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OPr AHI3ALIMHMA KOMITET

XonTap Aaasa OaekcaHApiBHA — feKaH (PaKyABTETy iHO3eMHOI
dinonorii Kam’aaenb-IlogiAbCEKOT0 HAIlIOHAABHOTO YHIBEepCHUTETY iMe-
Hi IBana Orienka

IIlamoBaa Oabra I'puropiBHa — 3aCTymHUK JAeKaHa 3 HAyKOBOI
poboTu Ta MiKHAPOAHUX 3B’I3KIiB (PaKyALTETYy iHO3eMHOI iaoaorii
Kam’anenp-ITomiaAbCBKOTO HAIllOHAABLHOTO YHiBepcUTeTy iMmeHi IBana
Orienka

Tasaiibina Orcana BacuaiBHa — roroBa paau 3 HAYKOBO-METO-
OUIHOI poboTH i 3abe3medeHHs SKOCTI BUIIOI OCBITH (PaKyABTETY iHO-
3eMHOI ¢pinoaorii Kam’aHerib-IToqiABCBKOT0 HAIiOHAABHOTO YHiBEpPCH-
TeTy iMeHi IBana OrieHka

MapunmnHa AAAa AHATOAIIBHA — 3aBigyBay Kadeapu aHrAiii-
cpkoi moBu Kam’aHenpb-ITomiaAbCBKOTO HAIIOHAABHOTO YHIBEPCUTETY
imeni IBana Orienka

CraxHiok HarTaais OaekcaHapiBHa — 3aBinyBad KadeapH CAO-
B’aIHCBKOI inoaorii Ta 3araspHOro MoBo3HaBcTBa Kam’aHenb-ITo-
[iABCHKOTO HAIliOHAABHOTO YHiBepcuTeTy iMeHi IBana OrieHka

Kaaunniok TeraHa BacuaiBHa — 3aBinyBau Kadenpu HiMellbkoi
MmoBu Kam’aHenb-IlomiABCEKOIO HaIliOHAABHOT'O YHiBepcHTETY iMeHi
IBana OrieHka

Bapb6anrok Oaecsa OaekcaHApiBHA — 3aBimyBau Kadeapu rep-
MaHCBKHX MOB i 3apy0ixkHOi aiTepatypu Kam’arerb-ITogiAbCEKOTO Ha-
IiIOHAABHOTO YHiBepcuTeTy iMeHi IBana Orienka

TpodbumeHko AHacTacia OaekcaHApiBHaA — 3aBinyBay kKadem-
pu iHo3emHHX MOB Kam’aHers-IIomiABCEKOTO HAIiOHAABHOTO yHiBep-
cureTy iMeHi IBana OrieHka

MeasrHuk IpunHa BaaepiiBHa — moneHT KadeOpH aHTAIHCHKOL
moBu Kam’anenb-ITomiAbCBKOTO HAIIOHAABHOTO YHIBEPCHTETY iMeHi
IBana Orienka



MPOTPAMA KOHMEPEHLLIT

7 rpynHs
14.00 - 14.30 — BigkpuTTS KOH(EPEHITii
15.00 — 17.00 — ceku1iiibi 3acimanuga
17.00 — 17.30 — 3akAIO4YHE 3aCigaHHS

CEKLLIMHI 3ACIOAHHS
Cexuyisn 1

TEOPISI I TIPAKTUKA BUKAAZIAHHSI AHTAIMCBKOI MOBH
B CYYACHOMY OCBITHBOMY KOHTEHTI

KepiBuuxk: 'asaiibiza O0.B., kanauaatr QiroAOTIYHMX HAYK, IO-
LEeHT, JOIIEHT Kadenpr aHTAIHCbKOI MOBH

Bap6anrox 0.0. Legalese in translation studies

TFanaii6ioa 0.B. How to build rapport with adult learners

I'naeausvka O.I. HaByaHHA iHIITIOMOBHOTO CUTYaTUBHOIO CITIAKY-
BaHHA B 3aKAaJax 3arasbHOI CEpeIHbOI OCBITH

Kpuwmanrok I'.A. Cognitive aspects of translation

AumeuHrox O.M. [HTepakKTUBHUH MiAXiZl y TAaHYBaHHI IIporpaMm
3 aHTAIACBKOI MOBU

Mapuuwuna A.A., 3azopyiixo LI To Teach or Not to Teach?
Social Practices at School

Mamxoecexa M.B. ITlepeBaru AMCTAHIIMHHUX TEXHOAOTIH IIpH
opranisariii camoctitiHol po6oTH i3 Kypcy «lcropig aHraificbkkoi MOBH»

Menvnurx I.B. Team teaching and its application in the English
language class

Mimpoycoea T.B. The role of autonomous strategies in foreign
language education

Hurxumrox C.I. CyuacHi peaaii IiATOTOBKHU BYUTEAIB iHO3€MHUX
MOB y CHCTeMi YKpaiHCBhKOi OCBiTH

Ceidep I.A. BAOT SIK CETMEHT MEIiaIIPOCTOPY
Cmopuoea T.B. Motivation as a gatekeeper to language learning

®pacunrorx H.I Interactive teaching as an effective way of in-
creasing students’ motivation in English learning



Cexuyin 2

HOBITHI TEHAEHIII{ METOAHUKH BHKAATAHHST HIMEIbKOI
MOBH B €EBPOIIEHCBKOMY OCBITHBOMY ITPOCTOPI

KepiBauk: Kaauniok T.B., kaHauaaT nemarorivyHuX HaykK, [0-
LeHT, 3aBiayBad Kadeapu HiMerbKoi MOBH

Kanunrox T.B. Video im daf-unterricht: auswahlkriterien und
einsatzmetoden

Mapuyrx B.O. Meromw4Hi acleKTH BHKOPHCTAHHS Ka3KH Ha
YpOKax iHO3eMHHX MOB

Cexyin 3
IHO3EMHI MOBH ITPO®ECIMHOIO CIIPSIMYBAHHSI

KepiBHuk: Tpodpumenko A.O., KaHAUAAT IIEAATOTIYHUX HAYK,
IOLIEHT, 3aBigyBad Kadeapu iHO3eMHUX MOB

I'opoducvka O.M. ©opMyBaHHS TpaMaTHYHOI KOMIIETEHTHOCTI
MaifOyTHIX yIUTeAiB Ha 3aHATTAX 3 iHO3eMHOI MOBH 3a npodpeciiHuM
CIIPSIMYBaHHAM

Kpyrx A.A. The use of effective teaching methodologies for in-
creasing the students’ engagement

Kynvbancvka P.B. Apercu général des éléments spécifiques de
la compétence communicative dans l'enseignement du fle

Tpodumenro A.O. InTeHcuBHi MeToan HaBYaHHs ESP B ymoBax
€BpoinTerpariii

Cexuin 4

IHHOBAIIIHMHI ILIASIXH TA METOOAH BUKAAJAHHSI
CAOB’SIHCBKHX MOB

KepiBauk: Binoycosa T.II., kauguaat (iaOAOTIYHUX HAyK, HO-
LIEHT, OOLIEHT KadeIpH CAOB’SHCHKOI (piaoaorii Ta 3araabHOIO MOBO-
3HAaBCTBA

Binoycoea T.II. PopMmyBaHHSA HABUYOK €(PEKTHUBHOIO CAYXAHHSI
B IIPOIeCi BUBYEHHA PUTOPUYHHUX AUCIIHIIAIH

MHeopHriybra H.I. 3acTocyBaHHSI IOPiBHSIABHO-ICTOPHUYHOTO Me-
TOAY B IPOLECi BUBYEHHS I'paMaTUYHOI KaTeropil 4ucaa CAOB’THCBKHUX
MOB

Cmaxnrox H.O. 3HaueHHS MOJAEpHi3allil AUIaKTUIHOI CKAaIOBOI
HaBYaHHA



Cexuia 5

IIPOBAEMH BUBYEHHS 3APYBIIXKHOI AITEPATYPH

KepiBHuk: IIlamoBaa O.I'., kamumat QIiAOAOTIYHHX HAaYK,
CTaplLINi BUKAaAa4d Kadeapu repMaHCbKUX MOB i 3apy0bikHOI aiTepa-
TYpH

TFony6iwirco I.FO. Miclie KyABTYPOAOTIYHOTO aHAAIZy Ha 3aHSITTIX
i3 3apy0ikHOI AiTeparTypu

Keb6a O.B. Ocob6AMBOCTI BUBUYEHHS HOBITHBOI 3apy0ixKHOI alTepa-
TYPH KpPi3b IPU3MY HOBO iCTOPHUYIHOI METOIOAOTIT

Hopxyc A.FO. MeToou4Hi peKOMeHAallii 11010 BUXOBaHHA Ha-
LioHaABHOI CBiOMOCTi Ha ypoKax 3apy0izKHOI AiTepaTypH y IIKOAl

IIanoean O.I'. ®opMyBasbHE OI[iHIOBaHHS HA ypOKax 3apy0ixK-
HOI AiTepaTypH B 3aKAai 3aTaAbHOI CepeIHBOI OCBITH



CMUCOK YYACHMKIB KOHDEPEHLLIT

Bapbaniok Oaecss OAekcaHApiBHA, KaHauaatr (IiAOAOTIYHHX
HaAyK, OOLIEHT, 3aBimyBad Kadeapu TepMaHCBKHUX MOB i 3apy0ixKHOI
Aiteparypu Kawm’axers-IlogiABCEKOr0 HAIiOHAABHOTO VHIBEPCHUTETY
imeni IBana Orienka

BinoycoBa Tersna IlaBaiBHa, KaHaumaT (irOAOTIYHHX HaYK,
JOLEHT KadeIpH CAOB’IHCHKOI (hiaroaoril Ta 3arasbHOrO0 MOBO3HABCTBA
Kawm’anenps-IlomianbChKOT0 HaIliOHAABHOTO YHiBepcHTeTy iMeHi IBaHa
Orienka

T'anaiibina Oxcana BacmaiBHa, KanmgumatT iAOAOTIYHMX HAYK,
moueHT Kadenmpu auHraiticekoi moBm Kawm’auenp-Ilomiabcbkoro Ha-
IIiIOHAABHOTO YHiBepcuTeTy iMeHi IBana Orienka

TF'aaBanpka OaeHa IBaHiBHA, KaHaUAAT (PIAOAOTIYHHUX HAYK, OO-
meHT Kadenpu auraificekoi moBu Kawm’auerp-Ilomianbcbkoro Ha-
LIioHaABHOTO YHiBepcHUTETy iMeHi IBana OrieHka

T'oay6imko Ipuna IOpiiBHA, KanauaaT (PiAOAOTIYHHX HAYK, M0-
neHT Kadeapu TepMaHCBKHUX MOB i 3apyOixkHOi aiTepatrypu Kam’a-
Helb-IlomiABCEKOrO HaIliOHAaABHOTO YHiBepCHUTETY iMeHi IBana OrieHka

TFopoauceka OxcaHa MuKoaAaiBHA, KaHAWAAT II€OArOTiYHUX
HayK, cTaplliuil BHUKAaaad Kadenpu iHozemMHux MoB Kawm’aHern-ITo-
[iABCHKOTO HAIliOHAABHOTO YHiBepcuTeTy iMeHi IBana Orienka

ABopHiubka Haraaia IBaniBHA, KaHauaaT pirOAOTIYHUX HAYK,
JOLEHT KadeIpHu CAOB’IHCBHKOI (hiroaoril Ta 3arasbHOI'0 MOBO3HABCTBA
Kam’anenb-IToqianbChKOT0 HalliOHAABHOT'O yHiBepcHUTeTy imeHi IBana
Orienka

3aropyiiko Ipuna IBaHiBHA, BUKAamay BUINOI Kateropii Kam’s-
Helb-ITomiABCEKOTO  (haXxOBOrO KOAEMKY XapdoBOi ITPOMHCAOBOCTI
HYXT

Kaauniok TerssHa BacHaiBHaA, KaHauaaT IeJATrOTiYHHUX HayYK,
JOLEHT, 3aBimyBau Kadenpu HiMelbkoi MoBH Kawm’anensn-ITominb-
CBKOTI'O HalliOHaABHOTO YHiBepCcHUTETY iMeHi IBana OrieHka

Keba Oaexcanzap BoAoauMHPOBHY, NOKTOP (DIiAOAOTIYHHX Ha-
VK, mpodecop Kadeapu repMaHCBKHX MOB i 3apy0ixKHOI AiTepaTypu
Kam’anenp-ITomiAbCEKOTO HAIllOHAABLHOTO YHiBepcUTeTy iMmeHi IBana
Orieuka

KpuimrTaasrok 'anna AHaToaiiBHaA, KaHaunaT girororiyHUX Ha-
VK, OOLEHT KadenpH IepMaHCBKHX MOB i 3apybixkHOI aiTepaTypu
Kam’anenp-ITomiaAbCBKOTO HAIliOHAABHOTO YHiBepcHTeTy imeHi IBana
Orienka



Kpyk Aaina AmHaToaiiBHa, kaHaumaTr ¢iaOAOTIiYHHX HAaYK,
CTapuInii BUKAaAa4d Kadenapu iHozeMHHX MoOB Kawm’aueus-Ilomiab-
CBKOI'0 HalliOHAABHOI'O YVHiBepcuUTeTy iMeHi IBanHa OrieHKka

Kyasbanceska Pycaana BacuaiBHa, crapimii BUukaagad Kadem-
pu iHo3zemHux MoB Kawm’aHenb-ITomiAbCBKOTO HAITIOHAABHOTO VHi-
BepcureTy iMeHi IBana OrieHka

AuTBHHIOK OkKcaHa MuKoAaiBHA, KaHOUAAT (PIAOAOTIYHHX Ha-
VK, crapmmili BHRAama4d Kadeapu anraificekoi mMoBu Kam’aHelsb-
[TomianBCHKOTO HalliOHAABHOI'O YHiBepCcUTETY iMeHi IBana Orienka

MapunmnHa Aaaa AHaToAiiBHa, HOKTOp (PiAOAOTIYHHMX HAYK,
npodecop, 3aBimyBad Kadenpu auHraiticekoi moBu Kam’anenb-Ilo-
[iABCHKOTO HAIliOHAABHOTO YHiBepcuTeTy iMeHi IBana Orienka

Mapuyk Bira OaekcaHApiBHA, BUNTEAb HIMEIBKOI MOBH, 3a-
CTYIIHHK AUPEKTOpa 3 HaBYaABHO-BHXOBHOI poboTH BalllKoBeIbKOIo
Aintero, /IHicTpOBCBKOrO paiioHy, YepHiBelsKoil obaacti

MaTkoBchka Mapia BacuaiBHa, crapiimii BUKAanad Kadeapu
aHraificbkkoi moBu Kawm’aHers-IlogiaAbCHKOro HAIIOHAABHOTO YHiBep-
curtety iMeHi IBana OrieHka

MeapHHK IpuHa BaaepiiBHa, KaHauaaT piA0OAOTIYHUX HAYK, I0-
HeHT Kadenpu auraiicekoi MoBu Kawm’aHelb-IlomiABCBKOTO HaIlio-
HaABHOTO yHiBepcuTeTy iMeHi IBana OrieHka

MirpoycoBa TerssHa BaaepiiBHa, kanguaaT (PiAOAOTIYHUX Ha-
VK, cTaplIui BHKAafa4d Kadenpu aHraiticbkkoi MoBu Kam’auers-ITo-
IiABCBKOTO HalliOHAABHOTO yHiBepcUTeTy iMeHi IBana OrieHka

Huxkuriok CaiTaaHa IBaHiBHa, crapmuii BuKaamad Kadenpu
aHraificekkoi moBu Kawm’aHens-IlogiaAbCHKOro HAIiOHAABHOTO YyHiBep-
curety iMeHi IBana OrieHka

Hopkyc Aroamuaa IOpiiBHa, BumTeapr 3apybixKHOI aiTepaTypw,
MeToauctT Kam’aHenb-ITogiAbBCBKOI CIIEIiaAbHOI IIKOAM XMEABHHUIILKOI
obaacHOI pagu

Ceinep Ipuna AHaToaiiBHaA, KaHAUAAT (PIAOAOTIYHHX HAYK, MI0-
neHtT kKadenpu auraiticekoi MmoBu Kam’anerb-Ilomianbcbkoro Hario-
HAABHOTO yHiBepcuTeTy iMeHi IBana Orienka

CraxHiok Haraaia OaekcaHApiBHa, KaHauaaT (iAOAOTIYHUX
HayK, AOLEHT, 3aBigyBad KadeapH CAOB’IHCBHKOI (pinoaorii Ta 3arasb-
Horo MoBo3HaBcTBa Kam’aHenb-IIooiAbCHKOTO HalliOHAABHOTO YHiBep-
curety iMeHi IBana OrieHka

CropuoBa TerssHa BoaoaumupiBHA, KaHAWUAAT IEOATOTiYHUX

HaAyK, OOIIeHT Kadenpu aHraificbkkoi moBu Kawm’auerns-IlogiabcbKoro
HaIliOHAaABHOT'O YHiBepcuTeTy iMeHi IBaHa OrieHka



Tpodpumenko AHacrTacias OaekKcaHZApPiBHa, KaHOAUOAT [IE€IATO-
TiYHUX HayK, OJOLEHT, 3aBiayBad Kadeapu iHo3eMHUX MOB KaM’aHeIlb-
[TomianbCcBKOrO HAIIOHAABHOTO YHiBepcUTeTy iMeHi IBana Orienka

PpacuHiok Haraaia IBaHiBHa, kaHgunat (irosoriyHHX HaAYK,
[OLIEHT, cTaplinii BHKAana4d Kadeapu aHraificbkkoi moBu Kawm’aHelrs-
INomiapcbKOro HAIiOHAABHOTO yHiBepcuTeTy iMeHi IBana OrieHka

IITanoBaa Oabra I'puropiBHa, KaHaumat HiAOAOTIYHHX HaYK,
CTapIINil BHKAaAa4 Kadeapu TrepMaHCBKHUX MOB 1 3apyOiKHOI ai-
Teparypu Kam’'anensb-IIogiAbCBKOTO HAIliOHAABHOTO  YHIBEPCHUTETY
imeHi IBana Orienka



Cekuis 1

TEOPIS | MPAKTUKA BUKJIALLAHHS
AHIMIMCBbKOI MOBU B CYYACHOMY
OCBITHbOMY KOHTEHTI

O. Barbaniuk

LEGALESE IN TRANSLATION STUDIES

Legalese (or lawspeak) is an English term usually used as a
synonym for the legal presentation style, which is formal. This for-
malism is manifested in using long complex sentences and specific
terminology. Legalese is a precise and unambiguous term, neverthe-
less, "often texts of legalese style contain such complex sentences
with overburdened constructions that they become even more am-
biguous than those written in everyday language" [2, p. 153].

Legalese is a technical form of writing often used by lawyers and
members of the legal community to discuss legal definitions, terms,
laws, and contracts. It’s also known as: legal jargon, legal speak,
legal English, officialese.

Legalese refers to the official style, the main functions of which
is social regulation, and, therefore, all official texts should have an
unambiguous reading, that is, each text should be characterized by
such accuracy of information presentation that would not allow dif-
ferent interpretations. The official style, legalese subsequently, is also
characterized by impersonality and objectivity.

A peculiar feature of English legal texts at the lexical level is the
frequent use of foreign expressions. This is due to the fact that in the
Middle Ages Latin and French were the official languages of any legal
texts. Therefore, even in modern legal documents, as before, you can
find foreign expressions, for example:

voir dire (Fr.) — "preliminary question- | actis testantibus (Lat.) — "according
ing of witnesses"; to the documents”;

* profit a tomar (Fr.) - "right to use"”; | *» ex lege (Lat.) - "by law";

* des dommages et interets (Fr.) — * in jure cessio (Lat.) - "judicial con-
"compensation’; etc. cession';

One of the most important qualities of legal language is its emo-
tional neutrality. Thus, legal language differs sharply, for example,
from the language of journalism, which, on the contrary, is charac-
terized by the "emotional load" of the vocabulary, which initially re-

10



veals the position of the author. Analyzing the categories of legal lan-
guage ("face", "action", "crime", "legal relationship", "legal fact" and
others) you are convinced that they are characterized by a high de-
gree of abstractness — the result of a huge work of abstracting legal
thought. "At the same time, legal categories are surprisingly specific:
as a rule, each of them can be contrasted with specific actions and
circumstances that make up the content of this category" [5, p. 112].

According to the generally accepted genre and stylistic classifi-
cation, legal translation is a type of informative translation. Another
feature of legal texts is their formality and traditional structure. Both
components of the text are intended to convey information to the ad-
dressee in a unique way — exactly as the author wants it or as re-
quired by the rules of legal technique: a certain form and structure
can be dictated by both objective and subjective moments.

The problem of legal translation usually focuses on specific ter-
minology, that reflects the peculiarities of the country's legal system.
However, even within the national system, lawyers have developed a
specific language and even a style that is difficult to understand not
only for a lawyer or a translator from another country, but also for
an ordinary person.

Some of the difficulties in translating legalese may concern the
regional varieties — British and American versions of English. Both
the British and American versions have, for instance, the phrase At-
torney General, but when translating it, one should take into ac-
count which version of English is used in a particular case. In the
USA, the positions of Attorney General and Minister of Justice are
combined by one person, while in Great Britain these positions are
held by different officials. The same goes with the translation of the
phrase Solicitor General - "deputy of the General Prosecutor" /
"deputy of the Minister of Justice" [3, p. 132].

So, we can conclude that legalese informally refers to specialized
terminology and phrasing used by those in the legal field and within
legal documents. Legalese is notoriously difficult for the public to
understand. Key features of classic legalese include long, wordy,
complicated sentence structures, and the usage of Latin, archaic, or
unnecessarily long words when simpler and clearer language exists.

Legal translation does not tolerate ambiguity and loose interpre-
tations: this may lead to violation of the rights of a person. Most of-
ten, the translation of legal texts requires the translator to have spe-
cial linguistic skills in order to find equivalents in the Target Lan-
guage to the concepts of the Source Language text
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0. V. Halaibida

HOW TO BUILD RAPPORT WITH ADULT LEARNERS

Jeremy Harmer defined rapport as ‘the relationship that the
learners have with the teachers and vice versa, [...] a class where
there is a positive, enjoyable and respectful relationship between
teacher and learners and between learners themselves’ [1, p. 113].
Interaction with students is crucially important for successful learn-
ing. Comfortable and harmonious relationship between the teacher
and the students enhances learning process as students feel less
anxious and shy about speaking or doing any tasks in English for
fear of sounding silly or being misunderstood

How to establish good relations with students? First of all, you
should know students’ names. It may be a challenge during the first
weeks but it is important. Beside a teacher is to know some facts
about the students to understand who they are, what are their inter-
ests. It is important the students also know some facts about each
other. Planning five minutes at the beginning of each lesson to have
a conversation using guided questions can help to make learners feel
comfortable, and gives them the chance to learn more about each
other and the teacher.

Second, it is necessary to listen to the students, respond to their
needs, opinions and concerns. Teachers are to understand the stu-
dents’ reaction to activities they are involved in. If students are get-
ting tired, you may suggest a two-minute break; if the topic is not
interesting, switch to another one or approach a topic in another
way. If language work is proving more difficult than anticipated, go
back to something you studied before or change the pace.

It is also important to respect students. If we are too critical, we
risk demotivating them, yet if we are constantly praising them, we
risk turning them into “praise junkies”, who begin to need approval
all the time [1, p. 115]. Students have different learning styles and
different attitudes to being corrected. Some may be corrected straight
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away, others need positive reinforcement. Speak to students in a
calm manner and give them your full attention.

Show students how successful they are. A positive group at-
mosphere can have a beneficial effect on the motivation and can af-
fect the learning. Set tasks and goals, practice activities that chal-
lenge students but at the same time give them a chance to succeed.
A combination of appropriate praise together with a suggestion how
to improve will be helpful for student’s progress.

It is vital the students understand what the teacher expects of
them and what they can expect the teacher to do. So share the objec-
tives at the beginning of the lesson and give instructions clearly,
identify the rubrics.

Treat students equally. Don’t have teacher’s pets. Some stu-
dents take responsibility for their own learning and do the tasks
without complaint. Others find learner autonomy quite a challenge
and do not want to participate in learning activities because they are
shy. These quiet students will be negatively affected if they see the
teacher pays more attention to robust students. Treating students
equally helps to establish and maintain rapport.

References
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O. I. 'nasaysvra

HABYAHHS IHIIIOMOBHOTI'O CHTYATHBHOI'O
CIIIAKYBAHHS B 3AKAAIAX 3ATAABHOI
CEPEJHBOI OCBITH

IIpobaeMa CTBOPEHHSI Ha YPOLI aHTAIMCBKOI MOBH yMOB, HabAH-
JKEHHUX [0 PEaAbHOIO CITIAKYBaHHS, 3aAHIIAETHCH OMHIEI0 3 [IEHTPaAb-
HHUX Y METOIUIII HaBYaHHA iHO3eMHHX MOB.

3maTHICT, YyYHIB y HaBYAABHHUX YMOBaX OBOAOLIBATH IKUTTEBO
HEOOXiAHUMHU IHIIIOMOBHUMH KOMYHIKATHBHHMH BMIHHAMH, Y TOMY
YHCAlI IPOAYKYBATH Ta imeHTHUdIKyBaTH HapaTHUBH BiAIIOBIHO [0 TEM
i 3aBAHb CITIAKYBaHHSI, MOXKe 3a0e3IIeUYHTH AHIIle OCBITHHA CHCTEMA, Y
SAKi¥ BUKOPHUCTOBYIOTHCSI OCOOAMBI AUAAKTUYHI 3aC00H, SIKi CIIPOMOK-
Hi 3MOZIEAIOBATHU aKT KOMYHiKallii, nepeabadeHuil iAaMHU HaBYaAABHO-
ro mnpoliecy. BoHM MaioTh maBaTH YyYHAM 3MOry e(EeKTHBHO OBOAOII-
BaTH Me€XaHi3MaMH{ iHIIIOMOBHOI'O CITIAKYBaHHS, K€ 3a CBOIMH I1apa-
MeTpaMH, y TOMY YHCAI MOBHOI HOPMATHBHICTIO, iHpOpMaiiHUM
HATIOBHEHHSAM 1 KOMYHIKATHBHOIO KYABTYPOIO BI[IIOBiZla€ yCTAA€HUM
HOpPMaM MOBAEHHEBOI B3aeMOZii 3 HOCIIMH iHINTUX KYABTYP 1 TpamuIlii
2, c. 2].
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3-moMik Takux 3acobiB ocobAVMBa POAb HAAEXKUTH MOBAEHHEBUM
CUTyalliIM 9K MITYyYHO CTBOPEHHM y HaBYAaABHHUX YMOBaxX (pparmeH-
TaM KOMYHIiKaTHUBHOI B3aeMofii, 9Ki 3 IEBHUMM ILIiASMU BUKOHYIOTH
yHKIIil, XapaKTepHi peaAbHHUM yMOBaM CITIAKYBaHHSI.

3a BusHaueHHaM B. A. CkaskiHa, MOBA€HHEBa ab0 KOMyHiKaTH-
BHA CUTyallid € AMHAMIYHOIO0, 0OMEKEHOI0 MeKaMH aKTy CIIAKYBaHHSI
CHCTEMOIO B3a€MOMIIOYNX KOHKPETHHX ¢akTopiB o6’ekTHOrO i
Cy0’€KTHOTO IIAAHY, SKi 32aAyYaIOTH AIOIUHY B MOBAEHHEBY KOMYHIiKa-
IIif0 i BU3HAYAIOTh ii MOBAEHHEBY IIOBEAIHKY K y POAl MOBIIF, Tak i B
poai cayxauda [3].

MoBaA€HHEBa CHUTyallid — CyKYIHICTh YMHHUKIB, III0 BIIAMBAaIOTh
Ha 0CcODAMBOCTI MOBAEHHEBOI ITOBEIIHKM KOMYHIKaHTIB; He AHIIE Cy-
KyITHICTh 30BHIIIHIX 0O6CTaBHH, a i IpeaMeT 0OroBOpeHHs, BHYTPilIHi
nepeKUBaHHA KOMYHIKAHTIB ToIo. TOXK A0 MHOHATTS «MOBACHHEBA
cUTyallis» HasekaTh Ile ¥ Taki pakTopH, IK: CTOCYHKH MiXK CHiBpO3-
MOBHHKAaMH, IxHi HaMmipu, 6e3rocepeaHs peaaisalliss caMoro akTy CIIi-
AKYBaHHS, i Yac SKOr0 MOXKYTh BHHUKHYTH HOBi CTUMYAH [AS TO-
BopiHH4. CIHiAKyBaHHS MOXKAHBE 3a HasIBHOCTI Cy0’€KTiB, MeTH Ta
TeMH MOBAEHHEBOI HisiaAbHOCTI. EAeMeHTaMM MOBAEHHEBOI CHUTyAallil €:
aznpecaHT (iHiIiaTop Aiasory, MoBellb, KOTpHUH BH3Ha4dae TOH, TEMII i
TEeMaTHUKy PO3MOBH, CIIPSIMOBYyeE Oecimy # peryaioe i gacoBi paMmKwh),
anpecatr (cayxad, ayauTopis), IpeaMeT MOBAEHHSI Ta YMOBH CIIIAKY-
BaHHS.

