MiHicTepCTBO OCBITH 1 HAYKHU, MOJIOJII Ta CIIOPTY Y KpaiHu

Kawm’ssneup — [loainbcbkuii HallioHAILHUM yHIBEpCUTET iMeH1 [BaHa Orienka

English for Postgraduate Students

Kam’staens- [omineepknii — 2011



English for Postgraduate Students: HaBuansuuii mociOHHUK.

Vkmagaau YMAHEILD A.B. — Kam’saens-lIloginsceknii: Kawm’saenb-Ilominbepkmit
HalllOHAJIbHUM yHiBepcuTeT iMeHi IBana OrieHka, iH(opmariitHo-BuaaBHnuMid Biaain, 2011. —
129 c.

Yxkaanau: YMAHELD A.B., kaunuaat ¢ia0Jg0r14HUX HayK, TOLEHT, podecop kadenpu
iHo3eMHuX MOB Kam’sHerp-I110A11bChKOr0 HAIlIOHATBHOTO YHIBEPCUTETY IMEHI
IBana OrieHka.

Penensentu: lopodeea O.M., xanaugatr QuIogoriyHUX HAyK, AOLEHT Kadenpu iHO3eMHOi
(bimosorii XMeIpHUIIBKOTO HAI[IOHAIBHOTO YHIBEPCUTETY.
Hanyumuna T.A., kauauaatr ¢GiIOIOTIYHUX HAYK, JOILEHT, 3aBiayBad Kadeapu
1HO3eMHUX MOB [1011bCHKOTO JIEP7KaBHOTO arpapHO-TEXHIYHOTO YHIBEPCUTETY.
Mapuyk JI.M., noktop ¢QisojoriyHuX Hayk, npodecop, 3aBigyBad kadeapu
YKPAaIHCBKOI MOBU

I3 nmocBigy po0GoTH B MariCTpaHTCHKUX Ipynax CiiJ BIAMITUTH, L0 NpU HaBYaHHI
1HO3eMHI MOBI  TpodeciiHOTO ChpsMyBaHHS HEOOXIJHO 3BEpHYTH OCOOJWBY yBary Ha
iHTepdepeHLiiiHni BIUTMB MOB IIPY BUBYECHHI, HAIPUKJIAJl, TPAMAaTUYHOI CUCTEMH MOBH, a TAKOX
Ha JIOIYCTUMICTh Ta JIOMUIbHICTh 0araTOIJIaHOBOT'O BUKOPUCTAHHS MIEPEHOCY MPH MEePEKIIAII.

Po3po0ieni 3aHATTS COPUSITUMYTh PO3BUTKY HABHUYOK OIJISZOBOrO, 1H(OpMaliiHOrO Ta
MIMOMHHOTO YUTAHHS JITEpaTtypu 3 (paxy, MICTATh €(eKTUBHY CHCTEMY KOMIUIEKCHHUX BIIPAB,
CHPSIMOBAHUX HA PO3BUTOK I'paMaTMYHMX HABMYOK MaricTpaHtiB. CuUCTeMa TECTOBHMX 3aBIaHb

NOTJIMOUTH 3HAHHS MariCTPaHTiB 3 MPAKTUYHOT TPAMAaTHUKU CYy4aCHOI aHTJIIHCbKOi MOBH.



PRE-UNIT REMARKS

Before taking qualifying examinations for the Candidate degree in English
postgraduates enter a period of consolidation and expansion of their knowledge.
They have to take intensive practice in understanding, reading, speaking and
translation. These language skills are regarded as the main purpose for
postgraduates to enable them to sit for this examination at the end of the given
course. Special attention in this work is focused on singling out some practical
tasks necessary for them to receive most of training in classrooms and a certain
amount of extra work at home. The units and items listed below are concerned
particularly with scientific texts, clippings and renderings, grammatical
constructions and their messages.

UNIT I

To present a valid and useful arrangement of material in English grammar
for postgraduates we suggest to do some unit tests. This means that they will help
to decide whether a group meets further requirements for the work of this kind or
"a corkscrew operation".
A Use the joining words in brackets and give your own way of translation:
1. "Let's ... drop the subject for a while," he said with irritation. He was pale and
angry (simply, because).
2. He splashed ... his face ... his neck with icy water (both, and).
3. The police searched everywhere. The missing boy could not be found (although,
neither, nor).
4. There is the box of matches on the table. The child shouldn't play with it. It is
rather dangerous (in spite of the fact that, because).
5. She turned to the window, threw it open. She asked whether he was cold. She
asked if he could catch cold (and, or).
6. Boxing is ... exciting ... any other pastime, but not ... popular ... judo among
children (as, so).
7. There was obviously no hope ... he knew how they had found the man. It was a

hard business (until, insidiously, but).



8. He was ... selfish to do anyone a good turn. Nobody asked him to do any favour
(too, that's why).
B Give the correct form of the verbs in brackets and render the story:

The mummy of an Egyptian woman who (die) in 800 B.C. just (have) an
operation. As there (be) strange marks on the X-ray plates taken of the mummy,
doctors (try) to find out whether the woman (die) of a rare disease. The only way to
do this (be) to operate. The operation, which (last) for over four hours, (prove) to
be very difficult. The doctors (remove) a section of mummy and (send) it to a
laboratory. They also (find) something which the X-ray plates not (show). The
doctors not (decide) yet how the woman (die). They (fear) that the mummy would
fall to pieces when they (cut) it open, but fortunately, thing not (happen). The
mummy successfully (survive) the operation.

C Choose the correct words in I lie following sentences:

1. The dishes were (clear, clean).

. Your remarks are not (clear, clean).

. Do you often (wash up, wash)?

. He often (wash up, wash) his hands.

. Don't lose your (temper, mood).

. Are you in high (mood, temper)?

. I don't want to be involved in this unpleasant (matter, affair).

. What's the (affair, matter)?
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. He gave her the keys as (usually, usual).

10. She divided this apple (among, between) the two of you.

D Choose the correct words in brackets:

1. George looked at Elizabeth Paston. A slender figure in red silk: black, glossy
hair drawn back from a high ... forehead; large, very ... indelible eyes (intellectual,
intelligent).

2. She was really quite ... in the world except for invalid aunt Bridlington. Yet no
thing stirred; except for the ... figure beyond the herd (alone, lone).

3. He was working very ... He could ... believe what he had heard (hard, hardly).



4. West Mallion was one of the ... houses of Sussex. He gave the reasons to use

some ... facts (historic, historical).

5. Give the ... translation of the sentence. In the ... sense it means the following.

His ... works were bound in old-fashioned calf (literary, literal, literate).

UNIT 11

It contains tests dealing with the most important and recurrent grammatical

forms and elements in different environment and distribution.

A The Present Indefinite Tense versus The Past Indefinite Tense

Mind: they are used to express recurrent customary actions, actions characterizing
a subject, with verbs not admitting of the continuous form; to express a
future action in adverbial clauses of time and condition (the Present
Indefinite Tense), a planned future action (the Present Indefinite Tense), a
succession of past actions (the Past Indefinite Tense).
I. Put the verb in brackets into one of the above mentioned tenses and

explain their meaning:

1. Our college instructor (deliver) lectures in French last year.

2. He usually (get up) at 7 o'clock. Then he (dress) and (wash).

3. The Thames (flow) through London.

4. You (hear) any noise in the street now?

5. Smith (eye) the man suspiciously, (take) a chair — the hard one — then (look)

pointedly at his wrist watch.

6. If you (have a chance) you'll ring me up.

7. The train (start) tomorrow.

8. They (take) English lessons last year.

B The Present Continuous Tense versus The Past Continuous Tense

Note: they are used to express an action in its progress, to express an action going
on at a definite moment (in the present or past), when the process of an
action is underlined, to express a planned future action (the Present

Continuous).



I1. Use the proper tense form, explain its meaning and translate the sentences:

1. Don't go out. It (rain).

2. We (sit) for exams from 9 till 12 o'clock yesterday.

3. When I entered the room I noticed that he (read).

4. He (wait) for you now.

5. He didn't know the answer. Bart (stare) into blankness.

6. Peter (look) after the phone now.

C The Present Perfect Tense versus the Past Perfect Tense

Mind: the Present Perfect Tense is used to express an action which took place
before the present moment, when it is important to emphasize the present
result of the action and to express an action which began before the present
moment and continued up to it. The Past Perfect Tense expresses an action
completed in the past or an action which began in the past and continued up
to that moment.

III. Comment on the use of tenses which you must choose:

1. They already (translate) this extract.

2. The mountains and valleys on which she (gaze) for so long were remote and

strange.

3. She had impressed him and he wondered why he never (see) her around.

4. They (work) hard this week.

5. 1 just (read) the magazine.

6. He (know) her since their childhood.

7. She (finish) packing by three o'clock.

8. I met Strickland before I (to be) a fortnight in Paris.

D The Present Perfect Continuous Tense versus the Past Perfect Continuous

Tense

Remember: the Present Perfect Continuous Tense expresses an action which began

in the past, has been going on up to the present and is either still

continuing or just finished.



The Past Perfect Continuous expresses an action, which began
before a definite moment in the past, continued up to it and was (was
not) going on at that past moment.

IV. Translate and comment on the use of tenses:

1. It has been snowing since Sunday.

2. He said that she had been delivering the lecture since 2 o'clock.

3. The film has been running for a month.

4. He had been working here for twenty minutes when he came.

5. We knew you had been studying here for two months.

6. They have been translating the article since 6 o'clock.

E The Future Indefinite, the Future-in-the Past Indefinite, the Future

Continuous and the Future Perfect Tenses

Learn: the Future Indefinite expresses a single, a permanent or a recurrent action
in the future. The Future-in-the Past Indefinite denotes the same actions
with regard to the past. The Future Continuous expresses an action going
on at a definite moment or during a definite period of time in the future.
The Future Perfect Tense indicates an action completed before a definite
future moment. Practice the exercises:

V. Translate the following sentences, explaining the usage of tenses:

1. Don't ring her up at 12 o'clock. She will be writing the composition then.

2. We'll have finished all the housework by 6 o'clock this afternoon.

3. I shall be in Kyiv tomorrow morning.

4. I said that we wouldn't discuss it over the telephone.

F Consult grammar charts dealing with the Passive Voice, complexes with the

Infinitive, the Gerund and the Participle

VI. Read the text for obtaining its information:

Some plays are so successful that they run for years on end. In many ways,
this is unfortunate for the poor actors who are required to go on repeating the same
lines night after night. One would expect them to know their parts by heart and

never have cause to falter. Yet this is not always the case.



A famous actor in a highly successful play was once cast in the role of an
aristocrat who had been imprisoned in the Bastille for twenty years. In the last act,
a gaoler would always come on to stage with a letter which he would hand to the
prisoner. Even though the noble was expected to read the letter at each
performance, he always insisted that it should be written out in full.

One night, the gaoler decided to play a joke on his colleague to find out if,
after so many performances, he had managed to learn the contents of the letter by
heart. The curtain went up on the final act of the play and revealed the aristocrat
sitting alone behind bars in his dark cell. Just then, the gaoler appeared with the
precious letter in his hands. He entered the cell and presented the letter to the
aristocrat. But the copy he gave him had not been written out in full as usual. It
was simply a blank sheet of paper. The gaoler looked eagerly, anxious to see if his
fellow-actor had at last learnt his lines. The noble stared at the blank sheet of paper
for a few seconds. Then, squinting his eyes, he said:

"The light is dim. Read the Idler to me". And he promptly handed the sheet
of paper to the gaoler. Finding that he could not remember a word of the letter
either, the gaoler replied: "The light is indeed dim, sir. I must get my glasses". With
this, he hurried off the stage. Much to the aristocrat's amusement, the gaoler
returned a few moments later with a pair of glasses and the usual copy of the letter
which he proceeded to read to the prisoner.

1. Find out in the text sentences with non-finite forms of the verb and translate
them into Ukrainian.

2. Answer the following:

a Why do many actors seem to be unfortunate in successful plays?

b What are they required to do?

¢ Do you often expect their knowing their parts by heart and never having cause to
falter?

d In which act of the play was the aristocrat given a letter to read?

e Was the gaoler anxious to see if his fellow-actor had at last learnt his lines?

f How did the noble respond to the gaoler on his finding the blank sheet of paper?



¢ What was the gaoler's way out?
3. Choose the one answer which you think is correct in the following:
What did the aristocrat always expect to receive from the gaoler?
A. A blank sheet of paper;
B. A pair of glasses;
C. A letter written out in full;
D. A letter not written out in full.
Agree or disagree with the above mentioned answers. Use the introductory
phrases: "But you are not right", "I'm afraid you're wrong", "That's not right",
"You must be wrong", etc.). "I'm afraid you're mistaken", "You seem to be quite

wrong", "l can't agree with you", etc.

I was known to be a good scientist, to be interested in

I saw him nuclear research, to deliver lectures, to master
She made us the language, to open the meeting of the

You didn't let him learned society, to hold a conference, to sit for
They help us an exam, to preside at the meeting

I advise you

4. Make up sentences, matching the suggested parts in all possible ways;

5. Answer the following questions. Substitute adverbial clauses by participle

phrases and translate them.

Pattern: When I continued my experiments I got reliable results. Continuing my
experiments [ got reliable results.

a As soon as the symposium is over we'll discuss his article.

b When I finish my work I shall submit my paper.

¢ When the president had addressed the congress everybody became silent.

d If the interpreters provide translations of articles the research group will fulfill its

plans.

e As soon as the number of participants has been registered the main speakers

began the congress.

6. Confirm the statements below. Consult the charts on the Passive Voice.



Model: To my mind the majority of the participants were involved in the
discussion, because it touched the range of their research.
a As far as I'm concerned most of those attending the congress were specialists in
linguistics.
b I believe that both simultaneous and successive sessions will be devoted to the
problem of French literature.
¢ As far as I am informed the opening of the session is concerned with present-day
problems.
d In my opinion, the discussion has been rather productive.
e As far as I know the research at our Institute is carried on by research teams.
7. Translate the following sentences and define non-finite forms of the verb:
a We know of his starting an important investigation.
b We can't help speaking about the achievements of our scientists.
¢ The articles to be translated by the students are on your table.
d The scientists seem to have been working on the problem of pragmatics.
e They heard of the experiments being made last week.
f Your having been sent to New York was known to everybody.
g We expected him to master English.
h His having made such a mistake shows that he can't speak English fluently.
i They were the last to translate the text.
j Working hard the inventor carried out an important research.
k I heard her playing the flute.
8. Retell the poems briefly in your own words, avoid rhyming. Then learn them by
heart.
Under Our Tree
Solveig Paulson Russel

Under our tree in the summertime

It's good lo lie in the grass,

And see the sky held up by the tree,

And feel the small winds pass
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Over the tips of the tallest weeds;

And watch ants scurry and go

Through forests of moss on business

That only the insects know.

It's good to lie still where no one can see

The world of the grass,

and the ants, and me.

Perfection Needs No Addition
William Shakespeare
To gild refined gold, to paint the lily,
To throw a perfume on the violet,
To smooth the ice, or add another hue
Unto the rainbow, or with taper-light
To seek the beauteous eye of heaven to garnish,
Is wasteful and ridiculous excess.
I Hear America Singing
Walt Whitman

I hear America singing, the varied carols I hear,
The carpenter singing his as he measures his plank or beam,
The mason singing his as he makes ready for work, or leaves
off work,
The boatman singing what belongs to him in his boat, the
deckhand singing on the steamboat deck,
The shoemaker singing as he sits on his bench, the hatter
singing as he stands.
The delicious singing of the mother, or of the girl sewing or
washing,
Each singing what belongs to him or her and to none else,
At night the party of young fellows, robust, friendly,

Singing with open mouths their strong melodious songs.
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Mrs. Vanderbilt
Paul McCartney
You never think of worrying
What's the use of worrying
When your bus has left the stop
You'd better drop your hurrying.
What's the use of hurrying
Leave me alone Mrs. Vanderbilt
I've got plenty of the time of my own
Just what's the use of worrying
What's the use of hurrying
What's the use of anything
Ho Hey Ho
Ho Hey Ho.
UNIT III
The unit presents some texts in speciality for postgraduates.
Text A. Lomonosov

The great Russian scientist, outstanding poet and enlightener, Lomonosov,
was born in the village of Denisovka (now Lomonosovo), far off in the North, on
November 19, 1711. He was very young when he easily mastered reading and
writing. The boy longed for knowledge, he longed to master science. The longing
was so great that at the age of 19 he left his father's home and started on foot for
Moscow in spite of the long distance and the cold winter.

He experienced great want and countless hardships during his student years
both in Moscow and later on in Germany where he had been sent to complete his
education. Studying at the academy, he got only 3 copecks a day, that scholarship
being his only means of living.

He mastered natural science as well as history, philosophy and engineering.
In addition to the Russian language, he had a good knowledge of foreign

languages, namely German, French, Greek and last but not least, Latin which was
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the international language of science at that time. At the age of 35 Lomonosov was
already an experienced professor and an academician.

It is quite impossible to name a scientific problem he did not turn his
attention to. Nevertheless, theory alone left him dissatisfied. He knew by
experience that it was useless and unreliable if it did not find practical application
and could not, therefore, serve the good of his people and his country. He always
tried to find practical application for the phenomena studied.

Lomonosov possessed an unusual capacity for work. His scientific activity
lasted but 25 years, but in these 25 years he carried out extraordinary amount of
useful, educational work in various fields of scientific and cultural life. He carried
on scientific research in natural science and made numerous reports on the results
of his achievements. He lectured to students and translated the works of various
foreign scientists into Russian for he wanted to educate "our own Newtons". For
this very purpose he founded Moscow University and wrote his odes as well as
numerous books on the Russian language and literature, on physics and so on.

For many years the great scientist carried on systematic laboratory-
experimental work both in physics and chemistry for, according to him, without
observation and experiment there could be no progress in science. In this
connection, one might ask: "Do you know our country?" One more question: "Who
built the first glass-making factory in Russia?" It was Lomonosov, of course!

As a materialist, Lomonosov studied properties of bodies on the basis of the
molecular and atomic theory. He developed the kinetic theory of gases, the
molecular kinetic theory of heat and first discovered the law of conservation of
matter and momentum. He also found that light, heat and electricity are different
forms of motion. As a result, many of his discoveries became invaluable
contribution to world science.

From the very first to the last days of his life he struggled alone for Russian
science and enlightenment of the Russian people.

Pre-text exercises

1. Translate the words paying attention to the suffixes and prefixes:
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outstanding, enlightener, reading, knowledge, longing, countless, hardships,
scholarship, engineering, experienced, useless, achievements, possibility,
sunny, discovery, enlightenment.
2. Learn to recognize the international words:
history, philosophy, professor, academician, phenomenon, activity, cultural,
university, experiment, chemistry, systematic, progress.
3. Read and translate the given text. Get prepared to answer questions on its
contents.
Text-exercises
1. Form sentences using the following words:
last — to last; very — the very; heat — to heat; only — the only; want — to want; water
— to water; master — to master.
2. Translate the following sentences paying attention to the words in bold type.
a I like to read but I have little time for it.
b My friend speaks of nothing else but his investigation.
¢ As for the power spent in producing lightning flashes it is but 1/10,000 of
the power got by mankind from the sun.
d The Fahrenheit scale is used in England, but it is not used in our country.
e We know that a thermometer is used for measuring temperature
differences.
f I was sent for the doctor.
g These students studied English for 2 years.
h Russian scientists and inventors work for this country.
i Our professor left for Kiev for he is going to work there for three weeks.
j It 1s necessary for me to be at home at 6 o'clock.
k The scientist has been observing a new phenomenon for a long lime.
1 We need much electricity for it is used both in our flats and in industry..
3. Translate into Ukrainian:
last but not the least; least of all; not in the least; he has not the least idea

about it; this is the least he can do; read one page at least.
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4. Give as many nouns as possible with the following suffixes:
-or, -er, -ist, -ship, -lion, -ment, -ness.
5. For the adjectives given in (a) find suitable nouns in (b).
a) 1.natural; 2. famous; 3. electric; 4. useful; 5. long; 6. cold; 7. foreign;
8. scientific; 9. industrial; 10. molecular; 11. dark; 12. physical
b) 1. way; 2. language; 3. application; 4. property; 5. theory; 6. furnace;
7. sciences; 8. cloud; 9. work; 10. activity; 11. winter; 12. scientist.
6. Form nouns from the following verbs:
to enlighten, to know, to educate, to transform, to master, to apply, to achieve,
to observe, to generate, to protect, to require, to develop, to experience.
7. Form questions for the following answers.
a In the village of Denisovka.
b On November 19, 1711.
¢ At the age of 19.
d Yes, I do.
e No, he didn't.
f At the age of 35.
g On the basis of molecular and atomic theory.
h He discovered the law of conservation of matter and momentum.
8. Retell the text.
TEXT B  Arthur Mizener. The Love song of J.D. Salinger
Some time ago I gave a lecture in the Middle West, on Scott Fitzgerald,
before about as intelligent an undergraduate audience as you are likely to find.
When I finished, the first question from the floor was about J.D. Salinger. This
humbling non sequitur is too familiar to be any surprise, for Salinger is probably
the most avidly read author of any serious pretensions in his generation. There are
good reasons why both of subject matter and of technique — it is, within these
limitations, the most interesting fiction that has come along for some time.
Salinger has been writing since he was fifteen and is evidently a dedicated —

not to say obsessed — writer, but the relatively small amount of work he has
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produced in a career of nearly twenty years suggests that he has a hard time of
emotional collapse and even violent death. One of the sharpest implications of his
work, in short, is that perceptive people have difficulty remaining operative, or
even surviving, in our world, a great deal of his most brilliant wit, like so much of
James Thurber's, is close to desperation. There are good and even historical
reasons in American culture for this state of mind, as I shall try to suggest, but they
make the difficulty Salinger himself apparently faces no less disturbing to
contemplate.

