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ABSTRACT

The article states that social intelligence in psychology is seen as the ability of
a person to understand correctly his / her own behavior and the behavior of
other people in the society. This ability is very necessary for a person to have
an effective interpersonal interaction and successful social adaptation. Social
intelligence implements the functioning of cognitive processes associated with
the reflection of a person as a partner in the processes of communication and
activities. The main function of social intelligence is to predict the behavior of
others.

The authors of the article consider the concept of «intelligence» in the
broad and narrow senses. In a broad meaning of «intelligence» it is only one
intelligence, the intellectual sphere of the person in general. In this sense, the
intelligence of a person can be described as a hierarchical system that has
several levels. The first level is the level of functioning of cognitions. The se-
cond level of intelligence is the level of metacognitions. The third level of intel-
ligence amplifies the characteristics of both the first and the second levels,
while intellectual activity is carried out mainly at an unconscious level, the
level that approximates a person to use of automated skills and abilities. The
next, the fourth level, is the level of meta-intellectual activity, which explodes
the creative achievements of the person.

It was proved that each type of intelligence contained some abilities of
the person to perform a certain type of the activity. Guided by the narrow
sense of understanding the word «intelligence», it was determined: social in-
telligence; technical intelligence; artistic intelligence; information intelligence.

It was described the empirical research which was organized in different
regions of Ukraine (the participants of this research were teachers and di-
rectors from preschool educational establishments). The results having been
received in this research proved that the respondents of all groups had the
results which showed the advantage of average indicators of their ability to
understand the meanings of non-verbal expressions and the meaning of the
expression, depending on a social context. This may be due to the fact that
these abilities are formed in the immediate process of communication and to
a large extent depend on the conditions of the life of the subjects, at the first
place — on the conditions of their professional activity, means and methods
of professional activity of teachers of preschool educational establishments.
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Introduction

In the paradigm of Cognitive Psychology the study of so-
cial cognitions and social intelligence has greatly enriched
in the psychology by the essence and content of social intelli-
gence, which previously had been developed in the psychomet-
ric tradition. Thanks to cognitive psychology, the actualiza-
tion of the concepts of social representation was intensified.
However, the analysis of existing models of representations
of social knowledge suggests that the greatest attention in the
history of cognitive psychology was given to abstract repre-
sentations, and existing mental models (which relate to both
verbal and figurative presentation formats of information)
were not systematically checked. In addition, the functioning
of these models, as a rule, plays a leading role in such a field
of social cognition, as the actualization of processes of social
categorization and stereotyped thinking, in the field of per-
ception of psychological features, the formation of the first
impression, understanding of subjects of interpersonal inte-
raction, etc. This situation, we deal with, sets the prospect of
further empirical research on the development of social intel-
ligence.

In Cognitive Psychology there are several models that de-
scribe the representation and functioning of social knowledge
(in particular, relating to different categories, stereotypes,
and the development of a personal impression (that is, the
perception of psychological features)). In this research we’ll
analyze the basic models.

Prototype model (Kihlstrom & Cantor, 2013) highlights
that abstract representations of typical features of a group
which are stored in the subject’s memory; thus, the evalua-
tion of another person is based on the process of establishing
its similarity to the prototype. In the other words, the rep-
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resentation of the prototype is something like «averaged» on
many features of the representation of the category without
distinguishing key characteristics of it. This model assumes
that the knowledge of stereotypes has a hierarchical organiza-
tion: it can be said about so called «base level categories» and
their subtypes. The prototype model can explain two phenome-
na: the process of changing the stereotype it is going through
the formation of new subtypes, or its rather unsuccessful
usage according to the specific members of the group. So, hu-
man perception is based on its comparison with the prototype,
then any of its features (even those that are too difficult to
diagnose), leveling the similarity, lead to a loosening of the
stereotype.

Example model arose recently as a rather alternative
model of prototypes and some other models built on the me-
chanisms of abstraction (Sternberg & Smith, 1985). Accor-
ding to this model, there are no abstract representations
of any groups, since they were presented by concrete, well-
known examples, and judgments about a person are based on
the principles of comparison with these examples.

