoBimeii.

3. Tperi#i eran (ocHOBHUIT) — BiacHe 3axucT pedepary. Cry-
JeHTH BUCTYIAIOTh 3 YCHUMU IOMOBiAAMM, IPUCYTHI 3a7al0Th IIU-
TAHHSA i JOJIYYAIOTHCA M0 AUCKYCil, a BUKJIaLau KOHTPOJIIOE IIPOIIEC.

4. Ha 3arJouHOMY eTali BUKJIaJady 3BepPTa€ yBary Ha MmifICyM-
KOBi pesyJibTaTu, COiBBiIHOCUTH PE3yJbTATH HNPAKTUUYHOI MTUCKYCil
3 TeMolo pedeparTy, BUIijige NpaBUJIbHI, BJAYyUYHI BinmoBizmi, xapax-
Tepusdye pobory crymentiB. Ileii eranm Bu3HauYa€e DOCATHYTHUM CTY-
JIeHTaMM PiBeHb PO3YMIiHHS TEMM, a TaKOMK CTHUMYJIIOE CTYIEHTIiB
i B momaJsbIlloMy BUBUYATH, 3HAXOAUTHU BimmoBimi i obroBopioBaTu
3aIIPOIIOHOBAHI IPOOIEeMU.

T'ooBHOIO mepeBaroro pedepary AK (GopMu KOHTPOJIO 3HAHB
CTYIEHTIiB € Te, IO OI[iHIOBAHHSA Bif0OyBaeTbCA y OLABIIT PO3KYTili
atTMmocdepi B mpolleci 6e3mocepeIHBOr0 KOJIEKTHUBHOIO CIILJIKYBaH-
HS MiXK CTyZeHTaMH i BUKJIagadeM, IO CIPUAE PO3BUTKY maMm’ dATi,
MUCJEHHS, YCHOTO MOBJIEHHsI. 3aCTOCYBaHHA pedepyBaHHS € TLIij-
HOIO0 (pOPMOI0 POBOTH, IO CHPUAE POIIMIUPEHHIO CBITOTJIALY CTYIEH-
TiB, 30arauye IXHIO JIEKCUKY, BUATh BAYMJINBO i IIIaHOOGJJMBO CTABU-
THUCS IO CJIOBA, IIIHYBaTH MOBY AK BUINE JOCATHEHHS KYJIbTYPHOL
€BOJIIOIIi1 JITOICTBA, PO3BUBAE HABUYKU OPATOPCHKOTO MHUCTEI[TBA.
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0. M. Lytvyniuk
TASK-BASED GRAMMAR TEACHING

In recent times, there has been much talk about Task-Based
Language Teaching (TBLT), a new approach to language instruc-
tion developed within the communicative framework. Many con-
ferences have been devoted to this approach; many researchers
have explored how TBLT contributes to the process of second /
foreign language learning; it has become part of many national
curricula. Although there is a lot of theoretical information avai-
lable about it, task-based language teaching is still a new concept
for many teachers. The main purpose of this article is to help
teachers understand the main principles underlying this instruc-
tional approach and the key elements making up a task sequence,
and to encourage them to explore how to implement it in teaching
context.

TBLT is the most recent subcategory of the communicative
approach. It has many key principles in common with communi-
cative language teaching as it promotes learner-centeredness and
learner engagement with purposeful real-life tasks that emphasize
communication and meaning. Like the communicative approach,
TBLT promotes implicit learning; however, TBLT also provides
opportunities for intentional learning to speed up the learning
process. The creators of TBLT wanted to design a teaching ap-
proach in harmony with the language learning process [2, c¢. 101].
In contrast to the traditional teaching approach which starts with
the presentation of new language items followed by practice and
production, in a task-based lesson students do tasks while the
teacher monitors their performance, identifies what language they
need, and focuses on that language in the final stage of the task-
based cycle. A task-based lesson is almost like a reverse of the
typical presentation-practice-production lesson. While working
on a task, students are primarily focused on meaning. However,
in the last stage of the task-based cycle, students also focus on
form. In this approach, focus on form is organically embedded in
a meaning-based lesson; it occurs at the moment when the learner
needs it most (that is, when she notices a gap in her / his know-
ledge). This is optimal for learning, because the instruction proce-
dure follows the learner’s internal syllabus [1, c. 10—-12].
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Language educators frequently use the term ‘task’ to refer
to various activities or exercises that students complete during
a lesson or at home — practically any piece of work assigned to
students can be called a ‘task’. In TBLT, this term is defined dif-
ferently: «The communicative task [is] a piece of classroom work
which involves learners in comprehending, manipulating, produ-
cing or interacting in the target language while their attention is
principally focused on meaning rather than form. The task should
also have a sense of completeness, being able to standalone as a
communicative act in its own right» [3, c. 10].

A task in TBLT has a number of defining characteristics:

« It has to engage the learner’s interest;

« It is primarily focused on meaning;

« It measures success in terms of non-linguistic outcomes,
rather than accurate use of language forms;

« It relates to real world activities (e.g. job interviews, reading
instructions, etc.) or provides sufficient opportunities for lear-
ners to engage in real world meanings (e.g. expressing locations
of objects) [5, c. 13].

In their book «Doing Task-based Teaching» (2007), Dave and
Jane Willis explain that TBLT is a meaning focused approach, in
which students are focused on communication. This approach is
grounded in whatis known about language acquisition — meaning
is a starting point for language development and form(grammar)
develops from meaning. Grammar is not neglected in a task-based
approach, but it is not the initial aim of the instruction. Students
first focus on meaning, and then focus on form.
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M. B. Mamkoécvka

NEPEBAMM OUCTAHUINHUX TEXHOJIONN NPU
OPrAHI3ALII CAMOCTIAHOI POBOTH 13 KYPCY
«OCHOBM TEOPIi IHLUOMOBHOI KOMYHIKALLIT»

VYce GinbIlie MOMMPeHHA HAOYBalOTh HOBi (hopMu 3a0e3meueHHsa
moTped JIOAWHU B OJepPKaHHI HeOOXigHMX 3HaHb. HamaHHA MOMKJIN-
BOCTell OJia TBOPUOI camopearisarii cTymeHTa € HaWBaKJIUBIiIIIM
3aBIaHHAM BUKJANAHHS y BUIOMY HaBUAJbHOMY 3aKJali. 3aBAAKU
MOJXKJIMBOCTI 30epiraTu Ta CyMiCHO BHKOPHCTOBYBATU BEJUKHUMN 00-
CAT TEKCTOBOT'0, 3BYKOBOTO Ta Bi3yaJIbHOTO MaTepianay, KOMII I0Tep
CTaB MOTEHIiIHO MOTYKHIM i 3pyuyHUM 3aco60M HiATPUMKU Ta 30a-
rauyeHHA HaBuabHOTO mporecy [1]. Ile cupusano go mosasu i po3BuUT-
Ky HOBOT'O HAIIPAMY B OCBiTi — AUCTAHI[IIHOrO HaBUYAHHS, SIKe I'PYH-
TYETbCS Ha KOMII' IOTEPHHUX i TeJIeKOMYHIKAIIAHNX TeXHOJIOTiAX.

ITuTaHHA TeXHOJIOTiM AMCTAHIIIMHOTO HaBUYAHHSA y IPOIIECi BU-
BUEHHS iHO3eMHUX MOB PO3TJISAAAIOTHCA y poO0oTaxX K BiTUM3HAHUX,
Tak i 3aKOPAOHHUX menaroris, cepex axkmx H.B. Maitep, H.I. My-
aina, K.FO. Koxyxos, €.C. Ilomar, A.B. Xyropcekuii, G. Dude-
ney, N. Hockly Ta im. Taxi maykosmi, axk €.C. IToxar, fd.I. ITau-
KpaToBa, BUALJIAIOTh TPU OCHOBHI BUAMW AJUCTAHIIINHOTO HABUYAHHSA —
Kellc-mexHON02il, MmepexHcesi MexXHONL02iL ma meneKOMYHIKAUillHL
mexHoaoeii [1].

BukopucraHHA AUCTAHI[ITHUX TEXHOJIOTIN J0O3BOJAE BUKJA-
Iauy OmocepemKOBAHO KepyBaTU CAMOCTiHOIO POOOTOI0 CTYIEHTIB,
BUKOPUCTOBYIOUHM IJIsI IIbOro 3acodou Moodle. 3’aBasieThCA MOMKIIN-
BiCTh ONTUMi3yBaTH Ta YACTKOBO aBTOMATU3YBaTH IIPOIECH BUBUECH-
HA HOBOTO Marepiany, opMyBaHHSA yMiHb Ta HaBUYOK, Iepenadui
pe3yabTaTiB Ta OIiHIOBAHHSA CAMOCTIHHOI POOOTH CTYIEHTIB. Yce Iie
cIpuse aKTHBisaIil misHaBaJbHOI HAaBYAJIBbHOI AiAJIBHOCTI CTyAeH-
TiB 3a paXyHOK BUKOPUCTAHHA (PaKTOpiB, mMOB’sA3aHUX 3 iH(poOpMA-
HiAHMMHI CHUCTEMAaMM I A€ MOXKJIMBICTh 3HAUHO 30LJIBIINTU OOCAT
caMoOCTifiHol HaBuYaJbHOI poOOTH, OB A3aHUN AK i3 3aCBOCHHAM
MOBHOTO MaTepiaJyy, Tak i 3 (popMyBaHHAM MOBJIEHHEBUX YMiHb Ta
HABUYOK.

Crmenudika mpodeciiiHoi KOMIETEHTHOCTI CTyAeHTIB i3 Ha-
BuasbHOI AucnuilIinyu «OcHOBU Teopii iHIITOMOBHOI KOMYHIiKAaIii»
MOJISATA€ y HASABHOCTI Cc(pOpMOBAHMX AHTJIOMOBHUX MOBHO-KOMYHi-
KaTUBHUX KOMIETEHIIili, 1[0 BXOAATH M0 CKJIAAY KOTHITHBHO-TEX-
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HOJIOTIUYHOTO KOMIIOHEHTY HaBUaHHsS. EJIEeKTPOHHHUN Kelic IJs ca-
MOCTiliHOTO OBOJIOAiHHSA AHTJOMOBHOI MOBHO-KOMYHiKATHUBHOIO
KOMIIETEHIIi€l0 — Ile KOMII'IOTepHUH 3aci6b HaBUaHHA, AKUHA PpPO3-
MiIfeHu# y MepesKi MomyJbHOTO cepenoBuiiia HaBuaHHa K-ITHY
imeni IBana OrieHKa i MiCTHUTH KOMILJIEKT HABUAJIbHO-METOLUUYHUX
MaTepianiB ajga GopMyBaHHA Y CTY[eHTIB YMiHb aHIJIOMOBHOI MOB-
HO-KOMYHiKaTUBHOI KOMIIETEHIIiI CHiIKyBaHHS Ta 3a0e3lmeuye Ke-
PYBaHHA IX caMOCTiliHOI0 HaBUAJbHO-Ii3HABAJIbHOIO IifAJIbHICTIO B
mosaayauTopHuUX ymoBaxX. OcCOOJMBICTIO HAaBUAJLHOTO MaTepiaay
elleKmpPoOHHO20 Kellcy i3 HaBuasbHOI aucnuiiiau «OcHOBU Teopii
iHIIIOMOBHOI KOMYHIiKAaIlii» € mOBHOTA i IJIiCHICTH CHUCTEMHO Op-
raHi30BaHOTO KOMILJIEKTY IIPO(eciiHO Opi€eHTOBAaHWX HaBYAJIBHUX
MaTepiangiB, SKi M03BOJIAIOTH CTYJAEHTY IIOBHOI[IHHO, 3 TEPUTOPi-
aJIbHOIO BiJOKpPEeMJIEHICTIO BiJi BUKJAagaua 3acBOITH HeoOXimHmMit
MaTepiasg Ta HaOyTHU BiAMOBiAHMX KOMIETeHTHOCTeil. IHTeHCUBHUI
PO3BUTOK TEXHOJIOTiI AMCTAHI[IAHOTO HaBYAHHA B HAHOJIMIKUIOMY
Mai0yTHHOMY BiIKPUME HOBI MOKJIMBOCTI IJIA OTPUMaHHA iH(pOpPMa-
1mii, mepeTBOpeHHA il B 3BHAHHA i KOPUCTYBaHHA OTPUMAHUX 3HAHD
Ha IIPaKTHILi.

Or:ke, y cyuacHOMYy iH(GOPMAI[IHHOMY CYCIiJIbCTBY YCHiIITHO
Po3pO0IAETHCA HOBA MOJEJNb NUCTAHIIMNHOTO HABYAHHA — 3 ypaxy-
BAHHAM HOTO eTHUUYHHWX, IPABOBUX i MOpAJbHUX IIPUHIIUIIB, a
TAKOXK TEOPETUYHUX 1 METOMOJIOTiUHMX OCHOB OpTraHiszarmiiiHoro i
TeXHiuHOTO 3abe3leueHHsA, TiABUINTEHHA e(EeKTUBHOCTI OCBiTHHOTO
mpoiiecy, mpodeciiiHol miAroToBKU KaApiB i OIIHKM SAKOCTi oCcBiTH.

Cnucok BUKOPUCTaHUX gpKepen

1. ITonar E.C. CoBpeMeHHBIe Iefarorudeckre u uHGOPMAIHOH-
HbIe TEXHOJIOTUU B CHCTeMe 0o0pasoBaHus: yueOHOe mocobue.
WUsn. 3-e, crep. M. : Axagemus, 2010. 368 c.

M. I. Mykulyak
FILME UND VIDEOS IM DAF-UNTERRICHT

Das Video als audio-visuelles Unterrichtsmedium ist heutzu-
tage von grofler Bedeutung fiir das Fremdsprachenlernen, denn es
erlaubt, sowohl Sachinformationen als auch die Sprache selbst zu
vermitteln und ldsst sich dabei in der Darbietungsphase und in
der Anwendungsphase anwenden [1, S. 11].
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Um das Video beim Erlernen von Fremdsprachen optimal zu
nutzen, ist es erforderlich, die Vorteile dieses Schulungsinstru-
ments und seine Einschrinkungen in einer Reihe anderer techni-
scher Schulungsinstrumente herauszufinden.

Fremdsprachenlehrer, die Videos im Unterricht verwenden
mochten, sollten die folgenden Bedingungen beachten:

— zu welchem Zweck das Material verwendet wird — zum all-
gemeinen oder detaillierten Verstiandnis;

— welchen funktionalen Zweck der Film im Unterricht erfillt —
fiir die Férderung der miindlichen Kommunikation oder die Er-
stellung einer schriftlichen Botschaft, die Vermittlung zielsprach-
licher, landeskundlicher und fremdkultureller Informationen iiber
das Land usw.;

— ob das gewihlte Material dem Lehrplan, dem Sprachniveau
entspricht;

— welche Arbeitsformen im Unterricht anzuwenden sind (Ein-
zel-, Gruppen-, Partnerarbeit).

Es passiert hiufig, dass man fiir die gerade aktuellen Unter-
richt kein passendes Medium zur Hand hat und dass die kommer-
ziellen Medien, die zu einem bestimmten Zweck hergestellt wur-
den, Teile enthalten, die man nicht braucht. Aus diesem Grund ist
es fiir den Fremdsprachenunterricht wichtig, die Selbstherstellung
von Medien zu akzeptieren und zu fordern. Hierbei unterscheidet
man grundsitzlich drei Arten von Videoaufnahmen:

— Video als Information, wobei die Lernenden etwas iliber be-
stimmte Aspekte der Zielsprache erfahren;

— Video als Dokumentation, wobei die Lernenden sich selbst
in der Zielsprache sprechen hoéren und sehen;

— Video als kreative Produktion, wobei die Lernenden gemein-
sam an Video-Projekten in der Zielsprache arbeiten.

Zu der Kategorie Video als Information gehdéren auch Stumm-
filme fir Nacherzihlungen, die besonders einfach herzustellen
sind, bei denen aber die Lehrperson genau wissen muss, was sie
spiater damit im Unterricht erreichen will. Bei einer Dokumenta-
tion kann es um die sprachliche Darstellung der Lernenden gehen
(bzw. um das Dokumentieren fiir spitere Analyse und Korrektur
dienen u.A.). Die dritte Kategorie Video als kreative Produktion
zeigt aber, dass die Aufnahme eines Videos oder Films auch erst
am Ende eines Projekts kommen kann. Bei solchen Projekten miis-
sen die Lernenden zunichst ein Thema aussuchen, die Rollen ver-
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teilen, ein Drehbuch erstellen und einen Drehort aussuchen. Dabei
sollten die Lernenden die Zielsprache verwenden.

Der gesamte Prozess der Uberlegungen zur Verfilmung und
des Drehens eigenen Films stellt fiir Lernende im Fremdsprachen-
unterricht eine sehr motivierende Aufgabe dar und eignet sich
insbesondere gut fiir den Projektunterricht.
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T. B. Mimpoycoéea

THE PROS AND CONS OF THE AUDIO-LINGUAL
METHOD IN ENGLISH LANGUAGE TEACHING

The Audio-lingual Method (ALM) (also known as the army
method, the aural-oral method, or the new key), is a method of
foreign language teaching in which the students learn language
by repeating/imitating the recurring patterns/dialogues of every-
day situations by succession of drills. The Audio-lingual Method
strongly dominated the field of education in the 1950s and 1960s.

The ALM was introduced in the United States of America
(USA) in 1940s. Even though the method is considered very old,
many language teachers still like it and believe that it is a power-
ful method. It was a response to the need for a radical change of
foreign language teaching and was much influenced by a method
called Army Specialized Training Program. It was triggered by
the condition from which USA entered World War II and tried to
send its army to take up positions in other countries. The USA
government found itself in a need of personnel trained in a large
number and wide variety of language, and the audio-lingual meth-
od could be the answer. The method was also a response to the
Reading Method and the Grammar Translation Method [1; 2]. At
that time many Americans felt unsatisfied with there adding aim
and they thought that speaking was more important than reading,
the actual method rose from the work of structural linguists like
Charles C._Friesand, Robert Lado. There are some characteristic
features of the ALM:

- Set phrases are memorised with a focus on intonation;
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- Mistakes are bad and should be avoided, as they are consid-
ered a bad habit;

- Language skills are learnt more effectively if they are pre-
sented first orally, then in a written form;

- Analogy is better for language learning than analysis;

- The meaning of words can be learnt only in a linguistic and
cultural context.

The main activities include: reading aloud (the dialogues),
repetitions of a model sentence and drilling. Key structures from
the dialogues serve as the basis for pattern drills of different
kinds. Although correct grammar is expected in usage, no ex-
plicit grammatical instruction is given. It is taught inductively.
Furthermore, the target language is the only language to be used
in the classroom.