His immediate appeal is that he speaks our language, or, to be exact, makes a
kind of poetry out of the raw materials of our speech. His ear picks up with
stunning exactness the speech of many kinds of people: of the brutally
conventional speech — "But my gosh. Honestly! I just can't stand to see somebody
get away with absolute murder. It makes my blood boil", of the earnestly ignorant
— "They got their pores open the whole time. That's their nature, for Chrissake. See
what I mean?", of the army — "This here's officers' quarters, Mac." His people are
wholly present, in devastating dramatic immediacy, in everything they say.

What is more, Salinger uses with great skill the very American device of
conveying meaning by describing object, gesture, action.

From Salinger J.D. Critical and Personal Portrait.

Comprehensive tasks
1. Give the Ukrainian equivalents of the following conjunctional and prepositional
phrases and make up sentences with them:
as intelligent an undergraduate audience as you are likely to find, too familiar to
be any surprise, both ... and, not to say, in short, a great deal of, to be exact, a
kind of poetry, that is, as in the case, apart from, but for, due to, either ... or,
ever since, for short, in addition to, in case, instead of, it stands to reason,
neither ... nor, as for.

2. Learn to enrich your vocabulary:
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to give a lecture, an undergraduate audience, the most avidly read author,
subject matter, technique, fiction, a dedicated writer, a certain amount of work,
sharp implications of work, brilliant wit, state of mind, immediate appeal, raw
materials of our speech, great skill, to convey meaning, to describe the object.
3. Read and translate the text.
4. Answer the following questions based on the subject content of the text.
a What audience attended lecture on Scott Fitzgerald?
b What's the author's attitude to Salinger's works?
¢ Can you account for the reasons of Salinger's fiction being the most interesting?
d What limitations of his work are mentioned by Arthur Mizener?
e When had Salinger a hard time writing?
f Give your own interpretation of the words: one of the sharpest implications of his
work is that perceptive people have difficulty remaining operative, or even
surviving in our world.
g What language does Salinger usually speak?
5. Translate the following, paying attention to both, both ... and.
a They made some experiments; they were both interesting and useful.
b Both scientists studied this problem.
¢ Both of us will work in the Institute laboratory tomorrow.
d Both Lomonosov and Rihman were great scientists; both of them studied
atmospheric electricity.
e Both these devices were constructed in Moscow.
f Electricity is used both in industry and in everyday life.
g Many scientists and inventors, both Ukrainian and foreign, have greatly
contributed to the development and practical application of many discoveries.
h Both the students and the postgraduates went on studying the properties of that
new substance.
6. Answer the following questions, paying attention to the notes:
a No article is used before nouns denoting a branch of knowledge (philology,

philosophy, linguistics, history, archaeology, etc.)
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b He gives lectures in chemistry. He gives lectures on chemistry of proteins.

A What lectures do you deliver at your Institute?

B What examination are you going to take this spring?

C What courses of lectures do you attend as a postgraduate?

D In what field do you carry on research?

E Have you any interest in Philology as a science?

F Who works as a secretary of scientific council at your Institute?

G How often are seminars in English held at your Institute?

H What do you usually do if you encounter some difficulties in solving problems?

I Are you interested in history?

J In what field do you continue your research?

7. Give a short summary of the text.

Text C UKRAINIAN NAMES IN WORLD SCIENCE

Words and expressions for the text comprehension:

blessed land
to go down in history

well-being

pave the way (into)
to stay away

mode of life

spare no efforts
scientific exploit
to advance

to benefit

from time immemorial

— OJarocjaoBeHHa 3eMJIs;

— YBIUTH B iCTOPIIO;

— 106poOyT;

— 3 He3amaM STHHX YaciB;
— OPOKJIAAATH LUIAX (B, J0);
— 3aJMIIaTUCS;

— CMoC10 KHUTTS;

— HE IIKOAYBaTH 3yCHIIb;

— HayKOBUM IOJIBUT;

— pyXaTucCh BIEpPES;

— MaTu KOpPUCTb, BUTOJlY, a-

BaTHU KOPUCTD.

Rich is Ukraine in talented people, men of genius, devoted heart and soul to

their native land. Scientists and inventors, engineers and architects, singers and

composers, writers and poets did their best to raise national science, culture, art to
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the highest world standards. They did it in and out of this country, within its
borders and far away — in many parts of the whole wide world.

The sons and daughters of this blessed land made an endless row of
contributions to other people’s civilizations, stimulating their growth, enriching
their spiritual world, raising their life standards and well-being. The Ukrainian
people’s cultural and economic ties with other nations went down in history for
many centuries, they existed from time immemorial, growing, developing,
strengthening, now on the upsurge, now on the down-grade.

Yuri Kotermak — named Drohobych after his native land, — a well-known
astronomer, philosopher and medicos, Rector of Bologna University in the 15"
century, was one of the first to pave the way into world science.

Historical events, tragic, dramatic, unforeseen and unfavourable for the
gifted people’s descendants made many Ukrainians either leave their Homeland, or
stay away in other countries. Absorbing other nations’ culture and science,
language and mode of life, Ukraine's intellectuals spared no effort to advance the
peoples who sheltered them, gave them a chance to display their best natural
qualities, let them contribute to the realm of knowledge and wisdom. America and
Canada, Great Britain and Australia, Germany and France, Italy, as well as many
other countries of East and West benefited and continue to benefit from Ukraine's
descendants, from their strength of mind and intellect. Within their native land and
outside its borders Ukrainian men of genius have been restlessly making
contributions to world science.

To mention but a few we shall remember the names of Stepan Tymoshenko
in the USA whose works "Strength of Materials" and "The History of the Strength
of Materials" have become textbooks for the generations of students, Ivan Puluy in
Austro-Hungary and Czechoslovakia whose inventions preceded those of Wilhelm
Roentgen, as well as many others.

There were such Ukrainians in our land whose discoveries paved the way
into outer space, whose inventions promoted the further steps in space exploration:

— a hero of the 1812 War General Olexandr Zassyadko, a freedom fighter, member
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of Narodna Volya (People’s Will) Mykola Kybalchych, Kostyantyn Tsiolkovsky
whose ancestor was Severyn Nalyvaiko.

Quite a special place belongs to the man of dramatic fate Yuri Kondratyuk
(Olexandr Shargey) whose scientific exploit was duly appreciated by Academician
Boris Rauschenbach. A man of tragic circumstances himself Rauschenbach wrote
that it was Kondratyuk who suggested the idea of creating a base round the Moon
and not on the Earth, to ensure the rocket starts for the Moon. Kondratyuk's idea
was later realized in the Appollo flight programme many years after the author had
been killed in action at the front.

Among other brilliant scientists who were working in this field and who
gained breath-taking results were Serhiy Korolyov, a constructor of cosmic
systems, Academician Arkhyp Lyulka, a turbojet engines constructor, Lieutenant-
General Mykola Dukhov, one of the creators of the atomic bomb.

Very near cosmic research stands another flying branch of scientific
investigation — aviation and its affiliated domain hydro navigation. Most famous
names here are Fedir Tereshchenko who constructed a monoplane with parameters
far surpassing the existing models (as far back as 1913) and Dmytro Hryhorovych,
a graduate of the Kyiv Polytechnic Institute, who constructed a seaplane (airplane
rising from and alighting on water) for the first time in aerial navigation.

And it was in Ukraine that such gigantic airplanes were brought into being
and use, as Antey, Ruslan, Mriya (Dream). Quite unexpected is the turn at recent
times to the long-forgotten kind of aviation — airships (dirigible balloons). Super-
light (deltaplanes) and wingless aviation attracts Ukrainian plane-constructors’
positive attitude and serious attention owing to such characteristic features of
airships as practically unlimited weight-lifting ability, distance and time of flight,
vertical start and landing. Today airships are built in such industrially developed
countries as the USA, Canada, Great Britain, Germany, China and many others.

Among other illustrious personalities in Ukrainian science, Volodymyr

Vernadsky's name deserves a special reverence for his indomitable scientific
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courage, for his ability to foresee the development of human knowledge, for his
efforts to foretell the future of mankind and its ways of progress.

The above mentioned names are only a few stars in the constellation of
genius representing Ukrainian science in the world.

Vocabulary notes

devoted heart and soul — Bijanuii (ycim) cepiieM 1 aymiero;
within its borders — ycepeluHi, y Mexax (Kpainmu);
now on the upsurge, — TO HA MiIHECEHHI, TO B 3aHENa/l;

now on the down-grade
medicos (lat. doctor) — JIKap;
Czechoslovakia — YexocaoBayynHa;

(now independent Czech and

Slovak States)

breath-taking results — T1JH1 TOIUBY PE3YNIbTATH;
were brought into being |— Oynu cTBOpeHi.
Exercises

1. Name the structure (composition) of the following word-combinations
and translate them into Ukrainian:

world standards, world science, life standards, space exploration, scientific

exploit, aerial navigation, long-forgotten type, breath-taking results, freedom

fighter.

2. Determine which of the following words and word-combinations are
terms. Translate them into Ukrainian:

men of genius, native land, inventor, architect, composer, science,

astronomer, historical event, strength of materials, discovery, space

exploration, scientific exploit, rocket, aviation, hydronavigation, monoplane,

dirigible, human knowledge.

3. Write out of the text and memorize the names of professions

(specialities).
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4. Read the text carefully, find the sentences with Participle I in different
functions and translate them into Ukrainian.

5. Make a summary of the text and discuss it.

UNIT IV

The unit involves training exercises in English Tenses

THE PRESENT INDEFINITE TENSE
EXERCISE 1. Comment on the use of the Present Indefinite.

1. The people of Argentina and those of Peru both speak Spanish.
. The Thames flows through London.

. We drink tea from tea-cups.

. Water boils at 100 degrees Celsius.

. She prefers coffee to tea.

. They get grants in time.

. That suits me perfectly.

. Barking dogs seldom bite.

O 0 3 O »n B~ W DN

. Do you hear any noise in the street?

10. Roger and Michael are of the same height.

11. That night Romeo sees Juliet alone on her balcony (in the synopsis of the play).
12. The tram leaves at 10 tomorrow.

13. I shall go there provided you consent,

14. I pronounce you husband and wife (at a wedding ceremony).

EXERCISE 2. Express the opinion of your friend (cousin).

Model: — I think I always opt for the ease of a package holiday. — My friend thinks
he always opts for the ease of a package holiday.

1. I work hard and always keep late hours.

2. We have lace curtains on the windows.

3. They are pleased with their pupils.

4. Buses go there every ten minutes.
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5. In autumn we wear raincoats.

6. My relatives get up at dawn.

7. What do you take if you have a headache?

8. We always call on our neighbours.

9. My parents like hard-boiled eggs.

10. The children are in for a treat! They are often short of time.

12. Pat and Peter agree with him on the proposal,

EXERCISE 3. Make up sentences using the following model.
Model: Andrea (not drink) tea. Andrea doesn't drink tea.
1. She (not have) a cold bath every day.
2. The film by Stephen Spielberg (not be) a great hit.
3. Some adults behave just like children when they (not get) their own way.
4. Jim (not walk) about the city on his days-off.
5. The last train (not leave) at midnight.
6. We (not want) to see the sights of this city.
EXERCISE 4. Work in pairs. Agree or disagree with the following, using

introductory phrases (“I'm afraid”, “That's not, right”, “You must be wrong”, etc).
Ground your arguments.

Pattern: — She reads aloud every day.

— I'm afraid, she doesn't read aloud every day. Far from it...

1. She makes the beds, does the room, cooks breakfast, sets the table, serves the
breakfast, and washes up.

All full-time students come to the Institute in time.

It takes him half an hour to get to the Lyceum.

Bill always looks up new words in the dictionary.

Sometimes the teacher lets his class off homework as he feels in a good mood.

A N i

When she eats much, she gains weight.

EXERCISE 5. Ask questions using the Present Indefinite.

1. Nobody ever looks for this stuff nowadays.
2. They enjoy watching ITN.
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3. Helen earns her living by teaching.

4. They eat borsch for dinner.

5. It often thaws in March.

6. She gives lectures to the undergraduate audience.
7. We travel widely across the USA.

8. The situation is rather urgent. It calls for attention.

EXERCISE 6. Put the verb in brackets into the Present Indefinite.

[S—

. He (speak) and (read) and (write) French and Finnish well.
. Some of the people (be) very friendly to him; others (be) unfriendly.
. She (come) from France, she (speak) French, she (be) French, a Parisian.

. ... he (like) to read books from cover to cover?

2
3
4
5. Open the windows. The room (be) terribly stuffy.
6. The document (set out) the main principles of our policy in the matter.
7. My sister (take after) my mother.

8. Anything that he (say) (not be) worth listening.

9. We (understand) everything the teacher (say).

10. I(declare) the meeting open.

11. The early bird (catch) the worm.

EXERCISE 7. Put the verb in brackets in an appropriate tense form to express

future.

1. He will call on him if he (have) time.

2. I'am not sure if he (make) a report at the conference.
3. Do you know when the sessions (finish) their work?
4. Can you open the meeting till I (collect) the papers?
5. I'am informed that he (be late).

EXERCISE 8. Translate the sentences into English.

1. Bin cTyaeHT nepmioro Kypcy.
2. BiH npoBoAUTH KaHIKYJH B rOpax MIOPOKY.
3. 3a mexinpKa XBUJIMH MOi31 BUPYIIUTH 13 MockBu 10 Oxecw.

4. BuuTenb 3a10BOJICHUN BIAMOBIISIMH YUHIB.
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5. CTyaeHT cepauThCs Ha CBOTO MapTHEPA Yepe3 Te, 110 BiH 3aBXKIU 3aI13HIOETHCS
Ha YPOKHU.

6. CKiTbKM 9acy BH BUTPAUYAETE HA IOPOTY TOIOMY?

7. Sk mpaBuIiO, Ha IOPOTY OJIOMY sI BUTpadar0 OJU3bKO JIBALSTH XBUIIUH.

8. Poman mae BenMKuU# ycmiX.

9. BiH HiKoJIM HE HAcHiAye Horo. BiH 3aBkau MPUXOIUTH BYACHO.

10. YoMy T061 mo100a€ThCS CIIyXaTH aHTJIINACHKI ayTEHTUYHI TEKCTH?

EXERCISE 9. Describe how you straighten up (do) your room.
EXERCISE 10. Write about the day-to-day activities of the department you study

at.
EXERCISE 11. Describe a bachelor's week-end.

THE PRESENT CONTINUOUS TENSE
EXERCISE 12. Comment on the use of the Present Continuous.

1. Look! Tears are flowing slowly down her cheeks. What is she crying for?
. Why are you writing a play here, in this town?
. She is constantly grumbling.

. My parents are coming back tomorrow.

2

3

4

5. When are you seeing them off?

6. He is constantly going to the place of his work by car.

7. "The thing to do", she said," is to pay no attention to him. He is just being silly."
8. Jane is having a bath now.

9. My hands are itching. I must go and wash the suds off.

10. People are always blaming their circumstances for what they are.

11. Oh, the English! They're always thinking of tea.

EXERCISE 13. Put the verb in brackets into the Present Continuous or the Present

Indefinite.

1. — What... you (do) now? — I (have) dinner.
2. In autumn it often (rain),

3. Let's have some hot drinks, it (get) chilly.
4

. In summer the sun (shine) brightly.
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5. Itis a lovely day. The sun (shine) brightly.
6. The teacher (be) angry with the student because he (not listen to) him attentively
now.
7. —1 (say), girls, what you (talk) about?
— About the holidays. Rose (leave for) Kyiv tomorrow.
— Really? And you?
— I (stay) at home.
8. Hello, Ann (speak). Why you (not answer)? I (ask) you again: ... you (hear) me
or not? Oh, that (be) fine. So, I (come) to your place tonight.
9. The Leonovs (have) a rest in Ukraine in a small town next month.
10. ... you (pronounce) the sound /m / or the sound /n/ ?
11. We (have) much work to do every day, so we (have) little spare tune.
12. He usually (speak) so quickly that I (not understand) him.
13. He always (drink) coffee in the morning, but today he (drink) tea.
14. ... you (understand) what the lecturer (say)?
EXERCISE 14. Find out activities or occupation of the mentioned people.

Pattern: St. 1: I'm doing history.
St. 2: Then, it's you who always gives a bit of advice to my friend. You are
a student of the history faculty, aren't you?

1. She's reading for her finals,

2. I'm taking care of the sick.

3. His niece is baby-sitting.

4. Mary is preparing for her entrance exams.

5. John is well read on Computer science.

6. She is playing the piano in the Carnegie Hall now.

EXERCISE 15. Translate into English.

1. — Yum TH 3apa3 mumient y 301uITi?
— S nunry omiBLEM.

2. —Yomy Tu e goma?
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— 5] yekaro Ha cBOTrO pyra. 3aBTpa O YETBEPTIM FOJAMHI MU MOiIEMO TMOI370M 10
Kuega.

— o 1 xouemr nuMm ckazatu? /Ha mo tv Hatskaem?/

— 51 Bce-Taku X04y BCTYIUTH JI0 IILOTO BY3Y.
3. — Y MeHe KOpOTKO30piCTh, 1 1 HOITY OKyJsipu. Bu Oauute ne-uHeOynp Moi
OKyJsipu?

— Hi. 4 ix mykato.
4. Bu npoBejiere iX Ha aBTOOYCHY 3YIHUHKY?
5. Bin 3BHYaiiHO Tak MIBUAKO TOBOPHUTH, IO 5 HOTO HE PO3YMIO.
6. Bu po3ymiete, 1110 TOBOPUTH JIEKTOP?
7. 51 30uparoch KynuTH /KYTUTIO/ iM 110 KHUTY.
8. — MeH1 He Mo100ar0ThCs He3rpaOH1 Ta JTHKUB1 YOJOBIKH.

— Tak, BIH IIOCh Ha 3pa3ok iX. Bist mocTiitHO 100MpaeThea Ha poOOTY Ul

MAaIITUHOIO.

THE PAST INDEFINITE AND THE PAST CONTINUOUS TENSES
EXERCISE 15. Put the verb in brackets into the Past Indefinite. Comment on the
use of the Past Indefinite.

1. The doctor always (leave) the hospital at midnight.

2. The lecturer was speaking up and I (hear) him well.

3. I (be) the coach of the girls' tennis team last year.

4. Nick (enjoy) the house-warming party last Sunday.

5. I (take up) a very important position in Germany.

6. He (shut) the window, (draw) the curtains, (switch) off the light and (go)
upstairs.

7. When you (read) it?

8. Probably she (know) that, whatever happened, he would not give her away.
9. He (talk) with acute intensity.

10. Barbara (use) to lounge about the garden.

EXERCISE 17. Put the verb in brackets into the Past Continuous. Comment on

the use of the Past Continuous.
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1. Dinny (wait) for her answer.

2. So, that fellow Jolyon was in Paris. — What he (do) there?
3. Nelly knew her mother (complain) constantly.

4. At the end of a fortnight she wired that she (return).

5. While he (read) he felt a roguish look.

6. At nine o'clock he (have) a bath.

EXERCISE 18. Follow the given model:

She /water the plants / post the letters.

She watered the plants, but didn't post the letters.
1. I/type the reports / buy the stamps.
He /go to the movies / watch TV.
Pete /smoke in the coffee room / smoke in the studio.

I /meet Barbara last night / speak to her on the phone.

A

She /buy the red dress / buy the blue trousers or T-shirts.
EXERCISE 19. Complete the dialogue, involving the words from the suggestion

box, using the Past Continuous or the —ing form.

Meeting, riding playing,
going, watching, drinking,
taking, listening, sitting, running,

— ... you - television last night?
— No. I prefer - to the radio. (Continue the dialogue).
— What about sport? Do you like - tennis?
— No, I prefer - at home and - coffee with my friends. (Continue the dialogue).
— Oh, that's boring! Yesterday I felt like a million bucks!
I - out,- my friends in cafes,- in the park,- photographs in town, - my motorbike
... (Continue the dialogue).
EXERCISE 20. Put the verb in brackets into the Past Indefinite and the Past

Continuous.
1. Yesterday, as I (walk) down Regent Street, I (meet) George, an old friend of
mine. He (recognize) me at once, though 1 (wear) a scarf round my face as |

(suffer) from toothache.
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2. He (tell) me how sorry he (be) to see me in such a poor way, and (add): "I
(come) to see you a fortnight ago but unfortunately 1 couldn't find time to get
round you." All the time he (say) this, I (try) to remember something I (want) to
tell him.
3. Eventually I (remember) and (say) to him: "Just before I (come) out, I (receive)
a letter from Smith, in which he (say) that he (hope) you would call on him soon.
He last (see) you at Bob's birthday party but you (talk) so cheerfully with Tom that
he (not dare) to interrupt!"
4. Just then I (see) another friend of mine: he (wave) to me from the other side of
the road. I (say) good-bye to George and (start) to cross the road.

By D. Clarke and M. Mackenzie
EXERCISE 21. Translate the sentences into English.