Baaepii#t Pozkko posraszae iHIITOMOBHe cUTyalliliHe CIIiAKyBaHHS
He TiABKH 9K 06e3IocepenHIo YCHy abo MHCHEMOBY MOBAEHHEBY B32€MO-
[i0 ABOX YM TPYIHM KOMYHIKAHTIB, aAe i SK MOHOAOTIYHE BHUCAOBAEHHS
y dopMmi po3aymiB 1100 MTEBHOTO 06’€KTa 4 CyD’eKTa IIi€i B3aemomii,
OIIPHAIOTHEHHS CBOIX ITO3UTHBHHX a00 HETaTHBHHUX CTABAEHB 0 HUX,
IpeaCTaBA€HHS BAACHOTO [OCBiZy B HeBHIiM cdepi, oOrpyHTyBaHHS
CBOIX AYMOK i HOTASIZIiB, KOMEHTYBaHHS BAACHHUX [ili, BAACHOI MomeAi
HOBEAIHKH YU TiIABHOCTI, IIpPe3eHTallilo cXxeMu abo MAaHy BUIB MHis-
ABHOCTi, OKPECAEHHS Ta KOMEHTYBAHHH IlireH i 3aBOaHp, 110 BHHUKA-
IOTBb 3a IIE€BHUX 00CTaBHH, ITOSCHEHHS CBOIX Oiff, 3yMOBACHUX II€BHUM
coliaapHUM ab0 HaBYAABHHUM CepeoBHINEM, Toulo. Taki MOBAEHHEBI
nii KoMyHiKaHT 3aificHIOE mig 4dac ydacrti B pidHHUX dopMax CIIAKY-
BaHHA (miaao3si, 6ecimi, mpoekTHi#t poboTi, AUAaKTUYHIH Tpi), BUCAOB-
AIOIOYH CBOI AyMKH, IPOAYKOBAHi B MOHOAOTIUHIi# dopmi, Ta moayda-
I04YH iX g0 3MicTy BepbaAbHOI B3a€eMOfil 3 iHIIMMM KOMYHIKaHTaAMH.
Moro MOHOAOTIYHI BHCAOBAEHHSI MOXKYTb GYTH pPi3HOTO o6GCATy Bimrmo-
BiTHO [0 OOCTaBHH, SKi CHUTYaTHBHO BHHHKAIOTh y CIIIAKYBaHHI [2,
c. 3]. A BigTrak, gad HaB4YaHHHA IHIIIOMOBHOTO CHUTYallifHOTO CIIiAKY-
BaHH4 B yMoBax cydacHuxX 33CO IOOIIABHUMHU Y METOAUII BU3HAYEHO
TaKi BUOH OiIALHOCTI:

— OianoziuHe CniNKY8aHHsl, KOAW CIIIBPO3MOBHUKH 3’ICOBYIOTH
IeBHi IMUTaHHHA i JAEMOHCTPYIOTH, IEPEKOHYIOTH, (HE)IIOTOMKYIOTHCS,
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BHCAOBAIOIOTE 3/IMBYBAHHSI, BAACHE CTaBAE€HHS N0 OO’€KTiB CIiAKY-
BaHHS{ TOILO;

— epynoea OucKkycis B MeKax BHKOHAHHS KOAEKTHBHHX 3a-
BlIaHb, KOAH Bin0OyBaeTbCcd OOrOBOPEHHS IIEBHHUX IIPOOAEM 3 OIIPHAIO-
JHEHHSIM CBOIX ITOTASIIB;

— MOHOJNI02IUHEe BUC/08NEHHST 3 [AEMOHCTpAlli€lo CBOIX IyMOK
IoA0 00’e€KTiB CITiAKYBaHHS Ta iX OOIpPyHTYBaHHSM ;

— epynosa poboma Yy cpopmi npoeKmHoi OisiabHOCMI 0 Hepes-
Oadae OOroBOpPEHHS 3MiCTy i maaHy HOpoeKTy, (MYHKIH yJacHHKIB,
KOMEHTYBaHHS [i#i, III0 BUKOHYIOTbCH, OOIPYHTYBaHHS CIIOCOOIB mis-
ABHOCTI, BepOasbHe IIPEACTABACHHSI PE3yAbTATIB POOOTH;

— oJudaKkmuuHa 2pa, 9Ka CTUMYAIOE€ YYacCHHKIB [0 HOPOAKEHHH
MOBA€HHEBUX HapaTHBIB, AKi CUTyaTUBHO (4acCTO CIIOHTAHHO) BUHH-
KaloTh y IIpolleci irpoBoi MiIABHOCTI B MeXKaxX IIEBHOI TEeMH CITIAKY-
BaHHS, CIIPHSE YCBiIOMAEHOMY H000py # akTHBi3allil B KOMyHiKaTHB-
Hiff OiIABHOCTI MOBHHUX OJWHUIIh, 3abe3rnedye OJOTPUMAHHS BiomoBim-
HOI KOMYHIKaTUBHOI ITOBEIiHKH;

—  CNiMKYBAHHS Y (POPMI AUCMYBAHHSL, i 38 HOIIOMOIOI0 E€AEKT-
POHHUX 3acobiB, gKe 3OIMCHIOETHCH B AiaAOTiYHIM YM T'PyHoOBiil (KOH-
depenttis) popMax y pexumi OHAAWH Mif 4ac 0OrOBOPEHHS IIEBHHUX
IUTaHb, IKi CHTYaTUBHO BUHHUKAIOTE [2, c. 3].

Mu noromKyemocsa 3 AyMKoio M. SIKkoBdyka, II0 MOBAEHHEBI CH-
Tyalil CIIOHYKalOTh He TiABKHM [0 3aCBOE€HHSI T€MATHYHOTO MOBHOTO
MaTepiasy, COLIOKYABTYPHHUX peaail, a ¥ CIpHUSIOTh 30aradyeHHIO KO-
MYHIKaTHUBHOI'O ¥ COIliaABHOTO AOCBiAy y4HIB. CHUTyallilfHO 30pi€HTO-
BaHa 0COOAHUBICTH opranizarii HaBYaABHOIO IIPOIECY 3YMOBAIOE IIOT-
peby BH3HA4YaTH COLIAABHO MAOLIABHI KOMYHIKATHBHI HaMipH y4HIB,
ypaxoByBaTH ixHili HaBYaAbHUN OOCBiZ Ta BIKOBi IIOTEHILHHI MOXKAHU-
BocTi [4, c. 18].

Orxe, mii, o0 3AiMCHIOIOTBCA B MeXKax 3MICTy cHUTyallii, cripud-
IOTh CTAHOBAEHHIO B yYHHA MOBAE€HHEBOI'O CTEPEOTHILYy i HaB4alOTh Ho-
ro IIOKPOKOBIiH MiFABHOCTI JAS BUKOHAHHA BH3HA4YEHOI'O 3aBAAHHM.
BinmoBigHO M0 KOMIIETEHTHICHOTO MiXOAY, PE3yAbTaTOM HaBYaHHS
Mae craTu CHOPMOBAHICTE IPEAMETHHX i KAIOYOBHX KOMIIETEHTHOC-
Tel, IKUX NoTpebye KOKHHUE 3100yBad OCBITH AT 0COOHCTOI peaaiza-
1ii, pO3BUTKY, aKTHUBHOI TPOMaAsHCHKOI ITO3HILii, coliaabHOi iHKAI03il
Ta OpaleBAAIITYBaHHA i gaKi 37aTHI 3a6e3leYuTH KUTTEBUM YCIiX
MOAO/i B CyCHiABCTBI 3HaHBb [1].

3a Takux o0CTaBHH BHHHKAE IT0Tpeba B OHOBACHHI AUAAKTHIHOI
i MeTomWMYHOI CyTHOCTI Ta (PYHKIIH IiHIIIOMOBHHX KOMYHIKQTHBHHX
YMiHb, SSKUMH OBOAOIBAIOTH Y4YHi, CIPSIMYBAHHAM IX Ha PO3BUTOK i
a/leKBaTHE BHKOPHCTAHHSA B KOMIIETEHTHICHO OpPi€HTOBaHOMY OCBIT-
HBOMY CEPEZOBUII SIK CBOEPIAHIN AUOAKTUYHIN MOZeAl HaBYaHHS Ta
IPOTOTUILY PEAABHUX YMOB KUTTEMIIABHOCTI B CHOTMOJHINITHEOMY MOOi-
ABHOMY TIOAIKyABTYpPHOMY mpoctopi. YuM GiAbllle KOMYyHIKATHBHI il
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Y4YHIB y IPOIECi HMIKIABHOI iHIIIOMOBHOI OCBITH OyayTh alipOKCHUMOBaHi
[0 peasbHUX CBITOBUX CTaHAApPTiB, TUM YyCHIIIHIITUH i II€epPEKOHAUBI-
LIIUE BUTASL MaTHMe IIKiAbHA CHCTeMa HaB4YaHHS, L0 ITOKAHMKaHa
dopMyBaTH BIiAMIOBIZHI SKOCTI OCOOHCTOCTI B Cy4YacCHOro colliymy. A
BiATaK, TaKWM MiaXi[ BUMarae IE€BHOTO IMEPETAdAy TEXHOAOTil HaB-
YaHH] iHO3€eMHHX MOB, 30KpeMa BH3HAUYEHHS Ta afalTyBaHHA METO-
OiB, dpopM, criocob6iB i 3acobiB HaBYaHHS 10 YMOB COIliaAbHO OHOBAE-
HoOro cBiTy. lle 3ymMOBAIOE CTBOPEHHS TaKoi MoAeAi HaBYaAbHOT'O IIPO-
ecy, 9ka 0 3abeariedyBasa OOCATHEHHS Iiaeil, neTepMiHOBAaHUX Cy-
4YacHUM CBiTOBHUM colliyMoM [2, c. 2].
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H. A. Kryshtaliuk

COGNITIVE ASPECTS OF TRANSLATION

Studying Cognitive Aspects of Translation as a discipline has
become possible due to the extension of both the cognitive and trans-
latology [3] research paradigms. Translation is a mental activity in
which the meaning of given discourse is rendered from one language
to another. The idea of meaning leads to cognition which is subjec-
tive and involves communication and interpretation processes.

The cognitive aspect opens new ways of viewing translation and
brings new problems together with their solution. It is grounded in
embodied, embedded, enacted, and extended cognition. The first at-
tempt to devise a cognitive translatological framework may have been
that of Kiraly (2000), which clearly focused on translator training
rather than the cognitive workings of translation [2, p. 72].

Approaching translation from a communicative-cognitive per-
spective involves a cognitive process characterized by analysis, com-
prehension, and interpretation of a specific communicative situation
in a source language and the translation of all relevant linguistic and
extra-linguistic information to a target language [1, p. 353]. This pro-
cess requires the adequate identification and reconstruction of all
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socio-cultural and communicative contexts inherent within all
speech acts.

Nowadays, cognitive research on translation needs much clarifi-
cation. The theoretical edifice of cognitive approaches to translation
and interpreting needs to strive for internal coherence, rather than
trying to cohere with all approaches within translation studies.

Cognitive translation studies have evolved from descriptive
translation studies. The latter indirectly presuppose involvement of
cognition because they are target-oriented, functional, creative, con-
text-dependent, and follow the communicative holistic model.

The basic goal of descriptive translation studies is to describe
what translations really are, not what they should be. Within this
paradigm, translational problems are always reconstructed through
target-source comparison rather than based on the source text
alone, or even in relation to the overall possibilities of the target lan-
guage.

A clear example of descriptive translation studies application is
the translation of newspapers from Ukrainian into English. Let us
take for analysis the Ukrainian-language newspaper ‘Den’ and its
English-language equivalent ‘Day’. In terms of faithfulness and crea-
tivity, we can conclude that the English equivalent of the newspaper
‘Den’ is mostly faithful and shows little creativity in its translation.
The reason can be that the English equivalent is not aimed at sur-
prising its audience, which is mostly Ukrainians, and the translation
is done by Ukrainians. Furthermore, the source and target cultures
coincide. Translations mainly strictly follow the original. These trans-
lations are based more on prescriptive methods. There are no signs
of recreating the message.

Thus, Cognitive Aspects of Translation deal with the develop-
ment of translation studies, diversification in the interests, the as-
sumptions, and the approaches of research projects on the cognitive
aspects of translation. The theoretical edifice of cognitive approaches
to translation and interpreting needs to strive for internal coherence,
rather than trying to cohere with all approaches within translation
studies. To explain translational processes from a cognitive point of
view we can apply a whole bunch of cognitive principles and tech-
niques. Among them are the embodiment, image schemas, mental
spaces, emergent space, concepts, etc. A cognitive theory of transla-
tion is multispectral and based on cognitive theories of language.
Consequently, cognitive research on translation still needs much
clarification and further analysis.
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0. M. A umeuHrox

IHTEPAKTHUBHHUM NIAXIA Y IIAAHYBAHHI
IIPOT'PAM 3 AHI'AINCBKOI MOBH

Po3pobka HaBYaABLHOI ITpOrpaMu MoxKe OyTH CKAQIHUM IIPOIIECOM,
OCKIABKM B HBOMY OepyThk y4acTb BuHTeAl Ta Gararto iHmmx. Yepes 1ie
po3pobaeHa HaBYaAbHA IIporpaMa 4acTo MOXKe He BiAIIOBiZaTH MaTepi-
aanaMm y Kaaci Ta norpebam yuniB. KpiM TOro, miapyyHHUKH CTBOPIOIOTH
TPYZAHOIII B KAACI, OCKIABKHM BOHHM MOXKYTh He BiamnoBimaTu morpebam y
3MicTi Ta 6yTH OyzKe OOPOTHMU [AS YVIHIB OAd 3aKymHmiBai. OcTaHHIM 4a-
COM BYHTEAIB 320XOYyIOTH PO3YMITH KOHTEKCT CBOTO KAACy 3 TOYKH 30-
Py VYHIB, aaMiHiCTpyBaHHS, MaTepiaAiB TOIIO, a IOTIM CTBOPIOBATH
YPOKH! BiAIIOBiAHO [0 BAACHOTO KOHKPETHOTO KOHTEKCTY KAacy (To6To
PiBHSA BOAOMIHHS iHO3EMHOIO MOBOIO). TakuM YHHOM BYHTEAl moroma-
raroTh iHAWBiAyaAbHO BUPIIIyBaTH NPOOAEMH yUHIB.

PekoMeHOyeThCH, 1106 BUUTEAl OO PO3POOKK HABYAABLHOTO IIAAHY
3aCTOCOBYBaAM ITiXi/ i3 3BOPOTHUM Au3aiiHOM. lle o3Hauae, 110 BUUTE-
Al TIOBHMHHI CIIoYaTKy BH3HAYUTH PE3yAbTATH HaB4YaHHS Ta IOTPeOH
V4HIB, a IIOTIM NpHU¥MaTH pillleHHS IIOA0 HaBYaAbHOI mporpamu. Y
IILOMY IIPOIIECi € IpPOCTip OAS EKCIIEPUMEHTIB ab0 MOKAUBICTH OAS
BYHUTEAIB OOMipKyBaTH CBilf IIporiec i poOUTH BIOCKOHAAEHHS B Maiby-
THBOMY. ICHYIOTH OCHOBHI €A€MEHTH ECSITHETAITHOIO IIPOIIeCY CTBO-
PEHHS BAACHOTO MaTepiaay, SIK JOAATKOBOI'O HABYAABLHOTO PECYPCY.

EaemenT 1: guumeni moxkyme cmeoprogamu 8/1ACHI mamepianu

IToTpebu y4HIB i 3MiCT HiAPyYHHKA MOXKYTh He 30iratucd. o6
3amobirTy HAJAWIIKY MartepiasiB ab0 BHKOPHCTAHHIO HOAATKOBHX
PecypciB ad HaBYaHHHA, BUMTEAI MOXKYTh CTBOPIOBATHU BAACHI MaTepi-
aau. Ile Tako}K KOPHCHO, OCKIABKH BuHTeAl OyayTh Oiabllle iHBecTyBa-
TH B Te, 110 BOHU BUKAQIAIOTh, OCKIABKH BOHH OyAyTh OiAbIlle 3a10BO-
A€HI BAACHHMH TBOPIHHAMH, a HE CAiyBaTH 3a miapydHukoMm. Hapua-
ABHA IIporpama, po3pobaeHa BUHTEAEM, TAKOXK MOxKe OyTH po3pobae-
Ha Ha OCHOBI IliAe# ITKOoAH. AIMiHiCTpAalli MOXKe IIpalfoBaTH pa3oM 3
BHKAQIAIIBKHUM CKAQOM, II00 CTBOPIOBATH HABYaABHI IIPOIpPaMH, 3a
AKHUMH Y9IHI 3MOXKYTb HABYHUTHUCS €(DEKTHUBHIIIIE.

EaemeHT 2: 360pomHuil nidxio 00 npoexmyeaHHs
Bas3BrUyall BUMTEAl CIIOYATKY ITOTOZKYIOTBCH IIpAIfoBaTH 3a IMiapy-
YHUKOM peKOMeH0BaHUM MiHiCTepCcTBOM OCBiTH, a IOTIM BHOHPAIOTH
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po3miAn [ad HaBYaHHHA, HACTYIIHUM BYHUTEAl BU3HAYAIOTh PE3yABTATH
HaBYaHHS Ta CTBOPIOIOTH BiATIOBiAHI 3aBmanHd. lle mepenoBuit miaxiza oo
IPOEKTYBaHHS. Y IiAXOAi 3BOPOTHOIO IIPOEKTYBAHHS BYHTEAI CIIOYaTKy
BHU3HA4YAIOTh PE3yABTATH HAaBYaHHS Kypcy. BoHu 3amutyiorh cebe, II0
3mo0yBadi OCBITH ITOBHHHI BMITH poOUTH [0 KiHIEG Kypcy. Bumnreai nouun-
HAIOTh AyMAaTH IIPo HOoTpedH y4HiB. [I0TiM BOHM AyMaroTh IIPO Pe3yAbTa-
TH HaB4aHHA. [larl BOHM CHIBBIZHOCATEH PE3YABTATH 3 PISHUMHU BHAAMH
JIiFIABHOCTI i, HapeIlTi, [yMaloTh IIPo 3MICT Kypcy.
EaeMmeHT 3: Baxiugicmoe pegpneKcii 8 Ha8UAHHI

HapuyaabHi po3po0OKu OTPeOyIOTE Yacy, i BOHH TPUBAIOTH IIPOTH-
roM 6araThoOX CEMECTPIB, 40 THX Iip KOAW BOHU HaMKpallle BiaroBiga-
TUMYTh IOoTpebaM y4HIiB. [IpOIOHYIOUH BYHUTEAIM dYac OAS PO3AYMiB
HaZ CTBOPEHHSM CBOiX HaBYaABHHX IIporpaM, BOHH IIpHHMAaloTh
6iABIII OOIpYHTOBAHI pillIeHHS IIOAO CBOTO BUKAQOAHHSA Ta OiAble
iHBECTYIOTh y CBOIX y4HIB Ta iXHIil mpollec HaBYaHHS.

Leit mecaTHETAIHUI IPOLEC MOXKE IIPAIIOBATU OyAb-IKUM KAACOM
Oyab-IKOro po3Mipy 6iabIl epeKTUBHUM. [lecaTrueTarHui mpoLec.

Kpok 1: nodymaiime npo nompebu yuHie

Busnaute moTpebu 3m406yBadiB cepeaHbOi OCBITH IIASIXOM IIPOBE-
[EeHHS OIINUTYBaHb Ta iHTepB't0. CIUPAIOYUCh HA Te, IO AiTH KaXKyTh,
III0 BOHHU XOYYyTh HABYHUTHUCS, CTBOPITH HaBYAABHUM IIAAH, KU Bix-
TOBila€ CHiABHUM IOoTpebaM yJHiB.

Kpok 2: susnaume yini ma 3a80aHHs

CTBOpPITH I1iAl, gKi BU3HAYAIOTH 11iAl Kypcy. Lli 1iai moBuHHI GyTH
GIABIITMH 3a IIiAl KypCy.

Kpoxk 3: cmeopeHHs 3a80aHb

Tenep BUMTEAl MOBUHHI IOAyMAaTH PO Pi3HI 3aBAAHHA, dKi 10-
3BOAITH YYHAM IIPAKTHKyBaTH MOBHI HAaBHYKH, CTBOPIOIOYM OiAbII
aKTyasbHEe BUKOPHUCTAaHHA MOBH. Ha IIboMy eTarri Ipoliecy HaBYaHHSI
Tenep MOXKHa CTBOPIOBATH PYOPHKH, a TAKOXK ITiAKa3KH AT IIPE3eH-
Talliil i TpoeKTiB

Kpoxk 4: poszsusaiime mosnieHHeRL KomMnemeHyil

Terep BUHTEAlI IIOBHHHI IIePeBIpUTH POOOTY 3 IHIIIMMH BYHUTEAS-
MU. BoHm mifoTh AK y4HI Ta AyMaloThb IIPO BCIO IIPHUPOIHY MOBY, SKY
BOHH 0 BHKOpDHCTaAH B cHuTyallii Takoro tumy. llg MoBa crae KAIOYO-
BUM CAOBHUKOM A IiAPO3IIAY.

Kpoxk 5: po3pobims nocnidogHicmo

Posranry#iTe HaBHYKH BiIIIOBIAHO 0 TOrO, 9K Y4Hi MalOTh iX BHU-
BuaTH. IIpy CKAa[aHHI TeMaTHYHOTO OAOKY BYHTEAl ITOBHHHI Bpaxo-
BYBaTH TPUBAAICTb YPOKY (OAMH YPOK UM I1apa).

Kpoxk 6: cmeopeHHss mamepianis

Ha npoMmy eTari BUHUTeAi CTBOPIOIOTH TECTH, 3aBIaHHS, JOMAIIIHi
3aBIaHHA TOLIO AAS Kypcy. IlaaHM yPOKIB TakoK ITOBHHHI OyTH CTBO-
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PeHi Ha IbOMY KpOIli, a BYHTEAl 320XO4yIOTBbCS MO CIiBHOpalli aas
OTPHUMAaHHS 3BOPOTHOTO 3B’SI3KY.

Kpoxk 7: Hasualime 6nrokamu

BuwnTeai MOBUHHI BHKAQIATH YPOKH, SIKi BOHH CTBOPHAH, aA€ Ta-
KOXK POOUTU HOTATKHU IIPO PE3yAbTATH, AKi CIIpaIOBaAH, i IIpO Ti, AKi
He CIIPAllOBaAH.

Kpoxk 8: pegnercia ma aHaNi3 HABUANLHO20 NIAHY

BumnTeAi HOBUHHI OBiZOMUTH IIPO CBOI 3aIIMCH Ta 0OTOBOPUTH Ya-
CTHHHU HaBYAABHOTO IIAAHY, dKi CIIpAlllOBaAM, i YaCTHHU, 9Ki HOTpeby-
IOTb BIOOCKOHaAeHHs. Pedpaekcia mae BigbyBaTHCa MTPOTATOM YCHOTO
KypCy, ase lie HaliBaKAWBIIIIe B KiHITi, KOAHW YYHIi 3aBEPIINAN KypC.

Kpoxk 9: ouyiHrogaHHsi

BunTeal BHOCATE IPOIO3UIi IOA0 HACTYITHOTO IIMKAY KypCy Ta
BpaxoBYIOTEH IToTpebu 3m06yBadiB cepenHbOl OCBITHM Ha BiAMIHY Bifg
MEHIINX YacTUH/3aBHaHb y Mexkax Kypcy. Ha 1iboMy eTarmi BUUTeAl
IIOBUHHI IIEPETATHYTH BiATYyKH VYHIB 32 OIUTYBAaHHSIMHU YH OLlIHKAMH.

Kpok 10: nepezansno

Bunteai po3poOASIOTE cTpaTeril AAS MOKpAIlleHHd 3MICTy Kypcy
Ta [O0CBimgy. BunmTeAi MOBHHHI 30CepeIUTHCS Ha IIEPEeTAsfi 3Micty,
aKUi noTpebye BIOCKOHAAEGHHS, a HE Ha IeperAdzni 3MicTy, SKui
CIIPAIllOBaB AT YYHIB.

INomaapmi mpomo3HuUii. Y necaTHeTallHOMYy IIPOLIECi BYHTEAIB
TAKOXK 320X0YYIOTh:

* groMora OiAbllle CHiBIOpAIofTe 3 IHIITUMH BYUTEAIMH.

* PO3iAiTH pOoOOTY Ha I'PyHH, IIO0 320IAIUTH Yac i eHeprito.
* MOCAIIUTH, 9K 3a0e31eYuTH noTpebu y4yHiB.

* 3MiHIOBaTH MiAPYYHUKHN Ha OCHOBI OTPUMaHHUX PE3yAbTATIB.

BHCHOBOK. Y po3po061li HaBYaAbHOI IPOrpaMH A YIHIB IIOBHUH-
Hi OpaTHu y4acTh SK CHELiaAiCTH 3 pPO3pOOKH HaBYaABLHHX MIpPOrpaM,
TakK i BumTeai. BumTeai MOXKYyTh BHKOPHUCTOBYBATH BAACHHUU OOCBIfm i
3HAHHM, 11006 3HAWTH pillleHHs CBOIX mpobaeM y Kaaci. 3arasoMm Iei
IpolleC [AoIoMarae 3aJOBOABHHUTH IOTpebu 3mobyBadiB cepemHbol
OCBiTH.
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A. A. Mapuuwuna, I. 1. 3azopyiixo

TO TEACH OR NOT TO TEACH?
SOCIAL PRACTICES AT SCHOOL

Social interaction and student learning structure the whole pro-
cess of educating in a classroom. The impact of daily communication
on knowledge acquisition can hardly be overestimated. Here, the
communicants participating is educational discourse obtain not only
empirical knowledge required by school curriculum but develop their
skills of being members of a definite community, too.

The key role in teaching communication belongs to a teacher
(surprisingly, I'd say). A teacher should be proficient in all four
modes of communication — listening, speaking, reading, and writing —
and should know how to utilise this proficiency effectively in a school
environment.

Effective speaking and listening skills are dealt with during Eng-
lish lessons in school, as far as they constitute the contents of school
education and are utilised throughout the curriculum. But this does
not imply that English learners will obtain effective social communi-
cation skills which will enable them to enjoy being a community
member. Arguably, teaching effective communication skills is one of
the most important jobs for a teacher. But where to begin? Of course,
in the classroom. Social training goes hand in hand with the con-
tents of curriculum; the teacher has only to adjust learning and tu-
toring to social needs. This can be achieved by some practical ap-
proaches.

First, pupils have to be taught to empathise. On the one hand,
they should not be constrained to express emotions, nor should in-
trude their emotions upon the others. Emotions may be evident but
not imposing. On the other hand, some emotions have to be shared;
here, pupils are expected to know how to react or behave.

Second, rules for speaking, responding, and listening concern
not only grammar and pronunciation. Taking turns to speak, avoid-
ing interrupting others or gesticulating impatiently, speaking clearly
and distinctly, establishing eye contact form practical and socially
oriented manners and behaviours.

Third, skills of respectful communication result in its effective
outcome. It does not matter whether a young communicant agrees or
disagrees with the opponent; sharing and idea or counterclaiming
should both be uttered in a respectful tone.

Socializing includes many varied and unexpected but common
everyday situations which require competent speaking skills. Learn-
ers of a foreign language have to be prepared to encounter these sit-
uations and be ready with appropriate responses. Pictures help give
context to these situations and help pupils imagine how they might
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respond. These are typical activities at the lessons of English at sec-
ondary schools practised widely and actively.

Teachers often directly and indirectly instruct students in so-
cial-emotional competence, such as how to get along with diverse
problems and strategies to focus on and follow directions. Conse-
quently, teachers are prime candidates to consider as socializers of
emotion-related behaviors [1]. For children, the normative aspects of
affective engagement are essential to their emotional competences
and are addressed through socialization into a shared culture of
emotions.

Effective social intercourse provides benefits for learning. The
following outcomes may be expected from successful communication:
it helps pupils want to go to school, it increases the trust pupils have
in their teachers and other pupils, it intensifies sense of belonging
and assurance of being well taken care of, it reduces stress, it cre-
ates stronger friendships. Moreover, the results of effective socializa-
tion fit social expectations [2] concerning normative manners and
behaviours.

Here, speech and language practice are what drive social inter-
action and active communication. Hence, the teachers of language
are more responsible for correct and reliable impact than any others.
For this, it is reasonable to classify the so-called social skills and to
form a learning strategy of their development. As an example, a
teacher may focus on one skill at a time, say, “Praising”, “Compli-
menting”, “Expressing concern”, “Apologizing” etc. The corresponding
vocabulary and exercises in performing the situations with the before
mentioned concepts will help to memorize both the mode of speech
and behaviour.

After-school activities facilitate greatly in pupils’ socialization
and develop social communicative skills as well. Here, watching edu-
cational videos, podcasts, presentations as elements of club work or
stage performances of a school amateur theatre may serve a powerful
tool to visualize and obtain social experience.

Communicator style can be rarely registered in its pure form.
Every individual accommodates a variety of features in his/her pat-
terns of communication behaviours demonstrating the combination
of features forming their unique constellations of communication
style. In this respect, communicator style is multifaceted.
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M. B. Mamxoecovrxa

IIEPEBATH ,U;HCTAHmﬁynx TEXHOAOTIH
IIPU OPIrAHI3AIILIL CAMOC'EII/IHOT POBOTHU 3 KYPCY
«ICTOPISI AHTAIMCHKOI MOBH»

BuBueHHS BIIPOBaXKEHHS AUCTAHIIHOrO HaBYaHHS y IIPOLIEC
iHIITOMOBHOI IiATOTOBKH CTYZAEHTIB 3HAMIIAO HIMPOKE BUCBITAEHHS B
npangx B.II. Becrtaabka, T.C. Pyxennenoi, T.II. Capauu, B.Il. CBu-
puniok, White C., Ta iH., 110 JaA0 HAM 3MOTY BUIOIAHTH HHU3KY BHUMOT
[0 MOUCTAHILHWHOrO KypCy [OAd IiATPUMKH CaMOCTiiHOI HaB4YaAbHO-
Mi3HaBaABHOI, IIOIIIYKOBOI, TBOPYOI MiIABHOCTi CTYAEHTIB ¥ KOHTEKCTI
BUBYEHHS aHTAOMOBHOI KOMYVHiKallii, a came: BiAMNOBIAHICTE IAGM,
3MiCTy i MeToJaM HaBYaHHS; JOTPUMAaHHA MOAYABHOI CTPYKTYpPH; Bif-
KPUTICTB: MOXKAMBICTHL NOIOBHEHHS YH 3MiHU AEIKHUX KOMIIOHEHTIB;
3a0e3leYyeHHsT BHCOKOTO CTYII€Hd IHTEPaKTHUBHOCTI; 3abe3ledyeHHd
pedAEeKCHBHOCTI; CTBOPEHHS YMOB A MOHITOPHHTY TOLIO [1].

BukopucTaHHS AVMCTAHIIMHUX TEXHOAOTIH MO3BOASE BUKAQIATY
OIIOCEPEIKOBAHO KEPyBAaTH CaMOCTiHHOIO POOOTOI0 CTYAEHTIB, BHKO-
PHUCTOBYIOYH [As 1BOTO 3acobu Moodle. 3’aBASETECA MOXKAWBICTH OII-
THMi3yBaTH Ta YaCTKOBO aBTOMAaTHU3yBaTH IIPOIIECH BUBYEHHS HOBOIO
Martepiaay, opMyBaHHS yMiHBb Ta HaBUYOK, IIepenadi pe3yAbTaTiB Ta
OILIiHIOBAHHS CaMOCTi#iHOI pobOTH CTYZEHTIB. Yce Iie CIpHse aKTHUBi-
3arii mizHaBaAbHOI HaBYAABHOI AiSABHOCTI CTYNEHTIB 3a paxyHOK BH-
KOpHUCTaHHA (PaKTOPiB, OB’I3aHUX 3 iHPOpMALiHHUMH CHUCTeMaMH H
A€ MOKAHUBICTH 3HAYHO 30iABIIMTH OOCAT CaMOCTiMHOI HaBYaABHOI
poboTH, moB’a3aHUil K i3 3aCBOEHHAM MOBHOTO MaTepiaAy, Tak i 3
dhopMyBaHHAM MOBA€HHEBHUX YMiHBb T4 HABHYOK.

[lig gucTaHIiIHHUM HaBYaHHAM PO3yMieThbCHd iHAWBiAyaaizoBaHUH
Ipolec MepefaHHs i 3aCBOEHHSI 3HAHb, YMiHb, HABUYOK i CIIOCOGiB
Hi3HABaABLHOI MiSIABHOCTI AIOAWHY, IO BiAOYBAETLCH 3a OIIOCEPEIKO-
BaHOI B3aeMoii BiAmareHUX OOUH BiJl OOHOIO YIYaCHHUKIB HaBYaHHS Y
CIIEIliaAi30BaHOMY CEPEAOBUII, SIKE CTBOpPEHE Ha OCHOBI Cy4YaCHHUX
ncuxoaoro-negarorivaux ta IKT [2].