There are some typical techniques closely associated with the
Audio-lingual Method: dialogue memorization, repetition drill,
chain drill, transformation drill, complete the dialogue, etc.

Advantages:

1. This is the first language learning method which is groun-
ded on a solid theory of language learning.

2. This method emphasizes everyday cultural traits of the
target language.

3. It provides the opportunity to learn correct pronunciation
and structure.

4. By this method it is possible to teach large groups of
learners.

5. The emphasis on listening and speaking skills.

Disadvantages:

1. It is a mechanical method since it demands pattern prac-
tice, drilling, memorization or over-learning.

2. It is a teacher-dominated method.

3. Here, the learners have a passive role, since they have
little control over their learning.

4. This method does not put equal emphasis on the four basic
skills, such as listening, speaking, reading and writing.

5. It considers only a language form, not a meaning.

6. This method does not pay sufficient attention to commu-
nicative competence.

7. It prefers accuracy to fluency.
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O. II. Haicma

BMJINB AGPOAMEPUKAHCbKOI MY3U4HOI
KYJIbTYPU HA NONOBHEHHSA CJIOBHUKA
CY4YACHOI AHIJTINCbKOI MOBU

30araueHHs CIOBHUKOBOTO CKJIAAY CyYacHOI aHTJIifiCbKOI MOBU
B OCTAaHHI JecATUPiuYA 3AilCHIOETHCSA, TOJIOBHUM YWHOM, IIJISIXOM
BUKOPUCTAHHSA BJIACHUX MOBHHUX PeECypCiB, 30KpeMa BHYTPillTHBO-
MOBHUX 3aIl03WUYE€Hb 3i CJEHTY Ta COIiaJbHUX HiajleKTiB. 3pocTaH-
HS KiJBKOCTI HAAXOMKeHb JO MOBHOTO «CTaHIapTy» i3 cybcraH-
IDapTHUX OigcucteM y Apyriii mosioBuHI XX CTOJITTA 3YMOBJIIOE
OigBUINEHUN iHTepec OO CJIEHTY Ta COIiaJbHUX TiaJIeKTiB AK IKe-
peJ TIOIOBHEHHS CJIOBHUKOBOTO CKJIALY JiTepaTypHOI MOBH.

HeniteparypHi pisHOBuUAM MOBU, 30KpeMa CJEHT Ta COIliajlbHi
IiaJeKTH, BiKe TPUBAJIMWIN Yac BUKJMKAIOTH iHTEpeC i MpuBepTaOTh
yBary mociimHukis [2; 3; 4].

VY 3B’sI3KY 3 BEJIMKOIO YaCTKOIO MOJIOJI cepel HaceJeHHs Ta IO0-
MyJAPHICTIO MOJIOAIMKHUX CYOKYJIBTYP BEJIUKOTO 3HAUEHHS HabyBae
B aMepHUKaHCbKOMY cycmijbcTBi mysuka [1, c¢. 15]. CBiT mysuku
36araTuB aHTJIINICbKY MOBY UHCJICHHUMHU JIEKCUUHUMH Ta (paseo-
JIOTIYHUMU OAMHUIAMU.

3HAYHUN BIJIMB Ha PO3BUTOK aMEPUKAHCHKOI KYyJbTYpPH CIIpa-
BuJIa adpoaMepmMKaHChbKA MY3WYHA KYJIbTypa, PO3KBIT AK0i OyB
OB’ sI3aHUN 3 BUHNKHEHHSIM i PO3IOBCIOMKEHHAM HETPUTAHCHKOTO
mxasy. AppoaMepuKaHisM jazz, B 3HaUEHHI «IIPUCKOPIOBATU», JaB
Ha3By HOBOMY MY3WUYHOMY CTHJII0 Ta CTAB OCHOBOIO HAa3B iHIIUX
HampaAMKiB Ta cTuiaiB Mysukwu: acid-jazz, jazz-rock, jazz-funk,
jazz-reggae, soul-jazz. Ha 6a3i appoamepukanismy jazz 3’saBUINCA
mikaBi HoBOyTBOpeHHs: jazzerati (jazz+literati) «Bimomi BuKOHAB-
i mxasoBoi My3uKu», Jazzercise (jazz-+exercise) «aepobika mmin
MY3UKYy m:xas» [8, c. 169].
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a3 3sSMiHUB POK-H-POJI, AKUHN TEX BUHUK i 3400yB IOTYJIIp-
HOCTi caMe y HeTPUTAHCbKOMY cepenoBuiili. HazBoo HOBOTO My3UU-
HOT'0 CTHJIIO cTaB appoamepukaHiam «rock-and-roll». ¥V 70-ti poxu
BHACJIIIOK eJIIITMYHOI0 CKOPOUYEHHs BiH IeperBopuBcsA B rock —
MY3UYHUN HAIPAMOK, SKUI CTaB CBOEPiTHOIO MOBOIO CYOKYJIbTYDPU
MOJIOA1I TOTO Yacy, OCKiJIbKHU «CHMBOJII3yBaB OIIO3UILiI0 O(pimifiHo
MPUAHATUM iledM Ta HOpMaM», a B 3acobax MacoBoi iHdopwmaiii
MaB «CTepeoTuil rpyboi, AujeTaHTChbKOI, Hirimictmunoi Ta pagu-
KaJbHOI MY3UKU».

Ha 6asi cioBa rock Oyym yTBOpeHi Tako:k iHIINI imoBaiii mias
MMO3HAYEHHSA CTUJICTUYHUX PisHOBUAIB pPOK-mMysuku: dancerock,
folkrock, funkrock, hardrock, jazzrock, punkrock, thrashrock..
Kuinwu, 1110 cynpoBoOAKyBaau 3ByYaHHS POK-MY3UKHU 3400y HA3BY
rockvideo.

¥V 70-1i poru cepex HerpursHChKOI Monoxi Heio-Mopky sapo-
IWBCSA HOBUI MY3WUUYHHUIN HATTPSIMOK — pell (rap) K cBoepigHa opma
IIPOTECTy IIPOTHU icHYyIOUMX HOpM Ta mpaBuii. OCHOBOIO HAa3BU CTaB
a)poaMepuKaHidaM rap «po3MOBa», AKWUA B JKAPrOHI MY3WKAHTIiB
CTaB MO3HAYATH CTUJIb HOMYJAPHOI MY3UKU 3 PUTMIUHUM TEKCTOM.
TekcTy BUKOHABI[IB pemna (rappers) 4acTo MaJid ACKPAaBO BUPAKEHY
COIiaJILHO-TIOIITUUHY CIPAMOBAHICTh — BUPAKAJIN IPOTECT IIPOTHU
coliaJbHOI HecIpaBeIJIMBOCTi, pacusMa, 3JOBKHUBAHHSA HAPKOTU-
KaMu. 3aBIAKU IILOMY My3mKa pem (rapmusic) 3mo0yJsia BeIUKOL
MOMYyJIAPHOCTI He TiJILKU cepel eTHIiUHMX MEHIINH, a i cepen «0i-
J0i» Mosomi AMepuKHM, a TaKOK 3a i1 MeyKaMu.

VY cepenuni 80-x pokiB 3apoamiacsa TaHIIOBaJIbHA My3WKa Xill-
xon (hip-hop), sika crasa cMMBOJIOM CYOKYJIbTYPU HETPUTSIHCHKOL
MOJIOI.

ITonynspHicTh My3WKHU XiI-XOIl CIIpUsAJA YTBOPEHHIO Ha 0asi
caoBa hip-hop moxigamx to hip-hop, hip-hopper.

HocnifHuKYU Bif3HAYAIOTh «BEJUKUN 1 TOTAJbHUU BIJIUB Ha
MOBY aMepPUKAHIIB crernu(iyHol MOBU HETPUTSIHCHKUX MY3UKAH-
TiB» [7, c. 12]. I Ha cyyacHOMY eTami 3aJUINIAIOTHCA MOTYJIAPHUMU
Ta IIIAPOKO BIKMBAIOTHCA HE TiJIbKM B PO3MOBHIili, aje i y Jitepa-
TYpPHIN MOBi OAMHUIIL, II0 BUHUKJINU B KaproHi My3WKaHTiB-HeIpiB,
i Oysiz posmoBciomkeHi cepen mosoni. Hanmpukian: chick, cool, su-
percool, def, far-out, fresh, hip, hot, hype, groovy, mellow, rare,
square.

HomiHyioua mo3uIlisi HErPUTSAHCHKOTO HACEJEeHHA «B MY3UYHO-
MYy CBiTi, iHAyCcTpil pos3Bar KUTTA MiCIleBUX T'eTTO», & TAKOXK TBOD-
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Yuii XapaxTep a)poaMepuKaHCbKOI KYJIbTYPU OOYMOBJIIOE BILINB
comiosiekTy adpoamepuraniie BlackEnglish (BIE) ma posmosmy i
HAaBiTH CTaHIAPTHY aHTJIIIICBKY MOBY, AKHH II0YaB BiguyBaTUCH IIe
B 20-Ti poku MUHYJIOTO CTOJITTA. ¥ 60-Ti pOKU KaproH AKa3MeHiB
CTaB OCHOBOIO JKAProHy «Ximmi». 3 apoaMeprKaHCBKOI'O *Kapro-
HY IDPUHIILIN IONYJAPHI 3apas «ximmismm» cool, forkicks, rip-off,
hang-up, getbusted.

VY cioBHUKAX BXKe HE MAOTh CTUJIICTUYHUX ITO3HAUOK KOJIUIII-
Hi adpoamepuranismu soulfood, soulbrother / sister, soulmusic /
dance, yTBopeHi Ha 0asi csoBa soul, AKe CTAJO CHMBOJIOM «TOJIOB-
HUX AKOCTel 4opHOi erTHiuHOCTi» [6, c. 289]. fIk 3asmauaioTh mO-
CHITHMKY «BOKaOyasap soul mepecikae JiTHI Ta KJaacoBi KOpIoHH,
B MOro OCHOBi — 3arajibHa iCTOpis JIHrBiCTHKU Ta KYJIbTYyPU aMe-
PUKaHCHKUX HerpiB» [H, c. 42]. BogHouac 1ijla HMUBKA ONWHUIL 3
eJeMeHTOM soul IIe MarTh COialbHO-eTHIUHY MapKOBaHicTh: soul-
child, souldoctor, souldriver, SoulCity, soulhotel, soulkiss, soul-
mate, supersoul [5, c. 42].

Hesaxi 3 KoauiHiXx adpoamMepuKaHi3MiB Ie MailOTh y CJIOBHU-
Kax MMOo3HAuKy «slang», ajie MIMPOKO BIKUBAIOTHCA B JiTepPaTypPHUX
IiKepesiax i TOMy He MOMKYTh BBasKaTucsa HeildiTeparypuumu. Ilum-
POKO POBIIOBCIOMKEHUMHU B JiTepaTypHill MOBi cTaam KOJIHUIIHI ad-
poamepukrauismu bad-mouth, chicken-feed, fatcat, hangout, high-
five, homeboy, nitty-gritty, oreo, rip-off, streetwise, to sweet
mouth, to tell it like it is.
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C. I. Hukumiox

CYYACHI PEAJTIT NIATOTOBKU
BYUTENIB IHOSEMHUX MOB Y CUCTEMI
YKPAIHCbKOI 3A04YHOI OCBITU

Cucrema BUIIOI 3a04YHOI OCBiTM YKpaiHu chopmyBaacsa SK
ofHAa 13 HAUTOJIOBHIIINX IIIHHOCTEH Aep:KaBHOCTI Ta CyCIiJIbHOI CBi-
IoMmocTi. PO3BUTOK IIbOTO HABUAHHA 3aB)KIU CIMPABCA HA IOTPeOU
Jomedt i HabGiabITOl AUHAMiKKM BOHO HaAOyBajJo y Yacu COIiaJIbHO-
€KOHOMIiYHUX IePEeTBOPEHb, KOJIU BUHUKAJA IOTpeda y 30imbIIeHH]
KimbKocCTi ocBiuenux Jsrozeit [3].

Cepen yueHUX, AKi 30cepeuan CBOI MOCTiI:KeHHS Ha MUTAaHHIL
miATOTOBKY BUMTENiB iHO3eMHUX MOB (IM) y Buiii ocBiti YKpainu,
Haszsemo A.B. Bacumiok, H.I'. Huukaiso, B.I'. Peabka, A.A. Copye-
By, C.I. Cunenko. Cucremy 3aounoi ocitu (30) YKpaiHu BuUBUYAIN
0. Bacumneunko, B. 3yoxo, T.I. Ko63apera, K.B. Kopcak, O. Mamis-
ko, T. Pocuu, II.I. CepaioKoB.

Meroto cTaTTi BOAUaeThCS CTUCAUI OTJISAN CyJacHUX peasiit 3a-
OYHOI cCHCTeMU MiATOTOBKU BUUTEJIIB iIHO3eMHUX MOB Y KpalHU.

ITpoanasisyBaBIin HUSKY BIiTUM3HAHUX [IKepes (HaBUAJIBHI
nmporpamMu, JOKYMeHTH Ifono crarycy Buutensa IM, ioro ¢pyHKIIIH,
mpodeciinoi miAroTOBKYU i AisIABHOCTI, cTaTHUCTUYHI 30ipHUKU, Ma-
Tepiaau MiXKHapOAHUX MTOCHiTHUIIBKWX opraHiszaiiii crocoBro 30
BuuTesiB IM Ta 3aKOHOmABYi aKTW B rajysi ocBiTu YKpaiHu), Mu
Bimmykasu B gisgnbHOCTi BumTesa IM ocHOBHI peasil fforo mifgroros-
KH: PO3BUTOK HaBUAJBHO-IIIBHABAJBHOI'O MOTEHI[iANy THUX, XTO Ha-
BUYAETHCS; IIPOBeleHHA IHAWBINyaJbHUX i IPYIOBUX KOHCYJbTAIlilt
i3 TpWBOLY BUKOPUCTAHHS HABYAJIHHO-METOAUUYHOI'O (TEXHiUHOTO)
CYIPOBOAY KYpCy; OOIIOMOra THMM, XTO HaBUYAETHCA, B IXHHOMY IIPO-
decifinomy camMoBU3HAUeHHi; opraHiszaliilfine ymnpaBJiHHA HaBYaJb-
HO-TII13HABAJIBLHOIO AiAJBHICTIO CTYJ€HTiB; 3aTHICTh IIePEOPieHTOBY-
BaTUCh Y HOBUX COIiaJIbHUX yMOBaX; BOJOJIIHHSA HOBUMU iH(popma-
MiAHUMU TeXHOJIOTiAMH; MOCTIHHUI CaMOPO3BUTOK i cCaMOBIOCKOHA-
aeund [2; 4; 5].

Binwmra wactuaa BH3 mpaiiioe 3 peMTUHTOBOIO CHCTEMOIO OITi-
HIOBaHHS YCIIiXiB CTYIEHTiB, e BUKOPUCTOBYETHCA IIOLiJ HaBUAJIb-

60




HOTO MaTepiaysly Ha MOAYJi 3 IPUCYKEHHAM SK OI[iHOK, TaK i Kpe-
OUTiB 3a iX BUKOHAHHS; Y HABUAJbHOMY IMPOIlECi JOMiHYIOTH JIEK-
mii, ceminapu, JabopaTopHi, IPAKTUUYHI 3aHATTS, IIPOEKTHI TeXHO-
Jorii. ¥ cepeqHbOMY CTYAEHTHU-3a0YHUKYN MaoThb 10-12 mucuumiiy,
31e01/IBIIIOr0 3aliMalOUNCh YOPOMOBXK BUXimHmx aHiB. TpuBamicTs
ayauTopHOTO 3aHATTA — 90 XBUJIWH; CTYAEHTH 3a0YHOI (hopMU HaAB-
yaHHA croeniajapHoCcTi «IHO3eMHI MOBU» HaABUAIOTHCS 34 ILJIAHOM,
110 TOMiNAEThCA HA HOPMATHMBHY Ta BUOIPKOBY YaCTHMHU, Iemaro-
riuay npaktuky [1; 3].

Amnanis ocBiTHBOI cuTyaIllil miATOTOBKM YKPalHCBKUX BUNTEJiB
y cucteMmi 30 m03B0JIsI€ 3POOUTU TaKi BUCHOBKM:

1. Icuyroui popmu 30 3abesmeuyioTh 30aIaHCOBAHICTH CHCTe-
Mu mpodeciiinol miarorosxu BumTesiB IM, pPO3IIMPIOIOTE KOJO iX
OCBITHiIX MOKJIMBOCTEM.

2. Cnenudikoro 30 Bunreais IM B MeToguuHOMY IIJIaHiI € BHU-
poOJeHHs IPUHIIUIIB Bif0OPYy HaBUYAJBLHOTO MaTepiaJy AHUCIUILIIH,
pamionanpHUil K06ip Ta yHidgikamia HaBuaabHOI iH(opmallii, KoH-
IeHTpAallis il HaBKOJIO BY3JOBUX HNHUTAHb JAHOI CIeIliaJbHOCTI.

3. Cucrema 30 YKpaiHu HOKJMKAaHA (pOpMyBaTH aKTHUBHY, ca-
MOCTiliHYy, iHiniaTUBHY 0COOMCTiCTh, AKA KPUTHUUYHO I TBOPUO MIC-
JUTH, TOTOBA O CAMOBJOCKOHAJIEHHS 1 OBOJIOLIHHAM TiraHTCHKUIM
IOTOKOM iH(popmaIrii, 10 MOCTiliHO OHOBJIIOETHCA.
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T. M. Petrova
STEAM-EDUCATION IN ENGLISH LEARNING

STEAM stands for Science, Technology, Engineering, Art,
and Math, a powerful combination of topics and techniques for
educating our society. STEAM education is taking the foundation
of STEM learning to the next level by adding the ‘A’ (including
the liberal arts as well, meaning language arts, social studies,
physical arts, fine arts, and music).

The STEAM movement originated at the Rhode Island School
of Design (RISD) and has since been widely adopted among many
institutions and organizations. The objectives of the STEAM
movement were created to do the following:

e Transform research policy to place art and design;

e Encourage integration of art and design in education;

e Influence employers to hire artists and designers to drive
innovation.

This approach found its way in many fields developing the
critical skills of the 21st century. Employers around the world are
looking for students who are proficient in these content areas as
pathways to college and career readiness.

That makes easy to recognize the importance of integrating
these areas into instruction, including English learners.

Science, engineering, and mathematics are complex; students
in these classes need to not only understand complex academic
language and vocabulary, but also complicated content and pro-
cedures. These techniques can help increase teachers students’
knowledge of science, engineering and math.

One of the most effective one is reading articles that inte-
grates topics from these content areas. Numerous websites and
popular journals provide short articles written about a variety of
topics, including issues related to the sciences, engineering and
mathematics that can be shared with students of different reading
levels.