1. Bona miiiinoia 10 BIKHA 1 HOJMBUIIACH HA BYJIHIIO. Bee mie MIoB cuiabHui
JIOILL.

2. BiH norisiHyB Ha OyAMHOK 3 TOT'O MICIIA, /1€ CTOSIB.

3. Bin mia0bir 10 BOpiT, fie cTosia AHHA.

4. 5l nmorysiHynna Ha J[>KeHHI, sika BCe 1€ TPEeMTijIa BiJl XOJIOMdY.

5. Mu came rOBOpHIIH PO HHOTO, KOJIM PANTOM BiH YBIMILIOB.

6. Bonu mpuitniuiv came To/i, KOJU S IpaifoBaja B caiy.

7. Buopa o 6 roaui Beyopa s yekana Ha Toma Ha Bok3auni. [1oi3a Bigxoaus o 6.15.
[Ilo Bu pobuiu B ueit yac?

8. SIKy TICHIO BU CITIBaJIU, KOJIU MU IPUNALILIN?

9. baratTs sickpaBo ropijgo, KOJu MiAIAIUIA MOi TOBaPHILII.

10. Konu s npuixas, OJyieHa, Ha )KaJlb, caMe BUXO/IMIA.

11. Bin panTom 3p03yMiB, 1110 i/ie HE B TOM OIK.

12. Bu Oynu nysxe 3ailHATI, Konu s 0auuB Bac ABa qH1 ToMmy. l1{o Bu nmopoOsisiin?
13. — Jle miit kanenmrox? Jle st ¥ioro 3amumuB?

— YoMy BH WOr0 LIYKAETE BHU3Y?

— O4eBUAHO, 5 3ATUIIUB WOTO TYT, KOJU 51 IOrO 3HSB.
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14. Konu 5 3aiimioB, BOHU cuaM y BitaiabHl. Ctapiiuii OpaT po3B'si3yBas
KpOCBOpP/I, MaMa B'd3aa, pelra yutaii. Mama ycMIXHyJlach MEHI i cKa3ana:
"3axomm, Oyab 1acka, 1 cimai."
15. Komau BiH NpOKUHYBCS, HOTO IpyKUHA CUJIiIa 01715 BikHA. BoHa 1moch unTarna.
16. — 3 kUM BU pO3MOBJISLIIN IO TeJIePOHY, KOJIU s yBIHIILIA?

— S po3MoBiIsiIa 3 TATOM.
17. J1o HUX MiAIMIIOB SIKUICh YOJIOBIK, KOJIM BOHU MEPEXOAWIIA BYJIUIIO, 1 3alIUTaB
nopory 1o Paccen cksep.
18. S pobuna ypoku, KOJIU BiH IPUKAIIIOB.

THE FUTURE INDEFINITE, THE FUTURE CONTINUOUS AND THE

FUTURE PERFECT TENSES

EXERCISE 22. Put the verb in brackets into the Future Indefinite. Comment on

the use of the Future Indefinite.

1. Jim (get) a new job soon.

2. I (help) you as often as possible.

3. He (remember) this day all his life.

4. The age pension (keep) me in bread.

5. She (help) you with your homework as soon as she does her own.

6. I hope he (come) back, he (smile) at me and (stay).

EXERCISE 23. Put the verb in brackets into the Future Continuous and comment

on its use.

1. I (speak) in five minutes.

2. Don't disturb her at 9 o'clock. She (write) her test then.

3. I (wait) for you when you come.

4. They (have) English classes now.

EXERCISE 24. Put the verb in brackets into the Future Perfect and comment on

its use.

1. I (finish) reading by tomorrow morning.

2. They (not read) the book by that time.

3. When I do come again, I hope you (improve) your English.
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4. We’ve got a few days in this city; we are leaving on Monday, but I'm sure that

we (see) all sights by then.

EXERCISE 25. Write down Madam Kingston's prophecy:

This (be) a difficult year for you. You (go) on a ship to a new country. You

(work) in a hospital. You (meet) a beautiful doctor. You (fall) in love with her. But

she (not love) you. You never (forget) her. At the end of the year you (be) happy,

because you (win) a lot of money.

EXERCISE 26. Complete the sentences. Think of all possible variants for the

holidays.

to the sea-side

If we go to the mountains

hiking

I’1l have a chance

We’ll be able

You’ll have

EXERCISE 27. Make up dialogues.

to swim in the sea
to lie in the sun

to get a sun-tan

to get sunburnt

to go skiing/skating
to have a good time
to sleep in a tent

to cook by the fire

to carry a rucksack

Your mother is afraid you'll catch a cold. Tell her what clothes you'll put on

depending on the weather.
M. What will you put on
if it's cold and rainy?

if it's chilly and foggy?

if it's windy and cloudy?
if it's warm and sunny?

if it's frosty and slippery?

etc.

B. If it's cold and rainy
I'll take off... and

puton ...

a rain coat
an overcoat
a fur coat

a fur hat

a shirt
a suit

trousers

a jacket
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acap a pullover

woolsocks a cardigan
gloves a sweater
mittens a blouse

a scarf a skirt

rubber boots a dress
warm shoes  a bathing suit

sandals

high (Iow) heel shoes

EXERCISE 28. Put the verb in brackets into the Present Indefinite, the Future

Indefinite and the Future Continuous.

1. When I (get) home, my dog (sit) at the door waiting for me.

Don't ask her anything. Next thing she (tell) you she is right.
When we (arrive) it probably (rain).

At this time tomorrow the boys of our group (play) football.

A

— I (call) for her at eight.
— No, don't: she still (have) breakfast then.
6. — We (come) at 5 o'clock.
— Good, I (wait) for you.
EXERCISE 29. Follow the model:

— Will you set about the work on Monday?

— But I'll have set about the work by Monday.

1. Can they leave for Kharkiv at 10 sharp? (by 10 o'clock).

2. Will you learn the poem by heart tomorrow? (by that time).

3. Will they get up at midnight’ (by midnight).

4. Will he catch up with the exercise next week? (by next week).

5. Shall we visit him at 2 o'clock? (by then).

EXERCISE 30. Put the verb in brackets into the Present Indefinite, the Future

Indefinite and the Future Perfect.
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1. I (suppose) when I (come) back in two years' time they (pull) down all these old

houses.
2. — Your face (be) dirty, Tom.
— All right, I (wash) it.
3. — You have just missed the last train.
— Never mind, I (walk).
4. When we (take) our exams we (have) a holiday.
5. —You (know) the way to the Bolshoi Theatre?
— No. — Then I (show) you.

6. By the time you (finish) cooking they (do) their work.

7. — May I use your phone to ring for a taxi?

— Oh, there 1s no need for that; my son (drive) you home.

8. By the time he (come) they (go).
9. I still (be) here next summer but Tom (leave).
10. I hope it (stop) snowing by tomorrow morning.

11. If you (think) it over you (see) 1 am right.

12. — I'm going to Hyde Park to hear the people making speeches.
— You (be) late. By the time you (get) there they (finish) their speeches and

everybody (go) home.

EXERCISE 31. Translate the sentences into English, using the Future Indefinite,

the Present Indefinite.
1. I{ikaBO, KOJIN BOHU TTOBEPHYTHCS.

. Bu Bigpa3y Bni3zHaere Toma, moitHo modauure Horo.

. Bona Oyne y 3axBari, KOJIM Bac TaM 3yCTpIHE.

. CtiiiTe, MOKM HE 3'IBUTHCS 3€JICHE CBITJIO.

. 51 He mam'sATaro, KOJIU BOHHU IOBEPHYTHCS.
9
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. SIKIII0 BIH 3aMi3HUTHCS, MU M1JIEMO O0€3 HBOTO.

. SIxkmmo Bu 3yctpinere OneHy i Mukoiy, momnpocith X MOCHIIIATH.

. SIKI10 BM YMTAaTUMETE NIPU MOTaHOMY OCBITJIEHHI, BU 3IIICYETE 31p.

. 51 moBiTOMITIO IOMY 1110 HOBHHY, IIIOWHO BIH MIPUIIEC CIOIM.
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EXERCISE 32. Translate the sentences into English.

1. Uan, masok, n010My, 60 0aTbKU OyayTh XBHIJIFOBATHCH.
2. Mu ceoropHi iiemo B KiHo. Bu Oynere cuaita mopsiz 31 MHOIO.
3. Ham notpi6no noBepuyTrch 0 10 roguni. Henst Oyne yekaTu Hac y 610mioTelti.
4. — Bu Oynere 0011aTH 31 MHOIO B TOHEIIOK?

— 51 6 xoTina, ane 6010Ch, 10 came TO1 Oyly CKIaaTh ICTIUTH.
5. — o aitu 6yayTh pOOUTH, KOJIU MU IPUKAIEMO 10, 10MY?

— Jlymaro, BoHM OyayTh TPATHUCH.

6. — S He Tak noOpe cebe mouyBaro, OO MTH Ha BOK3aj 3ycTpiTu [xoHa. S fioro
3ycTpiny. CKaxku, K HOTo BII3HATH.

— Ha #apomy Oynie cHHI KOCTIOM 1 YOpHA KerKa.

THE PRESENT PERFECT TENSE, THE PRESENT PERFECT
CONTINUOUS TENSE

EXERCISE 33. Rearrange the jumbled words to make up a sentence.

1. Britain, he, been, to, has, this, Great, year.
Never, she, been, London, to, has.
I, interesting, have, a, book, very, read, today.

A, sent, have, telegram, they, him, to, week, this.

A

We, to, just, have. White, spoken, Mr., the, book, about.
EXERCISE 34. Comment on the use of the Present Perfect and the Present Perfect

Continuous.
1. Joan Bakcwell has just got a ticket for a plane to Australia.
2. Do you realize that we've been waiting for you for exactly an hour"
3. Come on! Tell us the truth. Where have you been? What have you been doing?
4. — How long have you been living here?
— I've known the city since my childhood.
5. — How long have you known each other?
— Well, honestly...
— Since when have you been working together?

— As a matter of fact...

34



6. I've been to the cinema this week.
7. What's all this fuss about? Have you booked your ticket yet?
8. — It's a pretty room, isn't it?
— I've slept in it for fifteen years.
9. When you have had your tea, we'll see about it.

EXERCISE 35. Put the verb in brackets into the Present Perfect or the Present

Perfect Continuous.

p—

. I pride myself on the fact that I (read) three books this month.
I (work) hard for two months.

You'll be familiar with every article he (write) already.

He (write) books since 1980.

I (do) my homework for two hours and 1 (not finish) it yet.

A O i

Something (happen) to Jack, I (wait) for him long and he (not come) yet.
EXERCISE 36. Answer the questions.

Model: Have you done your homework yet? Not yet. I'm still doing it.
1. Has Tony prepared his things for the trip yet? (Not yet...)

2. Have you read the text yet?

3. Has Pat ironed his shirts yet?

4. Has Pete pressed his suit yet?

5. Have you written exercise five yet?

EXERCISE 37. Answer the questions.

1. Have you seen your friend today?
When did you see him?
What were you talking about?

2. Have you seen the film?
Where did you see it?
Did you like it?

3. Have you been abroad?
When and where did you go?
What places did you see?
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4. Have you been to the theatre today?
What play did you see?
Did you like it?

5. Have you listened to the tape?
When and where did you listen to it?
Did you like the stories you listened to?

EXERCISE 38. Put the verb in brackets into the Present Indefinite and the Present

Perfect.
1. I (see) the snow (stop).
2. Ann (want) to see you. You (not be) here for ages!
3. — What (be) your name?
— My name always (be) Brighton.
4. —You (read) this book? — Yes. — What you (think) of it?
5. I (not be) to a zoo before.
It (be) a nice feeling to go somewhere you never (be) before.

6. — You (know) Eliza?

— Yes.

— How long you (know) her?

— I (know) her for 10 years.
7. There (be) a lot of things I (want) to do for a long time and I (not do) them.
8. You (realize) we (know) each other for quite a period of time now? And this
(be) the first occasion you (ask) me to come out with you.
9. —You (know) the girl who just (leave) the shop?

— Yes, that (be) Ann Smith.

— She (be) a customer of yours?

— Not exactly. She (be) here several times, but she never (buy) anything.
EXERCISE 39. Put the verb in brackets into the Present Perfect and the Past

Indefinite.

1. —You ever (be) to the Tretyakov Gallery?

— Yes, I (be) there several times.
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— Yes, I (be) there a few days ago.
2.—You (be) to the Royal Opera House lately?
— Yes, I ...
—Yes, I (go) there last Sunday.
3. — He (speak) to you about his plans recently?
—No, he...
— No, he (go) to Glasgow last week and (not arrive) yet.
4. -You (see) Tom this morning?
— Yes, I ...
— No, I (not see) him since last Monday,
5.—You (be) here before?
—Yes, I...
— Yes, I (be) here last year.
6. — You (be) to the theatre this week?
—Yes, ... I (go) to the Bolshoi Theatre yesterday.
7. - You (see) his new bag?
— No, I (not see) it yet.
— No. I (see) him on Friday, but 1 (not see) his bag.
8. —You ever (show) him this book?
—Yes, I ...
—Yes, 1 (show) it to him a few days ago.
9. — He (write) anything to you about his expedition®
— Yes, he ...
— Yes, he (send) me two letters from the Urals.
10. — You ever (play) football?
—Yes, I (play) when I (be) a schoolboy.
— Yes, I ...

11. — Where Ann (be)?
— I (not see) her today.
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12. — I (buy) this hat in Fleet street.

— How much you (pay) for it?

— 1 (pay) 12 dollars.

13. — Where you (find) the fountain pen?

— I (find) it on your writing-table.

— Why you (not leave) it there?

14. — 1 (lose) my black gloves. You (not see) them anywhere?
— No, [ am afraid, I ... When you last (wear) them?
— I (wear) them at the theatre last night.

— Perhaps, you (leave) them at the theatre.

15. — He (leave) the house at 8.

— Where he (go)?

— I (not see) where he (go).

16. — You (hear) him speak on the radio last night?
—Yes, I ...

17. — You (be) here long?

— Yes, I (be) here for two months.

— You (come) to see John?

— Yes, I (not see) him since last summer.

18. — You (have) dinner’

— Yes, we (have) dinner at 3 o'clock.

— What you (eat)?

— We (eat) soup, meat and ice-cream.

19. — How long you (know) Pete?

— I (know) him for 15 years.

— What he (do) before he (come) here?

— He (study) at the University.

20. — Where you (be)?

— I (be) to the dentist.

— He (take) out your tooth?

38



—Yes, he ...

— It (hurt)?

— Yes, horribly.

EXERCISE 40. Translate into English. Practise the use of the Present Perfect.

1. Paga Bac 6auutu! S Tak Garato npo Bac uyJia Bij OaThKa.

2. 51 3aBepmmiia po6oty. [lornsubre Ha Hel, OyIb Jacka .

3. — Bu unranu crorogdi rasetu? — 3BM4aiiHo.

4. — Bu npuHecan MeHl 111e KHUry?

— Hi, s npwuiimios 3a Baior mopasoro.

5. 1 mie e roBopuB 13 J[>koHOM Mpo 11e. Sl He 0auuB MOTO 31 BUOPAIITHBOTO JTHS.
6. — Uu BigBimyBaB Bac bob HemonaBHO?

— Tak, BIH IPUXOJIUB CHOTO/IHI B/ICHb.

7. Onena nana MeH1 Jy’Ke LIKaBy KHUTY MUHYJIOTO THXKHS, 8 y MEHE He 0yJIo aHl
XBUJIMHU BUJIBHOTO Yacy, 100 MOTJISTHYTH Ha HEl.

8. — Bu nocnanu 3a nikapem?

— Tak. Bin He3abapom npwiize.

9. — Tu naBHo 3Haem ['aHny?

— 51 3Ha10 11 BXKeE IIICTh POKIB.

10. 4 myxe nro6iro mogopoxkyBatu. S Bxke moOyBana y 6ararbox mMicTax Hamoi
KpaiHu.

11. 51 e 6yna B Kuesi 3 Toro wacy, Bigkoau Mu nepeixanu B MockBy. A qyxke
J00JTI0 11€ CTAPOBUHHE MICTO.

12. — Bu HemojaBHO 0ayuiIu CBOKO TITKY?

— Hi, BoHa HE BUXOUTH 13 IOMY BIATO/I, SIK KYIIHJIa TEJIEBI30D.

13. Croroani MeHi TeneoHyBaB Baill Opat. Bin HiKoJIM IbOTO paHille HE pOOUB.
14. 'V munynomy polii BiH I0iXaB Ha MiBHIY, 1 BIATO/1 5 HOoro He Oayuia.

15. 4 3yctpinack i3 ToMoM y CBOiX Apy3iB TpU POKU TOMY, 1 BIITO/I I PO HHOTO
HE 4dyJia.

EXERCISE 41. Translate into English, paying attention to the use of the Present

Perfect Continuous.
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1. T1 XJIOMYHMKY TParOTh Y (HyTOOT MPOTATOM JIBOX TOAMH. S TUBIIOCH HA HUX
BIJITO/I1, BIIKOJIM CUJIKY TYT.
2. "Moxy s ysiittu?" "3Buyvaitno. l1lo Bu po6unu Ha ropi?"
3. N'anna panrom 3anutana: "Towm, /[>xoH BinBigaB Bac HemoaBHO?" ToM moxuTas
roJioBoO 1 ckazaB: "HixTo MeHe 111e He BijBilyBaB".
4. — Sk cripaBM y Baloro cuHa ?
— Jlyxxe noope. S cama tenedonyBaia iiomy.
5. "Bu gaBHO TYT cuaute?"- 3anuTana BUATENbKa. "bBIn3pKo agecaty XBUiInH".
y
6. "A ocp 1 Bu!"- cka3as BiH. S 7aBHO Ha Bac yekar'.

EXERCISE 42. Put the verb in brackets into the Present Continuous, the Present

Perfect and the Present Perfect Continuous.

1. — What you (write)?

— I (write) my composition. I (write) it since morning and (not finish) it yet.

— I (finish) mine.

2. — What you (do), Jane?

— I (read).

— But it (be) Sate. What you (read) all this time?

3. — Where (be) John?

— He (work) in the garden.

— He must be too tired. He (work) there all day.

4. — Who you (wait) for?

— I (wait) for Jack. I (wait) for him since 11 o'clock.

5. — They (stand) there for the last twenty minutes.

— What they (talk) about all this time?

6. — What you (think) of?

— I (think) of our journey.

— You (think) of it long'?

7. — George and Tony (play) chess in the sitting-room. They (play) since morning.
THE PAST PERFECT TENSE, THE PAST PERFECT CONTINUOUS

TENSE
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EXERCISE 43. Comment on the use of the Past Perfect and the Past Perfect

Continuous.

1. She had finished the work by 10 o'clock.

2. When she came they had finished cooking.

3. Winifred rose from the Empire chair in which she had been sitting.
4. She asked if he had been waiting for her since morning.

5. We had scarcely entered the room when the telephone rang.

EXERCISE 44. Put the verb in brackets into the Past Indefinite, the Past

Continuous and the Past Perfect Continuous.

1. That evening, that Monday evening, I (get) a phone call when I (eat) dinner at
the club.

2. My sister's birthday (be) the only thing anybody (talk) at home for the last two
weeks.

3. I (go) back to the hotel and up to my room, where I (expect) my parents at six-
thirty.

4. Presently he (turn) to greet her, who (stand) at his elbow.

5. Scarlett, who (fan) herself with a turkey-tail fan, (stop) abruptly.

6. He just (leave) for the airport when Dip (call).

7. "What are you thinking of?" he (ask).

8. At nine in the morning she (stand) on the steps in front of the hotel, shivering in
a linen dress.

9. He (not say) where he (sleep) and (have) the appearance of not having slept at
all.

EXERCISE 45. Translate the sentences into English paying attention to the use of

the Past Perfect.

1. VBilimoBiu 10 KiMHaTH, BiH nodauuB diep tam, ae i 3a/IUIINB.

2. Bona crmipaB/ii BUTJIs1a1a 3HAYHO Kpallle, Hi>K BOCTaHHE, KOJIU BiH 1i OaumB. Tak,
BOHA 3MIHUJIACS.

3. BoHu He MpONIIUIN 1 AECATU KPOKIB, SIK 3yCTPUIN JaBHBOTO JPYyTa.
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4. HactymHOTO paHKy, KOJIM BOHA BXKE MPUTOTyBasia co01 CHIIAHOK, IO HEl
3aBITaIM WKUIbHI APY3I.
5. Konu rocTi minwmym, BOHa 3ailuia y BITAJIBHIO 1 BUMKHYJIA TaM CBITJIO.
6. Bona cujina Ha AMBaHi 1 MipKyBajia, YoMy JIMCT Bij O6aThKa I1e He MPUNIIOB.
7. Bin 3ragaB KuiB, sikuii mmie 3HaB 0 BiliHM.
8. 51 He 3Haja, KOJIY BiH MIIIOB.
9. [lepen TuM, K BiH 3aKIHYMB PO3MOBIb, IBEPI BIAYMHUIUCH 1 YBIHIIOB 0ATHKO.
10. ITpoiimoB Aestkuii 9ac BIATO I, SK BOHH 3pO3YMUIH, III0 HOMY HIi4OTO OYJ10
CKa3aTH.