Associative networks model assumes that knowledge
exists in the form of systems created by interrelated features.
And the notion of «sign» and the concept of «system» are in-
terpreted quite differently. Under attributes refer to the fea-
tures or traits of the person, motivational guides, behavioral
strategies can be interpreted as a system of any simple asso-
ciative or content-causative, or affective-emotional connec-
tions. For this model, it is typical that associations arise auto-
matically, that is, knowledge is actualized beyond conscious
control by the subject, and changes in the paradigm of this
knowledge occur, as a rule, rather slowly. An example of such
a model is the approach of D. Carlston (Carlston, 1994).

Models of schemas characterize social knowledge as ra-
ther abstract and generalized (Fiske & Taylor, 1991). The high
level of abstraction of social knowledge, as was foreseen by
this model, justifies the high ability of a person to assimilate.
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The model of base rates implies awareness of the subject
of how social knowledge functions, that is, the question is not
about the representation in a whole (Hilton & Hippel, 1996).
Each person has relevant experience of applying some know-
ledge that usually leads to more successful integration of ba-
sic assessments with the inclusion of the latest new integra-
tive information, or, for example, to ignore stereotypes in
certain specific cases.

Although this systematization of models seems rather
conditional, its authors note that in practice insufficient at-
tention is paid to their empirical verification. As a rule, one
of these models is implicitly accepted by the researcher as the-
oretical basis of the study, and in a case of obtaining the cor-
responding results it is considered correctly. An abstract or
summary judgment in shaping the impression of a person can
be both a final assessment of a person and the assessment of
specific features of an individual. In particular, S. Sherman,
C. Judd, B. Park (Sherman, Judd & Park, 1989) explicitly
pointed to the existence of two types of representation, and,
respectively, two relatively independent types of memory for
different types of information. The question of the relation-
ship between elements of human behavior in the content of
social knowledge is considered as the actualization of formal
thinking or as the expression of spontaneous and unconscious
intentions.

We consider the concept of «intelligence» in the broad and
narrow senses. If we talk about the broad meaning of «intelli-
gence», we mean only the intelligence, the intellectual sphere
of the person in general. In this sense, the intelligence of a per-
son can be described as a hierarchical system that has several
levels. The first level is the level of functioning of cognitions,
to which psychologists refer the main psychical processes (sen-
sation, perception, memory, attention, which, in turn, «cont-
rol» the course of cognitive activity), as well as thinking and
imagination, speech and dialogical interaction (Collins, 2014;
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Smulson, 2003; Zasekina, 2006). The second level of intelli-
gence is the level of metacognitions (metacognitive integra-
tors, «secondary» mental processes), among which the main
ones are intellectual initiation (self-statement of the prob-
lem), reflection, decentralization, intellectual strategies and
abilities (abilities and competences), as well as metacognitive
monitoring, intuition, intellectual atheist (values, meanings)
(Tillman & Louwerse, 2018). The first and the second levels
of intelligence, in our opinion, are fully understood by the
person who carries out intellectual activity. The third level
of intelligence amplifies the characteristics of both the first
and the second levels, while intellectual activity is carried out
mainly at an unconscious level, a level that approximates a
person to use of automated skills and abilities. The next, the
fourth level, is the level of meta-intellectual activity, which
explodes the creative achievements of the person. Thanks to
this fourth level of intelligence a person is able to establish
interaction not only with different objects and other people,
but also with the world as a whole, thus expanding the limits
of his / her intellect and starting a dialogue with the creative
beginning of the world (Fig. 1).

When it comes about intelligence in the narrow sense,
we rely first of all on the model of the intellect of G. Gard-
ner (Gardner, 1993), which in his recent works distinguishes
seven types of intelligence: linguistic intelligence, musical
one, logical intelligence and mathematical one, spatial intel-
ligence, physical-kinesthetic one, interpersonal intelligence
and intrapersonal one. Such models of intelligence are distin-
guished by J. Kihlstrom and N. Cantor (Kihlstrom & Cantor,
2013). In particular, technical intelligence is highlighted in
the theories of G.O. Ball and V.0O. Medintsev (Ball & Medint-
sev, 2011), J. Kihlstrom and N. Cantor (Kihlstrom & Cantor,
2013). Also, J. Kihlstrom and N. Cantor (Kihlstrom & Can-
tor, 2013), E. Fedorova (Fedorova, 2009) singled out poetic
and artistic intelligence, G.O. Ball and V.0O. Medintsev (Ball
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& Medintsev, 2011) — also aesthetic intelligence. The basis of
all these models was the peculiarities of the classification of
abilities, which authors, as a rule, refer to certain synthesi-
zing factors (for example, the factor that determines the abi-
lity of a person to operate on quantitative relationships, the
factor determines the ability to qualitative analysis and the
formation of categories and classifications).