By having students read articles related to these topics, stu-
dents can practice literacy skills while they are building back-
ground knowledge while at the same time developing comprehen-
sion skills. Teachers should also focus on vocabulary instruction
as a way to deepen students’ knowledge of science and scientific
principles, engineering and mathematics. It is important here to
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focus on both general academic vocabulary as well as domain spe-
cific vocabulary. Both types of vocabulary are of critical impor-
tance in these content areas.

The work with general academic and domain specific vocabu-
lary may involve pointing out root words, prefixes and suffixes.
This practice has a strong research base and teaches students word
analysis and word families. Much of the vocabulary in these con-
tent areas has Latin roots found in the native language, making
the process easier. Comprehensible input as another key concept of
STEAM-education may, for example, contain bringing in visuals,
such as photographs, sketches, graphs, or videos.

The integration of technology into instruction helps students
become college- and career-ready by familiarizing them with the
tools that are increasingly used in the workplace.

There are some considerations, however, when integrating
technology with English learners. One common support that
teachers may incorporate is the various translation services that
technology can offer. In other words, students should not look to
translate everything, but rather use translation software or apps
after trying other means to determine the meaning of words or
phrases. Students should first attempt to determine the meaning
of new words through context clues if reading. Ultimately, the
students should not just type everything into a program to have it
translated for them, but rather should use these tools when they
are unable to determine the meaning of words, phrases, or text
through other means.

As for art integration, being a subject area on its own, it
can be included into all subject areas. The arts are an important
part of being a well-rounded human being, they are a cornerstone
of civilization and culture. The integration of the arts into in-
struction is not frivolous; rather it brings in another modality to
learning. For English learners, adding the arts can also help to
lower the linguistic demand of tasks. Through the arts, students
can demonstrate learning, take notes, or otherwise internalize the
information being presented while at the same time relying less
heavily on language. The arts also help students demonstrate con-
cepts non-linguistically. Non-linguistic representations are used
in a variety of subject areas, including mathematics and science.

Of course, many strategies pertain to each area of STEAM:
hands-on activities, including conducting experiments in science,
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using an interactive whiteboard in the classroom with students,
building things and adjusting designs in engineering, developing
collages in art, or using manipulatives in mathematics, all benefit
English learners. The addition of STEAM instruction across the
curriculum will help to create students that are critical thinkers.
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S. V. Poliova

INFORMATION AND COMMUNICATION
TECHNOLOGIES IN TEACHING ENGLISH

The problem of providing the proper level of information ser-
vices to the educational process becomes more urgent. There is a
steady tendency to expand the impact of information and commu-
nication technologies (ICT) on the system of education.

Information and communication technologies involve a set of
methods, tools and techniques used to select, process, store, sub-
mit, transmit various data and materials needed to improve the
effectiveness of different activities.

ICT is a technology of information processing by computer
and telecommunication. The introduction of ICT in the education-
al process stimulates interest in learning activities, promotes the
formation of logical and creative thinking, promotes the devel-
opment of students’ abilities and the formation of information
culture.

Areas of ICT usage at the English lessons:

» Internet usage,

- CDs for practical work, project, essay writing,

« performing any creative task;

- use of the computer in the lesson, which is a visual guide.
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The modern education focuses on the creation of a single edu-
cational space, which creates conditions for free movement of in-
formation, quick access to it by all participants of the educational
process. This can be achieved through the use of information and
communication technologies during the educational process.

The use of information technologies at the lessons of English
helps to:

« Find ways to engage each student in the lesson process using
his or her individual abilities;

- Create a welcoming creative atmosphere in the classroom;

- Constantly refer to the subjective experience of students as
an experience of their own life;

« Find the most effective ways of learning;

« Discover and realize the personal characteristics of the stu-
dent and the teacher.

The introduction of computer technologies into the practical
work of students in English lessons helps to:

« develop all four language skills — reading, writing, speaking
and listening;

- master oral speech;

- develop critical thinking.

The use of information and communication technologies while
mastering the English language is undoubtedly of great practical
importance. It is an effective means of visualizing teaching mate-
rial, enabling the teacher to realize his or her creative potential;
it assists the teacher in the implementation of a person-centered
approach to learning; contributes to widening the students’ out-
look and enhancing their cultural level; it is a means of increasing
motivation to study the subject; it stimulates the search activity
of the student and promotes the development of his or her crea-
tive abilities.

Information and computer technologies are widely used in
teaching English. The special feature of the computer as a means
of learning is related to such characteristics as complexity, versa-
tility, interactivity. Interactive learning on the basis of multime-
dia programs makes it possible to fully realize the whole complex
of methodical, didactic, pedagogical and psychological principles,
making the learning process more interesting and creative.

As practice shows, with basic computer literacy, a teacher is
able to create original teaching materials that capture, motivate
and direct students to successful results.
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Thus, the introduction of information and computer techno-
logies creates background for intensification of the educational
process. They allow to use psychological and pedagogical deve-
lopments in practice which provide a transition from passive as-
similation of knowledge to mastering the ability to acquire new
knowledge independently. Computer technologies contribute to
the discovery, preservation and development of students’ personal
qualities.
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0. O. Popadynets

THE INFLUENCE OF READING
ON VOCABULARY GROWTH

Mostly in content area of English for Specific Purposes (ESP),
reading is taking the most view to see and pay attention. Nowa-
days, reading has been the base of the curricula of ESP. The goal
of reading is to get information you need for specific or personal
purposes, thus, reading comprehension evolves understanding and
decoding a text or constructing through a process. This approach
assumes that students learn to read a language by studying its
vocabulary, grammar, and sentence structure, not by actually
reading it. Fluent reading depends primarily on knowledge of
vocabulary and subject matter, and secondarily on knowledge of
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grammatical structure and familiarity with the ways that writers
organize texts in English.

It is believed that vocabulary plays the most important part
in reading comprehension in all languages as Nation said. Stu-
dents will need to develop a good vocabulary in English in order
to be efficient readers and listeners. Probably, they already know
quite a lot of technical vocabulary in English in their fields, but
teacher should help them to expand their technical vocabulary and
develop the additional vocabulary they need for further study.
Vocabulary should be taught only in context, never in word lists
to be memorized with dictionary definitions. Use real objects or
pictures whenever possible to introduce new words. The vocabu-
lary you teach should be words which are useful for the students
in the situations in which they encounter English. Do not give
long lists of words each week; instead, focus on useful words that
are present in the reading and listening passages students are
working with. Xhaveri B. says that «...the lexical approach is very
suitable in teaching ESP vocabulary which is more complex and
requires more attention and time to study it because it involves
low-frequency words» [3, p. 253].

Today, researchers consider the use of modern media as a
great opportunity to use genuine interest and motivation for
young people to read texts on the Internet. Opportunities for com-
munication through chats, blogs, e-mail and forums can not only
stimulate reading interests of young people, but also the desire to
participate in them (write comments, etc.). Information in the me-
dia is often supplemented by an image, sound or film that enables
the reader to perceive the information by all senses (multi-channel
learning).

We should focus on the effectiveness of reading professional
blogs that are more accessible than professionally oriented periodi-
cals. The resources «StumbleUpon» and «Feedly» may be useful in
this context. Using a «Feedly» resource you can create your own
selection of interesting professional materials: choose material,
read, subscribe and share posts.

Use «FluentU» lets you view and sort authentic video footage
(songs, trailers, news) depending on professional needs and level
of student’s knowledge in a foreign language. Resource also of-
fers many interesting tools for practical improving vocabulary
and grammar skills: interactive subtitles, flashcards, networks of
current lexical material, and more.
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Listening to career-oriented podcasts is also quick and easy
accessible by improving listening skills (for example: «British
Council’s Professionals Podcast»). They can cover various topics
and offer exercises, a selection of topical lexical material, tran-
scripts of video and audio files related articles and materials.

It could be concluded vocabulary is placed as the main center
in understanding reading passages. Especially in ESP reading,
teachers need to be better understands the students’ need, the way
the teacher presents to the class, that without sufficient and ap-
propriate English vocabulary, they will find it difficulties to de-
liver the idea or express the idea when they are teaching reading.
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A. C. Ilonosuu

JIIHFBOEKOJ10r14HI KOMIMOHEHTHU
HA 3AHATTAX YKPAIHCbKOI MOBU
B 3AKJIALAX BULLIOI OCBITU

¥ sakJsazmax BUINOI OCBITH BasKJIMBO 3BepTAaTU yBary Ha BUXO-
BaHHS KYyJbTYPU MOBU I MOBJIEHHS CTYAEHTiB, (pOpMyBaTH iXHIO
MOBJIEHHEBY ITOBEJIIHKY, IIPUIIEIJIIOBAT! MOBHUM cMmak. [lumu nu-
TaHHAMU «OIIKYEThCA» JIHI'BICTMUHA €KOJIOTid.

3acagHuui MTOJIOMKEHHS Teopil exosorii moBu 3agdikcoBaHi B
mpanax A. Xayrena # FO. Jlormana. B ykpainicTuili mpeareduero cy-
yacHo]l JiHrsicTuuHoi exkoJsorii sBaxkaroTb O. IToTe6HIO, a 3aCHOBHU-
koM — 1. Mapsama. [locaifHMKaMM DPi3HHX aCIIeKTiB eKOJiHTBic-
tuku € O. Boumap, T. Boumapuyk, JI. Bopaiok, C. Bunorpamos,
B. I'purop’es, C. Ilopma, B. dKyxoscbka, B. #Kypasaros, O. IBa-
Hosa, 0. Kapaymaos, B. Komecos, B. Kocromapos, O. MoposoBa,
B. Heuunopenxo, JI. Hy:xgak, I. Posmapina, A. CKOBOPOIHUKOB
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ra immri. [otuuni o mux mpobaem crynii B. Askuioka, O. Benes,
I. BuxoBanng, II. I'punieaka, T. Kusaka, JI. Maceaxko, M. Mipuemn-
kKa, O. ITomomapesa, O. Cepbencbkoi, O. Tapanenka, O. lllyasrau
1 iHImuX.

A. ®inn 4iTKO PO3MErKOBYE MHOHATTSA: €KOJIiHrBicTMKa — 3a-
raJbHUN TepMiH IJis BCiX rajyseil, AKi 00’€IHYIOTHL €KOJIOTii0 Ta
JIIHTBICTHKY; €KOJIOTisl MOBU (MOB) BUBYA€ B3aEMOJII0 MisK MOBaMU;
€KOJIOTiuHa JIHTBiCTHMKA IIPOEKTYE eKOJIOTiuHi TepMiHM W IPUHIH-
I Ha MOBY; JIiHTBicTMUHAa (MOBHA) €KOJIOTiA BUBUAE B3AEMO3B’ I30K
Mi’X MOBOIO Ta «eKoJioriuHmMu» mutaHHaAMU [4]. OUiJbHUK pociii-
cbKOI mKoau JiHrBoeKoJoTii O. CKOPOZHMKOB OTOTOMKHIOE TEPMiHUI
eKoJiHTBicTMKa ¥ JiHrBoekosiorisa [2]. O. BoHmap mpomoHye Take
BU3HAUYEHHS JIIHI'BOEKOJIOTII: «IIpHMKJagHa rajy3b JIHTBICTUKH Ha
MeXKi 3 eKoJIoTieio, IO JOCHiAKye MpobIeMaTUKy MOBHOTO i MOB-
JIEHHEBOTO CepeaoBUINa y HOTro AmHaMilli, HacaMmepena mpobjeMa-
TUKY MOBHOI Ta MOBJIEHHEBOI merpajarlii i mpobseMaTuKy MOBHOIL
Ta MOBJEeHHEBOI peabimitamii» [1]. E. Xayren moriymauye MOBHY
€KOJIOTiI0 K HayKy IIPO B3a€MOMil0 OyAb-sIKOI MOBM 3 ii OTOYEH-
HAM, TOOTO CYCIIiJIbCTBOM, SIKE IIOCJIYTOBYETHCS MOBOIO K OTHUM
3i cBOix KoxiB [5].

Peanizarmiro JiHrBOEKOJIOTIUHNX KOMIIOHEHTIB BapTO 3AiHCHIO-
BaTH B TaKMUX ILJIOIIMHAX, AK CTBOPEHHSA €KOJIOTiYHOT'O MOBHOTO
cepermoBuIla, (GopMyBaHHS eKOJOTiuHOi (ToJepaHTHOI) KOMYHiKa-
TUBHOI TOBENIHKM ¥ JIIHIBOEKOJIOTIiUHOIO MUCJEHHS, BUKOHAHHSI
BIOpaB Ta 3aBAaHb i3 IIHNTaHb €KOJIOTil MOBHU, aHaJ/i3 €KOJIOTiuHOIo
IUCKYpPCY.

g BuKJagava BasKJIUBO CTBOPUTH HA 3aHATTAX 31 CTUIIICTUKU
€KOJIOTiYHe MOBHE CEPEeNOBUIIE, SAKEe MO3UTUBHO MiATHUME Ha KOXK-
HOTO CTY[IEHTa, afi;Ke «XBOpa MOBa, TOOTO eMOTHUBHO-HEEeKOJIOTiuHa,
3ry0HO BIJIMBa€ Ha JIOAWHY. EHepria marepianbHa, i eHepreTuuyHa
MiIlh CJIOBa HAJA3BUYANHO BHUCOKa» [2, c. 12]. ¥YBaru Tako:K moTpe-
O0ye (popMyBaHHS JiHIBOEKOJIOTII megaroriuaoro mosiaernusda. CTymeH-
TH TOBUHHI 3p0O3yMiTH HeIOPEUHIiCTh i 3Ty0HiCTh miAMiHM «iHCTUTY-
I[IAHOTO MOAYCY MOBM» «IIOOYyTOBMM». TOMYy aKIleHTYyEMO Ha BUPO-
O0JeHHA BMiHHA YHUKATU MOBHY arpeciro, iHBOJIIOIif0 (3ropTaHHAg,
PeayKIlisi) MOBHIX 3ac00iB, HEeKOJIOTiuHi OIiHHI BMCJIOBJIIOBAHHS,
Ha BUBa)KeHe BUKOPUCTAHHSA MOBHOI rpu Ii mepudpas, eKOJOTiuHIX
dpaseosioriamiB, HeekosoriuHux Kiimre. [IoTpi6HO yBasKHO CTaBU-
THUCSA A0 HMOPYIIeHb MPaBUJIBHOCTI I BUPA3HOCTI MOBH, 30KpeMa Iie
CTOCYETBHCSA BUSABJICHHS CTUJIICTUUYHUX ITOMUJIOK, IIOPYIINEHHS CTHU-

69



JicTuuHUX HOpM I immie. Hampukian, BIpaBu IMOA0 BUOOPY MOB-
JIeHHEBUX 3aco0iB BiAMMOBiZHO M0 YMOB CIiJIKYBaHHSA, BUPOOJIEHHSI
1 yIOCKOHAJIEHHSA MOBHOTO UYTTS TOIIO.

BuBuaroum Ha DpPakTUUYHUX B3aHATTAX CTUJIICTUYHE HaBaHTa-
JKeHHA CHUHOHIMiB, IIPDOIIOHYEMO CTYIEeHTaM IIPOaHAaJIi3yBaTU CHUHO-
HIMiUHI pAAU CJiB 3 MOTJIAAY €KOJIOTiYHOCTI / HEeeKOJIOTiuHOCTi i
OOI'PYHTYBaTH BiATIOBiAb:

1. Casamu, (30pi) acHimu, 3opimu, npomenimu, (o4i we) ceai-
mumucs, zopimu, npomeHumucs, (8idoumum ceimaom) 6auuwamu,
(e6cima O6apsamu ) epamu, ciamu. 2. I'anac, zamip, rearm, semenm,
penem, zapmudep, WLapeapoK, 60LAHHA, KPULaAHHA; (OuKuil) pesu-
we; (npoHu3aueuil) eepeck, uck; (y posnayi) 30iik, 30iLkim, iLoilk;
(nepsosnuil) 3uk; (oxpemuil) euzyk; (cynepeuka) céapka, 1aiKa;
KpuxkHaea. 3. Kpuxma, kpuxmuHa, Kpuxa, KpUWKQ, OKPYWuHa, @p.
picka; (kinvkicms) Opibka, KpaAnas, Kpuximka.

HouinpHUMU OyAyTH CUTYaTUBHI 3aBJaHHA 1 POJIBOBI irpu: Bif-
TBOPEHHS CUTYAIlil CIIIJIKYBaHHSA 3 BOJAIEM TaKci abo 3 macaskupamu
peiicoBoro aBTOOyCY IJiA 3’AcyBaHHS KOHMIIKTHOI cuTyarii (Bomiii
He TO0YYB NPOXaHHA 3YNUHUTHCA; OAUH i3 MacakKWpiB He BCTUT
BYACHO 3pearyBaTy Ha CBOIO 3yIMUHKY TOIo0). CTyZeHTH MOMKYTb
IPOCJIYXOBYBATU 3aIlICU PiBHWX CUTYAI[ill CIIJIKyBaHHA I BUCHO-
BYBATHU IIPO BHCOKOEKOJIOTIUHIiCTh 400 HHU3HbKOEKOJIOTIUHICTh KOMY-
Hikamil 3a TaKUMU O3HAKaMU: IIPOLYMAaHICTH MOBJIEHHS, I'DYHTOB-
HiCTh, TEePEKOHJIUBICTb, IPaBUJbHICTh, BiBEPTiCTh, 30yAKeHICTD,
IOXimamBicTh, CTYIiHB €MOIIiIfHOCTI, JOPEUYHICTh, JOTIUYHICTE TOIIO.

ITomykoBo-gocaiguunbKka poboTa mepenbdadyae BigHAXOMKEHHS
B IPYKOBaHUX 3acob0ax MAacoBOi iH(opMallii IpuKJIaLiB IOPYIIIeHHS
MacMeIifHOI eKoJIorii; 3aiicCHeHHA JIIHTBOEKOJIOTiYHOTO MOHITOPUH-
ry (excmeprusu) eprouimiB Kam’sumsa-Iloginbebkoro (abo iHImmoro
MicTa); HaBeleHHS MPUKJIALIB XpeMaToHiMiB (Ha3B 3ac00iB MacoBOi
indopmarnil), v AKUX HaABHI NOPYIIIEeHHA JIiHTIBOEKOJIOTIYHOCTi; 10-
0ip i3 XYHOOKHIX TBOPiB IPHUKJAIiB BUKOPUCTAHHS CTHUJIICTUUYHUX
BUABIB BBiusmuBOCTi (eBhemiam, meiio3u, JiToTa TOIIO) Ta iH.