REVISION EXERCISES IN TENSES
EXERCISE 46. Put the verb in brackets into the Present Indefinite and the Present

Continuous.
1. My aunt usually (not make) cakes on Mondays, but she (make) one today as her
sister (come) to tea tomorrow.
2. — Who (make) that terrible noise?
— It (be) Ann. She (cook) dinner.
3. —You (play) golf today, Daddy? It (be) late.
— No, not today.
— Why? You (feel) well?
— Oh, I (be) all right.
4. —1I (not leave) in the morning.
— Certainly, you (be)!
— Oh no, I (not be). I (leave) tonight. Now.
— Don't be an ass, Jollifant. You can't leave tonight. It (be) impossible, There (be)
no train.
— I can walk, I can put a knapsack on ray back and walk. 1 (leave) tonight. It (not
rain). It (rain), Felton?
By J. Priestley
EXERCISE 47. Use the Present Indefinite or the Future Indefinite.

1. You will enjoy yourself if you (go) there.
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. We shan't go out if it (rain).

. They say it (rain) at night.

. Ask him if he (go) there.

. If you want a guide to show you round, they (get) you one.

. If you (fee!) too ill to go to the doctor, you'll have to send for him.
. I don't know when he (come). The weather is so nasty.

. Tell him to wait when he (come).

O 0 3 O »n K~ W BN

. I asked her if we ever (see) each other again.

10. When I want your address, I (ask) for it.

11. I (be) not sure if they (be) in time.

12. "Life is a difficult business," said father. "You (know) that when you (come) to
my age."

13. "Give this message to your teacher as soon as you (come) to school," said his
mother. "All right," said the boy running out. "I am sure it (be) still in his pocket
when he (get) home tonight," said his father.

14. 1 can't tell you when they (start).

15. Tell me when you (come) back.

EXERCISE 48. Put the verb in brackets into the Present Perfect and the Past

Indefinite.

1. N.: Come in, Tom, [ am glad to see you. You look so pale. Anything (happen)
to you?

2. T.: I (not have) an accident, if that's what you mean. But it (be) almost so bad.

3. N.: Ijust (make) tea. Sit down and have a cup and tell me what you (be) up to.
4. T.: Last week I (buy) a packet of nut chocolate. I (put) a piece in my mouth and
(bite) hard and believe me, one of my teeth (break) with a crack like a pistol-shot! |
(spit) out a large bit of tooth and a small stone.

5. N.: Your tooth (hurt) dreadfully?

6. T.: To begin with it only (ache) a little but I (wake) up with violent toothache. I
(have) no more sleep that night. I never (be) in such agony. 1 (ring) up the dentist

as soon as possible. I (see) him the same day and he (give) me a temporary filling.
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But the tooth (be) too badly damaged to be saved and so I (go) back to him early
this afternoon and he (take) it out. I just (come) from his surgery; I (lose) my
appetite, especially for chocolate, but I am grateful you (make) a cup of tea, it will
do me all the good in the world.
7. N.: I'm sorry you (have) such a dreadful time. I'm glad you (remember) me and
(come) here immediately after leaving the dentist's.

By D. Clarke and M. Mackenzie
EXERCISE 49. Use the Present Perfect or the Present Perfect Continuous instead

of the Infinitives in brackets:

1. You (pass) your exam in English literature?

2. I (try) to learn English for years, but I (not make) good progress yet.

3. I (wait) here for her since 7 o'clock and she (not come) yet.

4. He never (be) here before.

5. The girls (talk) about their new dresses for half an hour already; it seems they
have nothing else to talk about.

6. I just (talk) to him, he agrees to help us.

7. Some of our students (join) the English club to get a better command of the
language.

8. I can't help being angry with you; you (sit) here all the time and doing nothing.
EXERCISE 50. Put the verb in brackets into the Past Perfect and the Past

Indefinite.

1. At half past four I (put) on the lights. The shop (look) shabbier in artificial light
too, the shelves (be) dusty and the ceiling (be not painted) since I (go) there. It (be)
full of cracks. I (look) in the mirror to see how my hair (be). We were going
somewhere that night, my friend Baba and me. My face in the mirror (look) round
and smooth. I (suck) my cheeks in, to make them thinner. I (long) to be thin like
Baba.

2. He (tell) me that he (won) cups and medals for swimming when he (be) a boy.

He (live) most of his life in Dublin, with his mother, and (go) to work at twelve or
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thirteen. His father (leave) them when he (be) a small boy, and as a child he
(comb) the beaches looking for scrap.

EXERCISE 51. Translate the sentences into English.

1. "le Jlbxou?" "Bau3y B kade. S 3 HUM cbOroH1 3yCTpiHYCh'".
2.5IK110 BM MOCTAaBUTE YAaWHUK, S 3aBapIO Yail.
3. Bu nmacre MeHi 1110 KHUTY, SIKIIIO BOHA MEH1 Oy/ie moTpiOHa?
4. 4 cxaxy npo Bac 6aTbKOBI, KOJIH BiH IIpHiize.
5. Mu 3ycTpiHeMo iX Ha BOK3aJli, SIKIO BOHU MPUNHYTh BYACHO.
6. He nmpuxozbTe, moku He OyaeTe roToBI.
7. 3auekaiiTe TyT. OyIp Jacka, JOKH HEe MPUNUIYTh OaTbKku | 'aHHH.
8. 51 moroBopio 3 BaMH Ipo IIe 3r0J0M, KOJIM MaTUMY BUIbHHI Yac.
9. 51 po3MmOBIM BaM MPO €KCKYPCit0, KOJIU TOBEPHYCh.
10. Bonu Bi'T1KatOTh CHOT'OJIHI YBEUEPI.
11. —Tome, au crogu!
— A iny, TaTky!
12. Ine cunpHU# Ao, Mu HIYOTO HE 3MOKEMO 3pOOUTH, TIOKU BiH HE BIIIYXHE.
13. 3aBTpa Mu i1eMo 3BIJICH MEPIIUM IOI37I0M.
14. T"anHo, wo Bu TyT podute? Hepxke roryere cHigaHok? 1le sk 30BCiM paHo.
15. — Konu Bu inere?
—CpOroHi g BIUIITAIO JITAKOM.
16. IlorasHpTe. XTOCH 171€.
17.— A ne x Iletpo?
— OH TaM rpae 3 Ipy3s5MH B IIaXH.
18. 51 uyB, 110 BM MUIIIETE HAPUC TIPO HAIIE MICTO, YU HE TaK?
19. — Jle »x mama? Komu Bxke, HapeliTi, BOHA NMpUijie 10A0MYy?
— 4l cama 4ekaro Ha Hei.
20. Hag xuM Bu cMieTech?
21. IlepekaxiTh, Oyab Jacka, MOIM OaTbKaM, 110 5 IPUIAY JOIOMY 3aBTpa BpaHIIl.

EXERCISE 52. Translate the sentences into English.

1. Hackinbku MeHi BiJoMO, BOHA III€ HE MOBEPHYJIach. S He 3Hal0, Jie BOHA Terep.
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2. - IIlo BoHa Bam IIOMHO CKa3aja?

- Higoro ocoGauBoro.

3. - Bu naBHO MemKaeTe y 1IbOMY MiCTi?

- JIBaasTh 1IICTH POKIB.

- A 51e BUM XWIH paHilie?

4. 3axoanTe, OyIb JJacka. Mu JaBHO Ha Bac YEKaEMO.

5. Bu Tak maBHO He Gauryii Moo cectpy. [Iporry, 3aXoapTe 10 HAC CHOTOIHI
yBeYepi.

6. Mu #iiemo BKe MPOTITOM IIECTH TOAMH 1 JTy’K€ BTOMUJIUCH.

7. 51 He Oyna y CBOiX APY31B BXKE MiCsllb. 3aBTpa s 30MparoCh iX BiJBIIATH.
8. Mu 3HaiioMi 3 HUM B)K€ OLJIbIIIE POKY.

9. Mu HaB4anuce 13 J[P>KOHOM pa3oM, y IIKOJI, 1 BIATOA1 MU BEJIUKI APY3i.
10. Bawi rocti Bxke npuixaiu?

11. BoHa He cka3aina, 1o iX CiM's IaBHO JKHBE y I[bOMY MICTI.

12. Bin cTosB 1 IUBUBCS Ha OYJIMHOK, JIe BIH HAPOJAUBCS, BUPIC Ta TpaBcs 3
TPY3sIMHU.

13. Bin BUNuB KaBy, sIKy JaB HOMY 0aThKO, 1 BUHIIIOB 13 KIMHATH.

14. Bona migiiinia 10 CTOY 1 3HOBY B3sijla Ta3eTy, sIKy IIOMHO YuTana.

15. Bin cka3aB, 110 BxKe OLIbIIIE POKY 3HAE III0 CIM'TO.

16. BiH npuiioB 10A0My HICJs TOTO, SIK BU HIIUIH.

17. Konu noa3BoHuny, s minuia, i Biquunuia asepi. Le 6ys Tom.. A oMy cka3zana,
10 MM paJii Horo 6aYUTH 1 TaBHO BXKE YEKAEMO Ha HHOTO.

18. A 3aduekana, MOKHU BIH HE 3aKIHYMB YUTATH JINCTA.

19. Tlepen TuM K TiAHATUCS Bropy, 1oM 3auekaB, MOKH J[>)KOH HE IMIIIOB i3
KIMHATH.

EXERCISE 53. Put the verb in brackets in an appropriate form to express future

in the past. (Mind that "was/were, going to" and the Past Continuous are quite
commonly used to express the future as seen from a point in the past. "Would" is
rare in this use, but is common in indirect speech and thought).

a. Henry! Good Lord! I forgot you (come) for supper.
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I haven't bought anything to eat at all. Never mind. Come in.

b. The police (charge) me with robbery, but I finally managed to

persuade them that they had the wrong person.
c. The start of the film was dreadful. I hoped it (get) better, but in fact it
got worse as it went on.

d. I went to bed early as I (leave) for New York the next day,

and I wanted to feel refreshed when I arrived.

e. She didn't worry about her son, Tom. He was a sensible boy, and she knew
he (take) care of himself.

f. A. Did I tell you about the wedding?

B. No. You (show) me the photos, but we were interrupted.

g. Our last holiday was disastrous. We (go) away to Austria, but I

broke my arm, so we couldn't drive, and the children got the measles, so we had to
cancel it at the last moment.

h. 1 just (ring) the receptionist to say that I couldn't

get the television to work in my hotel room when the engineer arrived to fix it.
1. I had invited Pat and Peter for supper at 8.00, but 1 didn't start getting things
ready until 7.30 because | knew they (be) late. They always were.
J. Aren't you Annie Beecroft? Do you remember me? Last time I saw you,

you (emigrate) to Canada! Did you?

EXERCISE 54. The following are extracts from "The Picture of Dorian Gray".

Put the verb in brackets into the appropriate tense. The tenses used are the Past

Indefinite, the Past Continuous, the Past Perfect, and "would" to express the future

in the past.
As he (a) (turn) the handle of the door, his eye (b)
(fall) upon the portrait Basil Hallward (c) (paint) of
him. He (d) (start) back as if in surprise. Then he (e)
(go) on into his own room, looking somewhat puzzled. After he
(f) (take) the buttonhole out of his coat, he (g)
(seem) to hesitate. He (h) (throw) himself into a chair, and
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began to think. Suddenly there flashed across his mind what he (1)

(say) in Basil Hallward's studio the day the picture (j) (finish). Yes,

he (k) (remember) it perfectly. He (1) (utter) a

mad wish that he himself might remain young, and the portrait grow old... Surely

his wish (m) (not fulfill) ?

But this murder - was it to dog him all his life? Was he always to be
burdened by his past? Was he really to confess? Never. There was only one bit of

evidence left against him. The picture itself - that was evidence. He

(a) (destroy) it. Why (b) he (keep) it

so long" Once it (¢) (give) him pleasure to watch it changing and

growing old. Of late it (d) (give) him no such pleasure. It

(e) (keep) him awake at night. He (f) (look) around,

and (g) (see) the knife that (h) (stab) Basil Hailward. He

(1) (clean) it many times, till there was no stain left upon it. It (j)
(be) bright, and glistened. As it (k) (kill) the painter, so it

() (kill) the painter's work, and ail that that meant.

When they (m) (enter), they (n) (find),

hanging upon the wall, a splendid portrait of their master as they

(o) last (see) him, in all the wonder of his exquisite youth and beauty.

Lying on the floor was a dead man, in evening dress, with a knife in his heart... It

was not until they (p) (examine) the rings that they (q)

(recognize) who it (1) (be).
EXERCISE 55. Translate the sentences into English.

1. JI>keliH BiamoBiia, o ii ciM's IaBHO JKHMBE y IIbOMY MICTI.

2. JI)xoH OyB BpakKeHHI, KOJIM A13HaBCs, 110 BOHA ine 10 KeHeBu.

3. Bin npurazas, 110 JIMIIE OJUH pa3 MOOYBaB y TOMY MICTi.

4. TToku uekanu Ha Jikaps, Piuapa cka3as, 1110 BiH BaXKO MPAIFOBAB IIbOTO THXKHA,
5. bo0 3anuTaB J[>keiiH, un Oyae BoHa 0011aTH.

6. 5 ckazana iioMy, 1110 MEHI MTOA00A€THCSA: HOTO MPOTO3HULLIs, ajle I X0y

YHUKHYTH HEOE3MEeKH NUTI00Y .
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7. JI>KeHH1 BIAMOBLIA, IO MPUAHSIIA PIIICHHS JIBA THI TOMY Ha3a,

8. beTr X0TiB 10B1IaTUCh, IO BOHU POOJIATH O 9 TOAUHI.

9. Bonu mpurananu, 1mo BOHa MpairoBaja 30BCIM HEJIOBTO.

10. J[>kek HEe po3yMiB, YOMY BOHU HOT'0 TaK MiBEIH.

I'1. Sk e MO0 CKOITUCH, 1110 BOHA Iporpana?

12. I 3anuTaB, KOJIA BiH MPHiJIe BIIMTOYMBATH B IKECh HEBEJIMUKE MICTEUKO, ajie
BiH BBa)KaB MO€ 3ayBa)XCHHS 3a KapT.

13. Bonu po3mnoBiim, 110 3 MPUXO0I0M 3UMH BOHH HaAMarajauch JICTaTH JINKHE
pUIIaIIs.

14. Bin 3ayBauB, 1110 Ha BIMIHY BiJ I€SIKUX KIHOK BOHA CIIPUHAMAE CBOIO Kpacy

I[IJTKOM TIPUPOIHO, ajie, B PEIITI-PEelIT, BOHA 3pOOUTH KaXJIUBY TTOMUJIKY.

UNIT V
THE ENGLISH LANGUAGE CLUB
THE PRESENT INDEFINITE TENSE
EXERCISE 56. Discuss and retell the text.
SOME ENGLISH BEHAVIOUR IN GENERAL

Almost every nation has a reputation of some kind. The French are
supposed to be amorous, gay, fond of champagne; the Germans dull, formal,
efficient, fond of military uniforms and parades; the Americans boastful, energetic,
gregarious and vulgar. The British are reputed to be cold, reserved, rather haughty
people, who do not yell in the street, make love in public, change their
governments as often as they change their underclothes, or have revolutions. They
are steady, easy-going and fond of sport. There is a common illusion, for instance,
that the British are cold and reserved. A foreigner sitting in a second-class railway
carriage, however, would soon realize that the British are just as friendly and
warm-hearted as the people of his own country.

There are, however, certain kinds of behaviour, manners and customs

which arc peculiar to Britain, and are different from those of others.
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In general the British are very polite in public. For example, if someone
treads on your toe they will say "Sorry" or "Excuse me". Another example is
queuing, which is governed by a strict code of fairness in Britain. Woe betides
anyone who attempts to jump the queue!

On the other hand, British people eat in the cinema or theatre. Ice-cream,
sweets, and nuts are sold at the cinema or theatre entrance or, during the interval,
inside. In the cinema, the performances are continuous from eleven o'clock in the
morning until eleven o'clock at night and one may enter the cinema at any time.
There are, therefore, periodic intervals between the films, when ice-cream,
chocolate, soft drinks and so on are sold. Smoking is allowed in all cinemas and in
a few theatres.

The quiet, reserved Briton can best be observed at a football match.
Naturally, the British shout and yell as much as any nation, especially if their side
is losing. The crowd boos if it disapproves, and cheers if it approves of the team.
Rattles, which make a harsh clattering sound, are carried, especially at the Cup
Final, and rosettes are sometimes worn.

More women began to smoke during the war. Women often smoke in the
street in Britain. Before the war it was also unusual for women to accompany men
to the public houses: nowadays, women often go with their men folk to the locate.
Incidentally, card-games are forbidden in pubs, but darts, dominoes, and shove-
hapenny are often played.

Englishmen do not, as a rule, like bright, colours, outlandish hairstyles,
very tight trousers, short shorts or exaggerated fashions. British people in general
do not care much about clothes.

One last point which is difficult for foreigners to understand is the English
sense of humour. English humour is ironical, often directed against oneself in a
self-critical way. It rests on verbal battles rather than on visual comedy. It is quite
common to find good friends insulting each other in a verbal battle, each realizing,
however, that the other is merely pulling his leg. This is very common in families

and a series of family jokes develops.
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EXERCISE 57. Read the text for obtaining the information, then discuss it.
ENGLAND NEEDS MORE RAIN!
By Ken Willson

Those who speak much about our rainy weather may be surprised to learn
that there are some people in England who want more rain, in fact need it badly.
We certainly have more rain than many other countries, but we don't get as much
as we need.

Two or three weeks in summer without rain and we have problems. The
trouble is partly that the rain falls in the wrong place, partly that we can't store
enough of it, and partly that we use much more than we need.

Most of Britain rains fall in Wales and Scotland; it isn't there but in the drier
South-East England and Midlands that we need it; of course, we store this water
and send it to other parts of the country. Birmingham, for example, the second
largest city in England, gets all its water from North Wales. But our reservoirs are
now a hundred years old and need to be much larger. Both at home and in our
factories we use much more water than we did a hundred years ago. It takes
100.000 gallons of water to make one car. Factories at least pay for the water they
use, but in our homes we only pay to have water.

The answer to the problem isn't simple. First, we must find a way of keeping
our water clean. Factories needn't use so much; they must learn to re-use the water.
The new reservoirs need building and, because England is small, these need to be
in the mouths of rivers. Finally, we must study new ways of using water from the
sea.

EXERCISE 58. Remember the proverbs.

1. Too many cooks spoil the broth.

2. Don't count your chickens before they're hatched.

3. As you make your bed, so must you lie on it.

4. Barking dogs seldom bite.

EXERCISE 59. Read the following jokes and retell them.
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1. A BARKING DOG SELDOM BITES
"Sam," says his father," put on your cap and coat and let us go for a walk."
Sam is happy. He likes to go out with his father. He puts on his cap and coat and
says: "Father, I am ready."
Sam and his father go out in the street. Suddenly they see a big black dog.
The dog begins to bark. Sam is afraid of the dog. He wants to run home. His father
says: "Don't be afraid, Sam. Don't you know the proverb: 'A barking dog does not
bite'?"
"Oh, yes," says Sam, "I know the proverb, you know the proverb, but does
the dog know the proverb?"
2. Customer: Is it tea or coffee? It tastes like kerosene.
Waiter: If it tastes like kerosene, it is certainly tea. Our coffee tastes like
turpentine /ckununpap/.
3. Teacher: Nick, why are you late for school every morning?
Nick: When I come to the sates of the school I see a sign:
"SCHOOL - GO SLOW! »
4. Prof.: Never mind the date. The examination is more important.
Student: Well, sir, I just want to have something right on my paper.

EXERCISE 60. Guess the riddles.

1. It always beats and hops;
[t never sleeps or stops;
All our life we do not part
With our little... /heart/
2. What makes more noise than a pig in a sty? /two pigs/
3. It's true, I have both face and hands
And move before your eyes;
Yet when I go, my body stands.
And when I stand, I lie. /a clock/
4. What is that which occurs twice in a moment, once in a minute and not once in a

thousand years? /the letter “m™/
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5. The teacher writes on me with chalk,

My face is black,
I cannot talk,

What am [?

/blackboard/

EXERCISE 61. Learn the poem by heart.
MY HEART IS IN THE HIGHLANDS

My heart's in the Highlands,
My heart is not here.
My heart's in the Highlands
A'chasing the deer.

Chasing the wild deer

And foilowing the roe,

Robert Burns
B ropax moé€ cepare,
JIOHBIHE 51 TaM,
ITo cneny onens
Jleuy no ckanam.
I'oHt0 5 on€Hs,

[Tyraro ko3y!

My heart's in the Highlands B ropax moé€ cepaue,

Wherever I go.

A cam s B Hu3y.  /IlepeBon C.A.Mapmaka/

EXERCISE 62. Learn the following song.
HAPPY BIRTHDAY TO YOU

Children:

Happy birthday to you,
Happy birthday to you,
Happy birthday, dear (Lena),
Happy birthday to you!
How old are you,

How old are you,

How old, dear (Lena).

How old are you?

May your birthday be bright
From morning till night!
Here's our wish for you

May the whole day go right I
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Lena:

I thank you, ray dears,

I thank you, my dears,

I thank you, dear children,
I thank you, my dears.

I am (thirteen) years old,

I am (thirteen) years old,

[ am (thirteen) to-day

I am (thirteen) years old.

I thank you, my dears,

I thank you, my dears,

I thank you, dear children,
I thank you, my dears.

EXERCISE 63. Do you take the following quotations for granted?

1. Happiness is the only good. The time to be happy is now, the place to be happy

is here, the way to be happy is to make others so.