Criertudpika mpodpecifinoi KOMIIETEHTHOCTI CTYAEHTIB i3 HaBYaAbL-
HOI AUCIUIIAIHM «IcTOpid aHTAiMCBKOI MOBH» IIOAGTAE€ y HaAIBHOCTIL
chOopMOBaAHUX AHTAOMOBHHUX MOBHO-KOMYHIKATHBHHX KOMIIETEHIIH,
110 BXOASATH [0 CKA3Ay KOTHITHBHO-TEXHOAOTIYHOrO KOMIIOHEHTY HaB-
4yaHHg. EAeKTPOHHUN KeHc nad caMOCTiHHOTO OBOAOAIHHS aHIAOMOB-
HOI0O MOBHO-KOMYHIKAQTHBHOIO KOMIIETEHIII€I0 — Il€ KOMII'IOTepHHH
3aci6 HaBYaHHA, SKHUH PO3MIllleHUH V¥ MepeXi MOAYABHOTO CEPEeIOBH-
mia HaBuaHHa K-TTHY imeni IBanma OrieHka i MICTUTH KOMIIAEKT Ha-
BYAABHO-METOANYHHUX MaTepiaaiB A (pOpMyBaHHS y CTYAEHTIB YMiHb
aHTAOMOBHOI MOBHO-KOMYHIKaTHBHOI KOMIIETEHIli CIIIAKyBaHHS Ta
3abesnedye KepyBaHHsS IX CaMOCTIHHOI HaBYaABHO-III3HABAABHOIO
OIFABHICTIO B II03a ayAHUTOPHHX yMoBax. OCOOAHMBICTIO HaBYaABHOTO
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MaTepiaay esnieKkmpoHHo20 Kelicy i3 HaB4YaABHOI AUCHUIAIHK «lcTopia
aHTAIMCHKOI MOBHW» € IIOBHOTA 1 IIiAICHICTH CUCTEMHO OPraHi30BaHOTO
KOMIIAEKTY TpPOeciiiHO Opi€EHTOBaHUX HABYAABHHX MaTepiaaiB, gKi
J03BOASIIOTH CTYAEHTY IIOBHOIIHHO, 3 TEPHUTOPiaAbHOIO BiIOKPEMAEHI-
CTIO Binm BHKAamada 3acBoiTH HeoOXximHWIT MaTrepiaa Ta HalOyTH Bimro-
BiJHUX KOMIIETEHTHOCTeH. IHTEHCUBHUH PO3BUTOK TEXHOAOTIM mucTa-
HIIHHOTO HaBYaHHSA B HaWbAMXK4YOMy MaliOyTHHOMY BiIKpHE HOBi MO-
KAUBOCTI [IAsl OTPHUMaHHA iHQopMarlii, mepeTBopeHHd ii B 3HAHHA i
KOPUCTYBaHHA OTPUMAaHUX 3HaHb Ha IIPaKTHII.

TakuM YHHOM, y Cy4acHOMYy iH(OpPMAIlifHOMY CyCIiABCTBY YCIIi-
LITHO PO3pOOAIETECS HOBa MOAEAb AHUCTAHIIHAHOTO HaBYaHHL — 3 ypa-
XyBaHHSM HOro €THUYHHX, [IPAaBOBHUX i MOpPasbHUX IIPUHIIUIIB, a Ta-
KOX TE€OPETHYHHUX i METOJOAOTIYHHUX OCHOB OpPraHi3allifHOIO i TexXHi4-
HOTO 3abe3reYyeHHs, HiABUIEHHS €(PeKTUBHOCTI OCBiITHHOTO IPOLIECY,
npodeciiiHoi miArOTOBKY KaApiB i OIIHKK IKOCTi OCBITH.
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I. Melnyk

TEAM TEACHING AND ITS APPLICATION
IN THE ENGLISH LANGUAGE CLASS

Team teaching can be described as a situation where two teach-
ers work together to teach a lesson. Team teaching is a strategy that
has been used across U.S high school at all levels and for different
purposes since the 1960s. In recent years, team-taught courses have
become an important part of the university curriculum in America
[1]. Historically, team teaching has been seen as a practice suited for
gaining better control of large groups of students [2].

Globally, teamwork has become the culture of most internation-
al organizations and institutions today, employers search for people
with effective team work skills for employment. Teams provide oppor-
tunities for the exhibition of multiple skills from team mates. Team
work is more result oriented and goals better achieved when a team
strategy is employed rather than when individual skills are manifest-
ed. Students also need to learn to function in a team environment to
enable them develop teamwork skills for their adult life. Research
has shown that students learn better when tasks given require social
interaction and group work.

Team teaching involves a group of instructors working purpose-
fully, regularly, and cooperatively to help a group of students learn.
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Teachers together set goals for a course, design a syllabus, prepare
individual lesson plans, unit plans, teach students as well as evalu-
ate the results. Working as a team, teachers model respect for differ-
ences, interdependence, and conflict-resolution skills. Team mem-
bers together set the content, select common materials such as texts
and films, develop tests and final examinations for all students. They
set the sequence of topics and supplemental materials. They also
give their own interpretations of the materials and use their own
teaching styles. The greater the agreement on common objectives
and interests, the more likely that teaching will be interdependent
and coordinated.

There are six different models of co-teaching. They are:

— Complimentary teaching. Teachers take turns teaching and gath-
ering data, rather than assuming that the special educator is the
only person who should observe.

— Station teaching. Teachers divide content and students. Each
teacher then teaches the content to one group and subsequently
repeats the instruction for the other group.

— Parallel teaching. Teachers both teach the same information, but
they do so in a divided class group. This helps students who re-
quire extra supervision.

— Alternative teaching: Each teacher works with a different group of
students to teach different content using different methods then
the students switch groups.

— Teaming: Both teachers share delivery of the same instruction to
a whole student group. Co-teachers tend to like this method and
find it satisfying.

— Support teaching. One teacher becomes the primary educator
while the other monitors the room and provides quiet assistance
to students who need it.

Working in teams spreads responsibility, encourages creativity,
deepens friendships, and builds community among teachers. Teachers
complement one another. They share insights, propose new approach-
es, and challenge assumptions. They learn new perspectives and in-
sights, techniques and values from watching one another. Students
enter into conversations between them as they debate, disagree with
premises or conclusions, raise new questions, and point out conse-
quences. Contrasting viewpoints encourage more active class partici-
pation and independent thinking from students. The team cuts teach-
ing burdens and boosts morale. The presence of another teacher re-
duces student-teacher personality problems. In an emergency one
team member can attend to the problem while the class goes on.

For successful team teaching co-teachers need to be in constant
communication with each other. They should meet either daily,
weekly or before class to plan, exchange ideas, develop and maintain
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a healthy relationship; set goal-oriented activities: goals and expecta-
tion for each lesson must be discussed; teaching methodologies must
be discussed as well so that each teacher understands the other’s
experiences and methods. This is to avoid confusion and clashes
during the class. Teacher who teach together should display trust of
each other’s skill and abilities. Team teaching in English language
classroom is a new area to study. It can be an extremely beneficial
and professionally rewarding experience if all goes well. In order to
team teach successfully, both teachers need to cooperate and to
maintain respect for each other, both inside and outside the class-
room. Team teachers also need to develop and establish a special
relationship, both personally and professionally. Team teachers need
to cooperate with each other. They must be aware that each person
has a responsibility to fulfill. One teacher must not undermine the
authority of the other teacher. They must meet to decide roles and
responsibilities before the class. Team teaching requires planning,
skilled management, willingness to risk change and even failure,
open-mindedness, imagination, and creativity. However, the results
are worth it.

The team-teaching approach embodies collaborative work and
provides more interaction between teachers and students. It is also a
useful strategy that can help teachers manage large classes for more
effective lesson delivery.
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T. Mitrousova

THE ROLE OF AUTONOMOUS STRATEGIES
IN FOREIGN LANGUAGE EDUCATION

The aim of teaching is to determine to what extent the students
are aware of their own learning strategies. Out-of-class learning is a
relatively new area in the sphere of autonomy, that is defined as the
ability or opportunity for the individual to make his or her own deci-
sions without being controlled by anyone else. As F. Demaiziére [4]
notes, this concept, as an educational one, appeared to contrast
classic education in all aspects, and it has been absorbed and dilut-
ed, especially by the mainstream currents of the previous century.
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The scholars, for instance N. Aoki [6], introduced autonomy in
their discussions of alternatives to the established language teaching
tradition, especially in the context of adult language learning (the abil-
ity that a learner has developed to take charge of his or her own learn-
ing). Autonomy in general and autonomous language learning in par-
ticular can both be considered elusive concepts. As Ph. Benson [1]
postulates, autonomy is a complex construct with multiple dimensions
and forms that are liable to change for different individuals and for a
particular individual as well in different contexts. Accordingly, there
are a number of terms related to autonomy, such as self-instruction,
self-access, self-study, selfeducation, out-of-class learning and distance
learning. There is an assumption that languages are normally acquired
in classrooms and classroom-based learning is the norm.

Learning is an efficient action; students learn by doing personal
acts and gain experience through different senses to improve them-
selves and perceive both the world and themselves. A well-known
figure among today's pedagogues, Carl Rogers in 1951, emphasized
that learning is possible through personal efforts with the statement
“An individual cannot teach another one directly but may enable the
other one to learn”.

Each student has different habits during foreign language learn-
ing. Thus, learning strategies and habits, motivation and self-
assessment play important roles, hence the concept of autonomous
learning. The activity of learning should not be managed externally
but only by the student. The students are expected to take more re-
sponsibilities and handle their learning by themselves, identify their
weaknesses and choose appropriate strategies. The problem here —
the loss of motivation during learning. In this case, students general-
ly stop studying instead of trying other methods to gain the learning
achievement.

Most of the students know the learning strategies and the moti-
vational factors, and that they are able to determine the duration
and environment of study. However, the students often can not com-
prehend and understand what they benefit from those strategies
when facing challenges during the learning process.

Among the most effective autonomous ways of learning are:

— online chat,

— talk with foreigners,

— talk with peers,

— translation,

— extensive writing (dialogues, compositions),

— pen-pals,

— traditional games.

Grammar books and grammar tests for autonomous language
learning were found to be among the least popular instruments in
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the study [2]. This is in direct contrast to Sert (2006), who states that
grammar tests were the second most preferred options of the partici-
pants, that is understandable in a country where multiplechoice
tests based on advanced grammar knowledge are the key for en-
trance into any undergraduate foreign language program.

It often is accented that the main goal in an active and interac-
tive teaching-learning process must be to help students discover the
pleasure of “inquiry” and learning, which leads to increased confi-
dence in their competences. The benefits of encouraging regular in-
dependent listening practice via online short video clips can be quite
considerable and the results are also seen among the students them-
selves. Some activities, such as pub quizzes and English clubs/cor-
ners, which address productive language skills, are among the activi-
ties found to be particularly popular.

It is clear that in autonomous learning, contrary to the tradi-
tional approach, the responsibility belongs to the student rather than
the teacher. The teacher supports the student for any kinds of prob-
lems. The student does not feel that he is controlled and decides
about his own learning goal. But the fact is that though the learners
exercise their autonomy, they expect teachers to tell them what to do
and to set learning goals for them [3] and though technology has
made it easier for student-centered learning approaches to replace
teacher-centered ones, this does not suggest that technological in-
struments will completely replace the teacher [5]. It can be men-
tioned that, for example, Turkish language learners do try to be au-
tonomous by benefiting from information technology where possible
but do so in an eastern context that can be presumed to be teacher-
dominated [2, p. 481].

To sum it up, learning occurs through students' gaining experi-
ences, not through the narration by the teacher. Students' interest in
learning is lost with the guiding course contents. Having become not
just a modern approach over time, autonomous learning has turned
out to be a great need that every student should benefit from into
increase efficiency and autonomy.
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C. I. Huxumrox

CYYACHI PEAAII IIIATOTOBKHU BYHUTEAIB IHO3EMHHX
MOB Y CUCTEMI YKPAIHCBKOI OCBITH

CTpiMKHH PO3BHUTOK Ta MOLINPEHHS iH(POPMAIiMHHUX TEXHOAOTiH
CIIpUL€E HiABUIIEHHIO iHTEAEKTYaABHOTO 1 IpodeciiHOTO piBHS BHKAA-
[AHHS, a TAKOX JOIIoMarae oCobHCTOMY Ta MOPaABHO-€THYHOMY 3pO-
craHHIO 37400yBadiB BUINOi ocBitTu. CydyacHa IiATOTOBKA MaMOyTHIX
BCTYIIHUKIB Ta abiTypieHTiB 3mebiabiioro 6yaa 3ocepezkeHa Ha Tpa-
OUIIHHUX 3acobax HaBYAHHS, 110 6Aa3yIOThCS Ha BHUBYEHHI T'yMaHiTa-
PHUX HayK, TaKUX K MOBa Ta AliTeparypa, iCTopid Ta IPUpPOTHUYIO-
MaTeMaTHUYHUX, Ta KOHYE IMOTPEeOYIOTh 3aCTOCYBaHHS iH(opMallifiHuX
TEXHOAOTIY AK iHHOBAIlIMfHOI CKAQIOBOI Ta HEOOXiMHOI AQHKH Iegaro-
TiYHOIO IpOoLECy.

Mepezxa InTepHeT 3abesredye OOCTYII A0 aKyMyABOBAHHX 3HAHb
dK B TEKCTOBi#l, Tak i B rpadiunifi dopmax. TeaebauenHs, Bimeo,
KOMIT'IoTepHa rpadika JaloTh MOXKAWBICTH OTPUMATH HAOYHY iHQOP-
marriro [4].

MeTor0 cTaTTi BOAYAETBCS CTUCAHUM OTAS CYYaCHHX peaail mim-
TOTOBKHU BUHTEAIB iHO3eMHHX MOB YKpaiHH.

Hap nutaHHAM BHUKOPHUCTAHHS MOIYAIPHUX OCBITHIX iHdopMa-
iHHUX pecypciB mad BUUTeAiB iHozeMHuX MoB (IM) mpairoBasn BiT-
4yn3HgHI BuieHi Ta niegaroru H. M. Komotror, H. IO. Ky3HenoBa,
0. O. Citaao P. M. lllamanceka, A. 1O. Illeaecr, T. M. Ileaecr,
M. H. €BcrurHeeB, Ta 3apy0ixkHi qocaimauku — €. 1. [Taccos, €. C. Ilo-
Aat, O. I. [IayraraproBa, I1. B. CucoeB, Ckot Bingitt, [eBig XapmaiciTi
# [IeBin Ict™meH.

[IpoaHanizyBaBIIM HU3KY BITUHU3HAHHUX Ta iHO3€MHHUX [ZKEPEA,
MU BiAIlIlyKaAu B AiSABHOCTI BuuTeass IM ocHOBHI peaaii #oro miaroro-
BKHU: IIPOBENEHHA iHAWBIAyaAbHUX i IPyNOBHUX KOHCYABTAllifl i3 mpu-
BOJly BUKOPHUCTaHHS HaBYaAbHO-METOAMYHOI'O (TEXHIYHOIO) CyIIPOBO-
Oy Kypcy; AOIoOMOra THM, XTO HaBYa€ThCs, B iXHBOMY mIpodecifiHomy
CcaMOBH3HA4Y€HHIi; opradisalliliHe yIpaBAiHHA HaBYaAbHO-IIi3HaBaAb-
HOIO [JiSIABHICTIO CTYHEHTIB; 3/IaTHICTb I1€PEOPi€EHTOBYBATUCH ¥ HOBUX
COlLliaAbHUX YMOBaX; aKTUBHE BUKOPUCTAHHSI KOMII'IOTEPHUX TEXHOAO-
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rifi, a came: BHKOPHUCTaHHS BebO-KaMep, CIIIAKyBaHHS B PEXHMi on-
line, npoBeneHHs online BimeoypoKiB, MPAKTHYHHUX Ta AEKIIIHHHUX 3a-
HATD, JaT-CIIIAKYBaHHSI (TEKCTOBI Ta TOAOCOBI HaTH), y4acTb B Pi3HUX
OHAAHH-KOHKYypCcax, KOH(epeHIligax, BebiHapax, IPOXOAKEHHS TeCTy-
BaHb, pobora Ha naatdopmi MOODLE Tomo [1, 2, 3, 4].

BapTo 3a3HayuTH, LIO0 TaKi IOIMyAdpHi cepBicu gk Twitter Ta
Instagram TeK MOXKyTb OyTH BHKOPHUCTAHI JAS IIOIIYKY iHIIIOMOBHHX
crarei, 6AOTIB TOIIO, y 3aAy4YEHHI 4O IIPE3eHTAallill Ta IIPOEKTIB.

Indopmaritina cucrema MOODLE Mae BeAHKiI MOKAWMBOCTI IIIOI0
BIOPOBAXKEHHA OO’€KTUBHOI CHCTEMH KOHTPOAIO I OIiHIOBAHHS
3HaHb, YMiHb Ta HaBHYOK y4HiB. MexaHi3M KOHTPOAIO ¥ OLIiHIOBaHHS
3a pomoMororo cucreMu MOODLE 6e3nepedyHo Mae BAACHI epeBard,
HaIIPHUKAAZ, AETKICTh B oprasisallii, pi3HOMaHITHICTBL BapiaHTIB Bif-
noBiAe# Ta NHUTaHb, IIBUAKICTH IIPOXOMKEHHH, IIEPEBIPKU Ta OIpPH-
AIOHEHHSI Pe3yAbTaTiB, MOOCTYIIHICTb, OO’€KTHBHICTH OIliHIOBAHHS,
BiZIIOBIMHICTE CyYacCHUM TeMIIaM iHdopMalifiHoro moToKy Touio [1].

¥Yci mi MOXKAMBOCTI MOXKYTh aKTHBHO BHKOPHCTOBYBaTHCH I
yac BUBYEHHd iHO3eMHOI MOBH. BipTyaabHe cepenoBHIIE T03BOALE
BUHTH 3a 4acoBi i IPOCTOPOBI paMKH, Hafla€ MOXKAUBICTBb CIIPaBXKHBO-
ro CIIIAKYBaHHS 3 pPeaAbHHMM CIIIBPO3MOBHHKAaMU Ha aKTyaAbHI JAS
o6ox cTopiH Temu [2].

Pe3yAbTaTHBHICTD ITUX TEXHOAOTIH I[IAKOM 32A€KUTH BiZl e(peKTU-
BHOI oprasizarii Ta MeToaAHYHOI OOIPYHTOBAHOCTI MaTepiaaiB, 110 BH-
KOPHCTOBYIOTBECH, & TAKOXK KEPiBHHUIITBA HaBYAABHHX 3aKAaMiB, Mai-
CTEPHOCTI IeIaroriB, sKi 6epyTh y4acTh ¥ IILOMY IIPOIlECi, iXHBOI 37a-
THOCTi IEepeopi€eHTOBYBATUCH Y HOBUX COILIAABHHX yMOBaX, BOAOIHHSI
HOBHMH iHQOPMAIHHUMH TEXHOAOTIIMH, IOCTiHHHN CaMOpPO3BUTOK i
CaMOBZIOCKOHAA€HHS; Ta 3400yBadiB BHUIIOI OCBITH, fKi aKTHBHO 3a-
AYYaTHMyTbCSH OO0 IIOLIYKOBOi, AOCAIMHUIIBPKOI Ta TBOPYOI MiIABHOCTI,
dhopMyBaHHS Ta PO3BUTKY CBOIX 3HaHb ¥ (DOPMyBaHHA HOBHX KOMIIE-
TEHTHOCTEe! Ha OCHOBi 06pOOKH MKepea iHdopMallii, oaepKyBaHUX He
TiABKY y cebe B HABYAABHOMY 3aKAA[i, aA€ ¥ 3 yCiX CBITOBHX I3KEPEA.
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I. A. Ceidep

BAOT" SIK CETMEHT MEOIAIIPOCTOPY

CroromHi B eIoxy IH(PPOBOr0 CyCHiABCTBa MEIIalIpPOCTip CAYTYyeE
OCHOBHUM [3KepeAaoM iHdopMmariil Ta cepoio BIAHUBY, TOMY aKTyaAb-
HICTb OCAIIZKEHHSI 0COOAMBOCTE#l MemifiHOTO CBITY BHOAETHCH HaM
6e3cymHiBHOIO. KpiM TOro, MeniifiHa AIHTBICTHKA XapaKTEpPHU3YETHCS
IHTEepaAKTHUBHICTIO Ta iHTErpOBAaHICTIO, IO JA€ 3MOTY BHKOPHCTOBYBa-
TH 1I moreHIiaa i B ocBiTHbOMYy mporiieci. OCKIABKH came AIoQWHA €
6e3nocepeHIiM TBOPIIEM KOMYHIKATHBHOIO IIPOIIECY, TO BOHa 3abes-
nedye (PYHKITIOHYBaHHS iHTEPAKTHBHOCTI, KOTpa CTasa JAOMiHAHTHOIO
pucoro nudposoi KoMyHikariii [2, c. 39].

BypxauBHii pPO3BHUTOK IHTEPHET-TEXHOAOTIH Ta eAeKTpoHHHX 3MI
IPU3BOAUTE [0 3MiH V XKaHPOBUX (popMax Menia TEKCTiB. 3’IBASIOTHCS
€AEKTPOHHI IIOAEeHHUKH abo 6aoru. HagBHicTE KaTeropii «blog» Ha eAekT-
POHHHX CTOPIiHKAax ra3eTHUX U JKYPHAABHHUX BHIAHBL CTA€ PO3IOBCIOKE-
HUM gBUIlleM (Hanpukaazn, razetu New York Times (www.nytimes.com),
Washington Post (www.washingtonpost.com), Financial Times
(www.ft.com), The Telegraph (www.telegraph.co.uk), The Economist
(www.economist.com) maroTh BKaaIKy «blogs» [4, c. 83].

KomyHikarisa 3aBXKOINU XapaKTepHu3yBaAacs Pi3HOMAHITHICTIO ITif-
XomiB Ta BU3HaA4YeHb i, gk Haroaomrye . T. KpuxkauiBcbka, aificHO
«IIpobaeMa IIoAdrae y TOMy, IO iHTepHeT-KOMYHIKallid — Ie CKAagHa
IIOAIKOJOBA CHCTEMa, B dKill MOBa KOAYE AHIIIE OAHWH i3 IMOTOKIB iH(O-
pMmaitii. InTepHeT-3KaHp € 6araTopiBHEBOIO ITOAIKOIOBOIO CUCTEMOIO Ha
Ky BIAHBAIOTH Pi3Hi (pakTOpU: YacToTa OHOBAEHHS iHdopwMmariii, iH-
TEepaKTHUBHICTBb CepeoBHIIA, aapecar, ocoba aBropa ToIo» [1, c. 78].

Baoru — 11e [OCHUTBH MOIyAsIpHA Ta AHHaMigHa dopMa iHTeparTH-
BHOTO 3B’I3Ky y HAalll 4ac. [HTepaKTHUBHICTb y 6Aorax — Iie HeoaMiHHa
BAAQCTUBICTB OAOTY 9K miaaoriuHoi ¢popMu KOMyHikarlii, HallianeHoi Ha
BHCAOBAEHHSI aBTOPOM BAACHHX AYMOK Ta Ha 0OMiH AyMKaMu 3 iHIIH-
MH KopucTyBadamu [3, c. 292]. Baoru Takox BHKOHYIOTH (PYHKIIiIO
colliaabHOI oprasizarlii, BOHHM 00’€IHYIOTb ayAUTOPil0 ¥ IEBHi CIiABHO-
TH 3a iHTepecaMH, TAKHM YHHOM KOXKHUH YYaCHHK iHTEpPHET-KOMY-
Hikanii Moxke BrauBaTH Ha (hOpMyBaHHS KOHTeHTY 3MI.

3BepHEeMO yBary Ha HalbiabII NTONyAdpHi maaTdopMu OAOTIB.

Wordpress — HaiiBimomila i ay:ke MOIyAsSpHa cepen OaorepiB
naaTdopma. BoHa ocHallleHa ayskKe IIPOCTUM iHTYITHBHHM iHCTaASTO-
poMm, ToMy OyAB-XTO MOXKE IIBHIKO BCTAHOBUTH ii 6€3 mpobaeM.

SIkio Wordpress — JOCUTH PO3MOBCIOMKEHA IaaTdopMa 1aa 6A0-
ry, To Ha naatgopmi Movable Type mpaittoe GiABIIICTL OAOTIB 3 BHCO-
KuM TpadikoMm, cepen gakux Bapto Bumiautu Huffinqton Post (maiimo-
nyagapHimmii 6aor B Internet), Gawker blogs (6baoru Lifehacker,
Gizmodo), BoinqBoing Ta dooce. 'oA0BHHY IAIOC HA KOPUCTH CUCTEMH
Movable Type — 11e BOymoBaHa minTpuMKa (PyHKIIOHyBaHHA Oe3aidi
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6aoriB Ha omHiM maaTdgopmi. Bu MoxkeTe HMIBHAKO CTBOPUTH TY KiAb-
KicTb 6AOTIB, ssKa BaM IoTpibHa, abo Bimpasy Iiay MepexKy OAOriB Ha
3pa3ok Huffington Post a6o Gawker.

IIaardopma Serendipity BUPI3HAETBCSI NPOCTHUM iHTEpPQEHCOM.
[Maarinm go Hei OHOBAIOIOTBECS aBTOMATHYHO — KOXKHOTO pasy IIpHU BU-
xomi B [HTepHET mepeBipaeThCH apXiB IMAATIHIB, i IPU HEOOXiAHOCTI 3
BeAUKOi 0i0AIOTEKH IIAATIHIB KOPUCTYBA4YiB 3aBAHTAXKYIOTHCS X OHOB-
AeHi Bepcii. Ila mporpamMa ga€e MOXKAHBICTE TAKOXK CTBOPEHHS BKAAE-
HHUX Ta PO3TaAyKEHUX TIAOK 3 KOMEHTaPSIMH.

Drupal - e He ckiapku maatdopMma nasg 0AOTY, CTIABKH KOM'IO-
HiTi-IporpaMa Aaf CTBOPEHHS OAOI-CIIIABHOT, fIKa IIPOIIOHyEe Habip
byHKIIIH, HEOOXITHUX AT yCIHIIIHOI POOOTH CHIABHOTH: (hOPYMH, KHH-
TH, a TaKOoX TPEKEP, 3a AOIIOMOroI0 SKOI'0 MOXKHAa BilCAIIKOBYyBaTHU
3MiHHM CHCTEMH i IIOIBY HOBOI'O KOHTEHTY.

[IIo6 cTBOPUTH BAACHHH OAOT CTYAEHTY IOTPiOHO mepI 3a Bce
BHU3HAQYUTH CTPYKTYpy Oaory. 3a3Budyaii OAOTH MiCTATE TeMy, 3MICT,
IIOCHAQHHS Ha CTaTTi B IHTepHETI, IIOCTH (3alMCH), MOXKHa C TaKOXK
TBOPHUTH AeKiAbKa TEMaTHYHHUX po3maiaiB. HacTymHuM KpokoM € BHOIp
6aory-rinargopmu. CTBOPIOIOTE GAOTH 3a MOOIIOMOTOIO CIIEIliaABHHX
CepBiciB mag po3MmimieHHsS 6AOTIB (6Aor-maaTdopM), cepen aKUX € i
6e3komTOBHI cAyxkOu. [lo mpuraany, http://www.blogger.com,
http://www.livejournal.com, http://www.blog.meta.ua Ta ixmmi.
HaiibiAbl momyAsdpHUM CEpBIiCOM BeEeHHS OCBITHIX 0AOTIB € cepsic
cucremu Google minm HasBoro Blogger. He morpi6Ho 3abyBatu i mpo
CTBOPEHHSI BAACHOTO aKayHTa. llepen THM, SIK pO3IodaTH pobotTy 3
6aoroMm, cucrema Google 3amIpoIrIoHye CTBOPHUTH BAACHHH akayHT (00-
AIKOBHH 3ammc), 6e3 IKOro CTBOPEHHS 6AOTY HEMOXKAUBE.

Baoru Yy HaBYaABHOMY Hpou;eci MOZXKYTh BUKOPHCTOBYBAaTHUCH:

— B 9KOCTi HaBYaABHOTO MOCIOHHKA;

— 1ag iHpopMyBaHHA CTYAEHTIB, PO3CHAKHU IIOLITOBUX IIOBiJOMAEHB
Ta HaBYAABPHUX MaTepiaaiB, qoMaIlrHiX 3aBaaHb, IIPOEKTIB Ta iH.;

— #K (popMa KOAEKTUBHOTO OOTOBOPEHHS B OHAAMH PEXKUMI;

— [IAS CTBOPEHHsI KOMYHIKaIlii mo3a MekaMu HaBYaABHOI ayauTopii,
06’eqHAHHSA B TPYIH, IIPOBENECHHST KOH(EPEHIIif;

— AT MOTHUBYBaHHS CTYAEHTIB mo mmyOaikarii BAacHHX MaTepiaais,
JOCAI?KE€Hb, IIPUKAA/IiB TOILIO.

TakuM YHHOM, OAOT 3HAXOAUTEH CBOE 3aCTOCYBAaHHS SK AOIIOMIXK-
HUM 3aci0 y BHUBYEHHI iHO3eMHOI MOBH (QHTAIHICBKOI 30KpeMa) aad
cTyneHTiB-irosoriB. BiH Hece y cobi BeAMKHH MOTEHIiaA K IIOTYXK-
HUF Ta AUHAMIYHHH 3aci0 PO3BHUTKY MHCBMOBHX KOMYHIKQTHBHHX
HABHUYOK y IIpOLieci HaBYaHHA ab0 BUKAQIaHHS MOBH.

Baor BHCTyHae eAeMEHTOM KOMOIHOBAaHOTO HaBYAHHS, SKHU
CIpHd€E IIiABHIIECHHIO MOTHBAILlil, [03BOASE 3aCTOCyBaTH IIPHHIIUII
iHguBinyaai3arlii HaBYaHHS, IIOCHAIOE CIIPHUUHATTS Ta PO3yMiHHA iHO-
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3€eMHOTr'0 ITMCEMHOTO MOBAEHHSI, aKTHBIi3y€ IIPOILIECH 3aCBOEHHS MaTe-
piaay, pO3BHBa€E aHAAITHYHI Ta KPUTHYHI YMiHHA i HaBU4YKU. [lepen
CTyAEHTAaMU BiIKpPUBAIOTHCI MOXKAHBOCTI caMopeaaizalii, oCKiAbKU
iHauBiAyaAbHi GAOTHM CTAIOTH IXHIM OCOOMCTHM MEPEKEBUM MIPOCTO-
POM, € PO3MIIIyeThCH Ta OHOBAIOETHCH YHIKAABHHM aBTOPCHKHM KOH-
TEHT, BeAyThCsl AUCKYCii, MybAiKyIOTECS BiATYKH Ta KOMeHTapi, Binby-
BaIOTECS IIpollecH camopedaekcii Ta camoaHaaisy.
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T. B. Cmopuoea

MOTIVATION AS A GATEKEEPER
TO LANGUAGE LEARNING

Motivation is some kind of internal drive which pushes someone to
do things in order to achieve something. Douglas Brown includes the
need for ego enhancement as a prime motivator [1, p. 169]. Marion Wil-
liams and Robert Burden suggest that motivation is a “state of cognitive
arousal” which provokes a “decision to act” as a result of which there is
“sustained intellectual and/or physical effort” so that the person can
achieve some “previously set goal” [4, p. 120]. They go on to point out
that the strength of that motivation will depend on how much value the
individual places on the outcome he/she wishes to achieve.