Amnanis TeKcTiB myOJiIMCTUYHOTO CTUJIIO JO3BOJUTH BUSIBUTHU
BUIIAAKY TOPYIIEHHSA eKOJOTiYHOCTI MOBHU. 3a cIeliaJbHO mibpa-
HUMU TeKCTaMU MailOyTHi CJIOBECHUKU 3HAXOAATH HETATUBHO-OI[iH-
HY JIEKCHUKY 1 OOI'PYHTOBYIOTH ii AOIiJIbHICTH a00 HEmOILIbHICTH;
BHUBHAUYAIOTh, AK YKpalHChKa MOBa pearye Ha 3MiHU B Cy4acHOMY
CYCHiJIbCTBi, HABOAATHL IMPUKJAIN HEOJOTri3MiB Ta iHIIIOMOBi3MiB,
XapaKTepU3yIOTh CUTYAIil0 3 TOTJIAAY JIIHI'BOEKOJIOTii; OGIPYHTOBY-
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IOTh JOIiJIBbHICTh BUKOPUCTAHHS iHIIIOMOBiI3MiB y IOJAaHOMY TEKCTi
1 IPOIOHYIOTH ITMTOMO YKpPaiHChKi CJIOBa-3saMiHHUKU.

ITikaBuM € aHAJI3 CTUJIICTUUYHUX OCOOJUBOCTEH CydacHUX BU-
IOiB KOMyHiKaIllii, 30KpeMa XapaKTepHUCTHKA JIiHIBOEKOJOTIiUHUX
aCIIeKTiB iHTEePHEeTHOTO CHiJIKyBaHHA (€JeKTPOHHI JIMCTU, CMC-JIKC-
TYBaHHS TOIO), aHAJJI3 JIHI'BOEKOJOTiUHHX 0OCOOJMBOCTEIl JIMCTY-
BaHHA B 00paHill comianbHili Mepe:ki Ta BUABJEHHA BUIIAAKIB IIO-
PYIIIEHHS MOBJIEHHEBOTO €TUKETY.

Mait6yTHi BunTe i 3000B’sA3aHi MiABUIIYBAaTH PiBeHb PO3YMiH-
HA OIKOJIAPaMu IpobJieM TOBKiIIA i IPUUYETHOCTI A0 PO3B’sA3aHHA
€KOJIOTIYHUX MUTaHb. BiflTaK KOMIIOHEHT Pal[iOHAJIBHOTO BUKOPU-
CTaHHSA HABKOJIUIITHLOTO CepPefoBUINla Mae OyTU CKJIATHUKOM HaB-
yaHHA yKpaiucbKol MoBu. OMHUM i3 acIIeKTiB poOOTH € eKOJOTiUHUH
nuckype (B. dKykoBcbka, H. Ilepkau, I. Posmapima) — cykymHicTb
BepOaIbHUX Ta HeBepOaJbHUX aKTiB, AKUMU IOCJIYTOBYIOThCA IJIS
BepOasrizarii 3MaHb PO JOBKIiJJIA 3 METOIO BILJIMBY HA CYCIJIBHY
IYMKY. Mu posrisfaeMo eKOJIOTiUHUU JUCKYPC AK TEKCTU eKOJIO-
rigyHOI TeMaTuKM, M0 BUKOPUCTOBYIOTHCA B (DYHKILII TUAAKTUUYHOTO
MaTepiany i COPUSTHME BUXOBAHHIO €KOTPAMOTHOCTI.

ITpoanasiisoBaHi MJIOIMHU 3arajoM CIPUATUMYTH (opMyBaH-
HIO B 3000yBauiB BUINOI OCBiTH JIiHIBOeKoOJIOTiuHOTO MucaeHHA. Ha
nymKy B. IIlaxoBcbKoro, Tpeba HagaBaTU yBary BUXOBaHHIO TOJIe-
PaHTHOCTi, 30KpeMa KOMYHIKATUBHUM SKOCTSIM MOBJIEHHS, KaTero-
piasbHUM CHUTyalligM eMOIifiHOro AiaJjiory, NPUHIIUIIAM TOJI€PaHT-
HOCTi B KOH()POHTAI[IHHOMY AUCKYPCi, cmocobaM CTBOPEHHS CeMaH-
TUKHU CIIiBIpAaIi B AUTAYMX 1 ITOPOCIMX KOJIEKTMBAX, TaKTUKaM i
cTpaTerisiM TOJIEPAaHTHOCTI B HAYKOBill komyHikarii [3, c. 42].
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0. 0. Pawuk

AHTOHIMIMHUM NEPEKNAL, 9K EOEKTUBHUN
NMPUAOM KOHTEKCTYAJIbHOIO NEPEKNALY
JIEKCUHHUX OAUHULDb

3aJia ToCATHEHHA afeKBaTHOCTI IepeKJaay OCHOBHUM 3aBIaH-
HAM TMepeKJiajaua € BMiHHS BHUKOPHCTOBYBATH IlepeKJagallbKi
TparcdopMmarrii aaa HaibiabI TouHol mepenaui indopmarii B TekcTi
opuriHajly MOBOIO IepekrJany. Ilpu mpomy cepes BeIMKOl KiJIbKOCTI
TpaHcdopMaIlliii morpibHO ob6paTu Ty, AKa HAWOIJBIIT TOYHO 3MO-
JKe mepenaTy 3HAUEHHS JEKCUUYHOI ONWHUIL, IO IIEPEKJIAJAEThCA.
Caim sasHauuTH, 10 KOHTEKCTyaJlbHA 3aMiHa BUPIBHIETHCA Cepen
iHMIMX TepeKJIaZAllbKUX TpaHcpopmariii, amke nad ii cTBOpPeHHSA
He iCHye TOYHMX IIPABUJI, OCKIJIbKY TepeKJaa JeKCUUYHOI OAMHUIILL
B JAaHOMY BUIIQAKY 3aJIe}KUTH Bil KOHTeKcTy. OTHUM 3 IIPUHOMIB
KOHTEKCTYaJbHOI 3aMiHM € aHTOHIMIUHUN IepeKJa.

IlpuitoMm aHTOHIMIiUHOIrO IIEpeKJIAAy IOJIATAE y Ilepegadi 1mo-
HATTA TPOTUIEKHUM, YAaCTO i3 3amepedyeHHAM, TOOTO aHTOHIMOM
YKPaiHChLKOTO BifmoBimHWMKAa maHOro cjioBa. AHTOHIMiUHUII Tepe-
KJIag Hepigko OyBae AKIO He €IUHUM, TO HAHOIIBIIT 3pDYUYHUM IPU-
oMOM mepemadvi CMUCJIOBOTO Ta CTUJIICTUYHOTO 3HAUEHHA 6araTbox
BupasiB. IIpo me cBifuuThH pAL OPUKJIALIB 3 aHIJIO-YKPAIHCHKOTO
CJIOBHUKA:

Take your time. — He mocmimaii.

Take it easy. — He xBumamoiitecsi. / He 6epiTh mo0 cepiid.

Mind your own business. — He TBoe mimo. / He Brpyuaiica B
uyiKi cupaBu.

Take your head. — He posry0ucs.

To have clean hands in the matter-He matu BigHONIIEHHS IO
SIKOICH CIIpaBU.

AnroHimMiuHuMil mepekJsam y OiJBIIMOCTI BUIAAKIB € OZHUM i3
MOJKJIUBUX BapiaHTiB, ajle y HaBeleHUX INIPUKJAJaxX BiH € ABHO
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HaWKpaIluM, a iHKoJau, i equauM. Kosu anriifickKe cjioBo abo BU-
pas, 110 mepefacThbead IPUIOMOM aHTOHIMIUHOTO IepeKJany BiKUTe
B OpUTiHAaJi y 3amepeuHiii opmi, To mepexJiam Oyae MaTU CTBep-
IKYyBaJIbHY (DOPMY:

Don’t sit up, I’ll be late.

Ilepemaua aHrIifiCEKUX 3amepeuyHMX KOHCTPYKILHA 3 not... till,
not... until, unless (mpuuomy till (until) samiHoeTbCS Ha TiTBKU
TOMi, KOJIM) TAKOK PO3TJIANAETHCA AK PiBHOBU AaHTOHIMIUHOTO mIepe-
kaany. Hanpukaan: Expenditures for rent, electricity, water, and
fuel shall not be made unless authorized, and the amount for each
item shall not be exceeded. — BumaTku Ha opeHAy IpUMIIeHHS,
eJeKTPUKY, BOJOIIOCTAUYaHHS Ta ONMAJIEHHA MOXKYThH 34iliICHIOBATUCS
TiIBKHY TOMi, KOJIU IIe Iepen0adeHo KOIITOPHUCOM, IIPUUOMY BOHHU He
TMOBUHHI TIePEeBUIIYBATU YCTAJEHI CyMHU 3a KOKHUM HTYHKTOM.

HeraTuBHuit KOMIIOHEHT MOsKe OyTH BUPaKeHUI K (QopMab-
HO, TOOTO 3amepeuHoi0 YacTKolo abo adikcoM, Tak i ceMaHTUYHO.
Hampurnan giecaosa to fail, to hate me micTars mHeraTuHOI uacT-
KU, OTHAK TepPeKJIafailoThbCsd AK He BIATHCA Ta He MOJIIO0IATH.

AnToHiMiuHME TepeKJaa TaKOoK BUKOPUCTOBYETHCSA, KOJU He-
raTuBHE 3HAUEHHS BUPAYKAETLCA 3a gomomoroiro without, mampu-
kaan: He never met him afterwards without asking him. — ITicasa
IOTO BiH KOKHOIO pasdy IIPU 3yCTPiui 3alrMTyBaB HOrO.

PospisaaroTs Tpu BUAY aHTOHIMIUHOTO IIepeKJIany:

1) Heratusarisa (cioBo abo CJIOBOCIIOJNyUEeHHSA 0e3 (popMaIbHO
BUpPaKeHol cyikcoM abo YaCTKOIO 3allepeuyBabHOI CeMU 3aMiHIO-
€ThCA B MePeKJIaAi Ha CJI0OBO 3 mpedikcoM He- ab0 CIOBOCIIOJNIYUEH-
HAM 3 YacTKOI0 He, Hampuikjaan: forget — me mam’sratu, short —
HeJIOBTU);

2) IlosuruBariisa (IpuiioM IPOTUJIEKHUUA HeraTmBallili, HaIpu-
KJaazn: unbroken — minwmii, not leave — GpaTu 3 co6010);

3) AHyII0OBaHHA OBOX HASBHMUX Yy PEeUEHHI HEraTMBHUX CEMaH-
TUYHUX KOMIIOHEHTIB, HaIpuiJaazm: not impossible — mosxauBwmii,
not unallowed — mosBoseHnmit)

ITpuunHaMu 15 3acTocyBaHHS TakKoi TpaHcdopMallii sk aHTo-
HiMiuHUY TmepeKJam MOXKYTb OyTH:

1) AcumeTpissi JeKCHUKO-CEMaHTUYHUX CHUCTEM [OBOX MOB, Ha-
npurian: The dog nearly knocked him over. — Cobaka jenb He
36uB Caiimoma 3 Hir.

2) BigcyTHicTh B YyKpaiHCBKill MOBiI TOYHOTO eKBiBaJieHTa IJis
aHTJIifICbKOTO0 cJ0Ba (KOJM BUKOPHCTAHHS OMMCOBOTO IEePeKJIaay He
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e mopeunum), Hanpukian: Keep off the grass. — Ilo rasomam He
XOIUTH;

3) Haiikpamuii cnoci6 mepemadi CTHUIICTUYHOTO Ta CMUCJIOBO-
ro 3HaYeHHsA BuUpasdy, HampukJaag: Mind your own business. — He
BTpyuYalica y Uy:Ki cirpaBu;

4) €puuuit cmoci6é 30epertm imiomaTuuHicTH (paseosoTiuHOT
ONWHWUIIL IIPU IepeKJani, Hanpukaan: No time like present. — JloBu
momenT. I beg to differ. — J[osBosibTe He ITOrOLUTHCE;

5) MixxMOBHI Ta MiKKYJBTYpHiI BimminHOCTi (TaK, Bimomo, 1110
IJis YKpaiHIiB OiJIbIN BJIACTHBE HEraTHUBHE CIPUUHATTA MilICHOCTI,
a IS aHIVIINAIIB HaBmakwu, Hanpukiaaz: Do you have the time? —
He migkaskere, KoTpa rogmaa?);

6) JliTora (cTBepIiKyBaJibHE PeUEHHS B 3amepeuHiit ¢hopmi), mo-
CUTH PO3NOBCIOKeHa B aHIJIiMChKill MOBi uepe3 BeJIUKY KiJIbKiCThb
HeraTuBHUX npedikKciB, AKa He 3aBKIM MePeKJIaJaEThCcAd YKpaiH-
CBKOIO TOTOYKHO, TOMY JAJIA 11 IepeKJIaay 3acTOCOBYIOTh aHTOHIMiU-
HUl mepekJian, manpukJaan: A Forsyte, replied young Jolyon, is
not an uncommon animal. (John Galsworthy, The Man of Proper-
ty) — ®opcaiit, — BigmosiB mosoguii J[:K0Ji0oH, — HOCUTH 3BUYAIIHA
TBapUHA.

7) HocuTh YacTO aHTOHIMIUHUII TTepeKJa] 3aCTOCOBYETLCA AJIA
nmepenadi (ppaseosioriuHMX OAMHUILL, Hampukjgax: he has a ready
tongue — BiH 3a cioBom y KuineHio He Jiise; to be weighed and
found wanting — He Bunpasmatu Hagiit; keep clear of the door — mo
IBepeil me nmpuryaarucs; let the sleeping dog lie — e 6ynu auxo,
IOKU CIOUTH TUXO.

B anrriticbKiit MoBi € 6araTo Takux (paseosIOTiYHUX OAUHUILb,
3HAUYEHHA AKUX MOXKe OyTu mepenaso (6e3 BTpaTtu imioMaTuuHOCTi)
JIAIIEe TIPOTUJIEKHUM MOHATTAM i3 3alepeueHHsIM.

He has a ready tongue. — Biu 3a ciioBoM y KuIlleHIo He Jise.

No time like the present. — JIoBu MmoMmeHT.

Inoni ¢opmanbHy HeraTmMBallil0 3aCTOCOBYIOTH HAaBiTH TOi,
KOJIM MOJKJIMBUU MPAMUUN TepeKJiaa JEeKCUYHOI OAWHWUIL, HAIIPU-
kaan: Ordinary the obligation to support children continues until
they rich the age of maturity. — dx nmpaBusio, 6arbku He 3000B’d-
3aHi 3a0e3meuyBaTu AiTe# IicjA JOCATHEHHS IMOBHOJITTA. 3BMUAli-
HO TYT MOKHA 3aCTOCYBaTU 1 HNpAMUI IepekJgan — «fK mpasBuio,
0aThKu 3000B’A3aHi 3ab6e3meuyBaT AiTel M0 JOCATHEHHS ITOBHOJIT-
TsI», ajie IepIIUi BapiaHT mepeKJany € OiJbIl NTPUUHATHUM IJIs
YKpaiHCBKOI, IPU IIHOMY CEHC BUCJIOBJIIOBAHHA HE 3MiHIOETHCA.
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Y KOoKHiliI MOBi € JIEKCUUHI OOWHUII, IPKU IMepeKJali AKX BU-
HUKAIOTh TPYIOHOIIi, aJKe BOHM He MAaITh BiAHNOBIiJHWKIB y MOBi
mepekJany. ¥ TaKUX BUIIAAKAX MePeKJagad 3BepPTaeThCA HO TPaH-
copmarriti. CbOorogHi MU POSTJIAHYJIN aHTOHIMIUHWUI IepeKJas IK
e(eKTUBHUU CIIOCi0 mepeKJiaAy JeKCHUUYHUX ONUHUIL. IlimcymoBy-
04, BapTO 3a3HAUYUTH, IO JAaHUU IIPUUAOM € KOHTEKCTYaJIbHUM
i MocuTh YaCcTO BUKOPHUCTOBYETHLCA MPU MePEeKJadi, OCKiJIbKU Po3-
mIupoe MexKi cBobogu MoBu. KpiM Toro, aHTOHiMiuHMI mepekJan
IO3BOJISIE BHECTU B MepeKJia[ JeKCUUYHY Pi3HOMAHITHICTBH, a TaKOXK
JoIloMarae JOCATTH KOMYHIKATMBHOI PiBHO3HAYHOCTI PiBHOMOBHUX
TEeKCTiB Ta MOCUJUTU CMUCJIOBI aKIIeHTH.

W. W. Rynda

MOTYWACJA STUDENTYW UCZELNI WYZSZYCH,
UCZACYCH SIE JEZYKA POLSKIEGO

Motywacja jak gtowny bodziec dziatalnosci studenta i nauczy-
ciela, odbiera sie niejednoznacznie. Zeby zrozumieé¢, jak ma sig
sprawa z motywacja, warto sicgna¢ do zrodet.

Termin motywacja powoli stat si¢ dla leksyki psychologscznej
noralnym i zwyklym i nim zacz¢to thumaczy¢ wyjasnienie zacho-
wania czlowieka. Znaczenia i badania motywacji ma dwa ukierun-
kowania: pierwszy bada motywacje w kierunku pozycji struktural-
nych, jak zespot czynnikow i wilasnie motywow. Wedlug drugiego
kierunku motawacja jest nie statycznym, lecz dynamicznym zja-
wiskiem, jest mechanizmem.

Problematyka motywacji do studiowania oraz ksztaltowania
poczucia identyfikacji z przyszla rola zawodowa (kanonami jej wy-
konywania i etyka zawodowa) stanowi wazny aspekt jakosci ksztal-
cenia akademickiego na uczelniach wyzszych. Warto zauwazy¢, ze
w przypadku zawodoéw nauczycielskich oczekiwania spoleczne s3
bardzo duze. Jak dokonuje si¢ wybor uczelni?

Badania pokazuja, ze w przypadku wigkszosci studentow mo-
tywy, ktore decyduja o dokonywaniu wyboru studiéw, maja charak-
ter autoteliczny, rzadziej instrumentalny, a jeszcze rzadziej zale-
73 od innych, w tym takze nieuswiadomionych, czynnikéw. Wsrod
przyczyn podejmowanych decyzji jest podawany takze wpltyw przy-
padku.
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Motywacja spostrzega si¢ tez jak system zachecenia, wyzna-
czajgc ukieronkowanie dziatania. Motywacja wyjasnia ukierunko-
wanie dziatania, organizacja wewnetrzna i zewnetrznag dla osiagnig-
cia celu.