2. Don’t let go when failure threatens. If you know your plan is right, fasten your

teeth in your ambition and hang on. If your plan is wrong, change it at once, but be

sure it's wrong before you do change it.
THE PRESENT CONTINUOUS TENSE
EXERCISE 64. Retell and discuss the text.
THE SEASIDE

Here we have a picture of the hotel at the seaside. Mr. and Mrs. Smith and
their children are staying at the hotel.

The hotel has the words "Devon Hotel" below the two open windows. Just
below the words under the windows we can see a black and white striped canvas.

It is a very warm day; the sun is shining brightly. The windows are open,

and people are sitting outside under the canvas and under the big umbrella to get

shade from the sun.
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Mrs. Smith is wearing a red and white striped dress. All the women are
wearing thin dresses because it is a hot day.

One of the boys has a big ball under one arm and a towel under the other.
That is Henry Smith. He is running quickly down the steps; he is about halfway
down. He is wearing a red bathing suit. The boys can play football on the sand.

Some children are playing on the yellow sand or bathing in the blue water.
Two of the girls have tennis rackets in their bands and are wearing short white
dresses. One of the girls is Mary Smith. She plays tennis well; she is a good player.
The other girl is Jane Smith: she can't play very well. Mary is teaching Jane to play
tennis. They are playing on the grass behind the hotel.

The waiters are standing quietly under the canvas near the big window. They
are wearing white suits. One of the waiters has a tray in his hand.

Mrs. Smith is looking at the children. Mr. Smith has a newspaper, but he
isn't reading. What is he doing? He is sleeping.
EXERCISE 65. Read the following jokes and retell them,
1. Mother: Well, what is Mary doing?

Jane: Well, if the ice is as thick as she thinks, she is skating, but if the ice is as
thin as I think, she is swimming.
2. Nick sees that two boys are running.
"Why are they running?" he asks Pete.
"The boy who comes first gets a prize," says Pete.
"Now I see. But why is the second boy running?" asks Pete.
3. Father: John, tell me, please, what are you doing here?
John: Nothing ...
Father: Stop doing that nothing, please.
4. One little boy is crying in the street.
"Why are you crying?" a man asked him.
"Because my sister will have holidays and I'll not have."
"And why will you not have holidays?"

"Because I am not at school, I'm only five ..."

55



EXERCISE 66. Learn the poems by heart.
1. THE FUGITIVES

Percy Bysshe Shelley
The waters are flashing.
The white hail is dashing.
The lightnings are glancing,
The hoar-spray is dancing -
Away!
The whirlwind is rolling,
The thunder is tolling,
The forest is swinging,
The minster bells ringing —
Come away !
2. AUTUMN
P. B. Shelley
The warm sun is failing, the bleak wind is wailing,
The boughs are sighing, the pale flowers are dying.
And the year
On the earth her death -bed, in a shroud of leaves dead,
Is lying,
The chill rain is falling, the night worm is crawling,
The rivers are swelling, the thunder is knelling
For the year.
THE PRESENT PERFECT TENSE
EXERCISE 67. Read the text for obtaining the information. How can you account

for John's popularity in his town?
JOHN BLACK'S LIFE STORY
John Black is well-known to everyone in his little town. He is no doubt one

of the most interesting persons there. Especially he is popular among children.
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John Black is quite an old man. He must be about eighty five now. He has
lived a very interesting and exciting life. He has been almost everywhere and he
has done almost everything.

He was born into a large poor family somewhere in Norway. He joined a
circus and left home when he was fourteen. He travelled all over Europe. He tried
all kinds of jobs. He was a miner, a worker at a plant, a docker. As a sailor he went
to the Far East and then travelled to the Middle East. He has had a lot of exciting
experiences. He has learnt to speak five or six languages.

He can speak French, Arabic, Italian, Chinese and English. He knows a little
Greek, too. He has used every means of conveyance including animals. In his
travels about the world he has eaten almost everything there is to eat. He says he
has eaten lama meat, thousand-year-old eggs and many other things one hasn't
even heard of.

In the middle thirties he returned to Europe and fought in an international
brigade in Spain, in the forties he struggled against fascists in France. After the war
he moved to Scotland and settled there.

Children like to listen to his stories full of adventures and struggle. They
always listen to him with the greatest attention. They could listen to him for hours
though they sometimes doubt whether his stories are true for they have never heard
so many wonderful and exciting stories from a single man.

EXERCISE 68. Learn the following.

1. Much water has flown under the bridges.
2. Who has never tasted bitter, knows not what is sweet.

EXERCISE 69. Retell the jokes.

1. Tommy: Daddy! There's a black cat in the dining-room!
Father: Never mind, my boy. Black cats are lucky.
Tommy: Well, this one is lucky - he has eaten your dinner.

2. Helen: Mummy, give me another piece of sugar.

Mother: But you've had three already.

Helen: Just one more, mummy.
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Mother: Well, this must be the last.

Helen: Thank you, mummy - but I must say you've got no willpower.
3. Two men have talked for some time in the train.
"Are you going to professor Brown's lecture this evening?" says one of them.
"Yes," answers the other.
"Don't go. People say he is a very bad speaker."
"I must go," says the other. "I am Brown."
4. TROUBLE

Two little boys are making a lot of noise in a train. The guard watches them

patiently for some time, then he loses his temper and asks the children to behave or
he would make trouble. The boys' father answers: "You don't know what trouble is.
I have already gone through it. My wife's in the hospital. I am on the way of seeing
my mother-in-law who has broken her leg. My daughter has had triplets. One of
the boys has just smashed his finger and the other has chewed up our tickets. To

top it all, we have taken the wrong train."

THE PAST INDEFINITE, THE PAST CONTINUOUS AND THE PAST
PERFECT
EXERCISE 70. Read the story for obtaining the information. Discuss it.
LIFESTYLE

Like her mother and, to a lesser extent, her father, Ann had a passion for
horses. Charles later claimed that he often felt left out at home when his mother,
father and sister discussed the finer points of equitation or breeding, and that they
laughed at him when he made some elementary mistake in the subject.

Elizabeth, her days and often also her evenings occupied with unavoidable
routine, never took the initiative in inviting her children's confidences. Although
she was their mother, she was still the Queen and that invisible aura of distance
surrounded her. She could laugh, joke, mimic when she felt relaxed. But she was

still self-contained and reserved, finding it impossible to discuss emotional issues.
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In the stiff-upper-lip tradition of her family, she regarded displays of emotion or
complaints as weakness.

Elizabeth's children (and other people) did not confide in her, partly because
she was the Queen and partly because of a reluctance to break through her reserve.
She herself would sometimes complain that her children "never talked to" her,
seemingly not realizing that perhaps the initiative could die with her.

EXERCISE 71. Make a summary of the story.
THE SELFISH GIANT

There was a giant who lived in a castle surrounded by a large garden. The
giant went away to visit his friend the Cornish Ogre. He was away for seven years.
During that time children from the village came to play in the garden.

When the giant returned he was furious to see the children playing there. He
said "This is my garden". He banned them and built a wall right round the garden.

The children had nowhere to play.

Winter ended and the Spring came, but it did not come to the giant’s garden.
There it remained Winter permanently. The seasons passed it by. The giant could
not understand what had happened. The years passed. One morning he was lying in
bed, shivering. He heard birdsong. He jumped out of bed and ran to the window,
looking out he saw that the children had crawled through the hole in the wall and
Spring had come again to the garden. The giant realized his mistake, knocked
down the wall and thereafter allowed the children to play in the garden.

EXERCISE 72. Read and retell the following.

1. Aunt: And how did Jimmy do at his last history examination?

Mother: Oh, not at all well, but there, it wasn't his fault. Why, they asked him
things that, happened before the poor boy was born.
2. - Is your wife economical?

- Sometimes. She had only twenty six candles on her fortieth birthday cake last
night.
3. Teacher: Nick, when was Rome built?

Nick: At night.
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Teacher: Why, who told you that?
Nick: You did. You said, "Rome was not built in a day."
4. Mother: What is wrong with your new shirt, Nick? It is full of holes.
Nick: I played grocery shop with my friends and I was the Swiss cheese.
5. Isaac Newton was a member of the British Parliament, but he never opened his

mouth except once, when he asked somebody in the gallery to open the window.

THE FUTURE INDEFINITE, THE FUTURE CONTINUOUS AND THE
FUTURE PERFECT
EXERCISE 73. Read the story and account for the reasons of Mr. Hawk's

happiness.

This 1s a page from Mr. Hawk's diary written one day before the end of his
two weeks' holidays in North Wales. "Tomorrow I shall be no longer there. The
sea will be rolling and telling the tales of distant lands. The sands will be dreaming
in the sunshine. The grass will be swaying in the south-west wind. The pebbles
will be waiting for the touch of my feet... But I shall not come. I shall no longer be
here. I shall be listening to the bitter song of the wheels on the rails, to the bitter
song of my return to the office. And again I shall be working eight hours a day.
Day after day the typewriters and dictaphones, the voices and noises will be killing
me eight hours a day
EXERCISE 74. Retell the text.

MY DEAD DAUGHTER WILL BE RECREATED,
PLEDGES FATHER

The father of a teenage girl murdered three years ago hopes to bring her back
to life using a cell from her brain.

Patricia Wilson's brain was frozen hours after her battered body was found.

Now her father, American author Robert Wilson, believes scientists will be
able to recreate her in 10 to 15 years,

He said: "I want to give her the chance in life that a drunken burglar took

away."
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"I'm sure that science will have produced its first human clone up to this
time."

Patricia, 15 - called Luna by her family - was brutally slaughtered in a San
Francisco store where she worked as a part-time clerk.

Her father ordered the brain to be taken to a Californian firm that specializes
in freezing bodies for science.

He said: "Cloning is so close to being perfected Luna would not have her
complete personality if she were brought back but she would be an identical twin
in every other way."

"I believe science will have found a way to resurrect her during my lifetime
by then."

Dr. Paul Segall of the University of California helped the Wilson family to
freeze Luna's brain.

He said: "Her murder was a terrible tragedy. Like Mr. Wilson, I believe
cloning will be possible in the next 15 years and I'll do anything to help his wish to
come true."

"He loved his daughter very dearly and is not asking the impossible. Thirty
years ago men on the moon and test-tube babies were just dreams. Now we have
both."

Lima's brain is preserved in chemicals and frozen at minus 320 deg F in
liquid nitrogen. The brain cells can be kept alive for hundreds of years.

Mr. Wilson pays £ 150 a year to have the brain preserved. He said: "Doctors
have proved that they can clone animals. Humans will be next - and I will do

anything to get my daughter back."

61



Unit VI
The unit presents training tests
BAPIAHT 1

I. Choose the right answer.
1. She wasn’t able to carry all these suitcases by herself.
Somebody (help) her.

A. had helped

B. must have helped

C. was to help

D. should to help

2. Harry’s room is (expensive) of all the rooms, but he can afford it.

A. most expensive
B. so expensive
C. expensivest
D. the most expensive
3. There was nobody at home, ?
A. was there
B. were there
C. weren’t they
D. wasn’t there
4. You (sing) a lovely song when I entered the room. What was it?
A. sang
B. had sung
C. was singing
D. were singing
5. We had better (hurry up) if we want to get here before dark.
A. to hurry up
B. hurry up
C. hurried up
D. hurrying up
6. I heard the clock (strike) ten a long time ago.
A. to strike
B. struck
C. strike
D. has struck
7. If Tom (work) hard, he will pass his exams.
A. works
B. will work
C. has worked
D. worked
8. My room is (comfortable) one in our flat.
A. the comfortablest
B. more comfortable
C. the most comfortable
D. most comfortable
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I1. Fill in the gaps with the comparative or superlative form of the adjectives
in brackets

Dear Leo,

I’m writing to tell you about my new house. It’s 1) ... (big) house I’ve ever
lived in, but also 2) ... (expensive). Still, it’s much 3) ... (nice) than my last house.
Although the garden is a little 4) ... (small), the rooms are much 5) ... (spacious)
and there is much 6) ... (little) noise. The area I live in now is 7) ... (peaceful)
place I’ve ever lived in. The neighbours are 8) ... (quite) here than anywhere else
and they are 9) ... (friendly) people you will ever meet.

There are lots of flowers here, so it’s much 10) ... (colourful) than my
previous home, and there is a bus stop near my house, so it’s 11) ... (convenient)
than before because I don’t have to take my car to work. All in all, I can say that
finding this house is 12) ... (good) thing that’s ever happened to me! I hope you
will visit me here soon.

Love,

Helen
I11. Do you agree or disagree with the following statement? Technology has made

the world a better place to live. Use specific reasons and examples to support your

opinion.

63



BAPIAHT 2
I. Choose the right answer.
1. The man is least 70 years old.
A. in the
B. on the
C.in
D. at
2. My aunt (be/not) South America yet.
A. hadn’t been to
B. wasn’t in
C. hasn’t been to
D. hasn’t been in
3. The car isn’t worth (repair)
A. to repair
B. repairing
C. to be repaired
D. being repaired

4. Mom isn’t at home. She the shops and she’ll be back soon.

A. has gone to
B. has been to
C. has been in
D. went to
5. Jenny kept on (talk) although her husband asked her to stop.
A. to talk
B. talking
C. talked
D. talk
6. The detective made Mr. Folgers (pay) the bill.
A. pay
B. to pay
C. paid
D. would pay
7. I have lived in London for a long time, so [ the traffic.
A. quite used to
B. get used
C. am quite used to
D. was quite used to
8. I thought I (throw) -my scarf into the dock of the wardrobe, but I
couldn’t find it there.
A. was throwing
B. have thrown
C. had thrown
D. threw
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I1. Find the errors in this paragraph and correct them

It rained when we have arrived at the coast but by midday it had been
stopping. We thought the rain lasted all day and we have been very glad it
hadn’t because we were wanting to go swimming. We have found a café¢ where
we could eat outside and were having a nice meal. By the time we finished
lunch the sun shone brightly and the temperature was arising to 30 degrees. We
were all running down to the beach and, after we were changing into our

swimming things, we dived in the sea.
III. Many teachers assign homework to students every day. Do you think that

daily homework is necessary for students? Use specific reasons and details to

support your answer.
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BAPIAHT 3

I. Choose the right answer.

. We were rather surprised

A. of
B. about
C. at
D. on
. I’d like two (dozen) eggs.
A. dozen
B. dozens
C. dozens of
D. dozen of
. We need
A. an other chair
. another chair
. another chairs
. one other chair

Saowp» OOW

. You

w >

first hand news.

. these are
. those are
. this is

. they are

use your knowledge more effectively.

. are to

must to

C. may
D. should

. A lot of people (lock)

in the Tower.

A. were locked
B. have been locked
C. are locked
D. are being locked
. He had interest in any kind of sport.
A. afew
B. little
C. a little
D. few
. It’s rather late. I think I (take) a taxi.
A. can
B. am to take
C. have to take
D. shall take

the price of the dress.
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I1. Find the errors in this paragraph and correct them.

Yesterday has been a bad day for Andrew. He hadn’t slept well because
there is a terrible storm in the night. After he has a shower, he makes breakfast.
After he eaten, he got into his car and drive to work. He has driven only for five
minutes when he remembered that he has left his briefcase at home. He had
turned the car around and had gone home again. Then, he realized that he
locked himself out. The keys are still inside the house. Andrew has already
been late for work, so he decided to leave the briefcase and go to work. When
he arrived, his secretary tell him that his boss has tried to call him at home.
Andrew went to find his boss. When he asks his boss why he called, he has told
him that it wasn’t necessary for him to come to work that day after all! Andrew

drove all the way home again.

III. Do you agree or disagree with the following statements? Parents are the best

teachers. Use specific reasons and examples to support your answer.
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BAPIAHT 4
I. Choose the right answer.
. After it (stop) raining, we went out
A. stopped
B. has stopped
C. had stopped
D. would stop.
. My friend is interested architecture.
A.in
B. on
C. about
D. for
. She looked out of the window. It (still/snow)
A. was still snowing
B. still snowed
C. has still snowed
D. has still being snowing
. All of sudden she stopped her dinner and went out.
A.a
B. the
C.
D. such
. He will translate the text if he (have) a dictionary at hand.
A. will have
B. has
C. would have
D. have
. I don’t know
A. where is your umbrella
B. where your umbrella is
C. your umbrella where is
D. your umbrella is where
. I want (you/get in touch with) Tom.
A. that you get in touch with
B. you to get in touch with
C. you get in touch with
D. you getting in touch with
. A new navigation equipment (examine) by our scientist now.
A. 1s being examined
B. is examining
C. is examined
D. examines
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I1. Find the errors in this paragraph and correct them.

Kevin Adams likes trains. He first sees one when he was four years old
and he thinks it was great. He is going to a different railway station every week
and writes down the engine number of every train he sees. He did this since he
was eight. By the time he was fifteen he has collected over ten thousand
different engine numbers in various countries. Once, while he stand in a station
in Cheshire he saw something very unusual.

He was waiting for over an hour for a train to go by when suddenly he
saw a very old steam train coming down the track. It hadn’t stopped at the
station, and Kevin notices that all the passengers weared old-fashioned clothes.
When he told the station guard about this, the poor man turned pale. He said

that no steam train passed through that station for years.

III. Some people believe that university students should be required to attend
classes. Others believe that going to classes should be optional for students. Which
point of view do you agree with? Use specific reasons and details to explain tour

answer.
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BAPIAHT 5
I. Choose the right answer.
1. You had better (write) to your parents, more regularly.
A. to write
B. write
C. writing
D. wrote
2. He made me (tell) the story from the very beginning.
A. to tell
B. told
C. tell
D. telling
3. What’s wrong Henry? He looks tired.
A. about
B. with
C.of
D.in
4.1 have seen Julia written to her.
A. Neither....nor
B. either .....or
C.or...or
D. never...or
5. The workers (build) the road by the end of the year.
A. will have been built
B. will build
C. will have built
D. are building
6. When I entered the room, she (lie) on the sofa.
A. lay
B. is lying
C. was lieing
D. was lying
7. We (hear) from him since he left for Kenya.
A. didn’t hear
B. hadn’t heard
C. don’t hear
D. haven’t heard
8. This film (much/speak about)
A. 1s much spoken about
B. is speaking much about
C. speaks much about
D. speak much about
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I1. Find the errors in this paragraph and correct them.

Well-known pop singer Zippy Spring recently signed a new record deal
with Star Records in London.

Zippy’s success has begun five years ago when he recorded a song which
will go to the top of the charts. However, he has had a car accident six months
ago and has stayed in hospital for a long time. He makes his first public
appearance three weeks ago and thanks his fans for all their love and support.
The music he plays is popular with older people since the beginning of his
career, but recently younger people start to take an interest too. Zippy only
signed the deal last week, but he already wrote a number of songs for his new

record. He just announced that he will start to plan his next European tour.
III. Some people think that they can learn better by themselves than with teacher.

Others think that it is always better to have a teacher. Which do you prefer? Use

specific reasons to develop your essay.
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BAPIAHT 6
I. Choose the right answer.
1. Mr. Harrison said that he (call) again.
A. would have called
B. called
C. will call
D. would call
2. We worked so hard last week that we (be tired/always)
A. had always been tired
B. were always being tired
C. were always tired
D. was always tired
3. If I were you, I (buy) a house in the country.
A. bought
B. would buy
C. will buy
D. would bought
4. His smile was something she (never/see)
A. has never seen
B. had never seen
C. never saw
D. did never see

5. This 1sn’t my text-book, is at home.
A. my
B. mine
C. what
D.so
6. I wish I (spend) so much money. And I have to borrow it from my
parents.

A. didn’t spend
B. haven’t spent
C. wouldn’t have spent
D. hadn’t spent
7. I’d like him (go) with us to see Granny.
A. would go
B. going
C. go
D. to go
8. Dad asked who that morning.
A. Irang
B. had I rung
C. did I ring
D. I had rung
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I1. Find the errors in this paragraph and correct them.
London,
4 October

Dear Mary!

Thank you for your letter that come yesterday. I like to hear from you. The
news of your interview is very interesting. You didn’t say did you get the job? I
hope it. Last week I proposed a job too. I think it would be a very interesting job
for me.

Three days ago I have received a letter from my friend. Ann wrote that she is
going to visit London. She have never been to our capital. That’s why it is a very
good opportunity to see a lot of sights in London.

As for me I am fine. I have many new friends here. Actually I spend the all
time trying to buy the books necessary for my future job. I am sure I find them
soon. | finish now. Write or phone to me.

Best wishes,

Andrew.

III. Do you agree or disagree that progress is always good? Use specific reasons

and examples to support your answer.
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BAPIAHT 7
I. Choose the right answer.
1. The other day Dad was invited to school to see the headmaster.
A. the
B.a
C.
D. an
2. The doorbell rang just as he (leave) the house.
A. has left
B. left
C. was leaving
D. leaves
3. The black widow is (dangerous) spider because its bite can kill a man in
a few minutes.
A.most dangerous
B. the most dangerous
C. the dangerousest
D. the more dangerous
4. I’m late, ?
A.amnot |
B. don’t 1
C.aren’t ]
D.arel
5. The Davons (use/live) in the town, but now they live in the country.
A. used to live
B. were used to live
C. got used to live
D. are getting used to living
6. I’'ll look your children if you are busy tomorrow.
A. for
B. at
C. like
D. after
7. We found only flowers in the wood.
A few
B. alittle
C. little
D. a few
8. Oh, your case is very heavy. I (help)  you to carry it.
A. am going to help
B. ought to help
C. will help
D. must help
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I1. Find the errors in this paragraph and correct them.
Edinburgh
S may

Dear Nick!