We all know that if people are not motivated they won’t do well,
they won’t enjoy what they are doing and they won’t learn. One way
for teachers to motivate learners is to use a variety of activities and
make their lessons vivid and lively. Another way to motivate them is
to involve the learners as much as possible in the lesson. However, it
is important for teachers to be aware that there are different types of
motivation. When we first hear the word we often think of motivation
in a one-dimensional way. However, on closer examination we see
that motivation is extremely complicated. Having an understanding
of different types of motivation can help teachers in their lessons.

Zoltan  Dornyei [5, p. 206] has developed a more general
framework of second language (L2) motivation that attempts to syn-
thesize various lines of research by offering an extensive list of moti-
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vational components categorized into three main dimensions: the
Language Level, the Learner Level and the Learning Situation Level.

The Language Level of motivation concerns ethnolinguistic, cul-
tural-affective, intellectual, and pragmatic values and attitudes at-
tached to the target language. The motivational processes at this lev-
el can be described comprehensively by using the traditional con-
cepts of integrative and instrumental motivation.

The Learner Level concerns various fairly stable personality
traits that the learner has developed in the past. We can identify two
motivational components underlying the motivational processes at
this level: need for achievement and self-confidence [5, p. 206].

The Learning Situation Level is associated with situation-
specific motives rooted in various aspects of language learning in a
classroom setting. Within this level, three main types of motivational
sources can be separated: course-specific motivational components,
teacher-specific motivational components, group-specific motivation-
al components [5, p. 207].

In discussions on motivation an accepted distinction is made
between extrinsic and intrinsic motivation. Extrinsic is a result of
any number of outside factors. Learners do it to please someone else
or because they are told they need to do it. Intrinsic motivation
comes from within the individuals, motivation comes from inside the
learners; they want to do the activity for their own reasons. Thus a
person might be motivated by the enjoyment of the learning process
itself or by a desire to make themselves feel better. Most researches
and methodologists have come to the view that the intrinsic motiva-
tion produces better results than its extrinsic counterpart. Even
where the original reason for taking up a language course, for exam-
ple, is extrinsic, the chances of success will be greatly enhanced if
the students come to love the learning process.

Another type of motivation was defined by researchers is called
integrative motivation. It is similar to extrinsic in that the pressure
comes from outside, but the driving force is the desire to be part of a
group and not to be left out. Robert Gardner in his theory of second
language acquisition claims that language achievement is influenced
by integrative motivation which has three subcomponents: integra-
tiveness, which subsumes integrative orientation, interest in foreign
languages, and attitudes toward the L2 community, reflecting the “in-
dividual’s willingness and interest in social interaction with members
of other groups”; attitudes toward the learning situation, which com-
prises attitudes toward the language teacher and the L2 course; moti-
vation, that is, effort, desire, and attitude toward learning [2, p. 159].

There are also students who are unmotivated, i.e. who have no
motivation or are demotivated. And motivation can change, too. A
student may, for example, be quite uninterested in learning a partic-
ular language, then meet a teacher who helps them love learning the
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language. Motivation can change with age, with some factors becom-
ing more or less important as learners get older [3, p. 54].

Zoltan Dornyei, Kata Csizér worked out ten commandments for
motivating language learners: 1) Set a personal example with your
own behavior. 2) Create a pleasant, relaxed atmosphere in the class-
room. 3) Present the tasks properly. 4) Develop a good relationship
with the learners. 5) Increase the learners’ linguistic self-confidence.
6) Make the language classes interesting. 7) Promote learner auton-
omy. 8) Personalize the learning process. 9) Increase the learners’
goal-orientedness. 10) Familiarize learners with the target language
culture [5, p. 215].

Using interesting and challenging activities in the class serves
as purposeful tools to motivate the students to find learning English
interesting and meaningful.

One way for teachers to motivate students is to use a variety of
activities and make their lessons vivid and lively. Another way to mo-
tivate them is to involve the students as much as possible in the les-
son. However, it is important for teachers to be aware that there are
different types of motivation. Students became intrinsically motivated
to learn, where some others need external motives to learn better.
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H. I. épacunrorx

INTERACTIVE TEACHING AS AN EFFECTIVE WAY
OF INCREASING STUDENTS’ MOTIVATION
IN ENGLISH LEARNING

Today’s education is facing big changes based on concepts, the-
ories, principles and methods. Motivation is probably the most im-
portant concept that educators can target in order to improve learn-
ing. It is one of the main factors affecting the English language learn-
ing. Motivation is essential for learning since it is the driving force for
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students’ to complete tasks that build knowledge. Without sufficient
motivation, even individuals with the most remarkable abilities can-
not accomplish long-term goals.

It is effective and functional to apply various and interesting ac-
tivities to attract students to arouse their curiosity in English learning
in a view of intrinsic motivation. One of the successful ways of increas-
ing students’ motivation in English learning is interactive teaching.

Interactive teaching is a dialogic learning, during which the
teacher and student interact [2, p. 70]. It is a special form of organi-
zation of the educational process, the essence of which is the joint
activity of students on the development of educational material, the
exchange of knowledge, ideas, ways of activity. Interactive teaching
helps to make learning process active for both a teacher and a stu-
dent, allows not only to gain new knowledge, but also develop the
cognitive cooperation and collaboration as well as teaches students
to think critically, solve complex problems based on the analysis of
circumstances and relevant information, weigh alternative opinions,
make informed decisions, participate in discussions, communicate
with other people.

Interactive teaching relies on many methods of interaction to ac-
tivate the classroom. These include: interaction between teacher and
student; interaction between students and their peers; the use of
audio, visuals, video; hands-on demonstrations and exercises [1,
p. 127]. They are aimed to arouse the students' interest, encourage
the active participation of everyone in the educational process, ap-
peal to the feelings of each participant, contribute to the efficient ab-
sorption of the material being studied, have a multifaceted impact on
students, allow giving feedback, form life skills and promote the be-
havior change.

The main goals of interactive learning are: stimulation of educa-
tional and cognitive motivation; development of independence and
activity; fostering analytical and critical thinking; formation of com-
munication skills; self-development of students.

The main interactive approaches are: creative assignments; work
in small groups; educational games (role-playing games, imitations,
business games); use of public resources (invitation of a specialist,
excursions); social projects and other extracurricular teaching meth-
ods (competitions, interviews, films, performances, exhibitions); study
and consolidation of new material (interactive lecture, work with visual
aids, video and audio materials, “learning as a teacher”, “everyone
teaches everyone”, mosaic (openwork saw), use of questions, Socratic
dialogue); testing; warming up; feedback; distance learning; discussion
of complex and debatable issues and problems (take a position, scale
of opinions); problem solving (“decision tree”, “brainstorming”, “case

» o«

analysis”, “stairs and snakes”); trainings [3, p. 10].
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Characteristic features of interactive teaching are: the obligatory
presence of feedback; greater autonomy and initiative of the stu-
dents; cooperation of all participants of the pedagogical process; the
problem-based and reflective character of learning.

The advantages of interactive teaching are: greater interaction of
students with the teacher and classmates, the dominance of the ac-
tivity of students in the learning process. The students actively par-
ticipate in educational activity, simulate professional situations, per-
form creative and research tasks, engage in discussions with fellow
students, learn to substantiate their point of view using arguments,
discuss the strategies for effective behavior in conflict situations. The
teacher’s activity gives way to the activity of students, and the task of
the teacher is to create conditions for the students' initiative. It is
worth noting that the interactive teaching do not substitute lectures,
but contribute to better mastering of the lecture material and, most
importantly, form opinions, attitudes and behavior skills.

Interactive teaching is directed toward increasing interaction of
students not only with the teacher, but also with each other and to-
ward the dominance of the student activity in the learning process.
Interactive teaching increases motivation and involves participants in
solving the problems discussed, which gives an emotional impetus to
further search activity of participants, encourages them to specific
actions and the learning process becomes more meaningful.
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Cekuisn 2

HOBITHI TEHAEHLLI METOOAMKM BMKJIALLAHHS
HIMELLbKOI MOBU B €EBPONMENUCBKOMY
OCBITHbOMY MPOCTOPI

T. B. KanuHrok

VIDEO IM DAF-UNTERRICHT: AUSWAHLKRITERIEN
UND EINSATZMETODEN

Der Unterschied des Videos von literarischen Texten liegt grund-
legend in ihrer Darstellung: es wird das Medium der Bilder benutzt,
von denen sich die verbale Sprache in der Rezeption nicht trennen
lasst.

Laut Genette fiihrt dieser Unterschied dazu, dass Video im Ge-
gensatz zu literarischen Texten den Eindruck einer unmittelbaren
Abbildung von Realitat erzeugen kénnen — allerdings ist dieser Ein-
druck ein scheinbarer, denn die Bilder sind nur zweidimensional
und kommen dartiber hinaus durch den Einsatz vielfaltiger Gestal-
tungsmittel zustande.

Durch ein Zusammenspiel von Inhalt und besonderer Form
konnen Videos ihren Rezipienten (neue) Sichtweisen von Wirklichkeit
nahelegen; Spielfilme bieten dabei dhnlich wie epische Texte vor al-
lem Sichtweisen der Beziehung von Subjekt und Aufsenwelt an.

Wéhrend das Lesen von (literarischen) Texten die kognitiven Ak-
tivitdten von Kindern, ihre Fantasie und Kreativitat anrege, flihre die
Rezeption von Video zu einer passiven Konsumhaltung. Bei der Re-
zeption eines Videos koénnten die Bilder von einem passiven Rezipien-
ten einfach Gibernommen werden. Video besitzt ein grofses Bildungs-
potenzial im DaF-Unterricht. Filmrezeption machen, pragen der Um-
gang der Schuler mit der Literatur. Dementsprechend bietet sich eine
gemeinsame Betrachtung von literarischen Texten und Filmen auf
der Grundlage des Vergleichs- und des Transferkonzeptes an. Insbe-
sondere soll sich diese gemeinsame Betrachtung auf erzidhlende lite-
rarische Texte und erzidhlende Filme richten.

Bei der Auswahl der Videos fir DaF-Unterricht folgt man solche
Kriterien: Alter und Sprachniveaus der Lernenden, Zusammenset-
zung der Zielgruppe, von den angebotenen Inhalten und Themen und
auch von der asthetischen Form, Thema und Ziele des Unterrichts,
curriculare Vorgaben usw.
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Die Vorteile des Videos im DaF-Unterricht sind:

1. Férderung der Entwicklung der ,5. Fertigkeit“: des Hor-Seh-
Verstehens.

2. Rufen die Emotionen, wie Spannung, Freude, Traurigkeit,
Mitleid, Angst, personliche Reaktionen und Stellungsnahmen her-
aus.

3. Themen koénnen relevant fir die Lernenden sein. Daraus
kann Motivation, Neugier und Aufmerksamkeit entstehen.

4. Landeskundliches Potenzial des Videos wegen meistens au-
thentischen Material: zeigt authentische sprachliche Beispiele an,
sowie Kommunikationssituationen zu unterschiedlichen Alltagsthe-
men wie und prasentieren dabei Beispiele flir den Einsatz von Ges-
tik, Mimik, Korperhaltung in kulturspezifischen Kommunikationssi-
tuationen.

5. Video ermoglicht interkulturelles Lernen: Reflexion, Be-
wusstmachung, interkulturelle Handlungsfahigkeit.

6. Video entwickelt rezeptive und produktive Medienkompetenz.

Far die Aufgabentypen wird von Anne Sass die klassische Eintei-
lung: ,vor — wahrend — nach” der Prasentation des Videos gewahlt [2].

Vor der Vorfihrung kann eine Vorbereitung und Vorentlastung
erfolgen durch:

1) Assoziogramme zum Thema, die ggf. durch Schltisselworter
ergdnzt werden;

2) Schltisselworter als Vorgabe;

3) Bildmaterial zum Thema: Einzelbilder oder kurze Bildreihen,
die nicht unbedingt dem Film entnommen sein mussen, Uber die
eine Anndherung an den Filminhalt méglich wird;

4) schriftliche Vorgaben (kurze Inhaltsangabe durch den An-
ktindigungstext aus einer Programmzeitschrift, Stichwoérter zur vor-
greifenden mtindlichen Spekulation tiber den Inhalt usw.);

5) Vorftihrung des Videos ohne Ton a) zur Einfihrung in den
Handlungsablauf, b) zur Handlungsbeschreibung oder c) zur ge-
meinsamen Erarbeitung eines (hypothetischen) Textes (Dialoge, Be-
schreibung, Kommentar usw. — je nach Vorlage), ggf. schriftliche Fi-
xierung zum spéteren Vergleich mit dem tatsachlichen Text).

Aufgaben, die als Arbeit wahrend der Vorfihrung gestellt wer-
den, durfen nicht von der Rezeption von Ton und Bild ablenken. Sie
sollten ggf. fir Arbeitsgruppen aufgeteilt werden. Es bieten sich an
Aufgaben zur:

1) Erfassung der Handlung, Hinweis auf den allgemeinen Ab-
lauf, evtl. Briiche, Art des Endes;

2) Zusammenfassung oder Wiedergabe des Textes;

3) Notierung von sprachlichen Auffalligkeiten oder Besonderhei-
ten (Grammatik, Lexik, Register);
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4) Sammlung landeskundlicher Informationen (im weitesten
Sinn);

5) Diskussion tuber gestalterische Erscheinungen (z.B. Auf-
nahmetechnik, Licht - Schatten, Bild - Ton (Sprache und Musik),
Gestik und Mimik).

Wie weit hierzu schriftliche Vorgaben (Tabellen, Raster usw.) o-
der gar Aufgabenblétter erstellt und ausgegeben werden, muss von
Fall zu Fall entschieden werden. Beim erstmaligen Sehen und Hoéren
eines Videos konnten sie die Aufmerksamkeit zu sehr ablenken,
selbst wenn sich die Lernenden vorher in einer Lesephase mit ihnen
vertraut machen konnten.

Als Aufgaben nach der Vorfithrung sind denkbar:

1) Auswertung der Sequenzen zur Sprach- und Textproduktion:
Inhaltszusammenfassung und -wiedergabe (muindlich/schriftlich),
Fortsetzung oder Ende erfinden (vor allem bei offenem Ende), Perso-
nen beschreiben, Kritik schreiben usw.;

2) Aufgaben zu Grammatik und Wortschatz (mit Arbeitsbléat-
tern), Zusammenstellung themenspezifischen Wortschatzes, dies u.a.
bei fachsprachlicher Orientierung des vorgeftihrten Materials;

3) Auseinandersetzung mit Artikulation und Aussprache (ggf.
mit Aussprachetibungen);

4) Beschaftigung mit einzelnen wichtigen, auch landeskundli-
chen, Informationen, deren Erweiterung (ggf. Projektarbeit);

5) Beschaftigung mit Gestik, Mimik und Sprache und ggf. Ver-
gleich mit dem entsprechenden eigenen nonverbalen Verhalten;

6) kritische Aufierungen zu Inhalt und Gestaltung;

7) Gestaltung eines eigenen thematisch &hnlichen Videos (Pro-
jektarbeit): zundchst Produktion eines erzdhlenden, berichtenden
usw. Textes, dessen Umgestaltung in ein Drehbuch und anschlie-
Rend (wenn dazu die Moéglichkeiten bestehen) Produktion eines eige-
nen Videos, wodurch Sprachanwendung synchron mit adiquater
Gestik und Mimik gefordert sind. Allerdings ist dies eine sehr zeit-
aufwendige Arbeit, die vielleicht als Projekt in einer Arbeitsgruppe
zusatzlich zum Unterricht durchgeftihrt werden kann.
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B. O. Mapuyx

METOOHYHI ACIIEKTH BUKOPHCTAHHS KA3KH
HA YPOKAX THOSEMHHX MOB

BpaxoByrouu HactymnHicTe HYIIl moyaTkoBoi ocBiTH y 6a3oBiit
CepeaHil IIKOAl, OMHUM i3 3aBIaHb BYUTEAS IHO3EMHOI MOBH € CIIPHU-
AHHA (POPMYBaHHIO MOTHBALIil 0 HABYAHHS T4 PO3BUTKY iHIIIOMOBHOI
KOMYHIiKaTHBHOI KOMIIeTeHTHOCTi 3m00yBa4iB ocBiTH. Y He HabiabII
e(peKTUBHUM, Ha HaIly AYMKY, 3aCO00OM € Ka3Ka, sSKa BUKAWKAE B
mite#t moTpeby B CHiAKyBaHHI, ii 3MicT BigmoBigae iHTepecam Ta IOT-
pebam mite#t IXHBOTO BiKYy.

Ka3zka € yHiKaAbHUM [q3KepeAoM SIK MOBHOI, TaK i I103aMOBHOI CO-
LIOKyABTYpHOI iH(opMmartiii. [i BUKOpHCTaHHS [03BOASIE BYUTEAEBi
CTUMYAIOBATH KOMYHIKaTUBHY OiIABHICTB, 3aAYYHUTH 10 aKTUBHOI B3a-
emozil Ha ypori, popMyBaTH KAIOYOBI KOMIIETEHTHOCTI. 3MicT Ka3KH,
3 OIIMCOM 4yJecC, 3yCTPidi 3 He3BHYAHHUMH [EePCOHAaXKaMH, IO BOAO-
OiI0TH MarigyHOIO CHAOIO, IIPUKOBYE 10 cebe yBary aiTei, 3a10BOABHSI-
I0OYHU IeBHI oTpebu BiKy: nmorpeby B IepeBTiAeHHI, iHTepec 10 BCHOTO
HEIIi3HAaHOI'0 Ta HEe3BHYAMHOro, TAEMHHYOIO, K€ AUTHHA BingdyBaec B
Ka3mi. CaAyxaroun Kas3Ky, AUTHHA IlepeMaeThed ii repogamMu, criBYyBae
IepCcoHazKaM.

MerTo0 cTaTTi € BUCBITAUTH METOAWYHI aCleKTH BUKOPHCTAaHHS
Ka3KH Ha ypolli iH03eMHOI MOBH K 3aC00y HiBHUIIEHHS e(peKTHBHOC-
Ti cIpuiiMaHHa ¥ PO3yMiHHS IHIIIOMOBHOIO MaTepiasy 3100yBadamMu
OCBITH.

PoGora 3 Ka3KoO Ha ypoKax iHO3eMHOI MOBH Iiepenbadae moo-
TPUMaHHS TaKUX NPUHIIUIIIB: BpaXyBaHHd iHTepeCiB y4HiB, aBTE€HTHU-
YHICTh 3MiCTy, KOMyHiKaTHUBHAa CIPSIMOBAaHICTh, Opi€HTAIlid Ha MisIAb-
HICHUY IIiaxin, pi3HOMAaHITHICTE METOAIB B OIIpallloBaHHI 3MiCTy Ta
dhopMyBaHHI KAIOYOBUX KOMIIETEHTHOCTEH.

TpanuifiHo BUOIASIOTECS YOTHPH €TAIIHN B OIIPAIIOBaHHI Ka3KHU:

1) miaroroBYmui — eran MNONEPEAHBOIO 3HATTS MOBHHX i AIHT'BO-
KpaiHO3HaBYUX TPYAHOILIB;

2) CIpHMMHATTA Ka3KH{ IIiJ Yac MNEPBHUHHOI'O YUTAHHS, PO3BHUTOK
YMiHb COPUHHATTS iHpopMAaLii;

3) KOHTPOAb OCMHCAEHHSI OCHOBHOTO 3MICTY;

4) PO3BHUTOK YCHOTO MOBAEHHSI Ta MOBACHHEBHUX HaBHYOK. [lo-
BTOPHE IIPOYUTAHHS MOKE IepeayBaTH YeTBEPTOMY €Tally.

IIpomonyeMmo Takuii BapiaHT po6oru 3 Kaskorw Brider Grimm
y,Hénsel und Gretel“y 5 gaaci.

ITiozomosuuii eman. Y4uTeAb IPOIIOHYE YYHAM 3aBAaHHHA TaKOTO
THITy: 370Ta[IKa 32 Ha3BOIO Ka3KHU IIPO IIOJAABIII Honii, akTHBi3allig
MOBHOTO MaTepiaAy (A€KCHKa, paMaTH4Hi KOHCTPYKILii), o3HaioM-
A€HHS 3 HOBHMH AEKCHYHUMH OJUHHUISIMHU, Giorpadieio aBTOpiB Kas-
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KH, ii icTopi€elo Ta pPi3HMMH iHTEpIpeTalliIMH, 3 HallilOHAaABHO-KYAb-
TYPHHM KOMIIOHEHTOM Y 3MICTi.

ITpeszenmauis Kasku. [as mpe3eHTalll Ka3KU yIUTEeAb BHKOPHC-
TOBY€E aymio 3amuc abo X YHUTa€ pas3oM 3 YYHAMH (3a poaamu). Mu
IIPOIIOHYEMO CKOpPHCTATHCH Q-KOOOM Ta IIPOCAYXOBYBATH OKPEMi dac-
THUHHU Ka3KH.

KoHmposab ocMucneHHst 0CHO8HO20 3micmy. [ast po3yMiHHS 3MicTy
TEKCTy MOXKHa BUKOPHUCTATH TaKi BIPaBH:

Ubung 1. Lest den Text und ergdinzt die fehlenden Wérter.

Hansel und Gretel

In einem grofien - wohnte ein armer ﬁmit seiner Frau

Hf

. el
und seinen zwei It.- . Der

hieR® Hansel und das &

[
@
Die Eltern hatten kein ﬂ und konnten kein %8 kaufen. Die
pLA
Frau machte einen

P 5 &N
Héansel den Plant und sammelte EA=E

ten den Kindern in den - Hansel warf die Steine auf den
und spater wieder nach Hause zu finden. Die Mutter bemerkte, dass

f

m sehen will. Die Eltern gaben ihnen ein Stlick “ und

ki pLAY:
lieRen sie im zuriick. Die Mutter mache einen neuen E:_FF

Diesmal aber konnte Héansel keine ERIEE

Hénsel dauernd stehen blieb. Hénsel sagte, dass er die

sammeln. Hénsel und
Gretel wurden in den gebracht. Hansel warf Brotbrésel auf

den . Die Mutter bemerkte, dass Hansel dauernd stehen blieb.

|l_g‘.‘~ L
Héansel sagt, dass er die “" am Dach sehen wollte. Hansel und
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Gretel wurden im - zurlick gelassen. Sie konnten den

nach Hause nicht finden. Nach | Tagen sahen Hansel und Gretel

einen und folgten ihm. Héansel und Gretel kamen zu einem

Haus aus Brot und Kuchen. Die Kinder kosteten den guten g
Da horte Hénsel eine Stimme& ,Knusper, Knusper, knauschen, wer

& -
i

knuspert an meinem H&uschen?“ Die i holte die Kinder in ihr
é . Die Hexe war bose und sperrte Hénsel in einen kleinen

Die -ﬂ& befahl Gretel ihren Bruder dick zu flittern. Nach einiger
o

Zeit WOI.I.ts, die Hexe Héansel [~ . Gretel sollte nachschauen ob dass
im [‘ _1:ivc‘htig brannte. Gretel hat die “& ihr zu_'ggi en. Wie

man in den '\ kommt. Gretel stiefs die ﬂ& in den !.

+ hinein.

gretel befreite Hansel aus dem . Die Kinder nahmen Perlen und

#* mit. Sie wollten nach Hause gehen. Sie erreichten ein grofies

_ ... Eine half ihnen und brachte sie tiber das Wasser.

Hansel und Gretel fanden ihr Haus. Die Mutter war gestorben. Der
Vater war glticklich, seine Kinder zu haben. Sie lebten gliicklich zu-
sammen.
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Ubung 2. Welches Bild passt zu welcher Text?

1 { Die Eltern haben kein Geld und kénnen kein
Brot kaufen.

9 ,53‘ e Hansel findet durch die Kieselsteine den Weg b
- nach Hause.

P
< Ein armer Holzarbeiter und seine Familie leben
3 Fi L c
L in einem Wald.
4 m Die Hexe sperrt Hansel in einen kleinen Stall. d
5 . Die Kinder kommen zu einem H&uschen aus e
Kuchen und Brot.
6 | Héansel und Gretel nehmen Perlen und Edelstei- £
: | ne mit.
7 2N Die Eltern bringen die Kinder in den Wald und
lassen sie alleine dort. g
8 Die Kinder kosten den guten Lebkuchen. h
9 Eine Ente hilft ihnen und bringt sie iber das i
Wasser.
10 Gretel stof3t die Hexe in den Ofen hinein. j

Ha emani axmueizayii M08H020 mamepiany MOXKHA IIPaIIOBATH
3a emi3olaMu i3 3aBAAHHAM IIOBTOPUTH PEIAiKU repoiB: Lest den un-
tenstehenden Erzdhltext durch und schreibt das Gesprdch zwischen
Hcinsel und Gretel mit ,wortlicher Rede“ auf. Ihr kénnt auch eigene
Gedanken einbringen.

Hansel und Gretel wissen den Weg nicht mehr nach Hause. Es
ist finstere Nacht. Die beiden sind sehr weit gelaufen. Gretel ist tod-
mude. Sie hat Angst und weint. Hansel beruhigt sie. Er glaubt, dass
er den Heimweg schon finden wird, sobald es hell wird. Gretel be-
zweifelt dies, denn fir sie sieht alles gleich aus. Kein Weg ist zu se-
hen. Sie legen sich unter einen Baum und schlafen.

OT:Ke, BUKOPHUCTAHHS Ka30K Ja€ 3Mory 3x00yBadaM OCBIiTH BHU-
BYaTH iHO3€MHY MOBY Ta KYABTYPY ii HOCiiB 3aBAsKH 6araTcTBy MOB-
HUX PecypciB Ta COLIOKyABTYpHOI iH(opMmarii. Taka MeToguka poGo-
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TH 3 Ka3KOI0 Ma€ eMOLMHUH BIIAWB, 2 TOMY € IO3UTHBHHUM MOTHBA-
LiHUM CTHMYAOM y HaBYaABHOMY IIPOILIECI.

CIHCOK BHKOPHCTaHHX JIKepeA
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Cekuisi 3

IHO3EMHI MOBMU NPOMECIMHOIO
CnPSMYBAHHA

O. M. I'opoducvra

$OPMYBAHHS I'PAMATHYHOI KOMIIETEHTHOCTI
MAHBYTHIX YYHTEAIB HA 3AHATTSIX 3 IHO3EMHOI1
MOBH 3A ITPOPECIHHHM CIIPSIMYBAHHSM

'paMaTuyHa KOMIIETEHTHICTh — IIe 3HaHHS IpaMaTHYHUX 3acob6iB
MOBH i 30AaTHICTBH IX BUKOPHUCTOBYBaTH. lle 31aTHICTE poO3yMiTH i BH-
CAOBAIOBATH CMHUCA (3HAYEHHSI), TIOPOIKYBATH i po3IidHaBaTH ¢pasHy,
nobynoBaHi 3a MeBHUMH IIPUHIIUIIAMH, a He 3aIllaM’saTOByBaTH Ta Bid-
TBOPIOBaTH X AK roToBi opmyaH. I'pamMaTHyHa KOMIETEHTHICTH IIe-
penbadae: a) cCUCTeMHe 3HAHHSA A€KCHYHOTO, MOP(OAOTiYHOIO, CUHTA-
KCHUYHOT0, (POHETUYHOTO Ta opdorpadidHoro acrnekTiB MOBH JASl PO-
3yMiHHA Ta I0OyZOBH OCMHCAEHHUX Ta 3B’I3HUX BHCAOBAIOBaHB; 0) BO-
AOJIHHSI TPAMaTUYHHUMHU IIOHATTSIMH, a TaKOX 3aco0aMH BHpPaKeHHSI
rpaMaTUYHHUX KaTeropiii; B) 3HAHHHA CTHAICTHYHHX OocobOAMBOCTeH iHO-
3€MHOI MOBH, III0 BUBYAETHCH; I) aBTEHTHYHICTh BUKOPHUCTAHHS iHO-
3eMHOI MOBH; 1) HABHYKHU Ta BMiHHHA a/eKBAaTHO BHKOPHCTOBYBATHU
rpaMaTHU4YHi SBUINA B MOBA€HHEBIM AiIABHOCTI B Pi3HOMAaHITHHUX CHUTY-
aligx CIIAKYBaHHS [Ad PO3B’d3aHHS KOMYHIKaTHBHUX 3aaa4 i BUpi-
mIeHHd npobaem [1, c. 151].