Skutecznos$¢ badan wymagajg zroéznicowania terminéw «moty-
wacja» i «motyw». Tak, w pracach naukowych «motyw», rozpatru-
je sie jak produkt intelektualny dziatalnosci méozgu. Na przyktad,
Z. Godfrua (1994) pisze, ze «motyw» — to rozumowanie wedlug
ktorego ma dziata¢ subjekt. Wiecej radykalizmu ma H. Hekhauzen
(1986), wedtug niego «motyw» — «konstrukt myslenia», to znaczy
teoretyczna budowa, a nie realnie istniejacy fenomen psycholo-
giczny. Naukowiec pisze, ze zadnych motywoéw nie istnieje, ich
nie mozna zaobserwowac i dlatego nie moga by¢ przedstawione jak
fakty rzeczywistosci.

Sprzecznos¢ pytania: do czego nalezy «motyw» i «motywacja»
do uczynku czy dziatalnosci? jest aktualng zawsze. O. Leontjew
uwazat, ze motyw jest bodZzcem jednorazowego uczynku, ale pézniej
zmienil swoje patrzenie na «motyw» i stwierdzit, ze kazde postepo-
wanie, jakie jest czeScig dziatalnosci nie ma wlasnego motywu, co
nie oznacza, ze te post¢gpowania nie sa3 umotywowane. Nie sposéb
oméwic tu wszystkich podejsé, dlatego zwrocimy uwage bezposred-
nio na motywacje nauczania. Motywacja nauczania — jest jednym
z gatunkoéw motywacji, jaka jest wlaczona w dziatalnos¢, skiero-
wang na zdobycie wiedzy. Wyznacza si¢ ona, przede wszystkim:

— edukacyjnym systemem;

— zaktadem nauczania, gdzie odbywa si¢ nauczanie;

— osobistymi czynnikami (wiek, pte¢, intelektualny rozwdj, sa-
moocena, wpltyw innych oséb);

— osobistos¢ pedagoga;

— przedmiot.

Warto tez uwzglednic¢ cala strukture motywacyjnego zakresu
cztowieka. Tak, na pryktad Markowa cato$¢ hierarchicznej budowy
przedstawia nast¢pujgco, wydzielajac 8 grup:

— ideowo-polityczne;

— poznawczo-edukacyjne;

— zawodowo-wartoSciowe;

— potrzeba samoksztalcenia;

— pozycjonalne;

— socjalna identyfikacja;
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— komunikatywne;

— utylitarne.

Waznymi motywami sklaniajagcymi do podejmowania dziatania
i utrzymywania jego kierunku jest potrzeba wiasnego rozwoju oraz
dgzenie do wykorzystania w peini posiadanego potencjalu. Proces
ten sprzyja budowaniu samooceny (obrazu wlasnej osoby), zaréwno
w sferze prywatnej, jak i zawodowej. Pelnienie okreslonych rol nie
przebiega w prozni, ale zalezy od wielu czynnikow zewngtrznych,
takich jak otoczenie kulturowe, warunki ekonomiczne, a w przy-
padku studentow takze dostep do nauki i placowek, ktore gwaran-
tuja wysoki poziom edukacji. Konfiguracja wyzej wymienionych
elementdéw decyduje o zadowoleniu z szeroko rozumianego procesu
studiowania: zdobywania okres§lonej wiedzy i umiejetnosci, relacji
interpersonalnych z wyktadowcami (nauczycielami akademicki-
mi) i spotecznoscia studencka oraz miejsca, w ktorym odbywa si¢
ksztalcenie. Z kolei konsekwencjg pozytywnych emocji wynikaja-
cych ze studiowania jest poziom ksztaltujacej si¢ tozsamosci zawo-
dowej, stopien identyfikacji z wybrana grupa pracownikow.

Z wielu teorii analizujgcych proces motywacji najpetniej przy-
czyny dziatania wyjasniaja nurty zwracajace uwage na potrzeby
homeostazy oraz dziatan nastawionych na realizacje¢ celow.

Pierwszy z nich (teoria homeostazy) zaktada, ze jednostka dazy
do utrzymania lub przywrdcenia stanu réwnowagi wewnetrznej.
Aby ja osiagna¢, konieczne jest zaangazowanie i adekwatna aktyw-
nos¢ podmiotu, co taczy si¢ z pozytywnymi emocjami, wykorzysty-
wania wiedzy i umiej¢tnosci zdobytych podczas procesu ksztalce-
nia, zaréwno teoretycznego, jak i praktycznego.

Z kolei teoria celu (w kategoriach procesow poznawczych) od-
powiada na pytanie dotyczace przyczyn podejmowanych dziatan.
Aktywnosc¢ jest zatem §wiadomym procesem, nastawionym na osia-
gniecie oczekiwanego celu. Wykazano, ze trudniej osiagalny cel,
wymagajacy wiccej wysitku, pozytywnie wplywa na jakos¢ dziata-
nia.

Zrodlem podejmowanej aktywnosci jest najczesciej konfigura-
cja czynnikéw o charakterze psychologicznym, spotecznym i dy-
daktycznym. Nauczyciel moze napewno pomoéc kazdemu uczniu,
studentu otworzy¢ walory wybranego zawodu przy pomocy instru-
mentow, jakimi si¢ postuguje i wérdd ktorych nie ostatnie miejsce
zajmuja metody aktywizujace.
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A. B. Casonaiinen

IMPROVING COMMUNICATIVE COMPETENCE
OF ELEMENTARY LEVEL STUDENTS

In a short period of time English displaced other languages
and became one of the leading means of communication worldwide.
Speaking is one of the most important skills to be developed and
enhanced as means of effective communication. Most researchers
are sure that, since speaking is one of the four major skills neces-
sary for effective communication in any language, speaking skills
should be developed along with the other skills, so that these in-
tegrated skills will enhance the students’ ability to communicate.
Effective communication by means of speaking usually creates a
number of benefits for both speakers and business organizations.
In general, for students it is essential to understand spoken ut-
terances and give appropriate answers. Communicative compe-
tence, the ability and readiness to communicate (speaking and lis-
tening comprehension) are thus formed. To achieve this, students
should be given integrated tasks, which help them develop both
skills [2, p. 37].

In general, the problems of students related to learning to
speak can be divided into four main groups:
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1. Students feel shy speaking English because they are afraid
of making mistakes.

2. Working in pairs (or groups), students often begin to use
their native language.

3. Students don’t have enough information on the topics dis-
cussed even in their native language.

4. Students feel a lack of linguistic and verbal resources for
solving the given task.

To build effective communication skills students must learn to:

1) communicate using digital media and environments to sup-
port personal and group learning;

2) share information efficiently and effectively using appro-
priate digital media and environments;

3) communicate thoughts and ideas clearly and effectively to
different audiences using various media and formats.

Classroom interaction is also necessary and useful as an edu-
cational strategy to enhance communicative competence. The role
of interaction in a classroom context in enhancing speaking skills
comes from the understanding of its main types: teacher-learner
interaction and learner-learner interaction, where negotiation of
meaning and the provision of feedback are highlighted. Classroom
interaction involves verbal exchanges between learners and tea-
chers. Teachers should know that the learners need to do most of
the talk to activate their speaking, since speaking skills require
practice and exposure [3, p. 112].
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H. O. Cmaxnrok

MOXJIMBOCTI BUKOPUCTAHHA PEKJIAMU
NPU BUBYEHHI NOJIbCbKOI MOBU

Perksama y cyuacHomy cBiTi cranma OaraToBUMipHUM Ta HAaj-
3BUYAHO POBIMOBCIOAKEHUM SBUIINEM, HEBi’€MHOIO CKJIAJOBOIO
IIOJeHHOro KuTTsa. KpiM Toro, pexJjaMa € OgHUM i3 0araTbox eJie-
MEHTiB MiskocobucricHOro cuiskyBauHs. Tomy ii BuBUeHHA Mae
MLKINCIIUILIIHAPHUE XapaKTep Ta 3HAXOAUTHCSA B IEHTPi 3allikas-
JIeHHSA IICUXO0JIOTii, coliiosorii, KyJbTypoJorii, JiHrBicTUKY Ta AU-
maxkTuku. JleAki pexkaamMu 3a cBoeio (OpPMOIO Ta 3MicTOM OJIM3BKi
IO MUCTEITBA.

Pexkiamy Mo:kHa BCiJIIKO BUKOPHCTOBYBATH HA 3aHATTAX iHO-
3eMHOI MOBHU 3aBAAKU HASBHOMY B Hill 6araToMy MOBHOMY Pecypco-
Bi, mpuTaMaHHOMY IIbOMY KaHpPy. Hpyruii GaxkTop — KYJbTYPHUN
acmeKT perkJsiamu. IIpariorouu 3i cTymeHTaMU, MOKHA BUKOPUCTO-
BYBaTH MiKKYJbTYPHICTh PEKJIaMHU, i B TOH JKe yac 3BepTaTu yBary
Ha THUIIOBO IIOJBLCBHKi eademenTu. Tak, BijoMmuil IIOJBCHBKUI MOBO3-
HaBenb €)Xy BpasbumK BBasKae, IO «PeKJiaMa CTBOPIOE MemifHM
BCeCBiT i BcecBiT KyabTypHUii» [2, c. 135]. Manro:xkara Boryusa-Bo-
POBCKa Ha3WBa€ PeKJaMy «MeIifHOI0 eHIIUKJIONEieI0 3aTaJIbHOCYC-
minpHOTO 3HAHHA» [1, c. 47].

HaiixapakTepHimioio € caMme TeJeBisiiiHa pekjiama, y AKiit Bu-
KOPHCTOBYETHCS HE TiJIbKM CJIOBO, ajie i 300pasKeHHsS Ta 3BYK.
Tomy ii MOKHa IIiKaBO Ta 3 KOPUCTIO 3aCTOCYBAaTH Ha 3aHATTAX.
Bapro Tako:x momartu, IO CTYIEHTH OXOUe MEePerydafaioThb PeKJIaMy
mif yac ayAUTOPHUX 3aHATH, HABIiTH AKIIO BOHU HE I[IKABIATHCH
UM JKaHPOM Ta He OUBJIATHCA TeaebaueHHA. 3aBAAKU 0araTcTBY
MOBHUX 3aco0iB, IPUCYTHIX y peKJami, ii MOKHa TPaKTyBaTHU SK
MOBHUII MaTepiaj Ta 3BepTaTU yBary Ha OKPeMi rpaMaTudHi Ta
JekcuuHi popmu. PexksamMa TakuM YMHOM MOTIOMATAE PO3MidHABATU
Ta 3aCBOIOBATU IEeBHI MOBHI saBHIIA:

1) vHOBi TeHmeHIIii y cioBoTBODi: «fomzZing to kocing na tra-
wingu» (pekaama nmuBa «Lomza», 2013 p.) [4];

2) ocobsmBOCTi B)KUBAaHHA NeMiHyTUBIiB: «— Gdzie resztunia? —
Klopociki byly.

— Klopociki to dopiero bedq, jak do jutra ta walizeczka nie
bedzie pelniusia. Jasniutkie? — Jak stoneczko... » (pexkysama M006iib-
Hol mepe:xki Heyah, 2012 p.) [5];
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3) 6araTtosnauHicTh ciaiB: «Oliwa pierwszego tloczenia — A kto
mowil, ze tloczenie jest bez sensu?», «— Ananas wyszedl z puszki. —
A za co siedzial? — Podobno, smietane¢ ubil», «Sluchajcie, nie roz-
klejajmy sie, to nie jest moment» (pexJamMu MepeXki cynepMapKeTiB
Biedronka, 2010-2018 pp.) [6];

4) HakasoBuii cuocib miecais: «Szukaj w ludziach dobra! Znajdz
w sobie wielki cel! Uwierz w mifo$¢ od pierwszego wejrzenia! Nigdy
nie $miej si¢ z cudzych marzen!..» (pekjsama MOOiTBHOI Mepe:ki
Era, 2016 p.) [7].

ABTOpHU BUINE3a3HAUEHUX PEKJaMHHX TEKCTiB CBiloMO BHUKO-
pUCTaIM MOKJINBOCTi, mpuTaManHti MoBi. I'pa ciiB y mOJILCBKiN pe-
KJiaMi 3a3BUYail € JOCUTHh OJJHO3HAUHOIO. [IpMKJIafOoM TaKoi MOBHOI
I'DH € pekJaMa nuBa «Zubrs, B gKiil 3aMicTh IPOAYKTY 3’ ABIISETD-
cqa TBapuHa: «Rano kawka, wieczorem zubr» [8]. ¥V 1i#i peksami rpa
CJIiB IoJjArae y BUKOPUCTAHHI IoJsricemMiunol JsiekceMu kawka, 1110
MOJKe O3HauaTu nraxa abo JeMiHyTUB cJoBa kawa.

Kpim MoBHUX irop y pekJjami 4acTo MaeMO CIpPaBy 3 BUKO-
pucranHaM ¢paseosorizmiB. OTiKe, Taki peKJaMHI TEKCTU MOMKYThb
OyTu MaTepiasioM AJid HaBUAaHHS (ppaseosorii, Ha 3aHATTI MOXKHA
PO3TIsmaTH SIK JOCJiBHE IX 3HAUeHHs:, TaK i IepeHoCcHi, MmeTadopuu-
Hi migTEeKCcTH, IPUXOBaHI B TeKCTi pekysamu: gruchac sobie jak dwa
golabki (Tpo poMaHTMUHUN 3B’ A30K [BOX IIapTHEDPiB), musztarda po
obiedzie (3a misHo), mie¢ kwasng ming (0yTu He3aJ0BOJIEHUM), 2Na-
lez¢ druga polowkg (3HaiiTu imeasbHOTO mapTHEpa), przefamac pier-
wsze lody (momonartu mepiri npobiemu), postaé sobie w korku (ue-
KaTu y 3aTopi mig uac moisgku) Tomfo. Kpim Toro y Tekcrax pexjam
YacToO MOXKHA 3YCTPiTH KoJOKBianmismm: pulpet (HeraTwBHa HasBa
ocobu i3 3aiiBoi0 Baromw), kapusta — glowa pusta (ocoba, 1110 He BO-
Jonia iHTesekTyanbHUMU 30i0HOCTAMU), Ale jaja! (11po 110Ch cMitI-
He, OUBHE), pelen relaks (mpo curyaiito posciabiieHHs), zagonicé
kogo$ do roboty (3mycuTu Koroch mmpamnioBaTtu), by¢ twardym (6ytu
HAIIOJIETJIUBUM), no to kiszka (Hiuoro He BIacThCs, MapHa clipasa),
kluchy (upo niHUBY, TOBiIBbHY 0€00Yy), ruchy! (mocmimaTu).

Y mmx TekcTaxX aBTOPU CBiJOMO BUKOPHCTOBYBAJIW MOBHUIM
skapt. OZHAK CTYyAEeHTH YacTO y 3MO3i pO3IIisHAaTH MOro JIUIIe ITicJIs
MOBHOTO aHAJIi3y ITMX TEKCTiB 3 BUKJIaJadueM.

Bapro 3asmaunTu, 110 peKgaMa, siKa PO3BAKAE, CIAYIYE TAKOK
CTBOPEHHIO IPUEMHOTO, IPUBAOJMBOTO MiKPOKJIiMaTy Ha 3aHATTI,
1o cupuse eeKTUBHOCTI IpoIlecy HaBUaHHA.
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BuimienaBemeHi nmuratu 3 peKJaMHHX TEKCTiB IPOHUKAIOTH y
PO3MOBHY MOBY, (PYHKIIIOHYIOTH Y Hill TeAKUH dac, aje 3roJl0M BU-
XOOATH 3 YKUTKY. ToMy mparouu 3i CTyaeHTaMu, AKi BUBUAIOTH
MMOJILCHKY MOBY, BAsKJIMBO 30CEPENUTUCH HA aKTyaJbHUX PEKJIaM-
HHUX TEKCTaX, Hi’K MOKa3yBaTHU cTapIii. 3peIiToio, BiJ CTyJIeHTiB He
BUMATAETHCS BUKOPUCTAHHS ITMX TEKCTiB, ajie Ha BUIIOMY pPiBHSA
HaBUYaHHSA BOHM HMOBHHHI PO3YMiTH TaKi THUIIN IIOBiZOMJIEHb.

Ha 3aHATTI 3 BUKOPUCTAaHHAM PEKJIAMU TAKOXK OYsKe BasKJIUBO
00TOBOpPIOBATU TaKi TEKCTHU, II[0 MiCTATH MOBHI MOMUJKU. Y PeKJia-
Mi BifXuJIeHHSA Bil MOBHUX HOPM € 3aIJIAHOBAHUM Ta HABMUCHUM
npuitomoM: «Ile Hamae pergami yHiKaJIbHOTO XapaKTepy, CIPUAE
3pocTaHHIO ii TpWUBaAOJIMBOCTI, mOIIOMAarae BUIIJIUTHCA 3 PEIITH,
npuBabJIoe, ApaTye, He 3aJuIllae 0alAy:Koi0 IiJIbOBY ayIUTOPiio»
[3, c. 274]. Taka momudikalis sacTocoBaHa, HAIPUKJIAML, ¥ KOPOT-
Komy cioraHi «Metoda na gloda» [9] (rpamaTwuyHO TpaBUJIbHA
dopma sHaxigHOro Bimminka «gldd» Oyaa saminena ¢opmoro, Xa-
PaxKTepHOIO M) iMEeHHUKIiB 40JI0BiUOro 0COO0BOTO pOLyY).

Tumuit peksaMHUE TPIOK BUKOPUCTOBYETHCA y pekJyami Orif-
lame, me TyIr ms Bifi peKJIaMyeTbCs 3a LOIIOMOTO0 caorany «Twdoj
sukces jest tusz, tusz» (TBi#i ycmix € Tym Tym, 3amictb: Twoj
sukces jest tuz, tuz — TBiit ycmix och-och). BinbIiricTs moasakis po-
3yMie, y YOMY IOJIATAE I I'pa CJiB, ajie iH03eMIli YacTo He MOXKYTh
posmudpyBaTH peasibHI 3HaueHHA; 0e3 JOIIOMOTY BUUTEJA BOHU
MOJKYTh BBasKaTU BUIIe3a3HaUeHi (opMU MPaBUJIbHUMHU i HaBiTb
IoYaTH iX 3aCTOCOBYBATH.