IV level

III level

II level

® the I-st level — the level of functioning of cognitions (mental pro-
cesses, speech and interaction)

® the II-nd level — the level of metacognitions (intellectual initia-
tion, reflection, decentralization, intellectual strategies and abili-
ties (abilities and competences), metacognitive monitoring, intui-
tion, intellectual attitudes (values, meanings)

® the III-d level — the level of amplification of characteristics of the
1st and the 2nd levels; realization of the intellectual activity at
the unconscious level

® the IV-th level — the level of providing metintelligence activities
(explication of individual creative achievements of the person)

Fig. 1. Intellectual sphere of the person
(understanding of intelligence in the broad sense)
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That is, each type of intelligence contains certain abilities
of the person to perform a certain type of the activity. In this
case, for example, «linguistic intelligence» is referred to as
«intelligence» by the authors, because it is a complex of inte-
gral education, which includes separate abilities to perform a
certain type of the activity, and if we talk about a specialist in
this sphere of the activity, his / her competences, we remind
about the structure of the professional competence of the per-
son.

Thus, guided by the narrow sense of understanding the
word «intelligence», we distinguish: social intelligence; tech-
nical intelligence; artistic intelligence; information intelli-
gence.

We refer to artistic intelligence the abilities that many
authors have attributed to linguistic, poetic, artistic, dance,
aesthetic intelligence, because we consider them the abili-
ties of one semantic group. The level of the development of
artistic intelligence inevitably determines such qualitative
features of thinking as poetry and imaginative thinking. Sub-
jects with a high level of the development of artistic intelli-
gence are characterized by aspirations for new and unknown,
lack of fear of risk.

Information intelligence, in our opinion, is related to the
development of abilities to work in a complicated information
society, to understanding of information systems and net-
works, to predict their further development and functioning.
If we consider information systems as a communication sys-
tem that assists in collecting, searching, processing and for-
warding information, the information intelligence, due to the
set of abilities that are part of it, provides some maintenance
into the structure of information system. Such abilities are:
the abilities, aimed at assessing the situation (solving prob-
lems in recognition of images); the abilities aimed at trans-
forming the description of the situation (solving settlement
problems, problems in modeling); the ability to make deci-
sions (including optimization).
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So, the aim of our article is to describe social intelligence
as largely determined structure by the nervous and mental
state of the person, by different social factors of the environ-
ment, the level of adequacy and the success of the implemen-
tation of social interaction.

The tasks of our research

1. To describe the functioning of social intelligence in the
paradigm of Cognitive Psychology in which there are several
models that describe the representation and functioning of so-
cial knowledge: prototype model, example model, associative
networks model, models of schemas, the model of base rates.

2. To consider the concept of «intelligence» in the broad
and narrow senses, to describe the levels of the intelligence.

3. To distinguish social intelligence, technical intelli-
gence, artistic intelligence, information intelligence, to de-
scribe their main characteristics.

4. To describe the empirical research which was organized
in different regions of Ukraine (the participants of this re-
search were teachers and directors of preschool educational
establishments) with the purpose to measure the level of so-
cial intelligence of teachers.

Methods and methodical instrumentation
of the research

The first phase of the experiment was carried out in 2005.
The method of the research at this stage was the observa-
tion of teachers of preschool establishments, the selection
of methodical tools for empirical research. The second, em-
pirical stage of our study was carried out during 2006—2008.
The following methods were used in the research: 1) general
scientific methods (analysis, comparison, generalization);
2) the psychodiagnostic method, which was provided using
the test of J. Gilford and M. O’Sullivan «Research of So-
cial Intelligence», verbal and figurative subtest «Methods
of studying divergent thinking» by P. Torrens, J. Gilford
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(in the modification of O.E. Tunik); associative experiment
(using the method of B.V. Zeygarnik «Understanding the por-
table value of proverbs and metaphors»; 3) mathematical and
statistical methods (statistical estimations of distribution
parameters, x-Pearson criterion, checking of statistical hy-
potheses by means of parametric t-Student’s criteria and the
non-parametric U-criterion Manna-Whitney, the r-Spearman
correlation coefficient).