JocBix cBiqYUTH, 0 BUKOPUCTAHHHA TPaMaTHYHUX CTPYKTYD V
CUTYaTHBHOMY MOBAEHHI € OAHI€I0 3 Hal4YacTilIUxX NpobseM CTyAeH-
TiB. Mai#ibyTHi BuHTeAl HeZOCTATHBO AOOpPE BOAOMIIOTH HABHYKAMH
KOPEKTHOT0 BXKUBaHHS (popM rpamatrudHux gsuml. llle 3i mkoau Bo-
HU HaBYUANCH BUKOPHUCTOBYBATH AUIIIE IIPOCTi TpaMaTHYHi CTPYKTYPH
Ta 3iIITOBXYIOTBCS 3 NEBHUMH TPYAHOLIAMH y Higbopi Ta BHKOPHC-
TaHHI PI3HOMAaHITHHX 3 €OHYBAABHHX €AE€MEHTIB MOBH, fKi POOAITH
BHCAOBAIOBaHHSA OiAbII IPpHUPOAHIM i aoriuHO mobynoBanuM. T. O. Cre-
4EeHKO BBazKae, 10 COLLOKYABTYPHHUH haKTop Bifirpae 3Ha4YHY POAb Y
dopMyBaHHI rpaMaTUYHOI KOMIIETEHTHOCTI Ta OBOAOMIHHS IpaMaTHd-
HUMH HaBHYKaMH. 3HAaHHS 3HAYEHHS CAiB i IpaBUA rpaMaTHKU HeIOo-
CTaTHBO [AS BOAOIHHS MOBOIO SIK 3aCO00M cHiAKyBaHHd. HeobximHO
aHaAi3yBaTH, CIIIBCTABAATH Ta BPaxXOBYBAaTH COLIOKYABTYPHI peaail
iHO3eMHOI Ta pimHOI MOBH, OCOOAMBOCTI PiAHOIO i YyKOi KYABTYpPH.
Awniie Toni BCi TOHKOIII Ta BCH TAMOMHA IPoOAeM MiXKMOBHOI Ta MiXK-
KyABTYpHOI KOMyHiKallil craioTs ocobauBo gBHuMHu (C. I'. Tep-Muna-
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coBa) [3, c. 190]. [Ipoec HaBYaHHYA I'PaMaTHUKH CTYAEHTIB HEMOBHHUX
dakyabTeTi HOBHHEH OyTH CIIpIMOBaHUE Ha (GOpPMyBaHHS iHIITOMOB-
HOI rpaMaTHYHOI KOMIIETEHTHOCTI 3 YypaxXyBaHHSM HallilOHAABHO-
KYABTYPHHX OCOOAMBOCTEH MOBH, III0 BHBYAETBCS, B CKAai IIpode-
ci#iHoi iHITTOMOBHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTI, HeoOXiqHOI mas
3mificHeHHs Ma#fOyTHROI ITpodeciiiHoi migabHOCTI. 3MicT rpamMaTHyHOI
KOMIIETEHTHOCTi, OKpiM 3HaHb €A€MEHTIiB MOBU Ta BMiHHH iX BUKOPH-
CTOBYBaTH B MOBA€HHI, TIOBHHEH BKAIOYATHU TAKOXK 3HAHHS, HABUYKH
Ta BMIiHHS, Ki CIPHAIOTE 3aCBOEHHIO COILiaABHO-KYABTYPHHUX HOPM i
HAI[lOHAABHO-KYABTYPHHX OCOOAMBOCTEH MOBAEHHEBOI IIOBEAIHKH
IPeCTaBHUKIB iHIIIOMOBHOI KyABTYPH. YCHilIHe (hOpMyBaHHS rpaMa-
TUYHOI KOMIIETEHTHOCTI 3 ypaxyBaHHAM HalliOHAABHO-KYyABTYPHHX
0CODAMBOCTEH MOBH, IO BHBYAETHCH, MOXKAWBE 3a YMOBH peaaizartii
KOMYHIKaQTHUBHOI'O IIiIXOAY B IOEAHAHHI 3 COLIIOKYABTYPHHUM IIiIXOI0M
BHUKAQIaHHS iHO3eMHOI MoBU. [Iag 3abe3redeHHd Ta peaaizartii ycri-
LITHOTO IIPOIIECY PO3BUTKY TI'PAMAaTHYHOI KOMIIETEHTHOCTI 3a yYMOBHU
3aCTOCYBaHHS KOMYHIKaQTHBHOIO IIiIXOAY, HEOOXiIHO HOTPHUMYBATHCh
TaKMUX IIPHUHILUIIB: IPUHUMI BpaxyBaHHA iHAWBiAyaAbBHO-TICUXOAOTIY-
HUX OCOOAMBOCTEM CTYAEHTIB; NPHHIINI KOMYHIKATHBHOI CIIpAMOBa-
HOCTi HaBYaHHS; IPHUHIIUII JOCTYIHOCTI; IPUHIIUII IOETAITHOr0 (Pop-
MyBaHHS iHIIIOMOBHUX 3HaHb, BMiHb Ta HaBHUYOK; IIPHUHIIUII MiXKIHC-
LIUIIAIHAPHOTO B3a€MO3B’I3KYy Ta B3a€MOOOYMOBAEHOCTI PI3HHX KOM-
TIOHEHTIiB B CHCTEMi IIATOTOBKH CTYAEHTIB; IPHHIIUII OCOOHCTiICHO-
OPI€HTOBAHOTO HAIPAMKY HaBYaHHS; IIPHHIIUII MOBAECHHEBO-IIOBE-
OIHKOBUX CTpPAaTerii; IPHHIUII BPaxXyBaHHS AIHTBOKYABTYPOAOTIYHUX
0cobAMBOCTeH TPaMaTUYHUX SBHIII.

Cucrema BIIpaB, SKi CHpsIMOBaHiI Ha (pOopMyBaHHS iHIIIOMOBHOI
rpaMaTUYHOI KOMIIETEHTHOCTI MaOyTHIX BUUTEAIB, TIOBUHHA MiCTUTH
COLIIOKYABTYPHY iH(popMallifo, TpoObAeMHI 3aBAAHHS KyABTYPO3HABYO-
ro XapakTepy, 9Ki CIIOHYKAaIOTh CTYAEHTIB OO 3AiMiCHEHHS Aiaaory Ky-
ABTYP, OO CHIAKyBaHHS 3 IPeACTaBHHKAMH iHIIOI KyAbTypH. B gkocti
OPUHIIHINB, HEOOXiAHUX [OAS Bigbopy TrpaMaTHYHOrO MaTepiaay,
A. K. BobomkaHoBa BUIIASIE K 3aTaAbHi IPUHIUIHA (IPUHIIUII CTHAI-
CTUYHOI HEHUTPaABLHOCTi, NPUHIUI HOPMATHUBHOCTI Ta 3pa3KOBOCTI,
TIIPUHIIMIT PO3IIOBCIOIKEHHSA I'PaMaTHYHHUX SBHUIIl B MOBACHHEBIH mis-
ABHOCTI), TaK i YaCTKOBI HNpHHIMNM (OPUHIHN (PYHKILIOHAABHOCTI,
IIPUHIUII CHUTYATHBHOCTI, IIPHHIIUII PEIpPe3eHTATHBHOCTI IpaMaTHd-
HUX SBHUII, NPHUHIMII iHTEHIIHHOI O00yMOBA€HOCTi, IIPHMHIWI IIOEM-
HaHHS rpaMaTUdHux gaBumi). 11lo6 BUBYNTH iHO3EMHY MOBY, IIepeBa-
JKHA OIABLIICTE MaMOyTHIX BYHUTEAIB BHUKOHYIOTH BEAHKY KIABKICTH
TPEHYBaABHHUX BIIPAaB, SKi CIIPIMOBaHi Ha aBTOMAaTH3allil0 TpaMaTH4-
HUX MOBA€HHEBHX HABHYOK. TakKMM YHHOM, y HHX (POPMyeETBCS Bia-
noBigHA cucTeMa PobOTH Ha 3aHATTIX 3 iHO3eMHOI MOBH 3a mIpode-
CiiHUM CIIpSMyBaHHSAM — YHTAHHS, IIEPEKAA, 3aydyBaHHs HallaM SaTh
CAiB, OiaAoriB, IlepeKas TEeKCTiB, BiAIOBiAi Ha muTaHH4 Tolo. IIpore,
poboTa Hax rpaMaTHKOI0 MOBH HaMdacrtille oOMeXKyeThbCsl YUTaHHSIM
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npaBHAa i HOTo TpeHyBaHHSM B pedeHHdX (3 oroporo abo 6e3 omopu
Ha Tabauli / cxemu). BUHHUKae mpoTUPIYYS: CTYAEHT Ma€ HOCHUTH XO-
POl TEOpPETUYHi 3HAHHSA 3 rpaMaTUKM iHO3€eMHOI MOBH, aA€ BiadyBae
TPYOHOLI y BHUPaXKEHHI CBOIX AyMOK. [IpumynHa BHHHKHEHHS IIHOTO
IIPOTUPIYYS IIOAFTA€E y BiICYTHOCTI peaabHOI KOMYHIiKallii mig yac BU-
BYEHHS I'paMaTHYHOI'O0 MaTepiaay Ha 3aHATTIX 3 iHO3EMHOI MOBH 3a
npodeciiHuM cnpsaMyBaHHSIM. BripaBu Ta 3aBIaHHS Ha OIIPAIIOBAH-
HS TpaMaTHYHHUX KOHCTPYKILiHl ITOBHMHHI HOCHTH KOMYHIKaTHBHY
CIIPSIMOBAHICTB.

KomyHikaTHBHa MeToaMKa Iepeadadae HaBYaHHA IpaMaTHKH Ha
yHKIIIOHaABHIH i cuTyaTuBHIi# ocHoBi. TobTo, rpaMaTH4Hi SBHIIA
BHUBYAIOTHCH Ta 3aCBOIOIOTHCA He AK "dopMmu' i "cTpyKTypH', a K 3a-
cobu BHpasKeHHH II€BHHUX AYMOK i KOMyHIKaTHBHHX HaMipiB, a TaKOXK
BBeIIeHHd ixX y MoBAeHHeBUH nocsia. H. I1. [IpokoneHko 3a3Haydae, 110
3aCBOEHHS I'paMaTH4YHOI'O MaTepiaay AOLIABHO IIPOBOAUTH Ha HACTY-
IHUX eTanax: 1) Ipea'sBA€HHA MOBHOIO 3pa3Ka (depes3 aHaai3 i CHH-
T€3 rpaMaTUYHOro ABHIA); 2) TpeHyBaHHd; i 3) BXKMUBaHHA B MOBAEH-
Hi. []a9 KOXKHOTO 3 €TalliB XapaKTepPHi BiAIIOBiAHI iX I1iAdM BIIpaBH.

Ha nepmiomy erami 3acBOEHHS HEOOXiTHO 3pO3yMITH CyTh rpaMa-
THYHOTO SBHIIA, 3'ICyBaTH HOro 3MicT, hopMy i BxkuBaHHA. O3HalO-
MAEHHH 3 HOBHM HaBYaABHUM MaTepiaaOM A IIPOAYKTHUBHOIO 3a-
CBOE€HHA 3IiMCHIOETBbCA HalyacrTillle B HaBYaAbHO-MOBA€HHEBHUX CH-
Tyauiax. HeobxigHo cTBOpIOBATH YMOBH O AeMOHcTpalii cdhopmu i
KOHCTPYKIii SK AUHAMIYHOI OAMHUII, 0 Ma€ NeBHY (PYHKIIOHAABHO-
KOMYHIKATUBHY POAb y CHiAKyBaHHi. Ha apyromy erarmi BimOyBaeThbCs
TPEHYBaHHSA IpaMaTUYHOrO MaTrepiaay i popMyBaHHS IpaMaTHYHHUX
MOBACHHEBHUX HaBHYOK. PopMyBaHHS MOBAEHHEBHX TIPaMaTHYHHUX
HaBHYOK Ilepenbadae PO3BHTOK HABUYOK BiHOCHO TOYHOI'O BiATBO-
PEHHS BHUBYEHOI'O SBHINA B TUIIOBHUX JAS Horo (OyHKIIIOHYBaHHA MOB-
AEHHEBHUX CHTYAlIliIX i PO3BUTOK iX T'HYYKOCTi 3a paXyHOK BapilOBaHHS
YMOB CIIIAKYBaHHS, II0 BHMAaraloTb afeKBaTHOTO I'PaMaTHYHOI'O
ohOopMAEHHSI BHCAOBAIOBaHHHA. HaB4yaHHS rpaMaTH4HIH CTOPOHI MOB-
A€HHS, III0 TIOB'g3aHe 3 (POPMyBaHHAM BIiAIIOBIMHUX aBTOMAaTU3MIB,
e(peKTUBHO 3aiHCHIOETHCH 4Yepe3 IliAy HU3KYy TPEHYBAABHHX BIIPaB.
OCKiABKY TpPEeHYBaAbHI BIIpaBU caMi mo cobi He PO3BUBAIOTH YMiHHS
6paTu ydacTh B KOMYHIKaIllii, TO HEOOXiZHO pPO3BHUBATU HABUYKH
CIIOHTAHHOI KOMYHiKallii BifmoBigHo o motpeb cutyarllii, a JAs IIOTO
HoTpibHa cHucTeMa KOMYHIKATHBHO-OPIi€HTOBAHUX BIIpaB. Ha TpeTwho-
My eTrami 3AiHACHIOETBCS OCTaTOYHE O(OPMAEHHS IpaMaTHYHHX MOB-
A€HHEBUX YMiHb i HaBHYOK. BripaBu Ha IIbOMy eTalli IOBHHHI MaTH,
nepenyciM, KOMyHIKaTUBHY I[iHHICTL (KOMYHIKATHBHI 3aBIaHHS, HAB-
YaAbHI 1 IPUPOAHI MOBAEHHEBI cHTyallii, KOMyHiKaTuBHI irpm). Taxki
3aBAAaHHS MOBUHHI OyTH HaOAMKEHHMH [0 PEaAbHOIO CIIIAKYBaHHY,
3BEPHEHUMH [0 CaMOro CTyAeHTa Ta IliepeadadaTi BUKOPHUCTAHHS
HOor0 BAAQCHOTIO KHUTTEBOrOo mocBimy [2]. KoMmyHiKaTMBHO-Opi€eHTOBaHE
HaBYaHHSI I'PaMaTHUKH 03BOASIE ITiIABHUIIUTH MOTHBAILIO, PO3IIMPUTH
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E€KCIIPECUBHI MOXKAUBOCTI MOBAEHHS, 110 AOAA€ IIPUPOIHOCTI BUCAOB-
AIOBaHHAM 3/100yBadiB BUIIOI OCBITH.
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A. Kruk

THE USE OF EFFECTIVE TEACHING METHODOLOGIES
FOR INCREASING THE STUDENTS’ ENGAGEMENT

Learning a foreign language for a specific purposes is a conscious
process that involves the explicit acquisition in using the language
phenomena and certain rules. The main components of professional
competence of every foreign language teacher foresee certain profes-
sional knowledge, skills and pedagogical abilities. Yasemin Kirkgoz
and Kenan Dikilitag envisage that “traditionally, English teaching was
focused on grammar, but this shift in demand gave rise to a new ap-
proach. The new aim was to define how language was used in realistic
circumstances” [2, p. 2]. Learning a foreign language involves a certain
classification of approaches, namely speech, cognitive, integrated,
communicative, activity, professionally oriented, competence, cultural,
reflective and level. Rosa Mufioz-Luna and Lidia Taillefer note that
“ESP courses reflect different contextual needs addressing various au-
diences, but these language courses share a vibrant teaching scene
with a common point of reference: innovation” [3, p. 1].

The study of foreign languages involves various teaching meth-
ods and technologies, which consider how to teach the students. Ro-
sa Mufioz-Luna and Lidia Taillefer confirm that “innovation in the
humanities brings inevitable competitive pressure to meet new up-
coming challenges that require proficient use of technology” [3, p. 1].
The main and effective methods for learning a foreign language are
the communicative which is focused on the organization of learning
process and speech communication that forms students’ foreign lan-
guage communicative competence. In that case, learners, according
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to Sofia Nikolaieva, “learn communication in the process of commu-
nication itself” [1, p. 123]. All the exercises should be communica-
tively oriented in such a way.

Regarding the main modern technologies of teaching foreign lan-
guages, it is necessary to mention games aimed at the reproduction
and assimilation of social experience, case-study, where the necessity
is to propose one’s solution to a certain problem, project-oriented,
aimed at obtaining a practical result and its public presentation, inter-
active, based on interpersonal communication, information and com-
munication, combining computer and telecommunication technolo-
gies, because according to Rosa Munoz-Luna and Lidia Taillefer: “Be-
yond the role of technology uses, language teachers and researchers
must now explore the field of digital activities and resources” [3, p. 1],
and the last, portfolio, that combines show case and language learning
portfolio. In general, learning a foreign language involves a lot of other
methods and technologies that are also important.

Considering all of the above, we understand that new technolo-
gies and methods of learning and teaching a foreign language appear
constantly, as science continues to progress. Mastering of these
methods contributes to the development of rational creative thinking
and, of course, optimal organization of scientific creativity in condi-
tions of practical activity.
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P. B. Kynvbancvka

APERCU GENERAL DES ELEMENTS SPECIFIQUES
DE LA COMPETENCE COMMUNICATIVE DANS
L’ENSEIGNEMENT DU FLE

Dans la méthodologie moderne, on distingue quatre approches:
approche traditionnelle, approche directe, approche structural, ap-
proche communicative.

Dans les programmes d’études actuels, 'attention est attirée sur
le développement des compétences en communication qui consti-
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tuent l'objectif central de l'enseignement/ apprentissage d’'une lan-
gue étrangeére

Ici, d'une facon générale, sont présentées les composantes de
l’'approche communicative.

L'approche communicative est une des principales méthodo-
logies de la didactique des langues. Elle est précédée dans le temps
par les méthodes traditionnelle et directe et la méthode audiovisuelle.
La méthode est basée sur le principe de la compétence de com-
munication [4, c.l]. Par rapport aux méthodes audio-visuelles,
l'approche communicative a comme particularité de diversifier les
emprunts théoriques auxquels elle a recours. Cette diversification se
fait & un moment ou la linguistique n'est plus dominée par un grand
courant et ou se développe un ensemble de disciplines qui se don-
nent des objets de travail spécifiques: sociolinguistique, psycho-
linguistique, ethnographie de la communication, analyse de discours,
pragmatique. Enfin, il ne faut pas oublier que l'approche com-
municative se met en place en diversifiant les apports théoriques
mais également en tenant compte des enseignements que l'on peut
tirer de la pratique [1, c.17].

Selon J.-P. Cuq l’enseignement est orienté vers la commu-
nication en situation plus ou moins réelle et pour 'apprentissage
sont alors utilisés des matériels authentiques, p.ex. Les textes. En ce
qui concerne la grammaire, elle est enseignée de la facon explicite,
cela veut dire qu'on explique la grammaire a la base des textes
authentiques. Aprés cette explication suivent des exercices tradi-
tionnels pour automatiser tel ou tel sujet. Le plus important pour
cette approche, c’est de laisser les éléves réfléchir et trouver une
solution ou tirer des régles grammaticales tout seuls, ce qui change
aussi le role de l'enseignant. Pendant l'enseignement, le professeur
joue un réle d’'un surveillant et conseilleur, il dirige des éléves vers
l'objectif visé et il les aide a développer la production orale. L’éléve est
obligé a travailler seul ou dans un groupe et il est mis dans des
situations de la communication authentiques, p.ex. pendant une
simulation ou des jeux de roéle [2, c. 20].

Beaucoup de théoriciens définissent les composantes de la com-
petence communicative. Ainsi, S. Moirand formule quatre compo-
santes de la compétence de communication. Composante linguis-
tique — cela veut dire acquérir des régles grammaticales, vocabulaire,
phonétique, il s’agit d'une composante assez importante, mais pas
suffisante pour savoir communiquer en langue étrangére. Composante
sociolinguistique — connaitre des régles socioculturelles d’emploi de la
langue et utiliser ses formes linguistiques dans une situation de la
communication. Composante discursive-il s’agit de différents types de
discours et leur cohérence et cohésion. Compétence stratégique- c’est
la capacité d’utiliser les stratégies verbales et non verbales dans les
situations de communication [3, c. 20; 1, c 18].
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En résumé, du point de vue de beaucoup de théoriciens l'ap-
proche communicative c’est une méthode d'apprentissage des
langues étrangeres dont le but est de maitriser les compétences de la
langue parlée et sa perception a l'oreille. Dans le processus éducatif
elle contribue a la formation de la compétence communicative des
éleéves et supprime les barriéres linguistiques. En méme temps, c'est
l'approche communicative qui est a la base de la communication
interculturelle, permettant aux locuteurs de langues et de cultures
différentes de se comprendre.
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A. O. TpogpumeHnio

IHTEHCHBHI METOAHX HABYAHHS ESP
B YMOBAX €BPOIHTETIPAIIIL

InTencuBHe HaByaHHa ESP crnpsamoBaHe Ha (OpMyBaHHS YCHOI
KOMYHIKATHUBHOI KOMIIETEHTHOCTI 3 BHKOPHCTAHHSM IICHXOAOTIYHHUX
pe3epBiB ocobucTocti. ¥ mporieci HaBYaHHA 3a KOMYHIKATUBHUM Me-
TomoM 3mo0yBadi HaOyBarOTh KOMYHIKATUBHOI KOMIIETEHIIIl — 34aTHO-
CTi KOPUCTYBaTHCh MOBOIO 3aA€XKHO Bifl KOHKpeTHOi curyalii. BoHu
HaBYalOThCAd KOMYHIiKalii y mpolieci camoi KoMmyHikarii. BignosigHo
ycCi BIIpaBH Ta 3aBAaHHS [IOBHHHI OyTH KOMyHIKaTHBHE BUIIPaBIAHHU-
Mu nedinuroM iHdopMarii, BubopoM Ta peaxiiiero. HaliBaxKAHBIIIIO0O
XapaKTEPHUCTUKOIO KOMYHIKATHBHOIO ITiIXOAy € BUKOPHUCTaHHS aBTe-
HTUYHHUX MaTepiaaiB, TOOTO TaKUX, sIKi peasbHO BHKOPHCTOBYIOTHCH
HOCiAMH MOBH. Y paMKax HaB4YaHHS MOBACHHS 3a KOMYHIKaTHBHOIO
METOAUKOIO IIMPOKO BUKOPHUCTOBYIOTBCSH OIIOPH DPi3HUX BUIIB: 3Mic-
TOBI Ta CMHCAOBi, CAOBECHI # 300pazkaabHi, 110 AOIIOMAraloTh KepyBa-
TH 3MiCTOM BHCAOBAIOBaHHH, a TAKOX 3aCBOIOBATH I'PaMaTHYHHHE Ma-
TepiaAa; MOBHI irpH, IO AAIOTH 3MOTY CIIIAKYBaTHCS B Pi3HHUX COIiaAb-
HHUX KOHTEKCTaxX Ta B Pi3HUX poasgx. OCHOBHHUM ABUTYHOM y BHBYEHHI
iHO3eMHHX MOB (i He AHIIIe TIPH IHTEHCUBHOMY MeTozi) € rpa. Ederru-
BHICTBH AHOTO METOAY BAaXKKO IIEPEOIiHUTH. Y I'pi 6epyTh ydacThb yCi,
HaBITH Ti XTO HE BCTHUTaIOTh MOXKYTh HECIIOAIBAHO BUSIBUTU CBOi 34i6-
HocTi. CaMe y I'pi CTBOPIOETHCS IICHXOAOTIYHA TOTOBHICTH 3400yBava
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BUIIOI OCBITH [0 MOBHOI'O CIiAKYyBaHHS. Y I'pi BHUHUKAae IPUPOIHS
HeoOXigHIiCTE GaraTopa3oBOT0 ITIOBTOPEHHS MOBHOIO MaTtepiaay, IIo
CIIpHd€e MIITHOMY 3anaM'saToByBaHHd. Ha moyaTKoBOMy eTami Iie IIpo-
cti miasoru THIy 3HaliioMCTBa, PO3MOBH IO TeaedoHYy i T.I., a maai
IIPOIIOHYIOTBCS POABOBI IIPH AMCKYCIHHOIO XapaKTepy, IIOAIAOTH 3a
y4acTIO KiABKOX 0Ci0, Ha 3aBEPIIaABHOMY €Talli POABOBI irpu mepert-
BODPIOIOTBCA Ha MiAOBI irpH, pe3yAbTaT AKHUX He BH3HAYEHHUH 3a3mase-
rigs. Yd4acHHKaM IPOIOHYEThCS IIpobaeMa, Ky IM HaA€XKUTDh BUPIIIHI-
TH CaMOCTifiHO, He3BasKal4H Ha IlependadyBaHi poai, Taki HiA0OBi irpu
€ BEPIIMHOIO HaB4YaHHA iHO3€MHOI MOBH, OCKIABKH CaMe€ TYyT IIPOSB-
ASIIOTBCH BMiHHA BECTH MO3KOBHM HITYPM, CAyXaTH CIIiBPO3MOBHHUKA,
npuiMaTH Horo AyMKY YHU I'PaMOTHO 3arlepedyBaTH.

OCHOBHOIO PHCOIO iHTEHCHUBHOIO HaB4YaHHMI — IIepeBaxkKHa ycTa-
HOBKa Ha MHMOBIiABHE 3allaM'siTOBYBaHHS, IO 3a0e3Me4yeThCs CTBO-
PEHHAM Ha 3aHATTIX aTMocdepH eMOLifHoro migfoMy, CyIpoBOIOM
MOBHOI KoMyHiKanii mapasiHrBicTHIHHME 3acobaMu.

3mo0yBadi He YCBiIOMAIOIOTH, III0 BOHH BYaTbCH, TOMY III0 CTBO-
PIOETBCA CHABHA iA03id peaabHOI KOMYyHiKallii.

Aae 3HaHHA MOBH Iepenbadace He TIABKH YCHE MOBAEHHS, a M
YMiHHS TIpPaMOTHO IIMCATH, LI BHUMOra IIpea'dBAIE€TbCA CBOT'OAHI OO
cy4acHoro (haxiBIld, BHUIIyCKHHKa BH3, ToMy He MOXKHa HEIOOIIHIO-
BaTH I'paMaTHKy MOBH, 110 BUBYaeThbcd. OChb KiAbKa CEKPETIB, dAKi H0-
TIIOMOXKYTb 3aKPIIIUTH iIHTEHCUBHHUI KypC B IOBrOCTPOKOBIiH Imam'ari i
oTpUMaTH 6asKaHUH Pe3yAbTaT.

1. Yk TOBOPUTH HiMEIbKe IIPUCAIB'd, «100Ope 3amaaHoBaHe — Ha-
IIOAOBHHY BUKOHAaHEe», i 3 IIMM BaKKO crepedaTtucd. KoxeHn 3mobyBau
NOBHHEH OyTH 3alporpaMoBaHHUI Ha ycmix. Llporo Haiikpalie HoCAr-
TH, 3allpONOHYBaBIIN CAyxXadaM IIpOrpaMy 3aHATh y BHUTAAl IIAaHY
YPOKiB, IKy BOHHU MalOTh JONOBHHUTH BAAQCHHUMH KOMEHTapdAMH, BKa-
3aBIIH, SK BOHHU OyZAyTh FOTYBATHUCS [0 3aHATH i OCBOIOBATH MaTepiaa.
Lle 6yne BaacHUiT 1aAaH pOOOTH, IKUH IM HAAEKUTH BTIAUTH Y KUTTS.

2. MlinTpuMyBaTH BHCOKY MOTHBAIIiI0O MOXKHA HE TIABKH IIAGXOM
CTHMYAIOBaHHSI OCOOHCTOCTI y4Hs, ase H 3a JOIIOMOI'0OI0 KOHTEHTY Ma-
Tepiaay, IO BHUBYAETHCH, BiH Mae OyTH LiKaBHUM KOXKHOMY B IPYyIIi
3aHATTa Mae 3aKiH4YyBaTHCd HECIIOAIBaHO, 3 MEPEAYyTTAM IiKaBOTO
MIPOAOBXKEHHS, TOOTO Mae OyTH IIPUCYTHS iHTpHUTA, SIK Y AETEKTHUBHO-
My KaHpi.

3. BukopuCcTOBYBaTH NIpPO-aKTUBHUH IiAXin A0 BUBYEHHS MOBH.
Mu Bci HapozKyeMocs 3 IKUMHUCH 3i0HOCTSIMH, XTOCh Kpallle MaAIo€,
XTOCh YyZIOBO CIIiBa€, y KOrOCh MaTeMaTHYHHN CKAa PO3YMY TOLIO.
3aBmaHHA BHKAQAa4Ya — 3MYCHTH 3400yBada MaKCHMAABHO 3aiaTH
cBoi 371i0HOCTi y BUBYEHHI iHO3eMHO{ MOBH i ITaM'aTaTH IIPOCTY aKCio-
My — MOBH HE€ MOXKHa HaBYWUTH, MOBH MOXKHAa AWIIIE HABYUTHCH.

TakuM YUHOM, iIHTEHCHUBHI METOAN BHECAU 3HAYHY €HEPTril0 B Me-
TOAUKY HaBYaHHS iHO3EMHHX MOB 3araaoM. [locsrHeHHsI iHTEHCUBHUX
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METOMIB y ccpepi aKTHBi3allil IPOIIECIB COPUHHATTS Ta 3aCBOECHHS
MaTepiaabHOI OCHOBU CIIAKYBaHHS, V PO3THHI HOBHUX pe3epBiB Horo
MOTHBAIIl Ta Yy PO3BUTKY a/eKBaTHHUX (POPM KOAEKTHBHOI B3aeMOZii
IIOBUHHI gKHAWUNIBU/IIE CTATU HaAOAHHAM MeToauku BH3, 11106 mimx-
HATH Ii aBTOPUTET Ta PE3yABTATHBHICTH, IiABHUIIUTH €(EeKTHBHICTDH
HaB4YaAbHOTO IIpollecy. ToMy HaraabHOIO Ha CHOTOAHIIIIHIM OEeHb € 3a-
BIIAHHS afanTallii iHfTeHCUBHUX METOMIIB A0 MeToauku BH3.
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Cekuisi 4

IHHOBALLIMHI LLNFIXU TA METOOM
BUKINNAQAHHA CNNOB'AHCbKMX MOB

T. II. Binoycoea

POPMYBAHHS HABHYOK EPEKTHBHOI'O CAYXAHHS B
ITPOIIECI BUBYEHHSA PUTOPHYHHUX AUCIIHUIIAIH

HaBuYKH cAyXaHHS — BasKAWNBUHE YHMHHUK e(peKTHBHOI KOMyHiKa-
il B mpodpeciiiHi#i, moOyToBii, moaiTuyHiIl Ta iHmMxX cdhepax. Poboui
IIporpaMHu AMCLIMIAIH «PUTOpHKa», «MoBAEHHEBaA KOMyHiKallig», «Cre-
mudika KomyHikarii B iHpopmanifiHoMy cycrmiabcTBi», «OCHOBH MOB-
A€HHEBOI KOMyHiKallii» Ta iH., O0OOB’I3KOBO BKAIOYAaIOTb TEMH,
noB’s3aHi 3 iXx PopMyBaHHIM.

Sk BiZOMO, CAyXOB€ CIPHHHATTS IIPOXOAMWTH y MOBa ETallu:
1) nepekonyBaHHA 3BYKOBOT'O CHTHAaAy B «pO3yMOBi obpasm», 2) aiHT-
BICTUYHHU aHaAi3 IIOBiIOMAEHHH], NE€KOAyBaHHA (po3yMmiHHdA). Ekcre-
PHMEHTaABHO BCTAHOBAEHO, IO CIPHUHATTS MOBH Ha CAyX B Cepel-
HbOMY carae 25% edekTuBHOCTI nporaroMm 10 xB., HaBiTE B HedoOp-
MaABHHX PO3MOBaxX CAyXad 3acBoOIO€ He Oiabie Hixx 60-70% Bix Toro,
110 TOBOPUTH cHiBOecimHuK. [as GiabIIOCTi Arogel XapakKTepHi OCHOB-
Hi HEIOAIKHM CAyXaHHS: 6e30ymHe cnpuiiHsimmsi — KOAH MOBa, II0 3BY-
4UTh, € AuIlle (POHOM [ad Oymb-gKOi MiIABHOCTI; ypusuacme cnpuli-
HsiMmmsl, KOAHU iHTEPIPETYIOTHCH TIABKH OKPEMi YaCTHHH YCHOI'O MOB-
A€HHSI; HEe8MIHHS KPUMUUHO NPpOoaHalizyeamu 3micm IIOBiIOMAEHHS i
BCTAHOBUTH 3B’d30K MiX HHUM i pakTamMu AifiCHOCTI.

o6 1mo30aBUTHUCEH HEMOAIKIB ab0 3BECTH iX 10 MiHIMyMy, CTYAEHT
Mae, Iepll 3a Bce, YCBIIOMHUTH HEBMIHHA cAyXaTH. B nmbomy momomo-
Ke TecTyBaHHA «IlepeBipTe CBOIO 3[aTHICTH CAYXaTH i aHaAi3yBaTH»,
K€ BHUSIBUTH HOT0 OCOOUCTI CY0’€KTUBHI IMEPEUIKOAU — HEYBAXKHICTB,
He3JaTHICTB A0 iHTeprIperalii, IroraHe 3araM’aTOBYBaHHS TOLIO!.