Thank you for your letter that has come the day before yesterday. The news
of your work is interesting. But you didn’t say did you like it? I was sorry to hear
that you been burgled. Do the police know who did do it?

You want me to tell you about my life here. I enjoy very much. The course
are good and more interesting that I thought. Last Sunday my sister has come to
Edinburgh. Ann brought a lot of books which she bought in London. Now I have
all necessary books for my studies.

I finish now. My Friend Tom must write the letter in French and I said that I
will help him.

Write or phone to me soon.

Best wishes, Serge.

III. Do you agree or disagree with the following statement? Face-to-face
communication is better than other types of communication, such as letters, e-mail,

or telephone calls. Use specific reasons and details to support your answer.

75



BAPIAHT 8
I. Choose the right answer.

1.When he arrived/they him that his friend had phoned.

A. spoke

B. said

C.said to

D. told

. He is proud his son’s achievements
A. at

B. on

C.of

D. about

. If I were in your shoes, I (help)  her.
A. will help

B. help

C. would have helped

D. would help

. What is the news of today?

A. fresh

B. last

C. latest

D. late

. He prefers this room that room.
A. than

B. to

C. more than

D. more to

. I can’t make the TV (work) .

A. work

B. to-work

C. working

D. worked

. We are going for a walk. Who (want)  to go with us?
A. 1s wanting

B. does want

C. want

D. wants

. She never drinks strong coffee, ?
A. ...doesn’t she?

B. ...is she?

C. ...does she?

D. ....isn’t she?
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I1. Find the errors in this paragraph and correct them.
Dear Sue!
How are you these days? I make a real fool of myself last week. It happened

like this John went off on business trip and then I think that had taken my keys. So
I ring up his hotel. “I’m sorry”, the girl says but he is not here, he is cancelled well.
I was sure had gone off with that American woman, do you remember my telling
you about her last year. But actually it turned out that has met an old school friend
and gone to stay with him. He tries to phone me but he couldn’t get through
because I was telling mother all my troubles. Then when he get our neighbour to
give me a message | wouldn’t listen and shut the door in his face. So when John
finally ring me up we have a colossal row and things are still a bit difficult.

Sue, I does feel stupid. Have you ever did anything like that or is I the only
one? Give my love to Fred and the kids Mary.

Your Maggy.

III. Do you agree or disagree with the following statement? Classmates are a more
important influence than parents on a child’s success in school. Use specific

reasons and examples to support your answer.
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BAPIAHT 9
I. Choose the right answer.
. Can you come (early) next time?
A. more early
B. the earliest
C. the earlier
D. earlier
. John asked :
A. whether I was there before
B. had I been there before
C. if I had been there before
D. if had I been there before
. This film (much/speak about) :
A. 1s much spoken about
B. is speaking much about
C. speaks much about
D. speak about
. My room is (comfortable) one in our flat.
A. the comfortablest
B. more comfortable
C. the most comfortable
D.most comfortable
. - Granny has lost her passport. - When (she/lose)  ?
A. has she lost it
B. had she lost it
C. she lost it
D. did she lose it
. I saw you buy a bunch of flowers, this morning. Who (you/buy) it for?
A. Who did you buy it for?
B. Who bought you it?
C. Who bought it for you?
D. Who did buy you it for?
. When she sees you have done, she will be angry with you.
A. that
B.
C. What
D. So
. ITwish I (live) nearer my work because it takes me much time to get there.
A. live
B. will live
C. had lived
D. lived
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I1. Find the errors in this paragraph and correct them.

Dear Alice!

Thank you very much for a lovely time on Saturday we were enjoying
meeting your friends Susan and Carol and the food were delicious.

I has asked about the book you wanted but I doesn’t think you can get it in
this country however if you want I can write to my friends Nadine in Paris and I is
sure he shall be happy to get it for you. You must to meet Nadine sometime.
Anyway I are sure you two should get on really well.

Well, I am writing this while had my breakfast and if I didn’t stop now I will
miss my bus. Thanks once again for Saturday evening.

Love to you both.

Sarah.

ITI. Do you agree or disagree with the following statement? Children should begin
learning a foreign language as soon as they start school. Use specific reasons and

examples to support your answer.
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BAPIAHT 10

I. Choose the right answer.
1. Mary hasn’t any spare time and .
A. neither have I
B. either have |
C.sol
D. I haven’t it too
2. I don’t think that she is  the truth.
A. telling
B. saying
C. speaking
D. talking
3. My room is (comfortable)  one in our flat.
A. the comfortablest
B. more comfortable
C. the most comfortable
D.most comfortable
4. This film (much/speak about) :
A. 1s much spoken about
B. is speaking much about
C. speaks much about
D. speak about
5. If I were in your shoes, I (help)  her.
A. will help
B. help
C. would have helped
D. would help
6. What is the news of today?
A. fresh
B last
C. latest
D. late
7. He prefers this room that room
A. than
B. to
C. more than
D. more to
8. She never drinks strong coffee, ?
A...doesn’t she?
B...is she?
C...does she?
D....isn’t she?
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I1. Find the errors in this paragraph and correct them.

This were the scene in my living rom last Setardey: my two daughters
was excited about staying up late those night to see Popswap thier favorite
programm. And I were lookin forward to a calm half hour. Imagin how
disappointed we all is when we heard thet our programm had been replaced by
Football crazy. I understend thet there were a very importent match those night.

But I does not understend why it needed a half hour introductory disscusin.

III. Some people say that the Internet provides people with a lot of valuable
information. Others think access to so much information creates problems. Which
view do you agree with? Use specific reasons and examples to support your

choice.
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BAPIAHT 11
I. Choose the right answer.
1. The other day Dad was invited to school to see the headmaster.
A. the
B.a
C.
D. an
2. The doorbell rang just as he (leave) the house.
A. has left
B. left
C. was leaving
D. leaves
3. The black widow is (dangerous) spider because its bite can kill a man in
a few minutes.
A. most dangerous
B. the most dangerous
C. the dangerousest
D. the more dangerous
4. This film (much/speak about) :
A. is much spoken about
B. is speaking much about
C. speaks much about
D. speak about
5. If I were in your shoes, I (help)  her.
A. will help
B. help
C. would have helped
D. would help
6. I heard the clock (strike) ten a long time ago.
A. to strike
B. struck
C. strike
D. has struck
7. If Tom (work) hard, he will pass his exams.
A. works
B. will work
C. has worked
D. worked
8. I miss you. I wish you (stay) with us.
A. stay
B. staying
C. to stay
D. stayed
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I1. Find the errors in this paragraph and correct them.

We’d like to saw our kids healthy and hapy. But they ofen misunderstood
and disappoints us. Not always we understands tham. We forget how we was kids.
Let’s recollect and see it with the eyes of high shool studant who write in her diary:
“I stands on a rug near the dor with my coat on reporting about my sins for the dey.
I doesn’t want speak about bad things but I has not choice. Good things speaks for
themself but think how correct bad thing.

ITII. Schools should ask students to evaluate their teachers. Do you agree or

disagree? Use specific reasons and examples to support your answer.
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BAPIAHT 12

I. Choose the right answer.

1. The car isn’t worth (repair)
A. to repair
B. repairing
C. to be repaired
D. being repaired

2. Mom isn’t at home. She the shops and she’ll be back soon.
A. has gone to
B. has been to
C. has been in
D. went to

3. Jenny kept on (talk) although her husband asked her to stop.
A. to talk
B. talking
C. talked
D. talk

4. The detective made Mr. Folgers (pay) the bill.
A. pay
B. to pay
C. paid
D. would pay

5. I have lived in London for a long time, so I the traffic.
A. quite used to
B. get used
C. am quite used to
D. was quite used to

6. I wish I (spend) so much money. And I have to borrow it from my
parents.
A. didn’t spend
B. haven’t spent
C. wouldn’t have spent
D. hadn’t spent
7. 1I’d like him (go) with us to see Granny.
A. -would go
B. going
C. go
D. to go
8. Dad asked who that morning.

A. Irang
B. had I rung
C. did I ring
D. I had rung
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I1. Find the errors in this paragraph and correct them.

I’ve just get a letter from my fellow studnt Nick. He spend his vacation in
the Carpathianth. He stay here for a week and a half. He have never been to the
Carpathianth. He take part in much excurcions along the mountains. He have a lot
of pictures of this picturesque plases. I is in the Carpathianth on my sumer

vacations half a year ago. I enjoy my trip olso.

III. In your opinion, what is the most important characteristic (for example,
honesty, intelligence, a sense of humor) that a person can have to be successful in
life? Use specific reasons and examples from your experience to explain your
answer. When you write your answer, you are not limited to the examples listed in

the question.
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BAPIAHT 13
I. Choose the right answer.
1. He is proud his son’s achievements
A. at
B. on
C. of
D. about
2. If I were in your shoes, I (help)  her.
A. will help
B. help
C. would have helped
D. would help
3. What is the news of today?
E. fresh
F. last
G. latest
H. late
4. He prefers this room that room
A. than
B. to
C. more than
D. more to
5. I can’t make the TV (work) :
A. work
I. to-work
C. working
D. worked
6. I don’t know
A. where is your umbrella
B. where your umbrella is
C. your umbrella where is
D. your umbrella is where
7. 1 want (you/get in touch with) Tom.
A. that you get in touch with
B. you to get in touch with
C. you get in touch with
D. you getting in touch with
8. A new navigation equipment (examine)
A. 1s being examined
B. is examining
C. is examined
D. examines

by our scientist now.
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I1. Find the errors in this paragraph and correct them.

In just one week you are here in Switzerland. I want thet you meet my
femily and I will show you my ceety. I hope you like it. Basil is not a big ceety as
London but it’s everything very close the mountins. It is not exited as London
becos the street are very quit after six o’clock the night. The peoples live in flats so
they don’t can do lot of noises. My femily don’t speak English so you shall may

practice a lot of your german. I like practice my English wih you.
III. Do you agree or disagree with the following statement? All students should be

required to study art and music in secondary school. Use specific reasons to

support your answer.
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BAPIAHT 14
I. Choose the right answer.
1. We were rather surprised the price of the dress.
A. of
B. about
C. at
D.m
2. Id like two (dozen) eggs.
A. dozen
B. dozens
C. dozens of
D. dozen of
3. We need .
A. an other chair
B. another chair
C. another chairs
D. one other chair
4.1 have seen Julia written to her.
A. Neither....nor
B. either .....or
C.or...or
D. never...or
5. The workers (build) the road by the end of the year.
A. will have been built
B. will build
C. will have built
D. are building
6.I'll your children if you are busy tomorrow.
A. for
B. at
C. like
D. after
7. We found only flowers in the wood.
A. few
B. a little
C. little
D. a few
8. Dad asked who that morning.
A. Irang
B. had I rung
C. did I ring
D. I had rung



I1. Find the errors in this paragraph and correct them.
Dear Mum and Dad,

I’'m really sorry, but I leaving home. When you read this I be far away.
Doesn’t try to find me. Martin and I getting married next Saturday.

I know you never liked Martin. You don’t want me to go out with him
because you said that he was just a car salesmen and he wasn’t good enough for
me. [ know that you always wanted the best for me, but Martin is best for me. |
love him very much indeed.

Best wishes,

Sandra

III. Do you agree or disagree with the following statement? Technology has made
the world a better place to live. Use specific reasons and examples to support your

opinion.
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BAPIAHT 15
I. Choose the right answer.

1. You had better (write) to your parents, more regularly.
A. to write
B. write
C. writing
D. wrote
2. He made me (tell) the story from the very beginning.
A. to tell
B. told
C. tell
D. telling
3. There was nobody at home, ?
A. was there
B. were there
C. weren’t they
D. wasn’t there
4. My room is (comfortable) one in our flat.
A. the comfortablest
B. more comfortable
C. the most comfortable
D.most comfortable
5. - Granny has lost her passport. - When (she/lose)  ?
A. has she lost it
B. had she lost it
C. she lost it
D. did she lose it
6. When I entered the room, she (lie) on the sofa.
A. lay
B. is lying
C. was lieing
D. was lying
7. We (hear) from him since he left for Kenya.
A. didn’t hear
B. hadn’t heard
C. don’t hear
D. haven’t heard
8. This film (much/speak about)
A. 1s much spoken about
B. is speaking much about
C. speaks much about
D. speak much about
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I1. Find the errors in this paragraph and correct them.
Dear Mum and Dad,

When I was a little girl, you always give me everything I want — toys, clothes,
an expensive education. I know it was difficult to do this. It — a struggle because
we didn’t has much money, but you wanted to plan my life for me. You tries to
choose my friends, my job, even my clothes. Now I going to do what I want to do,
not what you tell me to do. I want be independent.

I love you both very much and I your only child, so it isn’t easy to leave. I
hope you could forgive me and learn to love Martin. I’d love us all to get on well
together.

Look after each other. I promise to write again soon.

Paula

ITI. Many teachers assign homework to students every day. Do you think that daily
homework is necessary for students? Use specific reasons and details to support

your anSwer.
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Authentic Text Clippings
Text 1
THE KNIGHTS TEMPLARS

On the miraculous discovery of the Holy Sepulchre by the Empress Helena,
the mother of Constantine, about 298 years after the death of Christ, and the
consequent erection, by command of the first Christian emperor, of the magnificent
church of the Resurrection, or, as it is now called, the Church of the Holy
Sepulchre, over the sacred monument, the tide of pilgrimage set in towards
Jerusalem, and went on increasing in strength as Christianity gradually spread
throughout Europe. On the surrender of the Holy City to the victorious Arabians,
(A.D. 637) the privileges and the security of the Christian population were
provided for in the following guarantee, given under the hand and seal of the
Caliph Omar to Sophronius the Patriarch.

"They shall be protected and secured both in their lives and fortunes, and
their churches shall neither be pulled down nor made use of by any but
themselves."

Under the government of the Arabians, the pilgrimages continued steadily to
increase; the old and the young, women and children, flocked in crowds to
Jerusalem, and in the year 1064 the Holy Sepulchre was visited by an enthusiastic
band of seven thousand pilgrims, headed by the Archbishop of Mentz and the
Bishops of Utrecht, Bamberg, and Ratisbon. The year following, however,
Jerusalem was conquered by the wild Turcomans. Three thousand of the citizens
were indiscriminately massacred, and the hereditary command over the Holy City
and territory was confided to the Emir Ortok, the chief of a savage pastoral tribe.

Under the iron yoke of these fierce Northern strangers, the Christians were
fearfully oppressed; they were driven from their churches; divine worship was
ridiculed and interrupted; and the patriarch of the Holy City was dragged by the
hair of his bead over the sacred pavement of the church of the Resurrection, and

cast into a dungeon, to extort a ransom from the sympathy of his flock. The
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pilgrims who, through innumerable perils, had reached the gates of the Holy City,
were plundered, imprisoned, and frequently massacred; an aureus, or piece of gold,
was exacted as the price of admission to the Holy Sepulchre, and many, unable to
pay the tax, were driven by the swords of the Turcomans from the very threshold
of the object of all their hopes, the bourne of their long pilgrimage, and were
compelled to retrace their weary steps in sorrow and anguish to their distant
homes. The melancholy intelligence of the profanation of the holy places, and of
the oppression and cruelty of the Turcomans, aroused the religious chivalry of
Christendom; "a nerve was touched of exquisite feeling, and the sensation vibrated
to the heart of Europe."

Then arose the wild enthusiasm of the crusades; men of all ranks, and even
monks and priests, animated by the exhortations of the pope and the preachings of
Peter the Hermit, flew to arms, and enthusiastically undertook "the pious and
glorious enterprise of rescuing the Holy Sepulchre of Christ from the foul
abominations of the heathen.

When intelligence of the capture of Jerusalem by the Crusaders (A.D. 1099)
had been conveyed to Europe, the zeal of pilgrimage blazed forth with increased
fierceness; it had gathered intensity from the interval of its suppression by the wild
Turcomans, and promiscuous crowds of both sexes, old men and children, virgins
and matrons, thinking the road then open and the journey practicable, successively
pressed forwards towards the Holy City, with the passionate desire of
contemplating the original monuments of the Redemption. The infidels had indeed
been driven out of Jerusalem, but not out of Palestine. The lofty mountains
bordering the sea-coast were infested by bold and warlike bands of fugitive
Mussulmen, who maintained themselves in various impregnable castles and
strongholds, from whence they issued forth upon the high-roads, cut off the
communication between Jerusalem and the sea-ports, and revenged themselves for
the loss of their habitations and property by the indiscriminate pillage of all
travellers. The Bedouin horsemen, moreover, making rapid incursions from

beyond the Jordan, frequently kept up a desultory and irregular warfare in the
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plains; and the pilgrims, consequently, whether they approached the Holy City by
land or by sea, were alike exposed to almost daily hostility, to plunder, and to
death.

To alleviate the dangers and distresses to which these pious enthusiasts were
exposed, to guard the honour of the saintly virgins and matrons, and to protect the
gray hairs of the venerable palmer, nine noble knights formed a holy brotherhood
in arms, and entered into a solemn compact to aid one another in clearing the
highways of infidels, and of robbers, and in protecting the pilgrims through the
passes and defiles of the mountains to the Holy City. Warmed with the religious
and military fervour of the day, and animated by the sacredness of the cause to
which they had devoted their swords, they called themselves the Poor Fellow-
soldiers of Jesus Christ. They renounced the world and its pleasures, and in the
holy church of the Resurrection, in the presence of the patriarch of Jerusalem, they
embraced vows of perpetual chastity, obedience, and poverty, after the manner of
monks. Uniting in themselves the two most popular qualities of the age, devotion
and valour, and exercising them in the most popular of all enterprises, the
protection of the pilgrims and of the road to the Holy Sepulchre, they speedily
acquired a vast reputation and a splendid renown.

At first, we are told, they had no church and no particular place of abode, but
in the year of our Lord 1118 (nineteen years after the conquest of Jerusalem by the
Crusaders,) they had rendered such good and acceptable service to the Christians,
that Baldwin the Second, king of Jerusalem, granted them a place of habitation
within the sacred inclosure of the Temple on Mount Moriah, amid those holy and
magnificent structures, partly erected by the Christian Emperor Justinian, and
partly built by the Caliph Omar, which were then exhibited by the monks and
priests of Jerusalem, whose restless zeal led them to practise on the credulity of the
pilgrims, and to multiply relics and all objects likely to be sacred in their eyes, as
the Temple of Solomon, whence the Poor Fellow-soldiers of Jesus Christ came
thenceforth to be known by the name of "the Knighthood of the Temple of

Solomon."
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A few remarks in elucidation of the name Templars, or Knights of the
Temple, may not be altogether unacceptable.

By the Mussulmen, the site of the great Jewish Temple on Mount Moriah
has always been regarded with peculiar veneration. Mahomet, in the first year of
the publication of the Koran, directed his followers, when at prayer, to turn their
faces towards it, and pilgrimages have constantly been made to the holy spot by
devout Moslems. On the conquest of Jerusalem by the Arabians, it was the first
care of the Caliph Omar to rebuild "the Temple of the Lord." Assisted by the
principal chieftains of his army, the Commander of the Faithful undertook the
pious office of clearing the ground with his own hands, and of tracing out the
foundations of the magnificent mosque which now crowns with its dark and
swelling dome the elevated summit of Mount Moriah.

This great house of prayer, the most holy Mussulman Temple in the world
after that of Mecca, is erected over the spot where "Solomon began to build the
house of the Lord at Jerusalem on Mount Moriah, where the Lord appeared unto
David his father, in the place that David had prepared in the threshing-floor of
Oman the Jebusite." It remains to this day in a state of perfect preservation, and is
one of the finest specimens of Saracenic architecture in existence. It is entered by
four spacious doorways, each door facing one of the cardinal points, the Bab el
D'jannat, or gate of the garden, on the north; the Bab el Kebla, or gate of prayer, on
the south, the Bab ib’n el Daoud, or the gate of the son of David, on the east; and
the Bab el Garbi, on the west. By the Arabian geographers it is called Beit Allah,
the house of God, also Beit Almokaddas, or Beit Almacdes, the holy house. From
it Jerusalem derives its Arabic name, el Kods, the holy, el Schereef, the noble, and
el Mobarek, the blessed, while the governors of the city, instead of the customary
high-sounding titles of sovereignty and dominion, take the simple title of Hami, or
protectors.

On the conquest of Jerusalem by the crusaders, the crescent was torn down

from the summit of this famous Mussulman Temple, and was replaced by an
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immense golden cross, and the edifice was then consecrated to the services of the
Christian religion, but retained its simple appellation of "The Temple of the Lord."
William, Archbishop of Tyre and Chancellor of the Kingdom of Jerusalem, gives
an interesting account of this famous edifice as it existed in his time, during the
Latin dominion. He speaks of the splendid mosaic work, of the Arabic characters
setting forth the name of the founder, and the cost of the undertaking, and of the
famous rock under the centre of the dome, which is to this day shown by the
Moslems as the spot whereon the destroying angel stood," with his drawn sword in
his hand stretched out over Jerusalem." This rock he informs us was left exposed
and uncovered for the space of fifteen years after the conquest of the holy city by
the crusaders, but was, after that period, cased with a handsome altar of white

marble, upon which the priests daily said mass.