Also, to determine the psychological type of the teacher’s
person we used: a questionnaire by V.M. Minyarov; typo-
graphic questionnaire MBTI; personal questionnaire of CPI;
a questionnaire for evaluation of personal and business pro-
fessional-important qualities of the person (T.Y. Bazarov);
a questionnaire for evaluation of interpersonal admissibili-
ty (N.V. Baharev); a questionnaire for evaluation of assess-
ing the complex of productivity in managerial situations
(R. Scock); the questionnaire proposed by us for the purpose
of diagnosing difficulties of interaction of teachers with
other people.

Therefore, 114 respondents were evenly distributed in
groups:

E1 - 16 teachers of II and III categories (the experience
of work — from 5 to 10 years, age — up to 30 years) of regional
cities (5 respondents of the kindergarten Ne 2 of Rivne, 5 edu-
cators of the kindergarten Ne 5 of Kharkiv and 6 teachers of
the kindergarten Ne 11 in Odessa, Ukraine);

E2 — 18 teachers of category I (work experience — from
10 to 15 years, age — from 30 to 37 years) of regional cities
(7 respondents of the kindergarten Ne 2 of Rivne, 6 teachers
of the kindergarten Ne 5 of Kharkiv and 5 teachers of the kin-
dergarten Ne 11 in Odessa, Ukraine);

E3 — 15 teachers of the higher category (the experience of
work — from 15 and more, age — from 37 years) of regional ci-
ties (5 respondents of the kindergarten Ne 2 of Rivne, 5 educa-
tors of the kindergarten Ne 5 of Kharkiv and 5 teachers of the
kindergarten Ne 11 of Odessa, Ukraine);
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E4 — 13 teachers of category I (work experience — from
5 to 10 years, age — up to 30 years) of regional towns (4 re-
spondents from the town of Zdolbuniv of Rivne region, kin-
dergarten Nel; 5 tutors of Shepetivka, Khmelnytskyi region,
kindergarten Ne2; 4 respondents from the town of Zdolbuniv,
Rivne region, kindergarten Ne5, Ukraine);

E5 — 14 teachers of II category (the experience of work —
from 10 to 15 years, age — from 30 to 37 years) of regional
towns (6 respondents in the town of Zdolbuniv of Rivne re-
gion, the kindergarten Nel, 4 educators of Shepetivka,
Khmelnytskyi region, the kindergarten Ne2; 4 respondents
from the town of Zdolbuniv, Rivne region, kindergarten Ne5,
Ukraine);

E6 — 19 teachers of the higher category (work experi-
ence — from 15 years and more, age — more than 37 years)
of regional towns (5 respondents in Zdolbuniv city of Rivne
region, kindergarten Nel; 5 educators of Shepetivka town
of Khmelnytskyi region, kindergarten Ne2; 9 respondents
from the town of Zdolbuniv, Rivne region, kindergarten Ne5,
Ukraine);

E7 - 19 directors of kindergartens (this group includes di-
rectors of cities and regional towns, such as: nursery schools
Ne2 and Ne4 of Rivne, nursing homes Ne5, 13, 14, 15, 18 of
Kharkiv, nursery schools Ne3, 8, 9, 11 in Odessa, kindergar-
ten Nel, 2 in Zdolbuniv, Rivne region, nurseries Nel, 2, 4 in
town of Shepetivka, Khmelnytskyi region, kindergartens
Nel, 2, 5 in town of Kamianets-Podilskyi, Khmelnytskyi re-
gion, Ukraine).