Omxe, pexkjama € G6araTuM MaTepiajsoM Ha 3aHATTAX 3 I0Jb-
cbKOl MOBU AK iHoszemHOi. Ileit marepiasn ciig mocTiitHO OHOBJIO-
BaTH, OCKiJIbKM HOBi peKJIaMU IOCTifiHO CTBOPIOIOTHLCS, a cTapi 3a-
O0yBalOThCs, JIEKCUKA, BXKUTA y HUX, HaOyBae cTaTycy sacrapisoi.
3BicHO, MeTOAM Ta TeXHiKW POOOTH 3 peKJaMoio, HaBeIeHi TyT, He
BUYEPIYIOTh TEMU 3aCTOCYBAaHHSA PEKJAMHUX TEKCTiB IpU BUBUEHHI
MOJIbCBbKOI MOBHU. IcHYe 6GaraTo iHIIUX MOKJIUBOCTEH BUKOPUCTAHHSA
pekJiaMu Ha 3aHATTAX MOJbChKOI MOBU. PeKjlamMa — Iie »KaHp, AKUH
3 METOI0 IIePEeKOHAHHS ayquTOpii BUKOPHCTOBYE iHIIII THUON MOB-
JeHHA: XyI0oKHE, o(diliine, poamoBHe. [Ipamooun 3 iHO3eMIIAMH,
TaKOYX BapTO 3BEPHYTU yBary Ha COIliaJbHUI Ta KYJbTYPHUI ac-
IeKT peKJaMu. BuBuaiouu icTOpPio MOJIbChKOI peKJaaMu, MOMKHA I10-
0auuTHy 3MiHU, AKi IiATBEPAKYIOTh, II[0 PEeKJaMa BimoOpasrkae coiri-
albHY Ta KyJbTYPHY MOBENiHKY Ta Ja€ TeBHi 3HaHHA mpo IloabIry.
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A. O. Tpogumenro

CKJN1IAAOBI KOMMOHEHTU
NMPO®ECINHOI KOMMETEHTHOCTI CTYAEHTA
NMPU BUBYEHHI ESP

IIpodeciiiHa KOMIIETEHTHICTh € HEOOXiTHOIO CKJIaI0BOIO IIpode-
cionanismy maroogunu. Ilutanua npodeciiiHol KOMIETEHTHOCTi pO3-
IIAOaI0ThCcA B poO0OTaX AK BiTUM3HAHUX, TaK i 3apyOisKHUX BUEHUX
[1; 3; 4]. Haituacrimie Iie TOHATTA BYKUBAETHCA IHTYITUBHO IS
BUPaKeHHs BHMCOKOTO pPiBHA KBajsidikamii Ta mpodecioHarismy.
IIpodeciiiHa KOMIETEHTHICTh POBIIALAETHCI AK XapaKTEePUCTHUKA
SAKOCTi ImMiATOTOBKU (PaxiBIld, BeJIWUYUHU ITOTEHI[ialy e(peKTUBHOCTI
TPYAOBOI HisIILHOCTI.

CuiBBigHOCAYM mpodecioHanidaM 3 pi3HMMU acmeKTaMu 3Pijo-
cri paxisus, A. K. MapkoBa Bumijiisie 4oTUpu BUAU IIpodeciiinol
KoMIleTeHTHOCTi [2]: cmemianbHy, comianbHy, 0COOUCTICHY, iHAUBI-
IyaJIbHY:

B sakocri oxmHiel 3 HaAWBaKJIUBIIINX CKJIAJOBUX IIPOPKOMIIE-
rernTHOCTI A. K. MapKoBa HasmBa€e 3JaTHICTH CAaMOCTiiHO 3M00yBa-
T HOBi 3HAHHA Ta BMiHHSA, a TAKOK BUKOPMCTOBYBATM iX y IIPaK-
TUYHIN gigabHOCTI [2].

Ha marmr nmorasazn, Heo6XigHO BUSIINUTHA i 3MiCTOBHO BU3HAUUTU
HACTYIIHI KOMIOHEHTH AK CKJIaJoBi mpodecitinol KOMIIeTeHTHOCTI
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CTYAeHTa BYy3y: MOTHUBAI[IHO-BOJLOBUI, (PYHKI[IOHAIBLHUI, KOMY-
HIKaTUBHUHU i pedieKCUBHUMA.

MoTuBaIifiHO-BOJILOBUM KOMIIOHEHT BKJIOUYAaE B cebe: MOTUBH,
migi, morpebu, I[iHHICHI YyCTAHOBKMU, CTUMYJIIOE TBOPUUM IIPOSIB OCO-
6ucrocTi B mpodecii; mependbauae HagBHICTh iHTepecy a0 mpodeciii-
HOI IisIJIBHOCTI.

dyurmionanabuuit (Big jgar. Functio — BUKOHAHHA) KOMIIOHEHT
B 3arajJJbHOMY BUIIAQIKY IIPOABJAETHCA y BUIVIAAL 3HAaHb PO CIIO-
cobu mpodecifiHo cIpsaMOBaHOI HisgJIbHOCTi, HeoOXimHmX (haxiBIiiesi
IJIs IPOEKTYBaHHSA i peasisallil meBHMX TEXHOJOTII.

Komynikarusuuit (Big sar. Communico — moB’s3yio, CIiJKy-
f0CsI) KOMIIOHEHT KOMIIETEHTHOCTI BKJIIOUA€ BMiHHS SICHO i UiTKO
BUKJIaaTU OYMKH, IEPEKOHYBaTU, apryMeHTyBaTu, OyAayBaTu MO-
Kasu, aHaJi3yBaTU, BUCJIOBJIOBATU CYIKEHH:A, IlepelaBaTU pallio-
HaJbHY i eMoIifiny iH(opMallito, BCTAHOBJIIOBATH MijK0OCOOMCTiCHI
3B A3KHU, y3TOo[:KyBaTu CBOI mii 3 misMu KoJer, BUOHMpPATH OIITH-
MaJIbHUUA CTUJIb CIIJIKYBAHHS B Pi8HMX MIJIOBUX CHUTyaIlifX, opra-
HiB0OByBaTHU i miATPUMyBaTH AiaJIoT.

Pedaexcupuuii (Big mar. Reflexio — sBepHeHHs Has3am) KOMIIO-
HEHT IPOABJAETHCA B YMiHHI CBiJoMO KOHTPOJIIOBATU PE3YJIbTATHU
CcBO€1 IiANMBHOCTI i piBEHb BJIACHOTO PO3BUTKY, OCOOMCTICHUX TOCAT-
HeHb; c(DOPMOBAHICTh TAKUX AKOCTEH i BIaCTHMBOCTEH, IK KpPeaTuB-
HicTb, iHimiaTHUBHIiCTH, HAIliJIEHICTh Ha CIiBOpAaIlio, CIIiBTBOPYiCTb,
CXUJBHICTh MO camMoaHaJidy. PediieKCUBHUIT KOMIOHEHT € PeryJid-
TOPOM OCOOHMCTiCHUX JOCATHEHDb, HOMIIYKY OCOOMCTIiCHHX CMICJIIB B
CIILIKYBaHHi 3 JIOAbMHU, CAMOBPAAYBaHHA, a TaKoK 30yIHUKIB ca-
MOMi3HaHHA, IPOo(deciiHOr0 3pOCTaHHA, BJOCKOHAJEHHS MalcTep-
HOCTi Ta (popMyBaHHSA iHAMBiAyaJIbHOT'O CTHUJIIO POOOTH.

Heob6xigHo BigsHauuTH, 1110 PO3BUTOK 3a3HAUEHUX CKJIAJOBUX
npodeciiinol KOMIIETEHTHOCTI CTYLEHTiB i BUIIYyCKHUKIB He MOYKHA
po3rasAgaTH i30J1b0BAHO, OCKiJIBKY BOHU HOCATDL iHTEerpaTUBHUIMI, IIi-
JicHuiT xapaxkTtep, OyAyYMd IiJCYMKOBUM pPe3yJbTATOM iHTErpaTuB-
HOl cucteMu npodeciiHol TiATOTOBKHU.

Y mporieci npogeciiiHOro cTaHOBJIEHHSA MaiOyTHIX BUOYCKHU-
KiB By3y KOMIIETEHTHICTh (DOPMYETHCA BiKe HA CTafil 3araJabHOIIPO-
deciiiHol TiATOTOBKU CTYAEeHTiB. AJje, SAKIIO HABYAHHA Yy BY3i CJIifg
posrasagaTi SK Ipoliec (POpMyBaHHSA 0a30BUX OCHOB Ipodeciiiaoil
KOMIIETEHTHOCTi, TO Oe3mepepBHA OCBiTA IPOTATOM YCHOTO JKUTTA —
AK HeoOXigHa yMoBa HigBHUINEHHA KBaJigikaiiii B mpoiieci po3sur-
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Ky 1 BIOOCKOHAJIeHHSA Ipo@eciiiHoi KoMIeTeHTHOCTi i mpodeciiinoi
MalfCcTEePHOCTI 0COGUCTOCTI.
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A. B. Ymaneyw

TO THE QUESTION OF ESP TEACHING
AND LEARNING

While considering and promoting the state documents («The
Law on Education», «The Law on Higher Education», «National
Doctrine of Education Development», «All-European Recommen-
dations on Foreign Languages Education», «Conceptual Principles
of the State Policy on the English Language Development in Higher
Education»), it is vital to develop innovative techniques and pro-
cedures to enhance ESP teaching and learning.

The highlighting of the basic tasks of ESP teaching and learn-
ing, improving specific frameworks in different ESP fields, en-
hancing current communicative models and techniques of foreign
languages constitute primary research objectives of methods of
teaching nowadays [1; 2].

The overall content of educational process related to teaching
and learning ESP is aimed at reaching the following objectives:
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1. Practical (developing communicative, linguistic and socio-
cultural competence).

2. Cognitive (developing cognitive competence closely linked
with other kinds of competence).

3. Emotional-developmental (creating, mastering and molding
positive motivation to learning foreign languages).

4. Educational (development of abilities for self-education
and self-esteem as a means for further professional growth).

5. Professional (development of professional competence using
modern teaching techniques and procedures).

6. Upbringing (upbringing a personality as a representative
of a definite culture; molding general professional and social qua-
lities of a personality necessary for his social adaptation and func-
tioning in the inner and outer professional space).

The process of European integration is based on a high level
of the English language proficiency necessary for realizing pro-
fessional activities, and mobile specialists. An ample use of indivi-
duality-oriented, interactive technologies predetermine collective
work (studying in co-operation, mutual work, where both students
and teachers are subjects of education). They involve CALLA ap-
proach (Cognitive Academic Language Learning), different tele-
communicative technologies, video conferences, forums, blogs,
chats, podcasts, content and language integrated learning, blended
learning, communicative language teaching, webquests, case tech-
nologies where participants of educational process interact with
each other, swap information, model situations, assess behaviour
of their colleagues and themselves, apply obtained knowledge for
solving other educational goals.

Besides, development of information and communicative
technologies which provide a wide access to brand-new foreign re-
sources with educative and professional aims, social and cultural
development of a personality, favors awareness of the necessity
to master foreign languages. Insofar, it emphasizes the urgent
need to advance foreign languages professional competence and
bases of differential approaches to ESP teaching and learning in
the new information and communicative space. Therefore, main-
stream directions in ESP teaching and learning involve commu-
nicative principles of education, cross-cultural integration of fo-
reign languages competence for developing efficient and consis-
tent communication in listening reading, writing and speaking.
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Thus, to promote a rapid growth of ESP as an integral part of
strategic university goals and compensate individual students lack
of the abilities «learning to learn» foreign languages, it is topical
to support realization of European and global striving of Ukraine,
to develop tasks and research objectives for ESP teaching and
learning, which will ensure high levels of foreign language profi-
ciency, and create the possibilities for our citizens to participate
in professional and academic life of Ukraine and European space.
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H. I. ®pacuniok

VIDEOS AS MEANS OF MOTIVATION
IN LANGUAGE LEARNING

Today education in the 21st century is facing big changes
based on concepts, theories, principles and methods. Motivation is
probably the most important concept that educators can target in
order to improve learning. It is one of the main factors affecting
the English language learning. Motivation is essential for learning
since it is the driving force for students’ to complete tasks that
build knowledge. « Without sufficient motivation, even individuals
with the most remarkable abilities can not accomplish long-term
goals» [3, c. 117].

There are many factors that can potentially influence moti-
vation, which makes research on this topic diverse and abundant.
The main means of motivation necessary for effective learning
are: a will to learn, ego-involvement, praise and blame, rivalry
and competition, punishment and rewards, knowledge of success
and achievement, using of audio-visual aids.

The proper use of video materials and media helps in making
the teaching-learning process effective, as well as interesting. It
makes many difficult concepts and ideas clear and stimulates pu-
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pils to learn more profitably. Videos can motivate students to
engage in language learning and improve their listening skills.

Video is uniquely suited to:

— take students around the globe, to meet new people and
hear their ideas;

— illustrate complex, abstract concepts through animated,
3-D images;

— show experiments that can’t be done in class;

— take students on impossible field trips-inside the human
body;

— bring great literature, plays, music, or important scenes
from history into the room.

By exploiting the medium’s power to deliver lasting images,
teachers can:

— reach children with a variety of learning styles, especially
visual learners, and students with a variety of information acqui-
sition styles;

— engage students in problem-solving and investigative ac-
tivities;

— Dbegin to dismantle social stereotypes;

— help students practice media literacy and critical viewing
skills;

— provide a common experience for students to discuss [1,
c. 22].

Using videos have advantages as well as disadvantages. The
main benefits are:

1) using videos in foreign language classrooms is its positive
effect on learners’ motivation through making them feel a part of
real communication;

2) good choice of videos can be an effective tool for language
teaching process since they allow the learners to learn lots of ex-
pressions or collocations as well as grammatical forms for them to
interact with other people in different life contexts;

3) videos provide opportunities to practice the everyday si-
tuations in a «real» context;

4) videos can include the whole range of activities employed
in the classroom:

a) vocabulary-focused activities. These exercises could focus
on the different content areas of authentic videos, depending on
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the material used. Students are tasked to complete the gaps, to
match the words and definitions, to match the words and pictures,
to match the words that go together, to choose the correct word.
Each task can focus on different aspects of vocabulary;

b) grammar focused activities. Students are tasked to write
words in a certain grammar form, to complete the scripts, to trans-
form sentences, to write questions, to choose the correct option;

c) activities on the general comprehension of the video. The
purpose of listening is to train students to grasp the main points,
general, detailed information presented in the video [2, ¢. 31-33].

As we see videos can be very useful in teaching. However,
it is important to consider ahead of time what you hope your
students will learn from the videos. You will also need to plan
out how you will help the students learn, and how you will know
whether they have done so. In planning to use video, consider the
following three distinct phases:

e Phase 1: Provide questions (prompts) that focus your stu-
dents on what you believe is important in the video. Consider why
you are having them watch the video, and what you hope they will
learn from watching it. Prepare students for the situation, give
them possibility to learn new vocabulary and grammar structures,
necessary for completing the communicative tasks. You can list
the prompts on the board or on a worksheet that you hand out
in class or post online before class. You can have students write
down their answers or submit them using electronic resources (see
below for ideas).

e Phase 2: Watch the video as a class. Don’t be afraid to
stop the video to point out something important if you think it
will be useful to the students. Model the engagement with the
video that you desire from your students.

e Phase 3: Debrief as a class or in small groups about the
students’ answers to the prompts you gave them. Make sure that
they have achieved your goals for having them watch the video.

Video materials are increasingly very popular because they
successfully provoke learners’ interest. This is largely due to the
fact that they influence learners’ motivation. Learners become
more willing to participate actively in the learning process since
they see the practical implications of what they are doing.
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0. S. Shmyrko

SCHWIERIGKEITEN BEI DER UBERSETZUNG
VON GEDICHTEN

Es sei erwiahnt, dass im Laufe von den letzten Jahrzehnten
zahlreiche wissenschaftliche Arbeiten iiber die Schwierigkeiten bei
der Ubersetzung von Gedichten verfasst worden waren. Es sei da-
rauf zuriickgefiihrt, dass die Sprachen, die verschiedenen Sprach-
gruppen angehoéren, besonders schwierig fiir die Ubersetzung von
Gedichten seien. J. Probstein behauptet, dass eine Ubersetzung
nicht nur von der Poesie, sondern auch von der Prosa unmdoglich
sei. Es sei hervorgehoben, dass es eine mafBgebliche Stellungnah-
me ist, weil diese Worte einem Mann gehoren, der sich etwa 45
Jahren seines Lebens mit der Ubersetzung beschiftigte. Der Autor
stellt fest, dass bei der Ubersetzung nicht nur das System, son-
dern auch die Gefiihle, das Geschmack der Quellsprache, die Asso-
ziationen unvermeidlich verloren gehen und die Aufgabe des
Ubersetzers darin besteht, in seiner Uberzeugung zusitzlich zur
Neuerstellung des Rhythmus, des Taktes und des Reimes die Spra-
che selbst und die Stilistik des Dichters neu zu «erschaffen» [1].

Schwierigkeiten hingen mit verschiedenen Faktoren zusam-
men: verschiedene grammatikalische Konstruktionen, zwischen-
sprachige und interlinguale Mehrdeutigkeit u. a. m. So stellen wir
beispielsweise beim Vergleich der deutschen und der russischen
Sprache grundlegende Unterschiede in ihren grammatikalischen
Strukturen fest. Die freie Wortreihenfolge im Russischen wider-
spricht der Satzklammer (Rahmenkonstruktion) deutscher Sitze,
auBlerdem liegt die sprachliche Spezifitit der deutschen Sprache
im Vergleich zum Russischen in ihrem umfangreicheren Lexikon,
das weniger lexikalische Einheiten erfordert, um dieselbe Infor-
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mationsmenge auszudriicken. Daher ist es sehr schwierig und
manchmal unmoéglich, die originale VersgroBe beim Ubersetzen
beizubehalten. Die Hauptschwierigkeit besteht jedoch darin, die
urspriingliche Bedeutung des Gedichts zu vermitteln.

Ubersetzer haben unterschiedliche Anséitze, um dieses Problem
zu losen. Fiir den Ubersetzer ist es nicht nur wichtig, die Entspre-
chungen des rhythmischen Zeichnens und der lexikalisch-semanti-
schen Merkmale des Originals zu finden. Der Schwerpunkt sollte
auf der Vermittlung seiner Hauptidee liegen, damit das Werk
vollstindig aussieht. Noch schwieriger ist es, die Stimmung des
Originals, sein einzigartiger «Duft», wiederherzustellen. Dazu
muss der Ubersetzer einen feinen Sinn fiir Rhythmus und Sprache
haben. Und dennoch werden die Ubersetzungen unterschiedlich
sein, da jeder Ubersetzer auf die eine oder andere Weise Mitautor
ist: Bringt seine Gefiihle und Gefiihle, sein Verstindnis, ein Stiick
seiner Seele.

Hier zeigen wir einen Auszug aus einem Werk von J. R. Be-
cher «O Heimat — meine Trauer».

Ich suchte dich durch Krieg und Feuer,| Wckan Te0s CKBO3b ILIaMsA BOWH,
Und ging dir nach im fremden Land. Bpensa uepes uyKue CTpaHHI.