To the south of this holy Mussulman temple, on the extreme edge of the
summit of Mount Moriah, and resting against the modern walls of the town of
Jerusalem, stands the venerable Christian church of the Virgin, erected by the
Emperor Justinian, whose stupendous foundations, remaining to this day, fully
justify the astonishing description given of the building by Procopius. That writer
informs us that in order to get a level surface for the erection of the edifice, it was
necessary, on the east and south sides of the hill, to raise up a wall of masonry
from the valley below, and to construct a vast foundation, partly composed of solid
stone and partly of arches and pillars. The stones were of such magnitude, that
each block required to be transported in a truck drawn by forty of the emperor's
strongest oxen, and to admit of the passage of these trucks it was necessary to
widen the roads leading to Jerusalem. The forests of Lebanon yielded their choicest
cedars for the timbers of the roof, and a quarry of variegated marble, seasonably
discovered in the adjoining mountains, furnished the edifice with superb marble
columns.

From “The History of the Knights Templars, the Temple Church, and the Temple”
By Charles G. Addi
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Text 2
Computing
The Basic Java Application

A program is a sequence of instructions that a computer can execute to
perform some task. A simple enough idea, but for the computer to make any use of
the instructions, they must be written in a form that the computer can use. This
means that programs have to be written in programming languages. Programming
languages differ from ordinary human languages in being completely unambiguous
and very strict about what is and is not allowed in a program. The rules that
determine what is allowed are called the syntax of the language. Syntax rules
specify the basic vocabulary of the language and how programs can be constructed
using things like loops, branches, and subroutines. A syntactically correct program
is one that can be successfully compiled or interpreted; programs that have syntax
errors will be rejected (hopefully with a useful error message that will help you fix
the problem).

So, to be a successful programmer, you have to develop a detailed
knowledge of the syntax of the programming language that you are using.
However, syntax is only part of the story. It's not enough to write a program that
will run — you want a program that will run and produce the correct result! That is,
the meaning of the program has to be right. The meaning of a program is referred
to as its semantics. A semantically correct program is one that does what you want
it to.

Furthermore, a program can be syntactically and semantically correct but
still be a pretty bad program. Using the language correctly is not the same as using
it well. For example, a good program has "style." It is written in a way that will
make it easy for people to read and to understand. It follows conventions that will
be familiar to other programmers. And it has an overall design that will make sense

to human readers. The computer is completely oblivious to such things, but to a
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human reader, they are paramount. These aspects of programming are sometimes
referred to as pragmatics.

We begin our exploration of Java with the problem that has become traditional
for such beginnings: to write a program that displays the message "Hello World!".
This might seem like a trivial problem, but getting a computer to do this is really a
big first step in learning a new programming language (especially if it's your first
programming language). It means that you understand the basic process of:

1. getting the program text into the computer;

2. compiling the program;

3. running the compiled program.

The first time through, each of these steps will probably take you a few tries to
get right. I won't go into the details here of how you do each of these steps; it
depends on the particular computer and Java programming environment that you
are using. But in general, you will type the program using some sort of text editor
and save the program in a file. Then, you will use some command to try to compile
the file. You'll either get a message that the program contains syntax errors, or
you'll get a compiled version of the program. In the case of Java, the program is
compiled into Java bytecode, not into machine language. Finally, you can run the
compiled program by giving some appropriate command. For Java, you will
actually use an interpreter to execute the Java bytecode. Your programming
environment might automate some of the steps for you, but you can be sure that the
same three steps are being done in the background.

Here is a Java program to display the message "Hello World!". Don't expect to
understand what's going on here just yet — some of it you won't really understand

until a few chapters from now:
/I A program to display the message
// "Hello World!" on standard output
public class HelloWorld {
public static void main(String[] args) {
System.out.println("Hello World!"); }
} // end of class HelloWorld
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The command that actually displays the message is:

System.out.println ("Hello World!");

This command is an example of a subroutine call statement. It uses a "built
in subroutine" named System.out.println to do the actual work. Recall that a
subroutine consists of the instructions for performing some task, chunked together
and given a name. That name can be used to "call" the subroutine whenever that
task needs to be performed. A built-in subroutine is one that is already defined as
part of the language and therefore automatically available for use in any program.

When you run this program, the message "Hello World!" (without the
quotes) will be displayed on standard output. Unfortunately, I can't say exactly
what that means! Java is meant to run on many different platforms, and standard
output will mean different things on different platforms. However, you can expect
the message to show up in some convenient place. (If you use a command-line
interface, like that in Sun Microsystem's Java Development Kit, you type in a
command to tell the computer to run the program. The computer will type the
output from the program, Hello World!, on the next line.)

You must be curious about all the other stuff in the above program. Part of it
consists of comments. Comments in a program are entirely ignored by the
computer; they are there for human readers only. This doesn't mean that they are
unimportant. Programs are meant to be read by people as well as by computers,
and without comments, a program can be very difficult to understand. Java has two
types of comments. The first type, used in the above program, begins with // and
extends to the end of a line. The computer ignores the // and everything that
follows it on the same line. Java has another style of comment that can extend over
many lines. That type of comment begins with /* and ends with */.

Everything else in the program is required by the rules of Java syntax. All
programming in Java is done inside "classes." The first line in the above program
(not counting the comments) says that this is a class named HelloWorld.
"HelloWorld," the name of the class, also serves as the name of the program. Not

every class is a program.
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When you tell the Java interpreter to run the program, the interpreter calls
the main () subroutine, and the statements that it contains are executed. These
statements make up the script that tells the computer exactly what to do when the
program is executed. The main () routine can call subroutines that are defined in
the same class or even in other classes, but it is the main () routine that determines
how and in what order the other subroutines are used.

The word "public" in the first line of main () means that this routine can be
called from outside the program. This is essential because the main () routine is
called by the Java interpreter, which is something external to the program itself.
The remainder of the first line of the routine is harder to explain at the moment; for
now, just think of it as part of the required syntax. The definition of the subroutine
— that is, the instructions that say what it does — consists of the sequence of
"statements" enclosed between braces, { and }. Here, I've used statements as a
placeholder for the actual statements that make up the program. Throughout this
textbook, I will always use a similar format: anything that you see in this style of
text (green and in boldface) is a placeholder that describes something you need to
type when you write an actual program.

The name on the first line is the name of the program, as well as the name of
the class. If the name of the class is HelloWorld, then the class must be saved in a
file called HelloWorld.java. When this file is compiled, another file named
HelloWorld.class will be produced. This class file, HelloWorld.class, contains the
Java bytecode that is executed by a Java interpreter. HelloWorld.java is called the
source code for the program. To execute the program, you only need the compiled
class file, not the source code.

The layout of the program on the page, such as the use of blank lines and
indentation, is not part of the syntax or semantics of the language. The computer
doesn't care about layout — you could run the entire program together on one line
as far as it is concerned. However, layout is important to human readers, and there

are certain style guidelines for layout that are followed by most programmers.
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These style guidelines are part of the pragmatics of the Java programming
language.
Variables and the Primitive Types

Names are fundamental to programming. In programs, names are used to
refer to many different sorts of things. In order to use those things, a programmer
must understand the rules for giving names to things and the rules for using the
names to work with those things. That is, the programmer must understand the
syntax and the semantics of names.

No spaces are allowed in identifiers; HelloWorld is a legal identifier, but
"Hello World" is not. Upper case and lower case letters are considered to be
different, so that HelloWorld, helloworld, HELLOWORLD, and hElloWorLD are
all distinct names. Certain names are reserved for special uses in Java, and cannot
be used by the programmer for other purposes. These reserved words include:
class, public, static, if, else, while, and several dozen other words.

Java is actually pretty liberal about what counts as a letter or a digit. Java
uses the Unicode character set, which includes thousands of characters from many
different languages and different alphabets, and many of these characters count as
letters or digits. However, 1 will be sticking to what can be typed on a regular
English keyboard.

The pragmatics of naming includes style guidelines about how to choose
names for things. For example, it is customary for names of classes to begin with
upper case letters, while names of variables and of subroutines begin with lower
case letters; you can avoid a lot of confusion by following the same convention in
your own programs. Most Java programmers do not use underscores in names,
although some do use them at the beginning of the names of certain kinds of

variables.

From “Introduction to Programming Using Java” by David J. Eck
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Text 3
Math

Inferential Statistics

One important use of descriptive statistics is to summarize a collection of
data in a clear and understandable way. For example, assume a psychologist gave a
personality test measuring shyness to all 2500 students attending a small college.
How might these measurements be summarized? There are two basic methods:
numerical and graphical. Using the numerical approach one might compute
statistics such as the mean and standard deviation. These statistics convey
information about the average degree of shyness and the degree to which people
differ in shyness. Using the graphical approach one might create a stem and leaf
display and a box plot. These plots contain detailed information about the
distribution of shyness scores.

Graphical methods are better suited than numerical methods for identifying
patterns in the data. Numerical approaches are more precise and objective.

Since the numerical and graphical approaches compliment each other, it is
wise to use both.

Inferential statistics are used to draw inferences about a population from a
sample. Consider an experiment in which 10 subjects who performed a task after
24 hours of sleep deprivation scored 12 points lower than 10 subjects who
performed after a normal night's sleep. Is the difference real or could it be due to
chance? How much larger could the real difference be than the 12 points found in
the sample? These are the types of questions answered by inferential statistics.

There are two main methods used in inferential statistics: estimation and
hypothesis testing. In estimation, the sample 1s used to estimate a parameter and a
confidence interval about the estimate is constructed.

In the most common use of hypothesis testing, a "straw man" null hypothesis

is put forward and it is determined whether the data are strong enough to reject it.
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For the sleep deprivation study, the null hypothesis would be that sleep deprivation
has no effect on performance.

A variable is any measured characteristic or attribute that differs for different
subjects. For example, if the weight of 30 subjects were measured, then weight

would be a variable.

Quantitative and Qualitative
Variables can be quantitative or qualitative. (Qualitative variables are
sometimes called "categorical variables.") Quantitative variables are measured on
an ordinal, interval, or ratio scale; qualitative variables are measured on a nominal
scale. If five-year old subjects were asked to name their favorite color, then the
variable would be qualitative. If the time it took them to respond were measured,

then the variable would be quantitative.

Independent and Dependent

When an experiment is conducted, some variables are manipulated by the
experimenter and others are measured from the subjects. The former variables are
called "independent variables" or "factors" whereas the latter are called "dependent
variables" or "dependent measures."

For example, consider a hypothetical experiment on the effect of drinking
alcohol on reaction time: Subjects drank either water, one beer, three beers, or six
beers and then had their reaction times to the onset of a stimulus measured. The
independent variable would be the number of beers drunk (0, 1, 3, or 6) and the
dependent variable would be reaction time.

Continuous and Discrete

Some variables (such as reaction time) are measured on a continuous scale.
There is an infinite number of possible values these variables can take on. Other
variables can only take on a limited number of values. For example, if a dependent

variable were a subject's rating on a five- point scale where only the values 1, 2, 3,
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4, and 5 were allowed, then only five possible values could occur. Such variables
are called "discrete" variables.
A parameter is a numerical quantity measuring some aspect of a population

of scores. For example, the mean is a measure of central tendency.

Greek letters are used to designate parameters. At the bottom of this page are
shown several parameters of great importance in statistical analyses and the Greek
symbol that represents each one. Parameters are rarely known and are usually
estimated by statistics computed in samples. To the right of each Greek symbol is

the symbol for the associated statistic used to estimate it from a sample.

Statics

The word "statistics" is used in several different senses. In the broadest
sense, "statistics" refers to a range of techniques and procedures for analyzing data,
interpreting data, displaying data, and making decisions based on data. This is what
courses in "statistics" generally cover.

In a second usage, a "statistic" is defined as a numerical quantity (such as the
mean) calculated in a sample. Such statistics are used to estimate parameters.

The term "statistics" sometimes refers to calculated quantities regardless of
whether or not they are from a sample. For example, one might ask about a
baseball player's statistics and be referring to his or her batting average, runs batted
in, number of home runs, etc. "Government statistics" can refer to any numerical
indexes calculated by a governmental agency.

Although the different meanings of "statistics" has the potential for
confusion, a careful consideration of the context in which the word is used should

make its intended meaning clear.
Summation Notation

The Greek letter X (a capital sigma) is used to designate summation. For example,

suppose an experimenter measured the performance of four subjects on a memory
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task. Subject 1's score will be referred to as X, Subject 2's as X,, and so on. The

way to use the summation sign to indicate the sum of all four X's is:

4
X.
Z This notation is read as follows: Sum the values of X from X, through X, .
The index 1 (shown just under the X sign) indicates which values of X are
to be summed. The index 1 takes on values beginning with the value to the right of
the "=" sign (1 in this case) and continues sequentially until it reaches the value
above the X sign (4 in this case). Therefore 1 takes on the values 1, 2, 3, and 4 and

the values of X, X,, X;, and X, are summed (7 + 6 + 5 + 8 = 26).

In order to make formulas more general, variables can be used with the

summation notation.

For example:
Sx

means to sum up values of X from 1 to N where N can be any number but usually

indicates the sample size.

Often an abbreviated form of the summation notation is used. For example,
>X means to sum all the values of X. When only a subset of the values of X are to

be summed then the full version is required.

From “Statistics Tutorials and Resources” by David M. Lane
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Text 4

Neural Health

As various jokes about "losing brain cells" illustrate, it has long been
supposed that age-related cognitive decline is a result of neurodegeneration: the
loss of neurons and synapses. This hypothesis is supported by high-resolution
neuroanatomical investigations of the brains of patients with Alzheimer's disease
and related dementias, which reveal that the level of cognitive decline and
dementia is closely correlated with the extent of neuronal cell loss and synaptic
degradation. Moreover, the neurodegeneration occurs selectively in brain regions

associated with the functions lost in the dementias.

This view of the neural basis for age-related cognitive decline has led to
much productive research on the causes of neural cell death. Recent research
developments, however, including provocative reports of neural regeneration in the
adult brain, are suggesting the need to expand the science in a new direction,
toward understanding the determinants of change in neural health during the aging
process. The underlying idea is that the causes of age-related cognitive decline,
particularly in individuals who do not suffer from the dementias, may be found in
dynamic processes that impair the health and functioning of living neurons.
Although these mechanisms may eventually kill neurons, they may have
deleterious cognitive effects even without causing neuronal loss, and the processes
may begin well before old age. Little is known so far about mechanisms that

maintain or impair neural health or that repair or restore unhealthy neurons.
RECENT SCIENTIFIC DEVELOPMENTS

One important line of recent evidence suggests that the mild age-related
cognitive decline that occurs in nondemented individuals is different from that
occurring in people with Alzheimer's disease and may not be due entirely or even

primarily to neuronal loss. The progressive neuronal cell death that is observed in
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Alzheimer's disease is not characteristic of benign senescent memory loss that
occurs frequently with increased aging. In particular, the entorhinal cortex, which
displays massive neuronal loss in the brains of patients with advanced Alzheimer's
disease, does not undergo any significant neuronal loss with aging in non-
demented patients. These findings support the hypothesis that the mild memory
decline that occurs with age may be due to biochemical shifts in still-intact neural
circuitry. Like neuronal loss, these disruptions may involve selective vulnerability

in the entorhinal cortex and other brain regions, such as the hippocampus.

If cognitive decline can be attributed even in part to disruptions in the neural
network other than cell loss, it is important to identify the responsible mechanisms.
Recent research has identified various dynamic processes that occur in the adult
brain, indicating that, in general, the brain undergoes more change than previously
believed. Among the more dramatic kinds of change that have been observed are
increased dendritic growth and neurogeneration in areas associated with higher
cognitive functions. For evidence of lasting changes in the brain as a result of life
experiences, see Buonomano and Merzenich (1998), Greenough (1976),
Elbert et al (1995), and Pascual-Leone and Torres (1993). Genetic factors, such as
the presence of the APOE-¢4 allele, well known to be associated with Alzheimer's
disease, may also influence cognitive outcomes in non-demented older persons. In
addition, neural health is likely to be affected by three cellular and molecular
processes that contribute to neurodegeneration, in Alzheimer's disease and related
dementias: apoptosis (programmed cell death), inflammation (acute phase injury),
and the generation of free radicals (oxidative stress). The selective vulnerability of
certain brain regions to neuronal loss in dementias is known to match closely with

those regions in which these three processes are most active.

Especially intriguing is the fact that although these three processes are
implicated in dementia, they are normally beneficial to cognitive functioning: each

is involved throughout life in helping to maintain the integrity of healthy neural
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circuits. Thus, dysfunctions in these processes, even if not leading to cell loss, may

provide mechanisms for cognitive decline.

The beneficial functions of apoptosis, inflammation, and free radical release
can be briefly summarized as follows. Apoptosis is essential for brain plasticity,
synaptic turnover, and selective removal of dysfunctional neurons and glia. A
healthy apoptotic response mechanism is critical in the aging brain to allow for
efficient adaptive remodeling of neural networks. Inflammation is critical in the
acute phase response to provide basic "housekeeping" functions, including the
removal of debris from dying cells and their exudates (e.g. amyloid). Reactive glia
are the most critical components in maintaining neuronal homeostasis with
increasing age. Free radicals released during inflammation by reactive glia are
aimed at destroying foreign invaders in the brain and thus comprising a basic

immune protection mechanism for brain functioning.

These processes can become detrimental when they go out of balance, for
example, shifting from "acute" responses to brain injuries to a "chronic" response
pattern. Unbridled apoptosis, inflammation, and free radical release would quickly
shift the balance from neural health to neural dysfunction and ultimately to
rampant neurodegeneration. Such a shift might either be localized to small subsets
of neurons or be widespread, affecting entire neural networks. The extent to which
apoptosis, inflammation, and free radical release act as beneficial as opposed to
detrimental events in the central nervous system would dictate whether the neural
circuit is maintained in a healthy manner or is chronically disrupted, eventually
leading to neurodegenerative changes. A hypothesis worthy of investigation is that
progressive deregulation of these processes with age is intimately involved with
neural dysfunction and mild cognitive impairment relatively early in life, whereas
chronic activity of these events over many years leads eventually to neuronal and

synaptic deficits and to dementia.
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This hypothesis is described in more detail by Cotman, who discusses the
relevant evidence and proposes that although the initiation of acute events of the
above-mentioned processes is beneficial for the maintenance of the neural
circuitry, problems arise when "initiation" shifts to "propagation." For example,
acute apoptosis can facilitate neuronal plasticity in the central nervous system, but
chronic apoptosis can promote dysfunctional neurons (e.g. in those undergoing
chronic caspase activation and managing to survive with compromised function).
Chronic apoptosis would ultimately result in neurodegeneration, leading to major
neural network abnormalities. Thus, in the early stages of chronic apoptosis, one
would expect the promulgation of dysfunctional neurons and abnormally altered
afferent/efferent profiles in the neural network. This would eventually proceed to
neurodegenerative events, including neuronal cell loss, requiring robust plastic
responses to maintain the integrity of the neural network. Likewise, the nurturing
activities of reactive glia can shift from enhancing adaptive mechanisms in the
brain to killing neurons (e.g. via free radical release) if acute phase responses

become chronic ones.

Such hypotheses illustrate the critical need for investigating the determinants
of change in neural health, including the ways in which apoptosis, inflammation,
and free radical generation are regulated in the central nervous system over the life
course. More specifically, studies are required to address how these processes
might reach such an exaggerated level that neural circuits are damaged or neurons
are killed rather than maintained. They should also investigate the life histories of
the processes, which seem to begin by midlife. A better understanding of the role
of homeostatic control of these three cellular processes in maintaining healthy
neural functioning with age would also facilitate future attempts to replace lost
neurons using differentiated stem cells, possibly including self-repopulation with a

patient's own differentiated stem cells.

From “The Aging Mind: Opportunities in Cognitive Research”
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Text 5

The Care of Historic Musical Instruments

Musical instruments are similar to other functional objects because they have
moving parts, or require physical interaction to fulfill the purposes for which they
were made. Musical instruments, clocks, small craft and ships, automobiles, arms
and armour, hand tools, furniture, and industrial machinery are typical of the wide
variety of functional objects found in museums and private collections. In most
history museums, functional objects predominate.

The sound they can produce is the primary aesthetic component of most
musical instruments, and the reason why they were made. Thus there is always
pressure from collectors and musical instrument makers, the general public, and
from many museum staff to restore them to playing condition so that their musical
qualities can be appreciated in the words of one museum director, "to take them
out of their glass cases and let them sing." In the past, restoration and maintenance
of museum instruments for use in performance was often taken for granted. Today,
museum professionals increasingly question such active, hands-on use of
accessioned objects. The educational and aesthetic value of such use is often
undeniable, but the potential for wear and tear and loss of original substance is
equally great. Restoration work, though always well intentioned, has often been
detrimental to the long-term preservation of the instruments, and is considered by
many to be inconsistent with standards of practice long accepted for other classes
of museum collections, such as paintings and fine arts. Even in the case of museum
instruments for which restoration to playability seems an appropriate option, it is
always much more easily proposed than safely executed.

Present enjoyment is hard to resist, but since a museum artifact is held in
trust for the future as well as the present, one should always consider whether a
present use or restoration proposal will close off interpretation options for future
curators and visitors. No matter how much it may please an influential individual

or special interest group today, many of the objects in our care will be viewed and
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used by future visitors and scholars in ways that are different than those we
imagine today. It is, therefore, clear that collections of musical instruments (and
other functional objects) provide some problems for museum staff, which differ
from those of fine art collections. Nevertheless, their treatment can and should be
judged by exactly the same standards applied to treatments of paintings, sculpture,
and the decorative arts.