The results of the research and their discussion
The empirical research was aimed at analyzing the re-
sults we obtained for «the integral indicator of a general level
of the development of divergent thinking in the verbal and
figurative sphere» of teachers of pre-school educational in-
stitutions. This indicator was determined by factorizing the
results for all subtest (see Figure 1).
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The results of teachers of pre-school educational institu-
tions for the «integral indicator of the general level of the de-
velopment of divergent thinking in the verbal and figurative
spheres» (according to «Methods of studying divergent think-
ing» by P. Torrens, J. Gilford), in points, according to the re-
sults of factor analysis are: in E1 — 0,7382, in E2 - 0,7694, in
E3-0,7911,in E4 - 0,7610, in E5 - 0,7532, in E6 — 0,7587,
in E7-0,7301.

Comparative analysis of a general indicator of the de-
velopment of the qualities of divergent thinking of teachers
of all groups suggests that the results of respondents do not
have significant differences, including the results of respon-
dents-directors of preschool educational institutions. Thus,
it is experimentally confirmed the definition of divergent
thinking as the indicator of the diversity of subjective expe-
rience gained under the influence of a certain type of creative
activity. So, we can draw the following conclusions:

1. The criteria of divergent thinking (speed, flexibility,
originality, productivity) is developed in the conditions of the
creative activity, defining the development of such qualities
of thinking of teachers and leaders of preschool educational
institutions as: a) extrapolation of subjective representations
in the process of forecasting atypical situations; b) the gener-
ation of semantic units based on the organization of subjective
representations; c¢) actualization of certain categorizations,
associations; d) transformation and organization of uncertain
material into the integral system of representations; e) inde-
pendence and synthetic perception of unfinished objects.

2. The structure of qualities of divergent thinking of a
teacher of preschool educational institution corresponds to
the specifics and content of the creative activity. In the condi-
tions of artistic and musical activity, the following intellec-
tual qualities are developed: generalization of semantic units,
actualization of various individual categories and associa-
tions, the organization of uncertain material into a coherent
system of representations.
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Conclusions

The psychological determinants of the development of
the qualities of divergent thinking of a teacher of preschool
educational institution are: 1) figurative perception as a
teacher of a real reality, which prompts a specialist to diver-
sify and bulk actualization of the potential features of the
subject (actualization of certain categories and associations);
2) generalization of certain features of a particular object,
taking into account his/her own subjective impressions,
which allow the teacher to generate a new image-symbol (ge-
neration of semantic units, independence in the perception of
unfinished objects); 3) the need to amplify the subjective rep-
resentation of the characteristics of the product of cognitive
activity, taking into account the objective aesthetic criteria
of this product (the organization of uncertain material into
an integral system of representations); 4) in the conditions of
pedagogical activity the following intellectual qualities of the
teacher are developed: extrapolation of subjective representa-
tions; generalization of semantic units reflected in sentence
structure; synthetic perception of obscure objects, etc.

Psychological conditions of the development of the
qualities of divergent thinking of a teacher of preschool in-
stitutions are: 1) a high level of the development of critical
thinking, which is realized in the sphere of personal abilities
to predict the development of situations (extrapolation of
subjective representations); 2) the ability to objectify com-
munication intentions in relation to the communication of a
partner, taking into account generally accepted structure of
the statement (sentence) (generalization of semantic units);
3) the ability to give meaning to unclear situations in order to
orientate in the dynamic conditions of the pedagogical activi-
ty (quick and original perception of obscure objects); 4) in the
context of the professional activity, the perception of obscure
objects as a leading cognitive process among others, which
may be due to the need to be oriented in a holistic game situa-
tion; 5) in the conditions of dance activity which develop the
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following qualities of divergent thinking: the actualization
of individual categorizations, independence in the perception
of unfinished objects. The psychological basis for the deve-
lopment of these qualities of divergent thinking of preschool
teachers is the additional system of categorization based on
a nonverbal sign system (actualization of individual catego-
rizations, independence of perception of unfinished objects,
etc.).

Consequently, taking into account that social intelligence
is a complex structural entity consisting of a number of men-
tal capacities that directly or indirectly relate to the perfor-
mance of certain activities and personal characteristics, then
the socio-psychological factors of the development of social
intelligence of the person can be considered precision under-
standing of other people, the adequacy of interpretation and
forecasting, individual properties of the nervous and mental
states, and, finally, the social factors of the environment, the
adequacy and successful implementation of social interper-
sonal interaction. These social and psychological factors, in
turn, emphasize the fact that social intelligence is somewhat
independent in relation to the intelligence of the person.