Dich suchten meine Abenteuer, Vickan Be3Zle B CBOMX CKUTAHBAX,
Bis ich in mir dich wieder fand. Haimren Tebs1 B cebe camom.

<,..> <>

Ich suchte unter Schutt und Steinen, Wckas cpeib KaMEeHHBIX Pa3BaJIUH,
Rief deinen Namen in den Wind. 3Baur, saruyinas Oypu BOM.

Und fand dich wieder in den Meinen, Haimmes onaTs B CBOMX MEUTAHbAX,
Die nach dir auf der Suche sind. CrpemsAinuxcsa K Tebe OIHOM.
Wenn ich mich frage: was hat Dauer Cebs CIIPOIITY s: UTO IPOJOJIMKUAT
Und heiligt meine irdische Zeit? Mue BpemMs KM3HU, CMEPTh T'OHS?
Bist du es, Heimat, meine Trauer! Bce aTo THI, TeuanbHBIN 00pas,

O heimatliche Traurigkeit! [2]. O poxpuHa, meyanss Mos!

Das ist ein Gedicht von hoher Intensitdt, wir versuchten eine
Ubersetzung mit gleicher Eindringlichkeit zu schaffen. Aber, wie
bereits erwihnt sei, bringt jeder Ubersetzer was eigenes, das jeder
Kreation einen besonderen, einzigartigen Sinn verleiht.
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O. I'. Illanosan

3ACTOCYBAHHSA NPOEKTHUX TEXHOJIOTIN
Y NMPOLLECI HABYAHHSA 3APYBDKHOI JIITEPATYPU
CTYOEHTIB-®I10J10TB

Cepen po3maiTTsa iHHOBAIIMHMX MiAXOMiB M0 BUKJIaJaHHSA HAa-
BUQJbHUX IIPeAMETiB y BULIIN IIIKOJI BUPIBHAETHCA IIPOEKTHUN
MeTOJ, HaBUaHHS, Pe3yJIbTaTOM SAKOT'0 € «He 3aCBOEHHA 3HAHb, a
dopMyBaHHSI OCHOBHIX KOMIIETEHTHOCTEMH, AKi 3a6e3MeUy0Th YCIiX
IPaKTUYHOI AisgnbHOCTI» [2, c. 24]. Insa maitbyTHLOTO BUMTES 3a-
PyOisKHOI JriTepaTypu OCHOBY (paxoBOi KOMIIETEHTHOCTi CKJIAZai0Th
BMIiHHA OpieHTyBaTHCA Yy JIiTepaTypHO-iCTOPUYHOMY, JIiTE€paTyp-
HO-KPDUTHMUYHOMY MarTepiajii icTopii 3apy0ikHOI JiTepaTypu; 3aaT-
HiCTH Opi€HTYBATHUCSA B OCOOJIMBOCTAX JiTepaTypu Pi3HMX Kpainm i
€II0X, BOJIOMiHHS IPUHIIMOAMU M METOAMKOIO IIOPiBHAHHS Ta BU-
BUEHHSA 3apyOisKHUX JiTepaTyp 3 TOUKHU 30Py TpaauIliii i HoBaTop-
CTBa; BMiHHS aHaJi3yBaTH 3MICT XYIOKHBOT'O TBOPY SAK CYKYII-
HicTb HOTo TeMaTHUKHU # mpobJieMaTHKM, a TAKOYK Y B3a€MO3B’ A3Kax
KOMIIOHEHTIB 3MicTy i3 KoMmoHeHTaMu (POpPMHU TBOPY, BUSHAUUTHU
cuenudiky BUpasKeHHA eCTeTUUYHUX ifell B XyHOMKHiI siTepaTypi
[1, c. 6]. II1o6 oBosOAiTU HEOOXiZHUMM AJIA YCIIITHOI TpodeciiiHol
IisgJIbHOCTI 3HAHHAMMU OAHiel ayauTOpHOI PobGOTU MiJ Yac JeKIIiii-
HUX i IPAaKTUYHUX 3aHATHh HegocTaTHbO. CTymeHTOBI (isosoriuno-
ro HAIPAMY OCBiTHM HeOOXiJHO HaBUUTHCA CAMOCTiHiHO 3700yBaTH
3HAaHHA, aHAJiI8yBaTW W CHCTEMAaTHU3yBaTH OJep:;KaHy iH{popmarliio,
penpeseHTyBaTHu ii i3 3aIy4yeHHAM METOIMYHO BUIIPABIAHOTO MiHi-
MyMY TEOPETUYHOTO MaTepiany i mpakKTUYHUX 3aBAaHb. Kpim Toro,
IJs 3a0es3leueHHsA MaKcHMaJbHOI e()eKTUBHOCTI mpodeciiinoi min-
TOTOBJIEHOCTi CTyZeHTa OOpaHi MeTogu MalTh CTHUMYJIIOBATU IIpar-
HeHHs Ta moTpedy @isosora B caMoOHaBUaHHi, «PO3BUBATH TBOP-
yicTh, 3a0e3meyyBaTy aKTUBHY CAMOCTiMHY HaBUYaJIbHO-IIi3HABAJIbHY
IifgNbHICTD, aKTUBi3yBaTU MOBJIEHHEBY-MUCJIEHHEBY, KOMYHIKaTUB-
HY Ta iHTeJeKTyaJlbHy misJIbHICTh, IepeabauaTy MOE€THAHHS 1HIN-
BiyasbHUX Ta rpymnoBux ¢GopMm pobotu Toiro» [4, c. 126]. Came
TOMY Bce OiJIbIIIOI aKTyaJbHOCTI HaOyBalOTh MPOEKTHI TeXHOJOrii,
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SAKi aanTyioTh HaBYaHHSA O YMOB PEAJIbHOTO JKUTTS, JaIOTh HABU-
YKJ CaMOCTiHfHOTO IIOIIYKY HeoOximmoi indopmarii, ii TemaTuuHO-
ro Bizbopy, JIOTiYHOTO CTPYKTYPYBaHHS, IPe3eHTallil pe3yJIbTaTiB i
apryMeHTOBAHOTO Bi/ICTOIOBAHHSA BJACHOI TOUKHU 30pY.

IlpoexTHUIT MeTOon HaBUAaHHS HE € HOBUM y mexmarorimi. Binm
BUHUK I1fe B Apyrii moaoBuHi XIX cromaitra B CIIIA i maB HasBy
«MeToJ IpobieM». VIoro 3acHOBHUKAME BB KAIOTh aMEePUKAHCHKO-
ro dimocoda i memarora k. IIproi, a TaKOMK HOTO ITOCJIiTOBHUKA
B.X. Kinnarpika. CroromHi 3ampoBafKeHHAM METONY HPOEKTIiB y
HaBUYaJBbHHUU IIPOIEC BUIIOI Ta CepeaHbOl IITKOJM aKTUBHO 3aiiMa-
orbea I'. CemeBko, M. Kaapiu, €. Ilonar, 1. JleBitec, JI. Kouna-
pamioBa, I. 3asion, JI. ITupoxenxo, O. ITomeryu, I'. ®PpeiimaHn,
0. Ilexora, O. fIky6oBchKa Ta immri. OgHak, He3BaYKalOUM Ha 3HAU-
HY KiJBKicTh PoOOiT, IPUCBAYEHUX iHHOBAI[iHHUM TEXHOJIOTiAM Y
BUIIIi# OCBiTi, y TOMY YMCJi I METOAY HPOEKTiB, KOMIIJIEKCHOTO JIO-
CHiMKeHHA MUAAKTUYHUX MOYKJIUBOCTEN IPOEKTHOI TEXHOJIOTII AK
3aco0y BIOCKOHAJEHHS IPOoQPeciiHNX KOMIIETEeHTHOCTEN MamiOyTHiX
cmeriasicTiB, 30KpemMa MaiOyTHiX yduuTesJiB 3apyOisKHOI JiTeparTy-
pu, IpPoBeleHO He OyJIOo.

HesBakaounm Ha aKTHBHE 3aCTOCYBAHHS METOIY IIPOEKTIB Y
OpaKTUIl HaBUAHHA, OO CHOTOJHI He iCHye €IWHOrO TepMiHa Ha
nmo3HaueHHA Iiel TexHosorii. JOCHimHUKM aKTMBHO BUKOPUCTOBY-
IOTh TaKi NOHATTHA, AK «HaBUYaJIbHe IIPOEKTYBAHHA», «IIPOEKTHA Mi-
SAJMBHICTb», «TEXHOJIOTiS HABUYAJHLHOTO ITPOEKTYBAHHSA», «IIPOEKTHE
HaBUYaHHS», «IIPOEKTHA TEXHOJIOTis HaBUaHHsA». IIpoTe, po3yMiHHS
IOCJHiITHUKAMM CYTHOCTI MOCJIiI:KYBaHOTO ABUIIA CYTTEBO He Bin-
pisasAoTECA. 3a €. IlosaT «MeTon; IIPOEKTiB — IIe TeXHOJIOTis, IO
BKJIfouae B cebe CYKYIIHICTh MOCHiIAHUIBKUX, IOMIYKOBUX, IIPO-
0JIeMHUX METOIiB, TBOPUMX 3a CBOEIO CyTTIO» [3, ¢. 46]. Binbmricts
IOCJiTHUKIB PO3YyMi€ II}0 TEXHOJIOTII0 AK OAUH i3 MOMKJINBUX CIIOCO-
0iB peasisarrii mpobJyieMHOTO HaBUaHHS. BUKJagau cTaBUTH MisHA-
BaJIbHE 3aBIAaHHS, OKPECJIIOI0UN TaKUM YMHOM IIJTAaHOBAaHiI pesyJibTa-
TM HABUAHHS ¥ BUXigHI maHi. YBech MUIAX PO3B’A3aHHA 3aBIaHHSI
MalTh PO3POOUTH CTYAEHTU: HAMITUTHU IIPOMiKHi 3aBIaHHs, mibpa-
TN HeOoOXimHWIT MaTepiaj, MOPiBHATU OTPUMAaHe 3 TUM, II[0 BUMAara-
JIoCsI, CKOperyBaTu OisaabHicTb. OT:Ke, BUKOHAHHSA CTYAeHTaMHU IIPO-
eKTiB mepembauae 3aaydeHHS IX 10 BUABJIEHHS Ta aHAJII3y peabHUX
MPAaKTUYHUX IIPo0JeM, MOB’A3aHUX i3 MaOyTHHOIO TpodeciiiHoio
IifAJbHICTIO 1 BUKOPUCTAHHAM [OJIA I[OTO ITPAKTUYHOI TOCJIiTHUIIb-
KO-TIONTYyKO0BOI pob6oTu. ToOTO «IpOeKTHa AiAJLHICTHL MOETHYE ABa
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aCIeKTU TPOoIlecy ITisHAHHS: METOJ HaBUYaHHA SAK MUAAKTUYHY Ka-
Teropirmo (CyKymHIiCTb IPUHOMIB 1 Ai#l 3 OBOJIOAIHHS IIEeBHUMHU IIPaK-
TUYHUMU BMIiHHAMMU ¥ TEOPETUUYHUMMN 3HAHHAMM) i cIoci6 mpax-
TUYHOTO 3aCTOCYBAaHHS 3aCBOEHUX 3HAHb 1 BMiHB JJIs PO3B’sI3aHHS
KOHKPETHUX Hpo0JeM peasbHOrO JKUTTA IIiJ Yac CIiJIbHOI Jifb-
HOCTi» [4, c. 56].

Taxum umHOM, HAaBYAJBHUUI IIPOEKT BUMArae BiJf KOKHOTO CTY-
JeHTa YCBiIOMJIEHHS METH AisIIbHOCTi, PO3YMIHHS CYTHOCTI pO3B’s-
3yBaHOI TpobaeMu, ii 3HAUEHHA Ta IPAKTUYHOI I[iHHOCTi; OBOJIOMiH-
HSA MEeTOJaMU NOCJi)KeHHs; iHTerpyBaHHSA MiKIpPeIMEeTHUX 3HAHb;
AKTUBHOCTI ¥ caMOCTifHOCTI BUKOHAHHS.

OcCKilbKU 3acTOCyBaHHS METOAY TIPOEKTIB BUMArae IOCHUThH
3HAUHNX YaCOBHUX 3aTPaT, CEPIi03HOI, I'PYHTOBHOI HiATOTOBKH, TEX-
HOJIOTisA IIPOEKTYBAaHHA CTajla acoI[il0BAaTUCA 3 II103aayJUTOPHOIO
CaMOCTi#THOI0 POOOTOIO CTYZEHTIB, PE3YIbTATH AKOI BOHU PEIIPE3EH-
TYIOTh Ha CHeIliaJbHO BifBeJeHUX 3aHATTAX a00 YaCTUHI 3aHATTA.
Ilix vac BuBUeHHSA AUCHUILIiHU «lcTopia 3apyOiskHOI JriTepaTypu»
3 METOI0 YIOCKOHaJIeHHA (hax0BOi KOMIIETEHTHOCTI MailOyTHIX yum-
TeJiB 3apyOisKHOI JIiTepaTypu MM 3aCTOCOBYEMO YBeCh KOMILIEKC
OPOEKTHUX TeXHOJOoriil. SIK miAroToBuYi A0 BUKOHAHHSA CKJATHUX
CaMOCTiHUX IPOEKTHUX MOCIiMKeHb BUKOPHUCTOBYEMO KOPOTKO-
CTPOKOBi IIPOEKTH, 3aBAAHHAM SKUX € IIiATOTYBATU HEBEJIUUYKY
Ipe3eHTAallilo 3a TeMOIO IIPAKTUYHOTO 3aHATTA abo Jyeknii. Hampu-
KJaazn, «AHTUYHUN TeaTp», «Borm i midosoriuni repoi B maBHBO-
rpenbKiii Tparenii», «Tumosoriudi acmekTn XymOMKHLOTO BTiJIEeHHS
TEMU «BTPAYeHOTO MOKOJIiHHA» ¥ TBopuocTi E. 'eminrBes Ta immux
MUChbMEHHUKIB M00M», «YTOHisg i aHTHUYTOIiA B aHTJificbKiil JriTe-
parypi XX cromirtsa», «Micie pomany « HopHUI IPUHI)» Y TBOPUiil
Giorpagii Atipic Mepmok», «IIoHATTA Ipo Mariuumii peanaism, #oro
BigMiHHiCcTDL Bifm (hamTacTMuHOTO peanismy», «Komiemnmia pomamy
3a M. Kyumeporo: Tpaauilisi i HOBaTOPCTBO B PO3BUTKY POMAHHO-
ro JKaHPy», TOIIO. 3a YacOM TaKa MPOEeKTHA IIPe3eHTAallid TPUBAE
He Oinbite 15 XBUAWH, ajie 3a CTPYKTYPOIO IOBHICTIO BiAmIoBimae
OpoeKTHill TexHojorii. Taki saBmamHA CTYNeHTH BUKOHYIOTbH, SK
IIpaBUJIO, y IIapaX, KOPUCTYIOThCSA IMopagaMy ¥ migKasKaMu BUKJIA-
rada. SIK mocaigHUMIIbKiI IPOEKTU BUKOPUCTOBYEMO KYPCOBi poboTH,
TeMaTUKY [OJS SKUX 0o0MpaemMo MmpobJeMHOro xapaxTtepy. Hampwu-
kaanm, «Iloetuka marypaaismy B pomani E. 3oas «Kap’epa Pyro-
HiB», «KoHQIIKT ABOX cBiTOTMAmHUX KoHIemIiit y m’eci B. Illoy
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«IIpodecia micic Boppen», «Tpanchopmallis MOTUBY POOiH30HAIHU
y pomaxi B. Tonginra «Bomomap myx», Tomo. IIpu npomy iHHOBa-
mitiHi TexHosorii HaBuaHHA (30KpeMa, IPOEKTHA TEXHOJIOTid) He
3aMiHIOIOTh, 4 JOIOBHIOIOTH TPAAUIIiIiHI MeToau HABUYAHHSA.

HabyTi mig uac peanisarfii HaBYaJbHOT'O IPOEKTY 3HAHHS, YMiH-
HA @I HAaBUYKHK He JINUIIE BiIpPisHAOTHCA OCOOJMBOIO MiIHiCTIO it
YCBiJOMJIEHICTIO, ajie i acoI[iaTMBHO MOB’SI3VIOTHCS 3 OJEPKAHHIM
TBOPYOI'0 34J0BOJIEHHS sSKe CTA€ CTUMYJIOM JJII HOBOI'O IIOIIYKY.
3aBAsAKM YOMY IIPOEKTHE HABUAHHA IIIABHUINYE IPArHEHHS OLep-
JKAHHS HOBUX 3HAHb, CTUMYJIIOE OasKaHHsS CTBOPIOBATU BJIACHUI
IIPOAYKT, TBOPUYO BUKOPHCTOBYIOUM HAKOIMWUYEHUI NOCBim, IO € He-
BiZ’€eMHUMU SAKOCTSAMM CIPABYKHBOT'O BUMTEJIS.

Cnucok BUKOPUCTaHUX gpKepen

1. Tonyb6imko I. 0., IITamosax O. I'., Illyaux II. JI. Big aaTuu-
HOCTi IO CbOTOJEeHH: MeTOANYHI peKoOMeHIaIlil AJIs opraHisaii
camocrTiiinoi pob6otu / 3a 3ar. pexn. II. JI. Illyauk, O. B. Kebu.
Kawm’auens-IToginscbkuii : Akcioma, 2018. 116 c.

2. TmnoBamilini TexHoJorii HaBUYaHHA YKpaiHChbKOI MOBU Ta JiTe-
parypu / yraagau O. I. Koryr. Tepuomins : Acrou, 2005. 204 c.

3. Ilomat E. C., Byxapkuaa M. IO., Mouceesa M. B., ITerpos A. E.
HoBrlie IIegaroruyecKue mn HHq)OpMaHHOHHbIe TEeXHOJIOTUU B CU-
creMe obOpasoBaHUA : yueb. mocobume sl CTYJ. BBICII. yuel.
saBemenuii / mox pexn. E. C. IToxar. 4-e usg., crep. M. : M3na-
TeJIbCKUN IeHTp «AKagemusa», 2009. 272 c.

4. Yepwuinosa H. 3acTocyBanHsa MeTOLy IPOEKTiB Ipu (POPMyBaH-
Hi misHaBaJbHOI aKTUBHOCTI yuHiB. Memod npoexmis: mpadu-
uil, nepcnexmusu, Hummesuii 00c8id: NPAKMUK0-30PiEHMO8A-
nuil 30ipnukr. K. : emaprament, 2003. C. 123-134.