Codes of Ethics and Standards

Several national and international organizations of curators, conservators,
and other museum professionals have adopted codes of ethics and standards that
provide a good basis for sound conservation decisions, including those concerning
restoration and performances using musical instruments. (The most relevant codes
are listed in the bibliography.) Published and used for decades, these codes have
stood the test of time without major revisions or fundamental changes to the
underlying concepts. Most of them were originally written for the needs of fine art
collections, and some codes may require interpretation when applied to functional
objects. Additional guidelines are needed for the restoration to playing condition of
musical instruments, and for the situation when a decorative, functional, or
technical component of an instrument is compromised by excessive attention to
one aspect at the expense of others.

Treatments of functional objects should conform to the codes of ethics and
standards of practice published by appropriate national and inter-national
conservation organizations. Based upon some fundamental principles drawn from
the code of ethics of the American Institute for Conservation (AIC), but common
to most of them, the following guidelines may help select treatment alternatives
that respect and protect aesthetic and functional values, as well as the technical and
historical evidence contained in functional objects.

Standards of the Maker

No museum object should be restored to a state of functional operation

unless the result will meet the minimum standard of its original maker, or of a

competent historical user, or if it will not be properly maintained thereafter.
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As an example, one sometimes encounters harpsichords restored using
strings of incorrect gauge, tuned to the wrong pitch, or with a badly regulated
action. On such an instrument, any museum demonstration will not respect the
aesthetic intent of the original maker's work, even though it may be enjoyable to a
modern audience. As well, there is often pressure to restore an object for some
special event, even if it is uncertain that staff or other resources will continue to be
available to maintain it against gradual wear and tear and operational stresses.

Equal Consideration of All Aspects

All aspects of the instrument should be given equal consideration when
planning and carrying out its treatment. These include:
original function;
original decoration;
later historic functions;
changes in decoration during any later period of historic use;
visible or suspected evidence of its history of design, manufacture, or use;

earlier restorations and repairs.

Instruments have commonly been restored with singled-minded attention to
either the decorative or the functional aspect to the exclusion and detriment of the
others. The warped soundboard of a harpsichord may be flattened by applying
heavy blocks and internal braces, which improve its external visual appearance but
ruin its resonance. Instruments have been completely repainted in a manner loosely
consistent with the general style of the period without protecting or respecting
traces of original or later decoration that remain on the object and are unique to it.

Few early harpsichords or pianos retain their original plectra, hammer
coverings, damper cloth or strings, because most traditional restorers usually
replace all such material with either a modern equivalent, or a more or less careful
reconstruction based on historic principles. They have assumed that these

components will produce a better sound and more reliable mechanical function.
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Although such assumptions are sometimes true, replacing historic material
destroys the value of these parts of the object for later study and is inappropriate. It
must be discouraged even at the risk of disappointing a performer, curator, or
craftsman who sincerely wishes the instrument to look and sound its best. This is
not to say that restoration or reconstruction is never appropriate, but it should be
undertaken only as an infrequent, and thoroughly researched, last resort rather than
as a normal, standard practice.

There are some recommended alternatives. At one extreme is substituting a
copy for the untouched original, and at the other, retaining removed parts for future
study, and carefully documenting altered mechanical adjustments and other
ephemeral data, such as parts that wear out and are routinely replaced during the

instrument's working life.

Justification for Functional Restoration

Restoring an instrument to functioning condition should not be considered
unless an extremely important historic, technical, or aesthetic quality can only be
determined by actually operating the artifact, and only if this information cannot be
gained in some other manner.

All functional restorations are necessarily more intrusive than basic
conservation treatments and always result in more loss of the original fabric of the
artifact. Some original substance is always lost, as is evidence of performance
practice, mechanical working clearances, and other adjustments. Evidence of
successive stages of decoration and changes of function is often present on an
instrument and is preserved in a manner analogous to archaeological strata. Such
evidence is very easily lost or obscured. This topic is expanded upon in the
introduction to Chapter 6 (Basic Maintenance of Playing Instruments).

Prevention

Particularly for large collections, the question of wise use of available

resources must always be considered. If resources are limited as they usually are

the welfare of the entire collection will be better served by attention to the storage
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and exhibition environment and through basic preservation treatments, rather than
through a series of restorations of individual objects, each consuming hundreds of
hours and incurring further maintenance.

Factors against Functional Restoration
There are a number of factors that argue against functional restoration:
The instrument is unique.
The instrument has original ephemeral features that will be lost or altered.
The function is obscure and unlikely to be determined as a result of restoration.
The condition of the instrument is such that an accurate achievement of its original
quality of function is unlikely.
The function is so well understood that no new information is likely to be gained.
The instrument is fragile or subject to significant wear during use.
The use of a copy would be possible.

The skills and other resources required for restoration, subsequent ongoing
maintenance, and use consistent with historically appropriate standards are
unavailable or only marginally available.

The resulting functional use will be not be recorded in any permanent form

accessible to others.

From “The Care of Historic Musical Instruments” by Robert L. Barclay
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Text 6

Physical education

Physical education (often abbreviated Phys. Ed. or P.E.) or gymnastics (gym
or gym class) is a course taken during primary and secondary education that
encourages psychomotor learning in a play or movement exploration setting.

Trends

Physical education trends have developed recently to incorporate a greater
variety of activities. Introducing students to lifetime activities like bowling,
walking/hiking, or Frisbee at an early age can help students develop good activity
habits that will carry over into adulthood. Some teachers have even begun to
incorporate stress-reduction techniques such as yoga and deep-breathing. Teaching
non-traditional sports to students may also provide the necessary motivation for
students to increase their activity, and can help students learn about different
cultures. For example, while teaching a unit about lacrosse (in, say, Arizona,
USA), students can also learn a little bit about the Native American cultures of the
Northeast and Eastern Canada, where lacrosse originated. Teaching non-traditional
(or non-native) sports provides a great opportunity to integrate academic concepts
from other subjects as well (social studies from the example above), which is
required of every P.E. teacher these days.

There are also many different models that have been created as of late that
change the face of P.E. One example of this is the Health Club Model. Teaching
with this model is very different from the "Organized Recess" of 20 or 30 years
ago. Spun off the boom in the health club industry, a P.E. class provides many of
the same "classes" that are found at a health club. Monday a student could be doing
kickboxing, the next day is yoga, Wednesday the student is doing aerobics. This
type of program provides a great variety of activity for students, a lot a high
intensity exercise, and helps introduce these activities for use later in life. The
Sports Education model is another example of a new model were the class is run

like a sports league, with students taking the role of coaches, scorers, referees, and
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reporters as well as players. Using this model, students practice management skills,
mathematics skills, and writing skill all while learning sports skills and being
active.

Another trend is the incorporation of Health and Nutrition to the physical
education curriculum. The Child Nutrition and WIC Re-authorization Act of 2004
required that all school districts with a federally funded school meal program
develop wellness policies that address nutrition and physical activity. While
teaching students sports and movement skills, P.E. teachers are now incorporating
short health and nutrition lessons into the curriculum. This is more prevalent at the
elementary school level, where students do not have a specific Health class.
Recently most elementary schools have specific health classes for students as well
as physical education class. With the recent outbreaks of diseases such as swine
flu, school districts are making it mandatory for students to learn about practicing
good hygiene along with other health topics.

Today many states require Physical Education teachers to be certified to
teach Health also. Many colleges and Universities offer both Physical Education
and Health as one certification. This push towards Health education, is beginning
in the intermediate level, including lessons on bullying, self esteem and stress and
anger management.

In the United States, the physical education curriculum is designed to allow
school pupils a full range of modern opportunities, dozens of sports and hundreds
of carefully reviewed drills and exercises, including exposure to the education with
the use of pedometer, GPS, and heart rate monitors, as well as state-of-the-art
exercise machines in the upper grades. Some martial arts classes, like wrestling in
the United States, and Pencak Silat in France, Indonesia and Malaysia, are taught
to teach children self-defense and to feel good about themselves. The physical
education curriculum is designed to allow students to experience at least a
minimum exposure to the following categories of activities: aquatics, conditioning

activities, gymnastics, individual/dual sports, team sports, rhythms, and dance.
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Students are encouraged to continue to explore those activities in which they have
a primary interest by effectively managing their community resources.

In these areas, a planned sequence of learning experiences is designed to
support a progression of student development. This allows kids through 6th grade
to be introduced to sports, fitness, and teamwork in order to be better prepared for
the middle and high school age. In 1975, the United States House of
Representatives voted to require school physical education classes include both
genders. Some high school and some middle school PE classes are single-sex.
Requiring individuals to participate in physical education activities, such as dodge
ball, flag football, and other competitive sports remains a controversial subject
because of the social impact these have on young children. It is, however,
important to note that many school budgets have seen cutbacks and in some cases
physical education programs have been cut - leaving educators and students to
address these needs in other ways.

In Malaysia, pupils from primary schools to secondary schools are expected
to do 2 periods or 1 hour of PE throughout the year except a week before
examination. In most secondary schools, games like badminton, sepak takraw,
football, basketball and tennis are available. Pupils are allowed to bring their own
sports equipment to the school with the authorization of the teacher. In most
secondary school, physical exams are rarely done, schools records on pupil's
height, weight and how many push-up they can do.

In Scotland, pupils are expected to do two periods of PE in first year, one in
second year and two in third and fourth year. In fifth and sixth year, PE is
voluntary.

Some countries include Martial Arts training in school as part of Physical
Education class. Here, these children are doing karate.

In the Philippines, some schools have integrated martial arts training into
their Physical Education curriculum.

In England, pupils are expected to do two hours of PE a week in Year 7, 8

and 9 and at least 1 in year 10 and 11.
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In Poland, pupils are expected to do at least three hours of PE a week during
primary and secondary education. Universities must also organise at least 60 hours
of physical education classes at undergraduate courses.

In Nepal, physical education is poor and poorly organized because the
educational system has only been recently established and is still adjusting to
recent changes and updates. Nepal has not gone very far in the sector of education
because the educational history of Nepal is very short. Before 1951, Nepal was
under a monarchy. The monarchy did not wish to provide education to the citizens
as it did not want them to be educated and therefore politically aware. Institution of
democracy did not result in a modern educational system; what education there
was little better. After 10 years of democracy the country again plunged into an
autocratic monarchy. In 1990 democracy was restored and the education sector
started to flourish. Since then, Physical Education became part of the school
curriculum. At the primary level (1-5), some minor and local games are now
taught, like hide and seek and some athletic based local events. In lower secondary
level (6-8), the students are taught general concepts on major games like football,
volleyball, basket ball, Kho-Kho and Kabaddi. They also learn some athletics like
100m race 100*4m relay race and some other minor and lead up games. In class
Nine and ten it is an optional subject where they specialize in some games like
volleyball, basketball, handball, cricket, Kho Kho Kabaddi, Badminton, table
tennis and some athletics are also taught. In college it is taught in the education
stream. Even though it is included in school curriculum, Nepal is not able to
produce any worthwhile products of games and sports for reasons ranging from

poverty to decentralized government.
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Text 7
Electric Potential

Now that we have some understanding of the nature of the electrical force,
we can ask a few more fundamental questions: why is it proportional to the product
of the charges? Why does its strength depend inversely on the square of the
separation? Can we develop a model for the electrical "influence" of a single
isolated charge, when there are no other charges nearby to interact with it?

Physicists attempt to work with as few assumptions as possible. One of the
fundamental assumptions is that the interactions of two distinguishable objects are
independent of the labels we use to identify them. Hence the electrical force
between two charges must be the same regardless of which we call q 1 and which
is called q 2. The equation for force must therefore be "symmetric" under exchange
of the labels: the value of the force must be the same. This means that the force can
only depend on the sum or the product of the charges; experiment tells us that it is
the product.

In order to model the electrical influence of an isolated charge, we resort to a
rather fictional scenario. We first "fix" (think of it as glueing) a charge (or charges)
at specific coordinates in space. This charge is called the "configuration charge".
We think of the configuration charge as the source of an "electrical field", which
has a different magnitude and direction at every point in space:

Ex(r)=qcRx/4mer3

or

E()=qc/4mer2,

where the subscript "c" on the charge indicates that it is a configuration
charge. Here, r as the argument of the function E specifies a location (the "field
point") where we want to compute the field; r in the denominator specifies the

distance from the configuration charge to the field point, and R is the vector
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pointing from the configuration charge to the field point. This electric field has
dimensions of force over charge, and the force felt by a "test" particle in this field
is

Fx=qtEx,

("t" indicating a test charge) which is equivalent to the Coulomb force. The
notion here is that a charged particle has an influence independent of whatever
forces are felt by other charges. Since the electric field is a vector, linear
superposition again applies: the electric field at any given point in space due to a
sum of configuration charges is equal to the sum of the electric fields at that point.
Note that the field concept is a model: the field is not measurable independently of
the force. That, however, is not the fictional part of the story: we pretend that the
test charge DOES NOT INFLUENCE the electrical field created by the
configuration charges. Since the configuration charges are "static" (do not move),
they are the sources of the "electrostatic field"; the test charge is a probe which
does not affect that field. In other words, it is an idealized measuring device with
which we determine F (and therefore E) due to the charge configuration.

If we want a picture of a field, we usually think of many lines of "flux"
emmanating radially away from the charge.

For negative charges, the lines point inward. These flux lines indicate the
direction a positively charged test particle would move due to the electric force
between it and the configuration charge. The "number" of lines is proportional to
the quantity of the configuration charge. Note that the "density per unit area" of the
flux decreases as the distance from the center increases. That is, the lines are much
closer together when nearer to their origin. Since we live in three spatial
dimensions, and the surface area of a sphere centered on the charge increases with
the square of the distance, we have a model for the inverse square force law: the
magnitude of the force is proportional to the density of the field lines ("flux
density"), which decreases with the square of the distance. We can also see why a

spherical source is equivalent to a point source at its center: the flux lines
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emanating from the surface can be extrapolated inwards to the center with no
change in the physical forces felt outside the surface.

With the concept of an electric field we can now understand the idea behind
electrophoresis. Electrophoresis is a sedimentation technique used in DNA analysis
and the determination of protein molecular weights, but one in which the force of
gravity (or the centrifugal force induced by a centrifuge) is replaced by the electric
force. The sample to be analyzed is placed along one end of a gel (whose diffusion
properties are very carefully controlled) and an electric field is created whose
magnitude is constant and whose direction is along the gel and perpendicular to the
sample. Since the electric force is much larger than that of gravity, we can ignore
gravity and equate the force experienced by the sample molecules to the difference

between the electric force and the drag:

ma=qE-byv,

where q is the charge on the molecule and b is its drag coefficient. The

molecules rapidly reach terminal velocity:

vt=qE/Db

and the measurement of the velocity (or correspondingly, the distance the
molecules travel in a given time) determines the charge on the molecule. Provided
that the molecules have been denatured (unfolded) and charged by the addition of
an anionic detergent like sodium dodecylsulfate (SDS), the charge will be
proportional to the mass of the molecule and the molecular weight can be
determined. This molecular weight is relative to an accurately calibrated standard,
since the charge to mass ratio and the drag coefficients cannot be controlled
sufficiently accurately to enable the molecular weight to be computed directly from
the position. In practice, the sample is first spread by electrophoresis into a thin

line at one end of the gel, which is manufactured with a pH gradient along that
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direction. Since the mobility of each molecule is a function of the pH, each
molecule will stop moving at the point where it is electrically neutral relative to the
surrounding pH (its "isoelectric" point). Then the sample is subjected to an electric
field perpendicular to the line; thus electrophoresis yields a two dimensional "map"
of the sample, with different proteins (or DNA sequences) separated by molecular
weight. These maps are what you worked with in problem 2-12.

For our purposes, it will be much easier to deal with another quantity, the
scalar "electrical potential", rather than the electric field. The electric field can be
thought of as the gradient of the electrical potential field. This notion is identical to
the notion in Chapter 2 of the force as the gradient of the potential energy function.
But since the electric field is a force per unit charge, the electric potential must be
an energy per unit charge. It is a scalar field, having a magnitude (but no direction)
at every point in space:

V(r)=q/4mner.

It has SI units of J / C ("Volts"), and the energy of a test charge in the

potential field due to one or more configuration chargesis Utc=qtV c.

http://www.rwc.uc.edu/koehler/biophys/text.html

122



Text 8

nguage of Design

.rse 1s concerned with understanding the basic
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In this section, first we will define some basic terminology essential to the

understanding of visual language. We will then look at the elements of design, or

the components which form the structure of a work. Finally, we will consider the

design principles, the concepts used to organize the structural elements. The

principles and elements of design are the basic building blocks of visual
composition, and in order to understand how visual images carry meaning, we

need to understand this basic vocabulary of visual language.

Basic Terminology

The phrase visual language refers to the idea that communication occurs through

visual symbols, as opposed to verbal symbols, or words.

Words are also symbols, of course. They are not the thing itself, although
traditional religious ideas have often centered around the idea that the word and the
thing are the same. It is for this reason that, for example, in more than one religion
it 1s forbidden to speak or write the name of God, and in most faiths great
reverence is given to the written scripture. Also, words can take on symbolic
meanings that may go beyond the literal definition. The word black, for example,
became a highly charged symbol of political and social realities for African

Americans in the 1960's. The meaning and use of this term has shifted somewhat
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since that time, though it continues to carry meanings that might not be apparent to

someone just learning English.

There are also nonverbal symbols that we respond to as messages, though
often without realizing exactly what it is that has caused us to reach a certain
conclusion. These symbols are often visual, though they can be auditory or even
tactile. The power of music as a non-verbal, auditory language is very apparent.
However, in this course, we are going to concentrate on those nonverbal symbols

that reach us via the eyes.

Those who understand nonverbal, especially visual language can and do
manipulate our attitudes to suit their purposes. Yet often we respond to visual
messages unconsciously, preferring to believe that our opinions are formed by our
own good judgement and personal taste. Therefore we may fail to recognize that
visual signals may affect our opinions about policy issues and social values, or

even our preferences in cars, music, or fashions.

For example, the body language, dress, and expressions of a politician in this
television age often seem to be as crucial to the success of a party's program as the
policies and ideas he holds. The wrong nonverbal signals, and we simply do not
trust that person on the screen, whatever his ideals and character may really be. On
the other hand, effective use of visual signals can make us overlook a great deal in
a politician's background. There have been many examples of both situations in the
last 40 years, since television has become such a powerful presence in American

life.

One of the primary objectives of this course is to raise our consciousness of
visual language and visual thinking; what we understand, we can control. This is

important whether you expect to be a producer of visual material, or a consumer.

Another concept that will be used extensively in this course is the term design.

There are a number of published definitions of design; all seem to stress the ideas
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has come to mean attractively presented or fashioned, or merely trendy.

For the purpose of this course, however, the rational, planned character of
the word design is most relevant, and therefore the following definition is offered:
Design is the PROCESS of SELECTING and ORGANIZING elements or
components in order to fulfill a specific purpose. This purpose may be functional

or aesthetic, or (frequently) both.

Please note that this describes a very rational approach to the creative act,
and stresses process - a method for solving problems that involves choice and
planning. This definition is very much focused on the goal or purpose to be
achieved through this process. Aesthetic and expressive issues may play a part in
this process, but they are not the only possibility, and may not even be important
parts of the design process in some situations. For example, if an engineer seeks to
design an improvement in an automobile's catalytic converter, its function, but not
its appearance, is the issue. However, in designing a dress or a lamp, appearance is

often even more important that function-and may even be the function.
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rast, we have the idea of art. The definition of art has undergone even
more permutations than has the idea of design. It is obvious to even the most
uninitiated that these two works express very different intentions, and embody very

different ideas about the nature and purpose of art.

The history of the word art itself tells us that the purpose of art has changed
over time. When we look at medieval definitions as provided in the Oxford English

Dictionary, we find the focus is on skill..."as a result of knowledge and practice."

By the 18th century this idea of skill was being coupled with the goal of "the
ratification of taste or production of what is beautiful..." The ideas of skill, taste,
and beauty had now been brought together. This definition is about as far as many

people seem to get in their understanding of what art is about.

As we will see later, by the 19th century, other concepts are added into the
definition of art, such as truth, talent (nof the same as skill!!), and self expression
(a very late addition to the idea of art). Since the idea of art has been and remains a
very fluid concept, we will not attempt a full definition at this time, but return to it

later.

Another difficult but important term is taste. Taste is for our purposes here to be
thought of as a matter of personal preference in aesthetic matters. We can say that
a person has traditional tastes, or avant garde tastes; or eclectic (meaning varied or
broad) tastes. We can even claim that a person has no taste, usually meaning

someone who lacks the interest or awareness to respond to visual material.

The important point to remember is that we should all feel free to like or
dislike what we will, on grounds of personal taste. However, please note that there
1s a distinction between personal taste or preference and objective judgments of
success or failure in a work of design or art. It is possible to recognize that a work

is successful and significant, even though it does not suit our personal taste. It
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should be clear that unless one can lay claim to a high level of expertise it is rather
immoderate to condemn a work as "bad" just because one doesn't like it. It is
important for an artist to understand this distinction, and even more so for a
designer, who will surely be called upon to do creative work in a framework of

someone else's tastes and 1deas.

It is possible to learn how these objective judgments are made. A lot of it has
to do with this business of visual language, and learning more of that language is
what this course is about. There are objective criteria by which we can determine
whether or not a work is successful ("good"). We will be looking at these criteria

later in this course.

From “Art, Design, and Visual Thinking” by Charlotte Jirousek
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