So, subjects with a high level of the development of social
intelligence can receive maximum information about human
behavior, understand the language of non-verbal communica-
tion, express adequate and accurate judgments about people,
successfully predict their behavioral reactions in the given
situations, show forward-lookingness in the processes of in-
teraction with others, contributing successful social adapta-
tion of subjects.

It is important to emphasize that in itself the level of
the development of social intelligence is not yet a guarantee
of productivity of social behavior of the person. The basis of
social unadaptation may be some psychological peculiarities
such as neuroticism of the person, accentuation of a charac-
ter, peculiarities of the motivational and value-semantic
sphere, negative behavior and other characteristics that can
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and should be identified with the help of appropriate psycho-
diagnostic techniques.

People with a high level of the development of social intel-
ligence, as arule, differ in the ability to implement successful
communication. Such individuals are characterized by con-
tact, openness, tact, benevolence and cordiality, aspiration
for psychological closeness in the process of communication.
A high level of social intelligence is associated with a great
interest in social problems, with the need to influence others,
which is often combined with highly developed organizational
skills. People with a high level of the development of social
intelligence, as a rule, have a clear interest in knowing them-
selves, the ability to reflect other people and so on.

A high level of the development of social intelligence to
a greater extent determines the success of the adaptation of
subjects in cases of recruitment, rather than a high level of
the development of so called general intelligence. People with
high level of social intelligence usually quite easily adapt in
the team, contribute to maintaining an optimal psychologi-
cal climate, show more interest, demonstrate intelligence and
ingenuity in their work.

Persons with a low level of the development of social in-
telligence have the considerable difficulties in understanding
and predicting the behavior of other people, which greatly
complicate interpersonal interaction and reduces the possibi-
lities of social adaptation. The low level of social intelligence
is usually compensated to a large extent by other psychologi-
cal peculiarities of the person: developed empathy, certain
features of the character, style of communication, communi-
cative skills, which, in turn, can be adjusted in the process of
active social and psychological training.

Consequently, on the one hand, social intelligence is con-
sidered as a cognitive ability, which provides a successful
subject-subject interaction. On the other hand, the actualiza-
tion of social intelligence is primarily due to life skills and
personal experience, with the ability to predict the behavior
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of other people. As socio-psychological factors that deter-
mine the development of social intelligence, consider, first of
all, the competence of the behavior, understanding of socio-
psychological aspects of life and a reflective attitude towards
himself/herself.

Somewhat new approach to the problem of the structure
of social intelligence is the emphasis on communicative-per-
sonal potential, which some scholars regard as a structural
component of social intelligence. Communicative-personal
potential, in turn, is understood as a complex of properties,
features and characteristics that greatly facilitate or compli-
cate the communicative process, on the basis of which such in-
tegrated communicative properties as psychological contact
and communicative compatibility are formed.

Thus, social intelligence is largely determined by the ner-
vous and mental state of the person, by different social fac-
tors of the environment, the level of adequacy and the success
of the implementation of social interaction.

A variety of characteristics directly related to the social
intelligence of the person, reflects its diverse peculiarities.
At the same time, in defining these characteristics that pre-
determine the development of social intelligence, there are a
number of common points. First of all, they are interpreted
as the ability, therefore, directly interrelated with certain
activities. Secondly, the subject of these abilities is the pos-
sibility of the person to establish connections between events
in which actors are other people. Thirdly, in whatever context
social intellect was described in scientific theories and con-
cepts, it is in any case presented as a rather complex struc-
tural formation consisting of different abilities and possibili-
ties. Also, the accuracy of the understanding of other people,
the adequacy of interpretation, prediction and reflection are
the main indicators of the presence or absence of the person’s
ability to solve tasks in order to establish the relationship
between events in the subject-subject communication and in-
teraction.