Po60oTy 3 pO3BHUTKY HABHYOK CAYXaHHS IIPOMAOBXKYEMO, pa3oM 3i
CTYZEHTaMH BiAIIOBigaro4yy Ha TUTAHHSI:

1) nasg yoro HeoOXimHO cAyxaTH? — 1106 3HAHUTH KOPHUCHE 1as cebe,
30araTUTH 3HAHHS; PO3BaKUTHUChH, OTPHUMATH 3aJ0BOACHHS; HAIUXHY-
THCH; TIOKPAILIUTH BAACHE MOBACHHS, IEPEHHATH XOPOIIIHH CTHAD;

2) aKi DIpUHIUNN e(PeKTHUBHOTO CAYXaHHS? — FOTOBHICTb i 6axkan-
He, IO I'PYHTYIOTBCS HA O0’€KTHBHOMY, HEYIIEPEIKEHOMY, IIPHUA3HOMY
CTaBA€HHI [0 opaTopa, 3HAHHAX i JOCBili cAyxadiB, HaMaraHHi Bifliry-
KaTHU B IIPOMOBI IliHHE i IlikaBe, IIpaBUABHIM MOTHUBAllil, TO3UTHBHOMY
eMOILIifHOMY cTaHi, BiiCyTHOCTI MeHTaABHUX Oap’epiB 2, c. 96];
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3) 9K cAyxaTU? — HaBYUTHUCh KOHIEHTPyBaTHCS, aHaaidyBaTH
3MICT i KpUTUYHO CTaBHUTUCH A0 IIOYyTOTrO.

BinmoBigb Ha OCTaHHE IUTAHHS €, II0 CyTi, (POPMYAIOBAHHSIM Me-
TH OCBITHBOI AissABHOCTi. [IASl BOOCKOHAAEHHS HaBUYOK CAYXaHHS Ba-
KAUBO HABUUMUCL KOHUEHMPY8AMUCH, 1110 03HAa4Ya€E aKTUBHO i TBOPYO
OiTIHTH A0 MIPOIIECy COPUMHATTS: 3afHITH 00’ €KTUBHY HEyHepeIKeHy
TIO3UIILiI0 IIIOJ0 MOBIIA, aKTUBHO CIIiBIIPAIIOBATH 3 HUM, BUKAUKATH B
cobi iuTepec a0 3MiCTy IPOMOBH, BUMKHYTH €MOIli#iHi 6A0KH, CIIpoOy-
BaTH NnependaduTH Te, SIKe PO3BHBATHUMETHCS IIPOMOBA, 3raaaTH Bi-
ooMi (paKTH Ipo IIpeaMeT MOBACHHS.

HaBuutuchk ananisygamu smicm IPOMOBH, TOOTO CTEKUTH, SK
opaTop KOMIIOHY€E MaTepiaa i aprymeHTye cBoi imei, ak amantye ii mo
ayauTopii, IK KOOpAUHYy€e BepOaAbHi Ta HeBepOaAbHI 3aC00H [AS 10CS-
rHeHHd O6azkaHoro edekTy i T. 1. PeKoMeHayeThCs 3BEpPHYTH 0COOAUBY
yBary Ha TeMy, ['OAOBHY i/Ie(0, METy BHCTYILy, HOT0 KOMIIO3HIIif0, pop-
MU apryMeHTallii (IpuKAagy, aHaAorii, CTATHUCTHKY, IUTYBaHHA i
T. II.) Ta pe3i0OMyBaHHSI.

KpumuuHo cnyxamu o3Ha4ae 3BaKaTH Ha aeKBaTHICTBH JaHUX,
BaroMicTh apryMeHTallii, CIIpaBXKHIO (a He 3aZleKAapOBaHy) METYy opa-
TOpa, PO3PI3HATH Cy0’€KTHBHHUH i 06’€KTUBHUN MaTepiaa, Iporiara’mgy
i dpakTH, OTMATHYHI TBEPIKEHHI i no6pe oOIpPyHTOBaHI apryMeHTH,
3HATHU IIPOIATaHANCTCHKI TeXHIKM H 3acobu MaHinyadili Ta BMiTH
npoructroaTu iM. o6 cTaTw KpUTHYHHUM cAayxadeM, Tpeba ycBimom-
AIOBaTHU OBOOGIYHICTE Iporiecy KomyHikallii, 6patu B Hili ygactb, mo-
HOBHIOIOYH II0YyTE€ BAACHHM [OCBIiJOM — PE3IOMYIOYH, CHHTE3YIOYH,
aHaAi3yro4H i oniHio4YH iHpopMario [4].

OcobAuBY yBary Ipu BHUKAQ[aHHI TeMU 3BEPTAEMO Ha CHUTyallil
0108020 CNiINKYB8AHHS, B IKHUX CAYXaHHIO IIpUTAMaHHI IPaKTUYHO Ti
caMi HeZOAIKH. Are B AiAOBiM pO3MOBI cayxad 3allikaBA€HHN sSKoMora
Oiapllle mi3HATHCH IIPO CBOTO CIIIBPO3MOBHHKA: 3PO3yMITH HOTO IICH-
XOAOTiIO, Xi/l IyMKH, ITiATEKCT, OI[iIHUTH MiAOBi SKOCTI.

3a IctBynom ATBaTepoM, y AiAOBOMY CIIIAKYBaHHI BUABASIOTHCS
TakKi THIIH cayxadiB: 1) kamezopuuHuii — CyAUTh PO daBHINA Oesare-
aqmifino: «le mobpe» abo «lle moranHo»; 2) po3cyoausuili — nymae: «Bu
roBOpHUTE IIe, 1100 g BigdyB cebe BHHyBaTHM» abo «Temep MeHi 3po3y-
MiAO, YOMy BH lie CKazaAw»; 3) cniguymiausuil — Ay»Ke IIBUIKO IIOTO-
IKYEThCH a60 BHCAOBAIOE CBOE CIIiBUYTTH TOMY, XTO TOBOPHUTH, POOASI-
4M, HAIIPUKAQ[, 3ayBaskeHHs: «Bu abcoaroTHo mpasi» abo «I Bam
criBYyBaio»; 4) aHOIMUUHUL — HABIIAKW, CXUABHUH CTaBUTH ITUTAHHSI
abo BHMAaraTy IOSCHEHB, IIPUKAAMIIB, i I1e MePeIKOIKaE CIIIAKYBaH-
HIO; 5) uyliHulli — BMi€ aKTUBHO CAyXaTH, aHaAi3yBaTH, CHiBIIEPEeKHUBa-
TH TOMY, XTO TOBOPUTH [1]. O4ueBUAHO, 110 HAMOGIABIIOTO yCHiXy B Ii-
AOBOMY CIIIAKYBaHHI MOK€ JOMOI'THCS CaMe YyHHHH cayxad.

$opMyBaHHIO y CTYAEHTIB BiAIIOBIZHUX HABWYOK CIIPHUSE O3Ha-
HOMAEHHS 3 MPOCTHMH npaseunamu edexmueHo20 CAYXAHHS Ta
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BiAIpAITIOBAHHS BiANOBIAHUX YMiHE — a 3 4acoMm (popMyBaHHS HaBU-
YOK — IIASIXOM BHKOHAHHS IIPAKTUYHHUX 3aBAaHb [3]:

1) HaaamITyBaTUCh HA TeMy Gecinu, MoTUByBaTHu cebe (BIIpaBU HaA
BUOip MOTUBIB, KOHIIEHTPAIlIO yBaru);

2) cayxaTu 3 iHTEPECOM, CTBOPHUTH aTMOc(epy B3a€EMHOI CHMIIa-
Tii i moBaru o0 CIiBPO3MOBHUKA, BUABASITH iHTepec BepbaabHO i He-
BepbaAbHO (HA TOCTAHOBKY MHUTAHb, BEAEHHS MQUCKYCii, Biampariiio-
BaHHS MiMiYHO-3KE€CTHKYAIPHUX pPeakiliii);

3) He mepepHBaTH NapTHEpPa, AATH HOMY MOKAUBICTHE BHCAOBHU-
THUCH 10 KiHIIg (HA KOHIIEHTPAIlI0 yBArH, KPUTHYHY OLIIHKY IIOYyTOTO);

4) cAyxarodu, BUTIAGTU TOAOBHI AYMKH MOBLE i IIOCTapaTHUCh
IPaBUABHO 3pPO3YMITH iX (Ha 3’dcyBaHHS pPiBHHA 3aCBOEHHA iHQopMa-
11ii, KOHCIIEKTYBaHHs, aHAaAI3 TEKCTY BUCTYILY);

5) zicTaBagTH oTpHUMaHy iHpOPMAIIil0 3 BAACHOIO (Ha miabip cBOiX
apryMeHTiB, TOOYZOBY AOTIYHUX AQHITIOKKIB);

6) 3a yac Gecimgu gABa-TPU pas3u MOAYMKHU y3aTaAbBHUTH IOYyTe (Ha
CKAQ[IaHHS Te3, Pe3I0MyBaHHs, CUHTe3yBaHHs);

7) o xoxy Gecimu HamMaraTHCh IIPOTHO3YBAaTH Te, 110 Oyae ckasa-
HO [1aAi (Ha IIPOJOBKEHHS IIOYyTOr0, KOPUTYBAHHS, peAaryBaHHd);

8) He mocmimaTy 3 OLIHKOIO pe3yAbTaTiB Oecimu mo ii 3aBepiieH-
Hs (po6oTa 3 aHKETOIO «AKTUBHHUM CAyXad»).

KomiTka mnocaimoBHa pobora mim Yac AEKIIHHHX, NPaKTHIHHX
3aHATH, 4 TAKOXK Ha 3aCifaHHAX CTYAEHTCBHKOro OpaTOpPCHKOTO KAyOY,
IO [i€ B YHIBEPCHUTETI BIPOMOBK TPHOX POKIB [5], cropuse ¢dopmy-
BaHHIO HABHUYOK e(PEeKTHBHOI'O CAYXaHHS ¥ Hamdae 3100yBadaM BHIIOL
OCBITH HEOOXiMHUX MOXKAHUBOCTEM 1 mepeBar y mpodeciiiuiii, cycriab-
HO-TIOAITHYHIN Ta iHmMNX cepax IXHBOTO KUTTH.
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TeMIlepaTypa B IIPHUMIIIEHHi, 3py4YHICTb PO3CaIKH, dYacC TOLIO), aAe
BOHH He ITiIASTaI0Th KOPEKIlii MeTOAUYHUMH 3acobaMH.

Coucox BHKOPHCTAaHHX IZKepeA

1. ArBarepl. 4 Bac cayxaro: Ilopagu KepiBHHKY, SIK IIPaBHABHO CAyXaTH
criiBGecimHuKa. URL:
https://www.bookvoed.ru/files/3515/10/72/73.pdf

2. BameBuy ®. C. OCHOBM KOMYHIKaTUBHOI AIHIBICTHKHU. 2-e BUZ., mon. Kuis:
BII «<Akagemisi», 2004. 344 c.

3. BiaoycoBa T. II. Puropuka: HaB4Y.-METOH. IOCIGHHK. 2-e BHZ., Ilepepob. i
mor. Kam’auenp-Ilogiabeskuii: I1IT «Memo6opu-2006», 2015. 256 c.

4. IlouenmoB I. Teopia komysikauii. URL: http://polbu.ru/pochepcov
communications/

5. Crymenrcekuii Opatopcbkuii Kay6. URL: https://ssg.kpnu.edu.ua/
studentskyi-oratorskyi-klub/; https://slovfil. kpnu.edu.ua/stud-ok/

57


https://www.bookvoed.ru/files/3515/10/72/73.pdf
http://polbu.ru/pochepcov_communications/
http://polbu.ru/pochepcov_communications/
https://ssg.kpnu.edu.ua/%20studentskyi-oratorskyi-klub/
https://ssg.kpnu.edu.ua/%20studentskyi-oratorskyi-klub/
https://slovfil.kpnu.edu.ua/stud-ok/

H. I. JeopHiubra

3ACTOCYBAHHS ITIOPIBHSIABHO-ICTOPHYHOTI'O
METOAY B ITPOLIECI BUBYEHHS 'PAMATHYHO{
KATETOPIi YHCAA CAOB’SSHCBKHX MOB

BucpiTaeHHS 0COOAMBOCTEH CAOB’IHCBKHMX MOB 3a JOIIOMOI'OIO
OPiBHAABHO-ICTOPHYHOrO MeToay 3abesledye IIpaBHABHE PO3YMiHHSA
ix reHeTHYHHX BiZHOIIEHBL 3 OaraTbMa iHIIMMH MOBHHMH IpylaMH i
OKPEMHMH MOBAaMH CBiTY i pOOUTE MOKAHUBHM HayKOBE€ yCBiIOMAEHHS
SABHUIIl OKPEMHX CAOB’THCBKHX MOB y TAHOOKIM iCTOPHYHIH IepClIeKTH-
Bi 9K pPe3yABbTaTiB TPUBAAOTO ¥ CKAQHOTO PO3BUTKY.

3acTocyBaHHSA TNOPIBHAABHO-ICTOPUYHOIO METOAY B IIPOLIECi BH-
BYEHHS CAOBYTHCHKUX MOB SIK iHO3€MHHX HaJa€ MOXKAUBICTH BUCBITACH-
HA IIpoOAEMH B HEOPAMHAPHOMY acleKTi, akTHBi3ylouH iHTepec i yBary
CTyZneHTIB Ta 3abe3mnedyioun e(heKTHBHICTE HAaBYaABHOTO IIPOLIECY.

AKTyaABHICTE OOCAIMZKEHHSI 03HAYEHOI HAYKOBO-METOOUYIHOI TeH-
[EHITi 3yMOBAIOETBCSH HAA3BUYAWHOIO aKTHUBI3alli€l0 BUBYEHHd iHO3e-
MHUX MOB Ha Cy49aCHOMY €Talli pO3BUTKY CYyCIIiABCTBA.

IleBHI CKAQHOII B IIPOIIECi BUKAQOAHHS CAOB’STHCHKOI I'paMaTH-
KU BUKAWKAE MUTAHHA (POPMyBaHHS Ta 0COOAMBOCTEM (DYHKILIOHY-
BaHHS KaTeropii 4mcaa, ne 3acTOCyBaHHS NIOPiBHAABHO-iCTOPHYHOI
METOAVKH BUAAETHCS HAA3BUYAHHO JOPEYHHUM.

Kareropia umcaa (omgHMHA, MHOXKWHA, ABOiHA), YCIIaAKOBaHA IIpa-
CAOB’THCBKOIO MOBOIO 3 iHI0€BPONEUCHKOI, B3Ke Ha Mi3HBOMY eTari yH-
KI[IOHYyBaHHS IIPACAOB’THCHKOI AIHTBOCHCTEMH AKTHBHO €BOAIOIIIOHYE,
JEMOHCTPYIOUH TEHAEHIIIO JO IIOCTYIIOBOIO BiMHUPAaHHS ABOIHU.

B GiABIIIOCTI CAOB’IHCHEKHX MOB CIIOCTEPIraeThCs ITOBHUM 3aHENIa
nanoi kareropii. Caix 3a3HAYUTH, 10 B IIPACAOB’SHCHKIN IpaMaTHIHIN
cucTeMi 3 HalIaBHIIINX iICTOPUYHUX YaCIiB iCHyBaAu TpHU (PpOPMHU IABO-
igu: 1 — gAd Ha3WBHOTIO, 3HAXIMHOTO I KAMYHOIO BIiAMIHKIB, 2 — AL
POIOBOrO Ta MICIIEBOTO, 3 — [IAS 1aBAABHOTO Ta OPYIHOTIO.

3rogoM MHOXKHHA IIOCTYIIOBO BUTICHSE 3 YKUTKY POpPMY ABOI-
HU. [IBoiHa 36epiraeThcsi B HOBHUX CAOB’THCBHKHUX AIHI'BOCHCTEMAax SIK
apxaiyna dopMa B OKpeMHX BinMiHKax, 30KpeMa B Ha3BaxX IIapHUX
npenmetiB. Hanmpukaan, B ykpaiHceKi#i MOBi y ¢popMax HA3HUBHOTO-
3HaXiMHOTO BiAMIHKIB MHOXXHHU IIA€YHMa, OYMMa, ABepuMa, y Gop-
Max Ha3WBHOT0-3HaXiJHOT'O BiAMiHKIiB MHOXHWHH — O4i, pyKaBa, BY-
ca, a TAaKOXK [iaAeKTHHX (popMax Ha KIITaAT ABi pyui, aABi HO3i, ABI
Bizpi Ta iH.

Caifn 3a3HaYUTH, 110 B IOABCHKiH MOBI 3aHeIal ABOIHU IIPOXOANB
pauimre. [Tam’atku XIV-XV cT. yke He 3aCBiQIyIOTH ABOIHY SIK OKPEMY
rpaMaTHYHy KaTeropiro; dpopma aBOiHK 30epiraeTbCs AHIIE OAS OKpe-
MHUX CAiB, Ki 03HAYalOTh IapHi npeaMerH. lle mepemyciM iMeHHUKH
oczy, uszy, pifalle — rece; iMEHHHK noga 3 HalJaBHINIUX YaciB yxKe
BXKUBaBCS B popMi MHOXKHUHH — nogi. Takoxk ¢dopmu aBoiHu 36eper-
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AWICH Yy CKAami OesdKux ¢paseoaorismiB: Madrej glowie dosé dwie
slowie; Trzy gesi, dwie niewieScie uczynily jarmark w miescie.

¥ cydacHili HOABCBEKIE MOBi mepeBaskHa OiABLIICTE IMEHHHUKIB Ma€e
[Ba 4ucAa: omHUHY i MHOXKUHY: chlopiec — chlopcy, lis¢ — liscie, pies —
psy, uczen — uczniowie.

HaroMicTb iCHYIOTH iIMEHHUKH, Ki He IiJAATAIOTH IIiJ I1e IIpaBU-
AO Ta He BiAMIHSIOTBCH 3a YHCAAMH. IMEHHUKH, $Ki (PYHKIIOHYIOTH
TIABKYW B OOHHHI, HasuBaloTbcd singulare tantum. /o HUX HaasekaThb
abcrpakTHi Ha3BHU: zielen, sprawiedliwosé, pisanie, czytanie; HasBu
pedoBHH Ta MeTaaiB: cukier, sél, pieprz, zloto,z elazo; marepiaan Ta
xXimiuHi eaeMeHTH: bawelna, mosigdz, platyna, aluminium; Ha3BU Cy-
CHiABHHX I'pyn Ta IpolapkiB: mtodziez, inteligencja, chlopstwo; 36ip-
Hi Ha3BHU: panstwo, obuwie, ptactwo; Ha3BH IOYYTTiB Ta €MOLIHHHX
crauiB: duma, zawis¢, mitos¢; reorpacdiuni BaacHi Ha3Bu: Warszawa,
Ukraina, Bug.

Tiabku y MHOXKMHI — plurale tantum - BHCTyIarOTh CAOBa sanie,
skrzypce, szczypce, spodnie, nozyczki, okulary, usta. SIkio yBakHi-
I1e TPUOUBUTHCH A0 IIUX IPHUKAAIIB, TO MOXKHA IIOMITHUTH, IO IPE-
MeTH, gKi BOHH HAa3UBAIOTh, CKAQIAIOThCA 3 ABOX YacTHH: spodnie —
MaloTh ABi IITaHMHH, okulary — gBa CKeablid, nozyczKki — aBa cHMeT-
PHYHI €eAEMEHTH TOLIO.

Jo iMEHHHKIB, 9Ki BXKHNBaIOTbCS AWIIE Y MHOXKHHI BapTO TaKOXK
JOMaTH Ha3BH TipchKHUX xpebriB: Alpy, Tatry, Karpaty; a Takox
szachy, finanse, wnetrznosci, ferie, wakacje Torro.
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H. 0. CmaxHmoK

3HAYEHHS MOAEPHI3AIII AUOAKTHYHOI
CKAAIOBOI HABYAHHS

EdeKTHBHICTP HaBYaABHOI'O IIPOLIECY 3AAE€KHUTH Bil YOTHPBOX
€AEMEHTIB: 3MiCTy IporpamMu, 0COOH y4IHS, BUUTEAd Ta IeJaroriyHo-
ro cepenopumia. OcobGAUBY yBary Caif 3BEpHYTH Ha OCTaHHiI ABa
eAeMeHTH. Bukaanady Bifiirpae KAIOYOBY POAb ¥ HaBYaABHOMY IIpOLIe-
ci. [docarTu OCBiTHiIX Iiae#l MO3BOASIOTH fK HOTO TEOpPEeTHYHi Ta
IpaKTH4YHI 3HAHHS, TaK i KOMIIETeHTHICTh y cdepi ix nepenaui. Ha-
YKOBi 3HaHHS BUKAaaa4d 3400yBa€ B Ipolleci HaBYaHHS Ta B IIpolleci
momaasblnol nmpodecifinoi camoocBiTH. [IpoTe BaKAMBO, 1100 BiH Ta-
KOX yIOCKOHAAIOBaB CBOIO II€ATOTiYHY MaMcrepHicTb. Ilemaroriu-
HHUH nporpec y cepi caMOOCBITH BUUTEAS CTOCYETHCS TAKOXK MOJM-
dikailii crmocoby IIOCTAHOBKH 3aIllUTaHb, V¥ TOMY YHCAI TaKWUX, IO
CIIOHYKalOTh [0 TBOPYOTO MHUCAEHHH, a HE AHIIE [0 BiATBOPEHHH
paniire HabyTHX 3HAHL. BajKAHUBY pPOABL Bif[iTpa€e TaKOX BHKOPHUC-
TaHH] TUOAKTUYHUX IPUHOMIB, 3aCHOBAHUX Ha [iaa03i 3 yIHAMH Ta
Moaudikalii CTUMyAdTOpPiB aKTUBHOCTI YYHIB (HaBYaAbHUX CHTYya-
1[i#1 a60 MIKIABHUX 3aBIAHB).

IIpore Ha e(peKTUBHICTL HABYAHHA TAKOXK BIAWBAIOTH OTUIAKTH-
YHi pecypcH, fKi € B po3mopamKeHHI BunTeasa. B. OkoHb momiage Iti
3aco0u Ha ABi OCHOBHI TpyIlH, OPOCTi Ta cKAamHi. ITpocti 3acobu — 11e
Hacammepen Bi3yaabHi Ta BepbaAbHi criocobu mepenadi HayKOBOTO
3MiCTy, Hamp. OiAPYYHUKH, KapTH, cxeMu abo mogzeai. [lo ckaamgHUX
3acob6iB HaAeKaTh:

1) mexaHiyHHN BidyaabHHH 3aci0, 3aBOAHHAM SIKOI'O € Iepeaada
300pakeHHs 3a IOIIOMOI'0I0 TEXHIYHUX IIPHUCTPOIB;

2) ayzmio 3acobu, 110 JO03BOALIOTH IEPENaBaTH 3BYK;

3) aymioBi3yaabHi 3aco6H, 110 IOEAHYIOTH 3BYK i 300pazkeHHSs;

4) 3acobu aBTOMATH3AL]l IIPOIlECY HABYAHHS, B TOMY YHCAl KOM-
N'IOTEPH i pi3Hi HaBYaAbHI MamuHA [3].

BukopucTaHHS HOBITHIX TEXHOAOTIH i MyABTHCEHCOpPHA IIepenada
IIPOTPaAMHOTO 3MICTy 3aKpinaroe HaOyTi 3HaHHS Ta YHAOYHIOE MOKAH-
BOCTi iIX BUKOPHCTAHHS B 0COOHCTOMY Ta IIpodeciiHOMY (DYHKITOHY-
BaHHI.

Bapro mam’araTH, 10 BYHUTEAB — II€ HE AUWIIE AIOAHHA, 3aBIaH-
HIM 9KOI € mepefada 3HAHb i HABHYOK, IOB’I3aHHUX i3 KOHKPETHOIO
HaB4YaAbHOIO ITporpamoro. CBO€IO MOBEAIHKOIO 1 JKUTTEBOIO IO3HILE€I0
BiH ¢popMye ocobucTicTs Moaonoi atonmHU. (1106 epeKTUBHO BHKOHY-
BaTH CBOI (PYHKIIiI0, BiH IIOBHHEH CTEXKUTH 32 TEXHOAOLIYHHM pPO3-
BUTKOM i afanTyBaTH CBOIO PobOTy OO0 Irpynu aznpecaTiB. [HyYKicTB y
BHUOOpi MeTomiB i pecypciB HaBYaHHS [03BOASIE CTBOPUTH OCBITHE ce-
penoBHIle, Ke BiANoBinae morpedaM i 3ai0HOCTAM yUHIB.
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Beaukuii BIAWB Ha CydacHY OCBiTy MaaO IOIIHMPEHHS KOM-
m’rorepa Ta goctymy no IHTepHeTy. Y pesyapTaTi KOMITIOTepH3allii
HaB4YaHHS 3MiHHAaca dopMa 3MicTy Ta 3pocaa 34ATHICTH CIIOHYKaTH
V4HIB A0 caMocTiffHoro momryky iHdgopmaitii. 3aBaAgKu IIbOMY BOHH
OTPHUMaAH MOKAUBICTE Hifi6paTH I103aypOodYHUM 3MiCT OCBIiTH Ta po3-
LITUPUTH CBOI 3HAHHS y cdepi, 0 CTOCYETHCS BAACHUX iHTEpeCiB.
BomHouac cami cTapIIOKAAQCHHKH 3a3HA4YaloTh, 10 KOMIT'IOTEP dac-
Tillle Tpa€e poAab po3Baru, aHixK 3acoby HaB4YaHHS. PesyapTaTu mpo-
BEeOEHOI0 MOCAiMKeHHd [2] cBimuaTh mpo Te, 1o Matixe 75% Moao-
OUX AIOIeY CTBEPAKYIOTH, IO GiABIIICTL ArOZell IXHBOTO BiKy BHKO-
PHCTOBYIOTh KOMIT'IOTEP Ta IHTEPHET IepeBaskKHO OAT HEAETAaABHOTO
3aBaHTaXKEHHA MYy3HWKH 4H (hiabMiB. Y CBOIO 4depry, 57% Haroaoury-
I0OTh, II0 OIABIIICTE IXHIX OHOAITKIB IIPOBOAATH Yac IIepel MOHiTO-
poM, aae HiYOTO KOPHUCHOTO He pobaarh. ToMy BaXKAWBO MIOKa3aTH
Y4HAM MOTEHIIiHHI MOXKAMBOCTI BUKOPHCTAHHS HOBHUX TEXHOAOTIM
Aas 30aradeHHs CBOIX 3HaHB i PO3IIMPEHHS KOMIIETEHIliH, a He Ipo-
CTO AT HENIPOAYKTHBHOTO BUTPadYaHHS BiABHOTIO 4acy.

B ocTaHHi poKH B pi3HHX cepax OCBITH i HaBYaAHHS Bce OiAbII
3arpebyBaHUM € OHCTaHIiliHe HaB4aHHA. lle dopma oTpHUMaHHS
3HaHb 3a OOIIOMOrolo iHdopMalifiHO-KOMYHIKaIiHHUX TEXHOAOTIH,
6e3 HeoOXimHOCTI 3yCcTpidi yYHA Ta BUUTEAd B OJHOMY Micle i B TOH
e 4yac. HaByaHHa depe3 [HTepHET BUKOPHCTOBYE Pi3HOMAaHIiTHI KO-
MyHIKaliffHi MeToau — popyM, AHCKYCifiHYy TpPyIy, €ACKTPOHHY IIO-
LITY, OCBITHIO IAaTdoOpMy. YYHUTEAb KAacCy MOKe 3a iX JO0IIOMOTroIo
JoAaBaTH AOCTYII OO CBOiX YPOKIiB Ta AUCTAHIIHHO 3asydyaTH y4HIB
OO0 BUpIIIeHHd HaBYaABHUX 3aBAaHb. KpiM Toro, BiH Mae MOXKAH-
BicThb IHAWBIAyaAbHO PETYAIOBATH Yac, BiaBeAeHHN KOXKHOMY YYHIO,
10 BaXXKO B TpaauilifiHili cucreMmi HaBuaHHg. OaHaK AUCTAHITiIHHE
HaBYaHHS BUMara€ Bifl y4HIB BUCOKOI MoTUBAllil Ta MobiAizamii gasa
caMoCTiiiHOI pobOTH.

TexHOAOTiYHHH PO3BHUTOK CTOCYETBCH HE AHIIE 3POCTAI0doi
BazXKAUBOCTiI [HTEpHETY Ta IOMyASPHOCTI KOMII'IOTEPIB i MOGIABHHUX
OPHUCTPOIB (HOYTOYKIB, IAQHIIETIB, CMapT(OHIB), are TAKOXK ITOMIT-
HHUH y Cy4YaCHHX OCBITHIX pillleHHAX, IO HiATPUMYIOTH OpraHisallito
3aHATh Y HaBYaABHHUX 3aKAafax. [IpHKAaoM TaKHX 3aXOiB MOKe
O6yTH iHTepaKTHBHA [OLIIKA a60 €eAeKTPOHHUHN IIIOAEHHUK.

OcraHHiMU poKaMH Ha 3MiHy KAacHYHIi#l KaacHI¥ mormiii nmpuii-
IIIAa €A€KTPOHHA [OINKA, IKy IIe Ha3UBaIOTh iHTEPAaKTHBHOMO. O-
HaK, ILledl IpUCTpili Mae HabaraTo miupiie 3acTocyBaHHS. [ligKAro-
YHBIIHCH [0 KOMII'IOTEPA, BiH I03BOASE BHKOPUCTOBYBATH OYAb-SIKY
nporpamy, fgKa Ha HBOMY BCTaHOBA€HA. [HTepaKTHBHAa OOIIKA MI0-
[DATKOBO Ma€ BAAaCHe IporpaMHe 3abe3IledeHHs, SKe T03BOASE CTBO-
pIOBaATH HOTATKH, a TAaKOX CTBOPIOBATH, HAIIPUKAA[, AiarpaMy 4u
MaAIOHKH. [HTepaKTHMBHaA [OIIKa € IIPaKTHYHUM IHCTPYMEHTOM,
AKWH OiATPUMy€E IpolleCc HaB4YaHHA. lle moaeriiye cnpuiiHATTS, 3a-
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IIaM'STOBYBaHHS Ta IIOJAABIIE BiITBOPEHHS HABYaABHOTO MaTepiasy
Ta poOUTH 3MicT GiABII HpPUBaAOAUBUM. 5K CBim4YaTh pe3yAbTATH OOC-
AII>KeHHd, Y4YHI CTapIlNX KAACiB cepemHBOI IIKOAH, SKi 3100yBarOTh
3HAHHS 3a JOIIOMOI'OI0 €A€KTPOHHOI MOIIKH, AOCSATAIOTh INPHUOAN3HO
Ha 20% Kpamux pe3yAbTaTiB y HaBYaHHI, HiXK AIOAM, IKi HABYAIOTH-
cd 3a TPaAWIiIHHMM METOAOM (32 IOIIOMOIOI KPEHIsSHOI MOIIKH).
[Ipu npoMy ixHe HaBYaHHA IIPUOAM3HO Ha 5% edeKTHUBHille, HiXK B
V4HIB, 9Ki 3aliMaloTbCcd B KOMII'FOTEPHIM aaboparopii [1]. Lle mo3so-
Asl€ BBaKaTH, IO iHTEpaKTUBHA MOOLIKA — IIe TOH IHCTPYMEHT, SKWUH
CYTTEBO 3MIiHIOE CIIOCIO IIpOBeNEeHHS YPOKiB yiIuTeAeM. 3 ofHOTO 6o-
Ky, 1Ie [O3BOAWUTH AWHAMIYHO Ta Bi3yaAbHO IlepeJaTH CKAaIHi Jac-
THUHH MaTepiaAy, 3 iHIIIOrO — IOAETHIUTH aJallTallilo 3aHATb A0 IOT-
peb6 y4HIB, i MO3BOAHTE BiABHO OIlepyBaTH paHille OIPaIlbOBAHHUM
MaTepiasoMm.