I1. JI. Illynux

HEKOMMNETEHTHI KOMNETEHTHOCTI ABO 9K
3BEPEITU LWKU1bHINA JITEPATYPI CNELIUDIKY
NPEAMETA

CyuacHe BUKJIaJaHHS 3apy0isKHOI JiTepaTypu HepeTBOPUJIOCH
Ha 3apYYHUKA ABOX KPAMHOIIIB: 3 OMHOTO GOKYy — (haHATHMUHE 3a-
XOIUJIEHHS CYYaCHUMU TeXHOJIOTiAMM, 3 iHIIIOro — cTypOOBaHiCTH
dopMyBaHHAM Ha YPOKaxX 3apyOisKHOI JiTepaTypu KJIIOUYOBUX KOM-
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neteHTHocTeit. i KpaliHOIi 3HaTHI «BOUTH» XYIOKHINT TEKCT SK
ecreTuunmnii penomen. IIpo HeGe3nmerky (haHATHMUHOIO 3aXOILJIEHHS
iHHOBAIIIMHMMU TEXHOJIOTiAMU BJKe 3a3Hauvajocd y MyoOJsikaiii
«OcBiTHI TpeHAU Ha ypokax 3apyOiskHOI giTepaTtypu» [3].

He menmia nHebesnmeka KPUETHCA Y INITYYHOMY IIPUCTOCYBAHHI
BUKJIaMaHHA JIiTepaTypu M0 KJIIOUYOBUX KOMIIETEHTHOCTel, AKi Io-
BuHHA (popmyBaTu HoBa yKpaiHnchbKa IIKoJia. BaKKo 3amepeuyBaTu
Ba’KJIUBICTh caMUX KOMIIETEHTHOCTEH, ajie B TOHUTBI 3a HUMU MU
MOJKeMO 3aryOuTH i caM IIpeaMeT, i YUHs, AKOMY IPOIOHYEThC II0-
JIEeKyIu CIIOTBOPEeHE MOTUBYBAHHA 3HAUEHHSA TOTO UM iHIIIOTO TBOPY.

BigmoBigHO M0 JecATHM KJIIOUOBUX KOMIIETEHTHOCTEM, cepep
AKUX: CIIJIKYBaHHA Jep:KaBHOIO (1 pigHolo y pasi BizMinHOCTi) MOBa-
MU, CIIIJIKYBaHHS iHO3eMHUMHU MOBaMU, MaTeMaTHUYHA KOMIIETEHT-
HIiCTb, OCHOBHiIi KOMIIETEHTHOCTi y HPUPOIHUUYUX HayKaxX i TexXHO-
Joriax, inopmaniiHo-u(ppPoOBa KOMIIETEHTHICTh, YMiHHA BUUTHUCST
BIOPOJOBIK KUTTS, iHiIiaTHMBHICTH i HmiAIpHMEMJINBICTH, CoOIiaJIbHA
Ta YPOMaJAHChKAa KOMIETEHTHOCTi, 00i38HaHICTh Ta cCAaMOBUPAKEHHSA
y cdepi KyJIbTypHu, €KOJIOTiYHa I'PAMOTHICTDH 1 340pOBe JKUTTA — Y
mporpami 3 3apy0imkHOI JiTepaTypu po3pobseno 4 HacKpisHi JiHiil y
BUBUEHHI 3apy0biskHOI JiTepaTypu:

+ «ExoJioriuna Gesmeka Ta cranuii possutok» (HJI-1);
» «I'pomagsuchbKa BigmoBigambHicTh» (HJI-2);

% «3mopoB’d i 6esmexa» (HJI-3);

s «IligmpuemausicTs Ta diHancoBa rpamoTHicTh» (HJI-4).

KoxkHa mackpisHa JiHiA Mae CBOIO MeTy, IPHUCTOCOBAHY IJIs
MeBHUX BiKOBUX Ipyn mikoJApiB. Hampukaan:

Hackpisna ginis 4 — I[TiOnpuemausicmv ma QiHaHcosa zpa-
MoOmHicmy. 3arajijbHa MeTa — PO3YMIHHA IPAKTUYHUX AaCIeKTiB
diHaHCOBUX NMUTaHb (3a0IIAJKEHHA, iIHBECTYBaHHSA, 3alI03UYEHHH,
CTpaxyBaHHSA TOINO); PO3BUTOK JifepchbKMUX iHimiaTms, 3ZATHICTH
VCHIIITHO MifATH B TEXHOJIOTIYHOMY INBUIKO3MIHHOMY CEPEIOBH!III.
5—7 KJacu — Po3yMiHHA PoJi iHiNiaTMBHOCTI Ta HiAIPHUEMINBOCTI
B CYCHiJILCTBI JIsT 0COOMCTOTO Kap’ €pHOTO 3pocTaHHA. 8—9 Kiacu —
OCMICJIEHHS HEOPAWHAPHOCTI AK BaKJIMWBOI pPUCU JIIOAWUHU A il
camopeaJisallii B JKUTTi, CIIOHYKaHHS YYHIB 10 TBOPUUX PiIlleHb Yy
mpolieci po3B’A3aHHA MPOOJIeM, YCBiZOMIEHHSI KOPUCTi Ta HeOOXi-
HoOCTi coinpHOI misibHOCTI

YV mporpami 1ma gimia (ak i immi) opexcraBiaeHa y 3B’A3KY 3
BUBUEHHAM KOHKpeTHHX TBOpiB. Hampukian:
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6 xixac

KirouoBi KoMIIeTEHTHOCTI
Yueuv (yuenuuysa):
ycsidomioe poab ocobuc-
TOl iHimiaTmBHM y momosaH-
Hi JKUTTEBUX TIEPEIIKOI,
3aM0OB3ATOCTI I HacHaru B
peasisaiiii TBOpUMX ILJIAHIB

(HJI-4).

ITorarta npo mid. OcHOBHI TemaTuyHi rpy-
nu MigiB (mpo crBopeHHs i OymOBY CBiTYy,
PO repoiB, KaJeHAApHI Ta iH.).

I'penski midpu. Mid npo IIpomeresa. Midpu
upo I'epakaa (1-2 midwn).

Henan i Ixap. Hapmuc. Ilirmasmion i Tana-
Tesa. Opdeit i EBpigika. Hemerpa i Ilepcedo-
Ha (3-4 3a BUOOPOM yUUTEJ ).

Inpiticeki miu. TBopenus. IIpo cTBopeHHS
HOui. ITpo moromn. IIpo 3osoTi wacu (2—3 3a
BUOOPOM yUUTEJI).

€runercoki mipu. Pa Ta Anmon. Mig mpo e,
Ak TedpuayT mokunyaa €runer (1-2 3a Bubo-
POM yUUTeJs).

8 kmac

KrouoBi KoMmmerTeHTHOCTL
Yueuv (yuenuuys):
yceif0oma0€ TiACTYMHICTH
crparerii 3aBOMOBHUKIB
(HJI-4).

Midpu Tposucbrkoro mukiy. Tpoa. Ilapic Bu-
Kpagae €aeny. Obmora Tpoi. Cmeprs Axij-
na. TpoaHceKuit KiEb (2—3 3a BuOOpOM yuu-
TeJA).

Tomep. «Imiama» (oraan). «IIBobGiit Aximma i
TekTopa» (micua 22, Bipmri 140-410), «IIpi-
aMm y Axinna» (micus 24, Bipmri 470-670).

Tak mOCTYIIOBO MUCTEIITBO CJIOBA 3 €CTETUYHOTO (DEHOMEHY IIe-
PEeTBOPIOETLCA HAa AKepeso iHdopmallii, migpyYHUK KUTTSA, 3acid

BHUXOBaHHA.

BunukaioTh acorriaii 3i cyMHO3BiCHUM BUKJIaJaHHAM JIiTepa-
TYPU Y PASSIHCBKIN IIKOJI, IKe OyJIO CIIpAMOBaHEe HAa CIPUHAHATTSI
XYIOOXKHIX TBOPiB AK infocTpaliiii mo cycuisibcTBo3HABUUX TeM. Ha-

BiTh moOymoBa IporpaMu

3 giteparypu 1925 pory Haramye cyuac-

HY, e caMy XYIO'KHIO JiTepaTypy BMIiIlleHO B OCTaHHill CTOBIIUUK:

O6mecTBOBE- JlureparypHas JIuTepaTypHBIi
yecKasd TeMa TEMa MaTepuall
1 2 3 4
1 rema |O6men wmexknay |Topox IIymkun «MenHbIit Beas-
TOPOIOM u HUK», [opeKuii «I'opox
nepeBHEN HKenroro HsaBona,

Bepxapu «I'opog-cupyt»,
BprocoB «Beuepuuit npu-
JIUB» U AP.
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1 2 3 4
2 tema |Opranumsanusa | Tpyn u 6siT pabouux: | [IpousBenenus Cepa-
OCHOBHBIX OT- |a) 3aBUCUMOCTh ObITa | hpuMOBUYA, Kynpuna,
pacieit  mpo- |u TexHUKu pabdouero | Kemnmepmana, I'opbKoro,
MBIIILJIEHHOCTH | OT ()OPMBI IPOU3BOJ- | YcmeHncKoro, HexkpacoBa
U UX pasBUTHE |[cTBa; 0) OTHOIIIEHUE
K TpyAy y pabouero,
mopaboIeHHOTO Ka-
IUTAJIOM

I axk me moroguruca 3 A.I. BorocBarcekoro, gKa 3a3Hadac: «y
JiTepaTypi rojioBHe He iH(popmaIllisg, He 3HaAHHA, AKi MicTATbCA B
XYIOKHBOMY TBOPi, a eMoOIlii, B SKMX BiKe 3aKJaJeHe OasKaHHS
HacJiZyBaTu Te, II0 NMOLO0AETHCSA, i HE POOUTH TOTO, IO HE IOMO-
b6aetnca» [1, c. 19].

dopmMyBaHHSA KOMIIETEHTHOI OCOOMCTOCTI yUHS y IIpolieci Bu-
BUEHHSA JiTepaTypu 3ajeKUTh He BiJ OigmopAZKyBaHHA HACKPis-
HUM JIiHisIM, III0 3JaTHI «BOUTHU» €CTETUUYHY IIPUPOAY XYI0KHBOTO
TEKCTY, a BiJi BMiHHA «II1epebopoOTH eCcTeTHuUHy Oaiay:KiCcTh TUTH-
HU, CIIOHYKATHU ii «BIIYCTUTH» y cebe XYMOXKHill TeKCT, IPoOyauTH
yABY, 30yAUTH «BHYTPIillIHE OaUueHHA» TBOPY Uepes3 ocodbucTicHi aco-
miaTuBHI mapaJeJi i copMyBaT KpeaTUBHE CIIPUUHATTSA 3aIPOIIO-
HOBaHOTO Marepiany» [2, c. 16].

Cnucok BUKOPUCTaHUX gpKepen

1. Borocarceka A.l. «O6muuusa» i «ayina» cy4acHOro YPOKY CBi-
TOBOI JiTeparypu. 3apybixHa aimepamypa 68 uikoaax Ykpai-
Hu. 2014. Ne 2. C. 18-22.

2. MarseeBa O. B. KommerenTHa JogMHA — JIIOJMHA SisJIbHicC-
Ha. 3apybiscna aimepamypa 6 wroaax Yrpainu. 2014. Ne 3.
C. 15-17.

3. IMIynaur II. JI. OcBiTHiI TpeHam Ha ypokax 3apy0bisKHOI JiTe-
parypu. Memoduka 6ukaAadaHHs PiNoN02IYHUX OUCUUNTIH Y
3a2a/lbHOOCBIMHIX Ma BUWUX HABYALbHUX 3akaadax. Kam’s-
menb-Iloginberkuii : Axcioma, 2018. C. 93—-98.
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1. M. Apemuyx

OCOBJINBOCTI BUKOPUCTAHHSA TEKCTIB MPUTY
HA 3AHATTSAX 3 HIMELbKOI MOBM

HocuimKeHHsS MOBHO-CTHUJIICTUYHUX OCOOJIMBOCTEH KAaHPY
OPUTYi B JIHTMBOCTHUJIICTHYHOMY acIIeKTi Ha MaTepiayi HiMeIbKUX
OPUTY 3BUYANHO K BUKJUKAE BEJIMKUU iHTEepecC i 10 TUAAaKTUIHOTO
Ta MmepeKJaganbKoOro acIeKTy IMPUTYi. 3HAUHA YaCcTUHA AuCcepTaIii
i moHOrpagii MmicTUTh aHAJIi3 TEKCTiB, METOANKA STKOT0 BUKOPUCTO-
BY€ETBCA B KypcaxX HiMeIlbKOI MOBHU Ta JiiTepaTypu Ha (aKyJabTeTax
iHOBeMHUX MOB YHiBepCUTETiB.

IIpuTua € yHiKaJIbHOIO AK PiSHOBUI TEKCTY i OJJHOYACHO CTHKA-
€ThCS 3 BEJMKOIO KiJIbKiCTIO IHIINX CHOPigHEeHUX *KaHpPiB: Bix Oaii-
KU, TUAAKTUYHOI IMOeMU, Kas3KM MO0 KapTy. locaimKyoun mpuTay
Ta iHmi crnopigHeHi opmMu, BiAIITOBXyeMOCA BiJl TOJOBHUX XapakK-
TEPUCTHUK IIHOTO THUIIY TEKCTY, AKi MiCTAThCA Yy BU3HAUEHHI IMPUTYi
AK KaHPY i Tumy Texcry: «IIpuTua SK KaHp i TUIO TeKCTy — Iie Bij-
HOCHO KOPOTKa Mpo30Ba (pifIre BipimoBaHa) po3mOBib ITPO MOBJIEH-
HeBi um HemoBJeHHEeBi mii (ommcaHi Tak, HiIOMTO BOHU Mi¥ficHO Bin-
OyJsucs B JKUTTI Jrofeii, pigime — y cBiti TBapuH, i aki, sasBuuaii,
He BUXOIATH 32 PAMKH PeaibHO MOKJIMBOTO0), B IKili 3a JOIIOMOTOIO
OpuiioMiB HempsAMOI KOMYHiKaIllii, JBOIIJIAHOBOCTi, IIPO30POI ajero-
puuHocTi, MeTtadopusalii, cumBoJisarii, adopwusarii, gpamarusa-
1[ii Ta aBTOJIOTII, a TAKOK IIJIIXOM ONTUMAJIbHOTO BUOOPY JEKCUKH
(sarajpbHOB:KMBaHa, a0CTPAKTHA, KOPIIOPATUBHA, TeMaTUYHA) IIepe-
IAaeTbCA OYMKa IIPO CYTHOCTI, IITO0 BasKKO IIiAgaoThbcA BepOasrisaiii
Ta MalOTh BEJINKY CEMAaHTUUYHY €MHICTB i BILIMBAIOTh HA CBilOMiCTH
azxpecarar» [2, c. 242].

Crpo6u BUKOPUCTAHHS IIPUTYI Ha 3aHATTAX 3 HiMeI[bKOI MOBU
y By3i Tako:k OysKe MPoaAyKTUBHIi. CIOKeTHO-TeMaTUUYHNI MaTepiat
OPUTUYi 3aBKAM BUKJIWKAE 3aXOMJIEHHA CTYAEHTIiB, a il JIeKCUKa Ta
rpaMaTUYHi KOHCTPYKIII 3a BUHATKOM AEAKUX apXaisMiB IiJIKOM
BiAIOBialoTh MOBi 3arajbHOTO B)KMBaHHS, MiHIiMyMoM SKOi IIO-
BUHHA BOJIOLITH KOXKHA KYyJbTypHa JoguHa. OOroBOpeHHSA CHUTYya-
1ii, sob0paskenoi B mpuTui, ii 0o6pasiB Ta XapaKTepiB IIPU3BOIUTH
MIPUPOAHUM UMHOM IO OOTOBOPEHHSA OKPEMUX CUTYAIlill peabHOTO
SKUTTS CTYAEHTIB, IO CIOHYKA€E IX MUCJIUTHU II BUCJIOBJIIOBATU CBOI
OYMKHN iHO3eMHOI0 MOBOIO. OKpiM JIeKCHKO-rpaMaTUYHUX 3HAHb
CTYIEHTU OTPUMYIOTH YABY IIPO XYAOKHBO-CTUJIICTUUHI eleMeHTH
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TBOPY, IIPO BimoMux HiMmenbKux moeriB. Ilicaa Bcebiumoro axaJi-
3y IPUTYi CTYAEHTU OJeP:KYIOTh 3aBIAHHS CTBOPUTU CBOIO BJIACHY
OPUTYY Ha TaKy K TeMy abo 3MiMCHUTH CTUJICTUYHUN aHAJIi3 TeK-
CTY Ta JIIHT'BOCTUJIICTUUHY iHTepIIpeTaliio.

Bci mauri sritepatypHi skaHpoBi hopMHU IOpPSAM i3 JIIHTBOCTHUIIIC-
TUYHUM acIIeKTOM CJIiT i BapTo OCHim:KyBaTH B AUAAKTUYHOMY
Ta METONUUYHOMY acIeKTi Ta 3aCTOCOBYBATHU IX fAK OIepaTUBHI I
ingopMalliiHo €MHI MiKPOTEKCTH Ha 3aHATTAX 3 iHO3eMHOI MOBU
[1, c. 16].

OT:xe, He € JOCTAaTHBO I[IHHUMU PEe3yJbTAaTU HOCTiI:KeHb, AKi
He 3HAMUININ CBOTO BUKOPUCTAHHSA Ha IPAKTUILL 1 AKi He IPOXOLATH
moTiM crafgito nomysdapusaiii. IIlpakTuyna MiHHICTE OTPUMAHUX De-
3yJILTATiB BU3HAYAETHCA MOJKJIMBICTIO iX BUKOPUCTAHHSA B JIEKITili-
HUX Ta OPAaKTUYHUX Kypcax 31 CTHMJIICTHUKY, JIHI'BICTUKU HiMeIbKOL
moBu. HaBuanusa MOBi uepes JiTepaTypHi TeKCTH — Iie HAMOiJIbII
BUBipeHUH max opMyBaHHSA CIeliaicTiB 3 repMaHiCTUKHU.

Cnucok BUKOPUCTaHUX gpKepen

1. Ilixrosumikosa JI. C. Tekctu manaux ¢opm: JIiHrBocTHIiCTHUHA
inrepuperatisg. Humnaxkrtusaiia. [lepexkaan. Y. 1: HaBUadIbHUNA
mocibHuK (HiMelbKa MOBa) IJIs CTY/IEHTiB, acHipaHTiB i BuK.Ja-
mauiB. Mapiymous : IITY, 2011. 160 c.

2. Pichtownikowa L. Synergie des Fabelstils: Die deutsche Vers-
fabel vom 13—21 Jahrhundert. Ukrainische Beitrige zur Ger-
manistik: Band 5. Aachen : Shaker Verlag, 2008. 322 S.
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