Iamum ¢opmoro iH(popMaifHO-KOMYHIKAIIHHOIO IIPOTrpecy B
IITKOAAX € 3allPOBAXKEHHS E€ACKTPOHHHUX XKypHaaiB. EaekTpoHHUH
JKypHaA — I1e, HacaMmIiepen, crioci6 36opy iHdopmariii npo BigBimyBa-
HICTBb Ta OLHKH y4YHIB. BomHoudac 1ie iHCTpyMEHT, SKHUU OO3BOASIE
WIBUAKO Ta eeKTUBHO mepenaBaTH iHdopMallilo 6aTbKaM Ipo ycC-
OiMTHICTs AUTUHHU B IIKOAl. EAeKTpoHHUI IIONEHHUK Mae OyTH IIO-
OyZoBaHHI TaKUM 4YHHOM, II06 rapaHTyBaTH Oe3IleKy ocobmcTHx
JaHUX Y4YHIB i 3a0€3IeYuTH MOXKAMBICTH 30epiraHHsa 3ibpaHoil iH-
dopmarrii.

[IpoTe eAeKTPOHHHUH KypHaa — I1e He AuIle 3acib 300py maHux.
Moro Takox MOKHA €(PEKTUBHO BHKOPHCTOBYBATH B KOHTAKTi BYH-
Tead 3 yuyHaMmu. Ocoba, gKa IIPOBOAUTE 3aHATTS, MOXKE, HAIIPUKAA,
HAJACHUAAQTH IIOBiIOMAEHHS BHOPAHUM yYHIM €A€KTPOHHOIO IIOIITOO
abo poaMiuryBaTu iHgopMallilo IIpo AOMAIITHE 3aBOAHHS YU MaibOyT-
Hi KOHTPOABHI.

He Bci eAeKTPOHHI KypHaAM MICTATh BHIIEONHCAHI (PYHKIII.
OpHak BaxkAHBO, 1100 1I1KOAa ob6pasa Te mporpamMue 3abe3lledeHHd,
aKke i Haibisbine migifime. BapTo 3BEpHYyTH yBary Ha MOXKAWBOCTI
IIporpaMy, BUTPATH Ha HpHUAOaHHHA Ta OOCAYTOBYBaHHS IIPOAYKTY,
BHTpATH HA HABYaHHS IIEPCOHAAY YM TEXHIYHY HinTpuMmky. TouHUH
aHaAi3 NPOAYKTY AO3BOAUTH BUHUTEASM OTPHUMATH iHCTPYMEHT, AKUH
OiATPHUMy€E€ HaBYaABHHH IIPOIlEC i HE YCKAQTHIOE HOTO OJOAaTKOBO.

BopoBazazkeHHs iHHOBaIlilli y HIKOAaX OAS TIOAETIIEHHS Iparli
OCBITHH Ta KEePiBHUKIB 3aKAQy € PE3YABTATOM ITiIBUIIIEHHS OCBITHiX
BHMOT. BuuTeAdM [JOBOOUTBECS OJHOYACHO BUKOHYBaTH Oiablrie
060B’a3KiB, 3pocaa KiabKicTh popMasbrHOi pobotu. Ta 3aBOIKH TeX-
HOAOTiYHHMM HOBHWHKAaM MOXKHa HE€ TiABKH CKOPOTHUTH dYac, BUTpade-
HUH Ha (OpMaabHI IHUTAHHS, ase ¥ 3pOOHUTH YPOKH HeCTaHOapTHH-
MH, BUKAHKAIOYH I[iKaBiCTh i OakKaHHS MOrANMOAIOBATH 3HAHHS B Tii
4y iHIOIIH TaAy3i HAyKH.
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Cekuisi 5

NMPOBJIEMU BUBHEHHS
3APYBIXXHOI JIITEPATYPU

I. FO. I'ony6iwko

MICILE KYABTYPOAOI'TYHOI'O AHAAI3Y HA SAHATTSAX
I3 3APYBIXXHOI AITEPATYPH

Cepen pi3HUX HETPAOUIIIMHUX IIAGXIB aHaAi3y XyOOXKHBOTO TBO-
PY ZASI PO3TAIAYy HaMH 00paHO KYABTYPOAOTIYHHUI (TBip aHaAi3yeThCS 3
ypaxyBaHHSM PO3BHUTKY CBITOBOI KyABTYPH, IPHU IIBOMY BEAHKOI Baru
HabyBaloTh (DOHOBI 3HAHHH, IO TOTYIOTH 3H00yBadiB OCBITH M0
CIIPUHHATTA TaKHUX TBOPIB).

IIpeaMeToM KYABTYPOAOTIYHOTO aHaAai3y MOXKYTb OyTH SIK 3arasb-
Hi gBHIIA — AiTepaTypHa eroxa, HalpsM, Tedid, }KaHpOBO-POAOBI TeH-
AeHIii, Tak i OKpeMi, HalpHUKAaJ, KOHKPETHUH aAiTepaTypHUU TBip,
XyHOXKHi#t 00pa3, MOTHB, CIIOCOOM TBOPEHHS XYAOXKHBOTO CBiTY, 3aC0-
6u BupasHocTi Toro. Tobro, Ha gymMKy ®. M. lllreitnOyKa, «T€KCT IIe-
penyciM po3ragmacThbCsa SK CBOEPIAHUM i HENIOBTOPHHM ITaaiMIicecT
KYABTYPH, Y IKOMY 3HAXOOATh CBOE BIIOUTTS i KyABTYPOAOTIUHI piBHI
eroxu i muBiAizamii, i KyapTypoaoriuti piBHi ocobucrocti aBTOpPa TBO-
py» [3, c. 116]

KyabpTypoaoriuHHE aHaai3 mepenbadae akTyaasisallifo IIHPOKOTO
KOAa 3HaHb, a caMe: 3HaHHA eTalliB icTopil CBITOBOi KyABTYypH, IX CBOE-
PiAHOCTI Ta 3HAYEHHS [Ad AYXOBHOIO PO3BUTKY AIOJCTBA; BpaxyBaHHH
3B'93KiB (hirocodpil 3 BUIaMH MHUCTEIITBA, 30KpeMa H AiTepaTypolo; 3's-
CyBaHHS 3Ha4eHHH MihOAOTIl A PO3BUTKY AiTepaTypH ¥ MHUCTELTBA,
poai micoaorizMy y TBOPYOCTi MHUTIIB; PO3KPHUTTH BIAWBY PeAiriHmMX
TPaOUIliF Ha AiTepaTypy; BU3HAYEHHS THUITY XyOOKHBOI cBimoMocTi Ta ii
BimoOpaskKeHHs y TBOPax IEBHUX €I10X; BUBYEHHS MiaAOTy KYABTYp, HO-
ro BIIAMBY Ha AiTepaTypHUH IIPOIleC Ta MHUCTEIITBO; PO3YMIiHHS CIIEIIH-
diky pisHHUX BUOIB MHCTELUTB Ta B3AaEMO3B'S3KiB MiK HUMH; OOCAi-
JKEHHH 3B'A3KiB AiTepaTypHHUX HAIpAMIB, T€dil, CTHAIB 3 €CTeTHYHHU-
MH IIOIIYKaMM B IHINMX BHAAX MHCTELITB; PO3YMiHHHA HaAIiOHAABHOL
crienpiKM KyABTYP PIi3HHX KpaiH Ta X BimoOpazkeHHS y XyIOKHIX
TBOPAax; PO3KPUTTHA 3HAYEHHS OKPEMHX MHTIIB B icTOpii KyAbTypH, IX
POAi B KyABTYPHOMY IIOCTYIIi KpaiHM Ta AIOACTBA.

Janunii mepeaik MoXHa yTOYHIOBATH, PO3LIMpIOBATH abo CKOpPoO-
gyBaTH. [IpobaeMa METOOMKHU IIHOTO BHAY aHaAidy Hapasi Ie ocTaTo-
gyHo He BupimeHa. Hampuraan O.I1. Ckobeabchbka BBaXkae, 110 Iiei
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aHaAi3 MOKe IIOASITaTH y PO3TAdi AEKIABPKOX KYABTYPHHX IIapiB: g9K
dakT AyXOBHOI KyABTYPH HApPOLy; 9K CBIZIOLITBO II€BHOI KYABTYPHOI
eroxu Ta Ii CBOEPIAHOIO CTHAIO; SIK aKyMYASIlia Ta BifoOpaskeHHT
3HAHb IIPO iHIIy KyABTYpHi cdepu: dinrocodiro. IcTopiro, moaiTuky,
TIICHXOAOTII0, MUCTEIITBO TomIo [2, c. 2-3]. IIpoiarocTpyemo mesxi 1o-
AOKEHHSI, BHUKOPHUCTOBYIOYH [OCBiJ HaBYaHHA icTopii aiTepaTypu
XVII cr. y By [1].

Sk BXKe ITiIKpecAI0BaAOCs, BEAHKOro 3HadeHHS HalOyBaroTb ¢o-
HOBI 3HaHHH, [0 SIKHUX MOXKYTh Haae€XKaTH BifIOMOCTi IIpO icTOpHYHI
YMOBH, III0 CKAQAHCS B KpaiHi, fe BinOyBaloTbcd Hogaii, abo BOHH CTO-
cyloTbcd aBTopa. Tak, BUBYaIOUU AiTepaTypHUH mpouec HimewunHu
XVII cT. BazKKO He 3BEpHYTH Ha Iie yBary. lle — Baxkka, moxmypa rnopa
B kUTTi HiMeyunHu. YnpomoBx TpUAUATH PoOKiB (1618-1648) HiMe-
IIbKi 3€MAl PSCHO IMOAMBAIOTHCS KpPOB'to i Hapoxy. BifiHa mimipBasa
COLiaAbHI CHAM OIOPrepcTBa i CEASHCTBA, BUKAMKAaAa T'AUOOKUH IOAi-
TUYHHH, €KOHOMIYHHHY i KyABTYPHHUH 3aHenan. Bararto cia, ocobauBo y
Tropinrii i I'ecceni, BuMepan abo OyAM NOKMHYTI # 3HHUKAH 3 00AMYYS
3eMai. Bei mi moail 3Haiman Bino6pakeHHS y TBOPYOCTi MHUCBMEHHH-
KiB Toi nmobm (Hampuraanm, Auzpeyca I'pudiyca, T. 5. K. I'pimmeabc-
ray3eHa), CTaBIIN BH3HAYAABHUMU Y (DOpPMyBaHHI TeMAaTHKH i ineifiHO-
ro HAIMOBHIOBaHHA TBOPIiB. OTXKe, y PO3BUTKY HIMELBKOI AiTepaTypu
XVII cT. BUOKPEMAIOIOTh ABa eTand. Ileplnnii eramn mpunas Ha POKH
BitiHn. HaiibiabIIOro po3BUTKY B el mepiox Habyaa moesia. [dpyruit
mepiof CHiBIaB 3 APYroI0 IIOAOBHHOIO cTopiudd. Ha mpomy erami Bim-
GyBa€TbCs OCATHEHHS CTPAIIHOTO i TparidyHoro AOCBiAy BifiHH y IIpo-
30BUX TBOpax, IIEPII 3a Bce y poMaHHOMy KaHpi. Toxi 3k, 3 omHOTrO
GOKY, ITOCHAIOETHCS TEHAEHIlS MPEIle03HOCTi, 3 IHIIOrO — GIABII SICK-
paBo BHCTyIIA€ HH30BE, AEMOKpaTHYHE 0apoKo. 3ayBazkKUMO, IO
Maike BCi HaBKpalli fAocarHeHHd HiMmenpkoi aitepatypu XVII cr. (e
CTOCYy€ETbCH 1 mpo3u, i moeaii, i gpamatyprii) HoB’d3aHi 3 6apOKOBUM
cTuaeM. 3po3yMino, IIO IBOMY CIpHSAa caMa HeCcTasa, TPHUBOXKHA
MOiMCHICTH, MIiHAMBICTE 1 HEeOE3MEYHICTL MOAl, III0 BH3HAYAAU KHTTS
HaceAeHHd KpaiHW B yMOBax TOI cTpaurHoi BifiHU.

Beande3He 3Ha4YeHHA Ha PO3BHUTOK AiTepaTypHOTO IIpolecy B
XVII cT. mpakTHYHO B yCiX KpalHax BimirpaBaAW peAirifiHi cynepeuxwu.
Hanpukaan, B AHraii Mi>K IIpaBASTI0I0 aHTAIKAHCHKOIO IIEPKBOIO i KaTo-
AUIIBKOIO IIe¥ KOH(MAIKT BipH i KOH(ecCiH JOCITHYB HAaNMBHUIIIOI TOCTPOTH.
Taxk, y 20-30 pokHu B aAiTepaTypHOMY IIpolleci BinOyBaeThcs Kpu3a imeo-
Aorii i ecreTuku BinpomkenHs. B 1ie#t yac npoBigHOIO Xyo0KHBOIO CHC-
TeMoI0 OyAro 6apoKo, (POPMYIOTBCA HMPUHIIMIN KAacHIIN3My. HaiibiabIin
pi3HOGIYHO BTpaTa TapMOHIMHOTO PEHECAHCHOTO ifeaAy BHSIBUAACH Y
TBOpYOCTi [xoHa [louHa (1572-1631). Moro TBopam mpuTaMaHHE Tpa-
riyHe CBITOBIOYYTTSI, MiCTUIIN3M, PEAITiHHUN acKeTU3M.

Enoxa BIAWBa€e Ha THUI CBimoMocTi Ta Ii BimoOpazkeHHS y TBOpax.
SKIo aHaaizyBaTH TBopuuil miagx rnoetra [Ixx. MiabToHa, TO Ha el Ie-
pion mnpumnagae Horo Ii3HiHE mepiox. PecraBpariito MoHapxii moert
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CHOPUMHAB AK OCOOHCTY Tparemito. BiavlricTs #oro CHiALHUKIB 6yan
CTpadeHi, IeKOro KUHYAH [0 B’a3HHIL. MIABTOH TeX 3a3HaB IIepecAimy-
BaHb, OEedKUi 4ac HaBITb CHUOIB y B’a3HUIN. 3a pillleHHSIM iHKBi3HIIil
HalirocTpimri #oro mamdaern i TpakTaTu O6yan 3ab0poHeHi i criaaeHi.
IToeT B ocTaHHIil nepion HamKcaB CBOI HalKpallli TBOPH: HoeMH «BTpa-
yeHuil pail», «[loBepHeHuii paii», Tparemito «CamcoH-6opers». Lli TBopu
Ha3aBXKIU YCAABHAH aHTAIMCBKOIO II0€Ta, a cCaMOro MUTIS JacTO-IyCTO
nopiBHIOBaau 3 6i0aitiHuM repoem CamcoHoM, sgkuil OyB cainmuM i mo
KIHITI CBOTO 06araToCTPaKIaABHOTO KUTTS AHIIABCS BipHUM CBOEMY
TIOKAMKAHHIO i 3/IIHCHUB CBil OoCTaHHIM NOABUT 3apajy 3BiABHEHHH Ha-
pony. OcranHiM mogBuroMm camoro MiabTOHaA cTaau HOro TBOPH, Ze IIO-
KazaHa TpariyHa icTopis CBiTYy i BasKKHH HIAGX Alofie M0 BOAi.

disocodcrKa AyMKa 3aBXKAW Masa BeAHde3He 3HAYEHHd Ha po3-
BUTOK KYABTYPH 1 AiT€paTypPHOTO IIPOLeCy B TOMY 4HCAi. Tak, BeAUKHH
BIIAMB Ha HIMEIBKY II0e3ii0 IIbOTo Hepioay Masa diaocodcrka ayMKa:
dirocodp-mictuk 4. Crome (1575-1624) GymyBaB CBOIO CHCTEMY Ha
JOCBiZli MaTeMaTUYHUX 1 IPUPOAHUYHUX HAYK, TAKUM YHHOM BHIIEpE-
muBmy ifgei Crino3u. Cepen moeTiB cain 3ramatu AHreayca Ciaesiyca
(1624-1677), B TBOpax SIKOr0 BiaOWAKMCHA MICTHYHI YIBAEHHS IIPO CBIT;
Ppinpixa [Mneka (1591-1635), y TBOPYOCTiI KOTPOIO A0CATAA BEPUINH
KaTOAWIIbKa JOKTPHUHA, a IIPOTEeCTAaHTChKAa — y LIEPKOBHUX ITicHAX [la-
yaa 'epxapara (1607-1676). Aae He MicTuKa i peairitiHi ymogobaHHs
BHU3HA4YMAHU JOCATHEHHd HiMelbKoi rnoesii XVII cropiyua. IToetu Tpu-
AuaTupidyHoi BiMiHU OyAu o6’emHAHI AyXOBHUM CTOIIIM3MOM, Bipoio B
Te, IO AIOJCBHKUH AyX 3MATHUH IEePeRUTH Oyab-gIKi BUIIPOOOBYBAHH,
BIIEBHEHICTB, III0 JOIIOMOITH HOMY B IIBOMY IOKAMKAaHHA Itoe3ii. Mo-
JKHA 3alpPOIIOHYBATH CTYIAEHTAaM MiATOTYBATH CaMOCTIHHO BiZOMOCTi
IIPO BIIAMB Ha PO3BHUTOK aiTeparypu HimeuuwmHmM 1nporo mepiomy mas
diaocod-mictuk 9. Crome.

Cucrema 3aBIaHb OyzKe€ BasKAMBA IIiJ Yac IIPOBEAEHHS KyABTYPO-
AOTIYHOTO aHaAi3y XyIOXKHBOTO TBOPY, OCOOAMBO SKIIIO BOHH CTOCYIOTH-
cd TIUTaHb [iaAOTy KYABTYD, 3B’93Ky 3 IHITMMH BHAaMu MuCTelTB. Ha-
TIPUKAA], 3HAHOMASYHUCH 3 PO3BUTKOM AiTepaTypHOro mpoliecy B Icnanii
17 cr., MOXHa 3’ICyBaTH TaKi MUTAHHA: XTO 3 IPENCTABHUKIB iHITIHX
BHIIB MHUCTEIITBA IIPAIOBaB y el dac? BigmoBigps MozkHaA mpoiarocT-
pPyBaTH HNOBiIOMAEHHAMH-IIPE3EHTAIIIIMH IIPO iCIIAHCHKUX MHTIIIB I1HO-
ro nepioxy: xkuBonuc — ®pancicko Eppepa Crapiuuii, [iero Beaackec,
dpancicko Kamino, Eyxenio Kaxec Ta iH.; Mmy3uka — Ppancicko Koppea
ne Apayxo, XyaH lpaasro ne [loaanko, XyaH [lyxoab Ta iH.; apXiTe€KTy-
pa — Aaouco Kano, Eydpacio Aomrec ne Poxac Ta iH.

[likaBuil MaTepiaa IIOA0 AiaAOTy KYABTYP MOXKHA IIPOCAIIKyBaTHU
Ha DPUKAA] ATIOHCHKOI AiTepaTypu 17 cT. Bpaskae 3maTHICTE SIIIOHILB
3ar03udyBaTH i 3aCBOIOBATH, IlepefiMaTH i PO3BHUBATH MNOCSITHEHHS
iHIIIUX HAPOMIB i KyABTYD, 30epiraoyu Ipu IILOMY CBO€E, HaIliOHAABHE,
cBoepimHe. OCOGAMBO CHABHUM BIIAUB Ha KYABTYpPY AmNOHIl 3ailicHUAM
iHpaifickKa i KuTalichbKa IIHUBiAi3allii y pisHUX aclleKTax: BoHa IIOTAUHY-
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Aa i mepepobmaa BiAmoOBiIHO 0 cBOiX morpebd Tpamuiii iHmyizMy,
KOHQYIiaHCTBa, AA0CHU3MYy, Oyaau3My, HamaBIIH iM CBOIX HEIIOBTOD-
HUX pHUC. 3aBAaHHH: IpoaHaAidyBaTH icTopu4Hi Ta IpuponHi dakro-
pu, 1m0 cdopmyBaau KyabTypy Amonii XVII cT., CTBOPUTH MyABTUME-
AifHy IIpe3eHTallilo, IKa IIPOIiAIOCTPYE MOBIAOMAEHHS IIPO KYABTYPHHUH
PO3BUTOK SAm0OHii.

OT1xe, IIpU3HAYEHHS KYABTYPOAOTIYHOTO aHaAi3y AiTepaTypHOTO
TBOPY IIOASTA€ y TOMY, LIO0U: 3pYHHYBATH iAIO3iI0 «pEaABHOCTI» TEKC-
TY; IIEPEHECTH aKIeHT Ha TEKCT IK Ha €CTeTHYHHH (PeHOMEH; HaroAo-
CHUTH Ha MepPLIOCTi #0ro iHTeAEKTyaAbHO-aHAAITHYHOTIO CIIPUAHATTS.
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O. B. Keba

OCOBAHUBOCTI BUBYEHHSI HOBITHBOI 3APYBIXKHOI
AITEPATYPH KPI3b IIPU3MY HOBOICTOPHYHOI
METOOOAOTIII

LlenTpasbHa ifesa IpeACTaBHUKIB AiTepaTypo3HaBYOro HOBOIO ic-
Topuamy (C. [pia6aarT, A. Monpos, K. [aararxep) Hapaszi mo6pe Bimo-
Ma i MOXKe HaBiTh BUTASNATH JI0BOAlI TPAAHULIMHOI: TEKCT € (heHOMe-
HOM, OOYMOBAEHHM COIIiaAbBHHM KOHTEKCTOM. HOBaTOPCHKHM, OOHAK,
TyT HacCIpaB/i BUCTyIa€ IiAXiA A0 icTopii, mo-meplue, 9K TEKCTY (B
TOMY CEHCi, 1110 Oyab-aKu#l icTOpuaHU (PaKT JOXOAUTH [0 HAC Y TEK-
croBoMy ¢hopMarti); mo-apyre, OyaAb-IKHUH TEKCT (HapaTHB) € "iCTopHd-
HUM", TOOTO IMOPOKYETHCH iCTOPIEIO AK ITOMICI0 i BOAHOYAC Ma€ CAy-
ryBaTH MartepiasoM Oad ictopii gk cepu hopMyBaHHS ysIBAEHB IIPO
MHUHyAe. ITo-TpeTe, TEKCTH iCTOPHYHI H TEKCTH XYyHOXKHI 3aBXKIU €
IHTEPTEKCTaMH 32 CBOEI0 TANOMHHOIO IIPHPOIOIO.

[IpuHarigHO 3a3HaYUMO, 110 KOHIIEMIlid HOBOro (popMyBasacs He
CyTO B MeXKax aKaJeMidHOI HayKH, a #i Oyaa aKTHBHO HiATpHMaHa #
PO3BHHYyTA (4O II€BHOI MipX aBTOHOMHO) MUTLIAMH caoBa. Tak, y ApY-
riti moroBHHI XX CT. B Pi3HHUX AiTepaTypax KpaiH 3axigHoi €Bpomnu Ta
Amepuku cdopMyBaBca TakK 3BaHHI icropiorpadiyHuii poMaH, B
SKOMY HOBOICTOPHYHA METOOAOTIS OTpHMasa CHEeIN(IYHUH Xy[IOXK-
Hitt Bumip. Ha#iGiAbIll iHTEHCMBHOIO PO3BUTKY BOHa HalyAaa came B
aHTAIMCBKIF AlTeparypi, 30KpemMa, y TBOPYOCTI TAKUX POMAHICTIB, K
I'pem Csidr, ITitep Akpoiin, [xyasian BapHc, AuToHia Baiferrt Ta iH.
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Y pomasni I'pema Cgijpra «BoTepaeHa» icTopia € OCHOBHUM IIpea-
METOM XYIO0XKHBOTO OCMHCACHHH. ['OAOBHUM repoeM i HapaTopoM TBO-
py € Tomac Kpik, yaureanb icTopii omHiel 3 AOHZOHCBKHX IKia. Koro
YPOKH icTopii SK 3aHATTS 3 IIEBHOIO IIPEAMETY IIKIABHOTO IIMKAY IIe-
PETBOPIOIOTHCA Ha "YPOKHM icTOpii" IK OCATHEHHS CKAQQHOTO IIeperiAe-
TEHHS COLiaAbHHUX IIPOIIECiB, OCOOMCTICHHX ApaM, POAUHHUX 3B'SI3KiB
i KOH(AIKTIB, reonoAiTHYHNX i mpupoAHUYNX KOHTeKCTiB. Tomac Kpik
IPOBOAUTHL CBOI YpoKHU ¥ hopMi "po3moBifaHHd icTopiit” (story-telling),
110 CTa€ i HaWBasKAUBIIIMM CTPYKTYPOTBIpHHMM HadaAoM TBoOpy. Pos-
TOBIAHUH XapaKTep POMAaHHOIO CTHAIO BiIOMBa€ThCA y Ha3Bi OiabIo-
cti posmiaiB (26-TH i3 52-X po3miaiB NHOYHMHAIOTBCS CcAOBOM "about'
('mpo")) i MiAKPINAIOETBCA CTHAICTUYHHM IIPHHOMOM IIiIXOIIA€HHH,
KOAHM 3aBEPIIEHHS OJHOIO PO3MIiAy CHHTAKCHUYHO 3AMBAETHLCH i3 3aro-
AOBKOM HAaCTYIIHOTO.

AronuHa, 3a Bu3HadeHHaM Toma Kpika, € "TBapHHOIO-CKa3u-
TeaeM" ("the story-telling animal"), it BAacTuBe HenepebopHe OazkaH-
H HajaBaTH peasbHOCTI HapaTuBHOI cdopmu, abu B Takuil crocio
(cBimOMO 4M 1103aCBiIOMO) AOAATH BimUyTTS XaOTHYHOCTI # 6e3raysmo-
cTi, 110 Yac BiZ 9acy CTaBUTb AIOOUWHY V cUTyallito 6e3Buxoni. Hapa-
THUB 9K "po3MoBimaHHA icTopifl" BucTymae B pomani Cidra 3acoboMm
"€K3UCTEHIIIHHOr0o BUXKHUBAHHA"' AIOAUHU 1 BiAKpUBaE II€PCIEKTUBH
AUCKYPCUBHOI'O OCATHEHHd icTopil IK GaraTonaaHoBOro (heHOMEHY,
III0 CHHTE3YE COIliaAbHY, POIOBY, OCOOUCTICHY Ta IPUPOAHY icTopii.

CrieriupigHO ITEPEAOMAIOIOTECH imel HOBOTrO icTOpH3My B poMaHi
Anronii Batiert "OpmepKuMicTh", repoi SKOro, mpeACTaBHUKU akale-
MIYHOTO AiTepaTypHOro CEPeIOBHINA, OAEPKUMO IIPArHyTh 3aBOAOIITH
iCTUHOIO TIPO IIEPCOHAXKIB CBOIX BikTOpiaHCBKHX cTymii. [lomiGHO mO
IIBOTO 3arasoM icTopiorpadiyHuil poMaH K KaHPOBUH Pi3HOBH/ I'O-
BOPHUTH "TIPO IIOIIYK CIIOCOOIB BCTAHOBAEHHS 3B'S3KY 3 MHHYAHM, IIPO
cripoby HHM «3aBOAOMITH» — Yepe3 ipOHiYHe PEeKOHCTPYIOBaHHS, IIapo-
[iro ¥ macTHI, PeBi3ioHI3M, eCTETUYHY HOCTAABTIIO, CHHTE3 HOBITHIX i
KAAQCUYHUX HApPaTUBHUX CTpaTeTrili i HaBiTh dyepe3 doTorpadyBaHHS,
CHipUTH3M Ta e30TepHKy...." (O. BoiHinbKa).

CIoKEeTHO-KOMIIO3UIIIHHY ¥ HapaTHBHY OpraHizalilo poMaHy
Ba#ieTT BH3HaAYa€ XPOHOAOTIYHA ABOIIAAHOBICTEL (His BinOyBaeThcs B
XIX i XX croaitTax). IIpu mpomy muHyae (XIX croaiTrd) mocrae gk
00’eKT mocaimkeHHs 3 OOKy IepCOHaXIiB, IO JXKUBYTH Ha IIiBTOpa CTO-
AITTH Hi3Hie. PomMaH Hacu4yeHUH pi3HOMAaHITHUMH TeKCTaMHU, B TOMY
4HCAl 1 XyZIOKHIMU, CTBOPEHUMHU aBTOPKOIO i BMOHTOBAHUMU Y BAacC-
HUH TBip. BoHU € 9K 3acobamMu XapaKTEepPHUCTHKH I'epoiB, TaK i CIIOCO-
6oM «yBeZeHHS» B iCTOPIIO-MUHYAE.

3HauyHU#l iHTEepec A0 HOBOICTOPWUYHOI KOHIIENIIil IIPOSBASIIOTH i
IIpeacTaBHUKU CydacHOI KaHalcbhKoi aiteparypu M. ErByn, M. On-
natxke, B. PobepTcon [eiiBic.

Y pomani M. EtrByn "Cainuit youBrga" Giabllla yacTHHA PO3IOBiai
BENEeThCS BiJ IIEepIIoi 0cobM, JKIHKH IIOXHAOTO BiKy Ha iM's Atipic
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I'pidppen, sgra posmnoBinae icTOpito ABOX KaHAACBKUX POAHH 3 KiHIIS
XIX mo kiHng XX CT. (TOYHI XPOHOAOTIYHiI MeXKi OIIHCYBaHUX ITOHiH —
1870-1999 pp.), - Ye#izsiB Ta I'pidpderniB, ckaamui nepumertii ixHBOI
y4acTi B COLIIQABHO-ICTOPUYHHUX Ta IIOAITHKO-€KOHOMIYHUX IIOMisIX
nobu. Ilpu nboMy "Beamka icropia” (coliasbHa icTopig) momaernes i 9K
TAO IHAWBIAyaABPHUX NOAB IIEPCOHAXKIB, i 9K BaXKAUBHH YMHHUK IXHBOL
cBiTOrAgHOI i rpoMaachKoi mo3ulii. TeKCT poMaHy BKAIOYAE BEAHKY
KiABKICTh Pi3HOMAaHITHHX AOKYMEHTIB (4K CIIpaBXHIiX, TaK i BUraaa-
HUX, 3aMaCKOBaHHUX IIifl (paKTyaAbHi): BUPI30K i3 rasetr pisHUX yacis,
IIPOTOKOAIB CYZIOBHX CAyXaHBb, omuc oTorpadiii i3 MHHyAOro, IOBI-
JOMAEHHS IIPO Ti UM iHIII KOHKPETHI peaAbHi IOAii, 1110 MaAM Miclle B
CBITi ¥ 10 AKUX HiIOUTO OyAH IPHYETHi IEePCOHAXKi TBOPY, IK-OT BOSK
poauHu YeidiB Ha mnepuioMy pelici 3HaMeHUTOro aaiiHepa "RMS
Queen Mary"y 1934 p.

B pesyabrari CTBOPHOETHCS e(EeKT MOABIMHOI HEPO34YAEHOBAHOI
peutemniii: yntay nepebyBae y BIIEBHEHOCTI, III0 Ma€ CIPaBy 3 peasb-
HHUMHU TIOMIIMHU i CIIPaBXKHIMH JOKYMEHTaMH i BoAHOYAC yCBiOMAIOE
BUT'aIaHICTh ycCi€l icTopii. BaxkAuWBO # Te, 110 B TEKCTi (pirypyroTs ab-
COAIOTHO Di3HiI 3a 3HAUYIIICTIO (3 HorAaday "TpaauLifHOro" icTopHKa)
JOKYMEHTH, L0 TAaKOXK BiJCHAAE 0 HOBOICTOPUYHOI METOMOAOTII: Ai-
TepaTypHUH TeKCT nepebyBae B OMHOMY IIOAi i3 HeaiTepaTypHHMH Te-
KCTaMH IIEBHOI'O 4Yacy.

OkpiM BifcHAaHB 00 KOHKPETHHX COLIaABHHUX Ta iCTOPUYHHUX pe-
aAiif, TEKCT pOMaHy MiCTUTh V¥ cO0i YHCAEHHI K E€KCIIAIIIUTHI, TaK ca-
MO ¥ IMHOAIIMTHI IPeTeKCTH-PePePEHTH AiTepaTypHOTO i KyABTYPHO-
dirocodcrroro xapakrepy. Lle Hacamnepen 6i6aifiHi TekcTH, aiTepa-
TypHa Kaacuka XIX cr. (Kitc, Baetix, Koapimxk, TennicoH, Eaizaber
Bpayninr, a Takoxk KaHaackka noeteca Ewmiai [[3KOHCOH), MoaepHi
aBTopu mepmioi moaoBuHH XX cr. (Iemiurseii, [doc Ilacoc, Kapcon
Maxkkaaepc, [Ixxyna BapHc Ta iH.). Yepe3 npuxoBaHi iHTepPTEKCTyaAb-
Hi BiACHAAHHS IIPOYUTYETHCS CHMBOAIKa IIpeIMETHO-00pa3HUX aeTa-
aeii. Tak, poguHHUN MaeToK YeilsiB i3 IPOMOBHCTOI HA3BOI ABAaAOH
copuiiMaeTbcad K crenudivauii Mmidoaoriuauit obpas. Hampukiniii
KUTTA Alipic AymMae mpo HbOro gK Ipo Baaraaay, TobTo moroiibGiuHe
LIAPCTBO 3arubAuX BOIHIB. BiOAiiiHi, €BaHTeABCHKi, MipOAOTIUHI TIpe-
HeOeHTH, 3raJIKU MOAITHYHUX AiddiB, pedaeKcii mepcoHaxkiB Ham HU-
MU (POPMYIOTH CTPOKATy KOBAPY IHAWBIIYyaAbHOTO CIPHHHATTS iCTO-
pii. Bei 11i pisHOMAaHITHI ¥ Pi3HOIIAAHOBI €A€MEHTH KOHTEKCTY CIOKETY
nepeOyBalOTh MixK c000I0 B iHTEPAUCKYPCUBHOMY B3a€MOBIiIHOIIEHHI
K CKAQJOBi M03aidyHOi KapTUHH. BoHa mo3ipHOo mo3baBaeHa IliaicHOC-
Ti, aAe caMOI0 CBO€I0 (pparMeHTApHICTIO BiATBOPIOE aBTOPCHKe Oa-
YeHHS CYTHOCTI XXKUTTS AIOAUHU B HOBITHIO 00Y.

KarouoBy ifero poMaHy «AHTAIMCBRKY ¥ mamieH™ M. OHzmatxke
akyMyAroe ¢pasa IOAOBHOI'O TIeposi, 3araJKOBOIO "aHTAIMCBKOTO IIa-
mienTa" # HIGUTO yropcbkoro Kaprorpada, JOCAITHUKA ITycTeAl Tpada
AamucaaBa Oamari mpo Te, 1o icropig "BxomuTh y Hac" (history en-
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ters us) yepe3 KHUXKKU. TakKux "KHUXKOK" y TBOPi € CHAa-CUAEHHA, Bif
FepomortoBoi icTopii, "ArHaAiB" Tartura Ta pparMeHTIiB 0iOAIFHUX TEeK-
ctiB no "[lapmcekoro moHactupsa' Crenpgaas ta "Kima" Kinainra. Kpim
BAACHE ICTOPHMYHHUX Ta Xy[AOXKHIX TEKCTiB, poMaH MIiCTUTh ¥ KBa3i-
JOKYMEHTH, K, HAaIIPUKAA, BUTATH 3 SIBHO 3MOJEABOBAHHUX aBTOPOM
IIPOTOKOAIB 3acimanb BpuraHcekoro reorpadidyHOro TOBapHUCTBA, A€,
30KpeMa, 3raayloThbCd BHUTaJaHi poMaHHI HepcoHaxKi. Kpim Toro, 3
NEeBHUMM ICTOPDHUYHMMH KOHTEKCTaMM IIOB'dA3aHi H pi3HOMaHITHI
iHTepMeiaAbHI eAeMEeHTH: 3raflyBaHi B poMaHi TBOpH 06pa30TBOPYOrO
MHuCTenTBa ((PPECKOBHUH KHUBOIIHC, CKYABIITYPA, apXiTeKTypa) i My3H-
ku. [TomiGHOro A0 TOro, 9K TiAO "aHTAIMCBHKOTO malieHTa" CHUMBOAi3ye
CTaH CBiTy, a #oro 3aragka # HEBHU3HAYEHICTH OCOOMCTOCTi — HEBH-
3HAYEHICTh, HEIIEBHICTh caMoi icTopii, Tak i IpOHeCeHa IepoeEM Kpi3b
poknu KHuxKKa I'epomoroBoi "Icropii’, B gKy BiH BKA€IOE (bparMeHTH
KapT, JOKYMEHTIB, BAACHIi 3aIllCH, cTa€ "maaiMricecToM', IIpeMeTHUM
BHUpPaKE€HHAM ifei CBITy-TeKCTy # TeKCTy-CBiTy.

TakuM YHHOM, MAEMO [AOCTATHBO IIICTAB CTBEPIKYBaTH, IIIO
imei HOBOTO iCTOPM3MY € OJHHM i3 BasKAWBHX [3KE€PEA OHOBACHHS CY-
YaCHOTO POMAaHy «IIPO iCTOpito», B IKOMY AIOJWHA i CBIiT HOCTAIOTH Y
CKAQHOMY IIE€PETACTEHHI COIliaAbHO-iCTOPUYHUX IIPOIIECIB, T'€OIOAi-
THYHUX I IPUPOAHUYUX KOHTEKCTIB, iHAWBIAyaALHUX ApaM, Ta MiXKO-
COOHCTICHUX CTOCYHKIB.

A. FO. Hopxyc

METOAHYHI PEKOMEHIAIIII IITOI0O BUXOBAHHSA
HAIIIOHAABHOI CBIOMOCTI HA YPOKAX 3APYBIXKHOI
AITEPATYPH Y IIIKOAI

PosrasgHeMo maHy mpobaeMy Ha IPHKAAl aHTAIRCBKOI aiTepaty-
pu. IIporioHyemMo medaki mMaTepiaam, SKi MO3Ke BHKOPHCTATH BUYUTEAD
Ha PIi3HHUX eTarax aHaaidy ITMTaHHA CaMOCBIZIOMOCTiI AiTepaTypHOTO
repod.

AHraig - KpaiHa i3 6araToBiKOBOIO iCTOpi€I0 Ta KyABTYPOIO H, 3Bi-
CHO, Ma€ CBi#f ocobAMBHI XapakTep: Iie i MoBa, # MHCTENLTBO, i Tpa-
auitii, i 6araTo iHIIIUX acleKTiB, SKi BiApi3HAIOTH 110 KpaiHy 3-IIOMixK
igmux. HaroaouryeTbcs, IO «B aHTAIHCBKIH KyABTYpi iCHye ocobanBui
«QHTAIMCBKU» aKIIEHT, 32 SKUM 3aBXKIU 0€3II0OMHUAKOBO MOXKHA Bimpi-
3HHUTH aHTAIMIE BiZl IIpeAcTaBHUKA iHIIIOI aHTAOMOBHOI HalliOHAABHO-
cti, B ToOMy 4HcAl ¥ Bin amepukanud. Ockap Baiiabn gKoch BAYYHO
3ayBasKUB, III0 AHTAIHIIB Ta aMEpPHUKAaHINB po3disde 6ap €p CHiAbHOI
MmoBHU. Takuil Ke akKIEHT ICHy€ i B aHTAIMCBKIH KyABTYypi, Hagamo4Iu
MUCTEIITBY, AlTepaTypi, XyZOXKHIM TPAAUIiIM OPHUTiIHAABHOTO i HEIo-
BTOPHOTO XapakTepy» [2]. BuBueHHa (heHOMEHY «aHTAIHCKOCTI» Haby-
Ba€ 0COOAMBOIO pPO3Maxy Ta aKTYaAbHOCTI y 3B 93Ky i3 HHU3KOIO (pak-
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TOpPIB, TaKUX {K IPOIleC raobaaizailii, cycmiaAbCTBa, MOSBa ETHIYHUX
IIHCBMEHHUKIB, III0 BHCAOBAIOIOTH CBilf OCOOAWMBHI ITOTAST HA KHUTTS
KpaiHH, a TaKOoXK PO3BHTOK [iaAOTy MiK CXOKHMH KyABTYPaMH Kpain
Beaukoi Bpuranii Ta Amepuku. IcTopia dpopmyBaHHs aHraificbkoi Ha-
il € moBHAa IpPOTHPidY xo4a 6 yepe3 Te, IO KOPOAIBCTBO 00’€AHYE Ki-
AbKa HapofiB. 3aBO9KHU IIbOMY aHTAIMI 3a Ilepiofd CBOTO iCHyBaHHS
dK Hallii OTpUMaAM KiAbKa Has3B: OpUTAaHIN, aHTAOCAKCH i, BAacCHE,
aHrAifing. [Ipore icTOPUKO-TIOAITHYHUI acneKT (hopMyBaHHs HallioHa-
ABHOI iTEHTUYHOCTI aHTAIHIIIB MU He PO3TASIATHMEMO.

Caix ckaszaTH, III0 BUBYEHHS (DEHOMEHY aHTAIHCKOCTI € mepcrek-
THUBHOIO 30KpeMa H y cdepi aiteparyposHaBunx mucnunain. Cama
cnenudika BHUBYEHHS AHTAIMCBKOI AiTepaTypH HEOAMIHHO 3MYyIIye
3BEPTATHCh [0 TAKOTO IIOHATTA K «aHraifickicte» («Englishness»).
Iponiec chopmyBaHH Ili€l KaTeropii came B aiTepartypi posmnodaBcsa 3a
4JaciB, KOAH OyAH CTBOPEHI IIepIIi AiTepaTypHi aM’aTKH aHTAICBKOro
Haponay, Taki gk Beowulf («BeoByabd»).

3BicHO, y Ti yacu mpobaema ¢hopMyBaHHH HAIliOHAABHOCTI, Ha-
LIOHAABHOI iAeHTHYHOCTi, THM OiABII aHTAIFCKOCTI He BHCTyIasa sK
ABHUM eaeMeHT. OIHAK IIOCTYIIOBO IIOYaAH BHOKPEMAIOBATHCH PHCH
HAIlIOHAABHOTO XapakKTepy i, OIABII TOro, IX MOYaAM HPEACTABAATH B
OKpeMux TBopax. CIOYaTKy Y AHIAPCBKO-IIASXETCHKOIO CTaHy 3’sIBH-
AOCBH PO3YMiHHS TOrO, III0 BOHHU — CIIIABHOTA, SKa MYCHUTh 3adBUTH IIPO
cebe. XapakKTepHUMH PHCaMH CIOKETY TaKHX TBOPIB OyAO OCIiByBaHHHA
CTAHOBOI ropmocTi, YecTi, BOIHCBKOI BUTPHBAAOCTI Ta MyKHOCTi. Aae
OCHOBHA CKAQ[I0OBa, £Ka, BAACHE, CTasa OCHOBOIO (DOPMyBaHHH Hallio-
HAABHOTO aHTAIMCBKOIO XapaKTepy, — lie BMIiHHA IIHUIIATHCH OyIb-IKUM
HApOAHUM HaAOaHHAM Ta BiAUyBaTH TOPAICTH 3a CBOIO HAIIOHAABHY
npuHaAeXkHicTb. Bimokpemaenicts BpuraHii Big MaTepHuKoBOi 4aCTHHHU
cupusaa (pOpPMyBaHHIO TaK 3BAHOI OCTPIBHOI MOJEAl iCHyBaHHS i3 3Ha-
MEHHUTHM aHTAIMCBEKUM «Mi#l miM — Mos dopTellsd» i BiMdyTTd BUKAIOY-
HOCTi BaacHOTO Hapony. [lepemoru y BifiHaxX, IOTY>KHUE (PAOT, CTPIMKa
KOAOHI3allif «OKOAHIb CBiTY» AMIIIE JOJABAAU AHTAIMIIAM yIIEBHEHOCTI Y
BAacHi#t 06paHOCTi Ta 3BEPXHOCTI ¥ CTABAE€HHI 0 iHIIHNX. 3rafaHi MyXK-
HICTB i BUTPHBAAICTE CTaAH HAPIKHUMHU y (POPMyBaHHI TaKUX PHUC aHT-
AIICBKOTO MEHTAaAITeTy, IK KEHTABMEHCTBO, «4eCHa Ipa», CTPHMa-
HiCTh. 3p03yMiA0, IO Ili PUCH 3aKapOyBaAUCh V AITEPATypPi, CTBOPIOIOYH
rasepero CyTo aHrAificbkkux xapakrtepiB (Tak, omoBimi mpo IIlepaoka
XoaMca HaBOAATH IIPUKAQIN CaMe TAKHX Iepois).

deHOMEH «aHTAIICKOCTI» OTpUMAaB sICKpaBe Ta OaraTorpaHHe Bi-
nobpazkeHHd B MOETUYHINM Ta Mpo30Biil cnaautmHi Pex’apaa Kimaiura.
[TncbMeHHUKA IIIKaBUTH K 3arasbHa AIOJCHKA IIpHpoaa B ii disocod-
CBKOMY BHMIipi, TaK i BAaCHe aHTAiicbKa HalliOHaAbHa CBOEPIAHICTH,
Ky BiH OCIIBY€ Ta BCIAIKO 00CTOIOE Ha CTOpPiHKax CBOix TBopiB. Kirm-
AIHT caM OyB HeNepeciyHOI0 AIOAMHOI0. B CBOIX TBOpax BiH yCAaBAIOE
CHABHY OCOOHCTICTB, 3MaTHY 3a OyOb-IKUX YMOB i OOCTaBHH 3aAHINIa-
Tucs AronuHoro. lle mosicHIoeThCa 6araTo B YOMy YMOBaMHU HOTO BAAC-
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HOTO KUTTHA. 3 OMHOTO OOKY, BiH — O€3IepeYHO aHTAI€Nb, 1110 YBIHIIIOB
Yy CBITOBY AiTepaTypy SK TBOpPELlb SCKPABOTO XapaKTepy Ieposi-KOAO-
HizaTopa, a 3 iHIIoro — AlAMHA, sSKa 3 AUTHHCTBA yBiOpasa y cebe
KyAbTypy IHAil, 3HanHa ii Midoaorii Ta doabkAOpY, SKa cTaBHAACS 110
MICIIEBOrO HaceAeHHd i3 AI060B’I0 Ta IIOBAro: azKe BiH OyB BHXOBa-
HUI He 0aTbKaMH-KOAOHICTaMH, a CAyKHHKaMHU-iHgiaHragMu. ITposia-
Ha AyMKa ycix Horo TBOPiB — AIOAMHOIO Ma€ IIpaBO HA3WBATHUCH AUIIIE
TOH, XTO B OyAb-IKHX CHTyallidX IIparHe i BMi€ 3aAHMIATHCS CaAMUM
coboro, HTH CBOIM LIASXOM y 3KWUTTi, HE BTpadaTH IIOYyTTd TigHOCTI
aui tepen ropboro, aHi epen KopoaeM, pobutu nobpi cripaBu, He XU-
3yIO4YHCh IUM. Bci IIi MOMEHTH fCKpaBO IIPOCAIAKOBYIOTBCA INiJ 4ac
aHaaidy 4acTUHH «KHUTHM [KYHTAIB», B ONOBiAgax mpo Mayrai Ta #oro
[py3iB i BOoporiB.

Y4yHAM MOXKHAa [aTH 3aBIaHHS, 3’€dCyBaTH, SKa caMe AIINHA
«3ax0oBaHa» ITIUCBMEHHHUKOM B obpasax Akeau, Baripu, Baay, Illepxa-
Ha, Tabaki, GaHaepAoTiB Ta iHIIMX; FKUM cTrae Mayrai i min guim
BIIAUBOM.

MozkHa BUKOpPHCTATH ¥ IHIII HDpHUHOMH: CKAQOaHHS CEHKaHiB,
OyKTpetinepiB, KPOCCEHCIB TOIIO.

TBopuya crnaalMHa IILOTO aBTOPA, 9K IIP030Ba TaK i MOETHUYHA, €
CBOEPIAHUM 3ac000M TPaHCAALIT TaK 3BAHOI'O «HAIlIOHAABHOTO Midy» ¥
MacoBY KYABTYPY Ta CBiIoMicTb cBiTOBOi cmiabHOTH. KimaiHr 3acTepi-
ra€ AIOAWHY Big MpiMHHITBA, KyABTY AYMKH, 3a3HalcTBa.
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O. I'. Illanoean

$OPMYBAABHE OIITHIOBAHHSI HA YPOKAX
3APYBIXKHOI AITEPATYPH B 3AKAAI
3AT'AABHOI CEPEIHBOI OCBITH

HaBuaabHU#E mporiec — GaraTorpaHHe IMOHATTS, IO MiCTUTb HHU3-
Ky B3a€MOIIOB’I3aHUX CKAMIOBUX, OJHHM 3 SIKHUX € OLIHIOBaHHSI. Y
BITYM3HSAHIHA OCBITHIN npakTuli Ta I HOpMaTHBHOMY 3abe3rnedeHHi
OLIiHIOBAHHH [0 OCTAHHBOTO YacCy PO3TASIaA0Ch BUKAIOYHO SIK II€PeBi-
pKa Ta KOHTPOAb HaBYaABHHUX HNOCATHeHb yuHIiB. Y Konmermii Hosoi
yKpaincekoi mkoau (2016 pik) y Mexkax 3alIpoBa?K€HHS KOMIIETEHT-
HICHOTIO ITiAXOOy cepen CKAaOHUKIB pedpOpMyBaHHS 3arasbHOI cepen-
HBOI OCBiTH OyAO 3a4€KAApPOBAHO aKTyaAbHi 3MiHHU B 3MiCTi KOHTPOAIO
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Ta OLHIOBAaHHY HABYAABHHUX [IOCATHEHb Y4HIB [4]. 3akoH Ykpainu
«ITpo ocsity» (2017 piK) cepen mpaB 3400yBadiB OCBITH rapaHTye IIpa-
BO Ha CIIpaBeJAWBe Ta O00’€KTHBHE OLIIHIOBaHHS Pe3yAbTATiB HaBYaH-
Ha (cT. 53) [2]. Y Bakoni Ykpainu «[Ipo moBHy 3arasbHy CepemgHIO
ocBiTy» (2020 pik) 11e IpaBO BHKAaZeHe B Takifl pemakuii: «Koxken
yd4eHb Mae€ IIpaBo Ha CIIpaBeAVBe, HeylepemkeHe, 00’ eKTUBHe, He3a-
A€XKHe, HeJUCKpHUMiHalifiHe Ta oOpodYecHe OLiHIOBaHHS PE3yALTATIB
Hor0 HaBYaHHS HE3aA€KHO Bif Buay Ta popMu 3m00yTTS HUM OCBITH»
(cr. 17, mm. 1) [3]. KpiMm Toro, I1e#f 3aKOH A€TITHMi3yBaB (popMyBaAbHE
OILIiHIOBaHHS K OOOB’sI3KOBE 1A BUKOPUCTAHHS B OCBITHBOMY IIPOIIE-
ci cepennboi ocBiTH: «OCHOBHUMM BHIaMH OILIIHIOBAHHS DPE3yAbTaTiB
HaBYaHHA YYHIB € ¢popmysanvHe (KypcuB Ham. — O.II1.), moToune,
MiZICYMKOBE (TeMaTU4YHE, CEMECTPOBE, PidHE) OLIiHIOBaHHH, Aep3KaBHa
IiZICYMKOBa aTecTallisd, 30BHIIIIHE He3aAeXKHe OlliHIoBaHHS» (cT. 17, 1.
2) [3].

B aHraificeKii MOBi Ha NO3Ha4Y€HHA TE€PMiHy «OLIIHIOBAaHHS» ic-
Hye aBa caoBa: «assessment» ta «evaluation». B ykpaiHCBKi# MOBIi iM
BIZIIOBila€ OJHE CAOBO — OI[iHIOBaHHS. AHTAIMCEKe «assessment»
TPaKTYEThCA SK OIHIOBAHHA «popMyBasbHe», «popMmytoder, «op-
MaTHUBHe» Tollo. A «evaluation» mepeKAamaeThCsa SK «CyMaTHBHE»,
«IIiICyMKOBe». AHaAi3 3axXiqHUX OAXKepeA H03BOASE MiHTH BHCHOBKY,
oo B KpaiHax, 9Ki BXe OOHaA OBa [AECATHAITTA IPaKTUKYIOTHb
KOMIIeTeHTHICHUH IIiaxin y HaB4YaHHI, «assessment» Ta «evaluation»
49iTKO po3ziseHo. SIKIIO TpamulliffHa cHcTeMa HaB4YaHHS Ma€ BEAH-
KUY [IOCBiA Yy BUKOPHUCTAHHI ITifICYMKOBOTO OILiHIOBaHHS, TO (POPMY-
BaAbHE OI[IHIOBAHHS IIPAKTHYHO HE BUKOPHUCTOBYETBHCH BYHUTEAIMU
3aKAa[iB 3arasbHOI cepelHbOl OCBITH, a00 BUKOPHUCTOBYETECS iHTYI-
THUBHO, HEIlIAECIIPSIMOBAHO.

[ToHaTTs hOPMyBaABLHOTO OILiHIOBAHHS TPAKTYETbCH OJHUMH [I0-
CAlMTHHUKaMU {K OIHIOBAaHHH, IO 3AiHCHIOETBCS 3 METOIO IOIIOMOTH
HaBYaABHOMY IIPOIIECy, IIAdxoM 3abesnedeHHd y4uHd iHdopMalii€ro,
dKa MoxXKe OyTH BHKOPHCTaHa A BH3HAYEHHS CHABHHX i caabKHX
MiCIlb, TOOTO OAS TIOKPAIEHHS MMOKA3HUKIB y MaiOyruromy [1]. IHimi
OOCAIMHUKY PO3yMIIOTh Hifg (POPMYyBaABHUM OIIIHIOBAHHSM iHTEpaK-
THUBHE OIlIHIOBAaHHS ITPOTPECY Y4YHIB, III0 A€ 3MOTy BYHUTEAI0 BH3HA-
YUTH NOoTPebH y4HIB Ta BiAIIOBIIHUM YHMHOM aAallTyBaTH IIPOIEC Ha-
BuaHHg [5]. K. Ketamn Ta [Ix. MakmiaraH HOiZKPECAIOIOTH IIPOBiAHY
POAB (hOPMYBaABHOTO OIIIHIOBAHHS y MiABUIIEHHI MOTHBAIll HaBYaAb-
HOI AiSIABHOCTi, OCKiABKH KOpPEKTHa Ta CIIpaBelANBa OIlliHKa HaBYaAb-
HUX [IOCATHEHb CIIOHYKAa€E yYHIB 10 HABYaHHA [7].

TakuM YMHOM, aHAAI3 TPaKTyBaHb (DOPMYBAABHOI'O OILiHIOBAHHS
HAYKOBIISIMH [1a€ 3MOTY 3pOOHTH BHCHOBOK, III0 (pOpMyBaAsbHE OILiHIO-
BaHH{ — L€ CKAaJI0Ba HaBYaABHOIO IIpollecy. lle omiHioBaHHA ITpolie-
Cy HaB4YaHH4, IO Ilepeabadae akKTHUBHY y4acTh Y HbOMY CYy0’€KTiB Ha-
BYaABHOTO IIPOIIECY (BYHTEAS Ta Y4Hs) Ta CIIOHYKae iX 10 KOpUTyBaH-
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He iXHBOI HigABHOCTI. PopMyBaAbHE OILIiHIOBAHHS CKAAQIAETHCS 3 IIEB-
HHUX €AEMEHTIB, CEPELl IKUX HOCAIIHUKU BUOKPEMAIOIOTE!

* BHUpPOOAEHHS 3pPO3yMIAMX Y4YHAM IliAeli Ha NOEeBHUI mepion Ha-
BYaHHY,

* HamaHHd ¥ OTPHUMAaHHA VYHAMH KOHCTPYKTHBHOIO 3BOPOTHOTO
3B’I3Ky IIOMO0 IXHiIX HaBYAABHUX OOCATHEHb BiAIIOBIIHO MO BH3HA-
YEeHUX IliAeif;

* KOPUIYBAHHS BYHTEAEM HABYAABHOI'O IIPOLIECY BiAIIOBIIHO OO pe-
3yABTaTIB i HABYAABHOIO IIOCTYILy y4HIB [0].

dopMyBasbHE OLIHIOBAHHS BHMAarae CHCTEMHOCTi, Mae OyTHu BOy-
JOBaHe B IIOBCAKIECHHE WIKiAbHE XKUTTH. Lle moTpebdye HOBITHIX migxo-
OiB [0 opraHizallii HaBYAABHOTO IIPOLECY H MOCAIZOBHOI HOOyoOBHU
HOBOI KyABTYpPHU OLiHIOBaHHS] — y IIEHTPI AKUX y4eHb / VYEHUIId Ta
ixHi inauBiAyasbHi noTpebu mi3HAHHA.

CopuaTH BIPOBAIKEHHIO (pOPMYBAaABHOTO OLIHIOBAHHS B IIPO-
lleC HaB4YaHHA 3apyOiKHOI AiTepaTypH MOXKe 3aCTOCYBaHHS BYHTE-
ASIMH Pi3HOMAaHITHHX TEXHIK (Bi3yaAbHHX, PYXOBHX, ITMCBMOBHX, yC-
HUX, EAEKTPOHHUX, PYXOBUX, KpeaTUBHUX Ta iH.). EdpekTuBHUM 3a-
coboM CaMOOIIiHIOBaHHS BUOAEThbCS BidyaspHa TexHika «[lIkaay-
BaHHsS»: Ha II0AX 30LIMTA YY€Hb KPECAUTD IIIKAaAy i Bi3Ha4ae Xpec-
THKOM, Ha SIKOMYy piBHi, Ha H#oro AyMKy, BUKOHaHa poboTa (BHH3Y —
He BIIOpaBCs, IIOCEPEANHI — BIIOPABCs, aAr€ BUHUKAH IIPOOAEMH, Bro-
pi— Bce BHHINAO); ImiA 4Yac IepeBipKH BYHTEAb OOBOIUTH XPECTHK,
AKINO 3TOJeH 3 OLHKOI0 y4Hsd, abo Maaloe CBilf, SKIIO HE 3TOAEH.
«[IIkaAyBaHHS» MOXKE 3aCTOCOBYBATHUCH i Ipu poboTi 3 XyHdOKHIM Te-
KCTOM (Ha y3araabHEHHSX IIPO IIEPCOHAaXKIB, TeMax, KOH(paikTax abo
CHUMBOAIILi), JoIoMaramyy yYHIM aHaaidyBaTH, CHHTE3yBaTH Ta OLli-
HIOBATH iHGOpMAILiO.

Cepezn po3MaiTTd IHUCHEMOBHX TEXHIK BUOKPEMHMO TEXHIKY «3-2-1
3BOpPOTHHUH BiAiK», SKa MOXKe BHKOPHCTOBYBATHCH SK 3acCib 3BOPOT-
HOT'0 3B’I3Ky HAIIPUKIHIII YPOKY. YYHSIM HPONOHYETHCS 3aIIUCATH TPHU
pedi, gKi BOHU He 3HAAU [0 1IbOTO, ABi pedi, gKi iX 3quByBasu B pobOTi
HaJ TeMOIO, OQWH IIPHUKAaM, 9K BOHH TI'OTOBi 3acTOCyBaTH OTPHMaHi
3HAHHS Ha npakTulli. [laHa TexHika Moxke HabyBaTH pi3HUX Bapiallii,
3aA€KHO Bil METH Ta 3MiCTy YpOKy. Tak, y4HsaM Moxke OyTH 3aIporio-
HOBaHO HAIIHMCATH IIPO pPedi, dKi IX 3AUBYBaAH; pedi, aKi HAIUXHYAH;
ArOfIeH, 3 SKUMU OyayTh 06GrOBOPIOBATH Te, IIPO IO Ai3HaAMCS; Oii, aKi
BOHH IIAQHYIOTBH 3POOHUTH TOLIO.

Ofbuparoun Ty 4YH iHINY TexHIKy (POPMyBaABHOTO OIliHIOBaHHS
BYHTEAI0 BaXKAWBO BPaxoByBaTH # Te, 0 POopMyBaAbHE OIliHIOBAHHSI
He MOXKe 3[iHCHIOBaTHUCS BHOIPKOBO 1 He OOMEXYyeTbCH 3alI0BHEHHSIM
yuuteaeM THX 4 iHmux gopm. O. ITinropua ta T. BeperoBchkka cay-
LITHO 323HAYaroTh, 110 «0e3 IOCTiHHOTO aKTUBHOIO 3aAy4YEHHS YIHIB 0
OLIiHIOBaAHHS, 32 BiJICyTHOCTI OyIb-IKOTO i3 3a3HAYEHHUX BUIIIE IIEPIIO-
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YEeproBUX €AEMEHTIB, (DOpMyBaAbHE OLIHIOBAHHS MOXKE IIIBHUIKO IIe-
peTBOpUTHCH Ha (popMaasbHe» [0].

TakuM YHUHOM, 1100 OLIIHIOBAHHS IIEPETBOPHUAOCH HA (POPMYyBaAb-
He HeoOXigHO 3aCTOCOBYBaTH HOr0 MOCTIHHO Ta CHCTEeMHO. [IAS IIHOTO
icHye GaraTo 3acobiB, MPaAKTHUYHO Oyab-gka (popMa KOHTPOAIO MOIKE
peaaizyBaTi (popMyBaAbHE OIIIHIOBAHHS, OAOBHE, 1100 MOro MeToo
6yAa B3aEMOZiS MiXK YIHUTEAEM Ta YYHEM Ta IIOAIMIIEHHI HABYAALHOTO
mpoiiecy. A 3HAHHA Y4YHIB Ta iX MOTHBAllid 40 HaBYAHHH Ta PO3BUTKY
CcTaHe HacAiZKOM Takoi poGoTH.
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