© Eduard Ivashkevych, Liana Onufriieva 65



36ipEnk maykoBmx mpams K-TTHY iveni Isama Orieexa, IncraTyry ncuxoaoril imeni I.C. Kocrioxa HATTH Vxpaian

Literature

Bann I'.O., Megiumnes B.O. OcobucricTs AK iHAUBIAyaIbHUNA MOLYC KYJIbTY-
pu i AK iHTerpaTuBHA AKicTh ocobu. 'opusonmu oceimu. 2011. Ne 3.
C.7-14.

3acekina JI.B. CTpyKTypHO-(PYHKIIiOHAIbHA OpTraHisalisa iHTeJeKTy ocoduc-
TOCTi : aBTOped. AuC. ... A-pa ncuxoJ. Hayk : 19.00.01. K., 2006. 34 c.

Cmynbcou M.JI. Ilcuxosoria possurky inrenexty. K. : Hopa-gpyk, 2003.
298 c.

dénoposa E.A. ConuanabHBIN MHTENIEKT KaK (PakTop (GOPMUPOBAHUSA OT-
HOIIIEHUSA K COI[MaJbHO 3HAYNMBIM O0BEKTaM y IIPeACcTaBUTe el pas-
JIMYHBIX 9THUYECKUX I'PYIII : AUCC. KAHI. ... ICUX0J. HayK : 19.00.05.
Apocaasas, 2009. 307 c.

Carlston, D.E. (1994). Associated systems theory. A systematic approach to
the cognitive representation of persons and events. Vol. 7 : Associated
Systems Theory. Hillsdale, N-Y : Erlbaum. P. 1-78.

Collins, M.X. (2014). Information Density and Dependency Length as Com-
plementary Cognitive Models. Journal of Psycholinguistic Research,
43, Issue 5, October, 651-681.

Fiske, S.T., & Taylor, S.E. (1991). Social Cognition. New York : McGraw-
Hill, 156 p.

Gardner, H.E. (1993). Multiple intelligences: the theory in practice. N-Y. :
Basic Books, 463 p.

Guilford, J.P. (1956). The structure of intellect. N.-Y. : Psychol Bull,
p. 63-99.

Sherman, S.dJ., Judd, C.M., & Park, B. (1989). Social Cognition. Annu. Rev.
Psychol., 40, 281-326.

Hilton, J.L., & von Hippel, W. (1996). Stereotypes. Annu. Rev. Psychol.,
47,237-271.

Kihlstrom, J.F., & Cantor, N. (2013). Social Intelligence. Retrieved from
http://istsocrates.berkeley.edu/~kihlstrom/social intelligence.htm.

Sternberg, R.J., & Smith, H.G. (1985). Social intelligence and decoding
skills in nonverbal communication. Social Cognition, 3, 168—192.

Tillman, R., & Louwerse, M. (2018). Estimating Emotions Through Lan-
guage Statistics and Embodied Cognition. Journal of Psycholinguistic
Research, 47, Issue 1, February, 125—138.

References
Ball, G.O., & Miedintsev, V.0. (2011). Osobystist yak indyvidualnyi modus
kultury i yak integratyvna yakist osoby [The Person as an individual
mode of culture and as integrative quality of a person]. Horizons of
education, 3, 7-14 [in Ukrainian].
Zasiekina, L.V. (2006). Strukturno-funktsionalna organizatsiia osobystosti
[Structural-functional organization of intelligence of the person].

66 © Epyapp Isamikesuu, Jliana Onydpiena



http://problemps.kpnu.edu.ua/en/ INpoGaemu: cywacHOI ncmxonaorii. 2018. Bunyck 42

Extended abstract of Doctor’s thesis in Psychology: 19.00.01. Kyiv
[in Ukrainian].

Smulson, M.L. (2008). Psykholohiia rozvytku intelektu [ Psychology of the in-
telligence development ]. Monograph. Kyiv : Nora-print [in Ukrainian].

Fedorova, E.A. (2009). Socialnyj intellekt kak factor formirovanija otno-
shenija k socialno znachimym objektam u predstavitelej razlichnyh
jetnicheskih grupp [Social intelligence as a factor in the development
of attitudes towards socially important objects among representatives
of different ethnic groups]. Doctor’s thesis in Psychology: 19.00.05.
Yaroslavl [in Russian].

Carlston, D.E. (1994). Associated systems theory. A systematic approach to
the cognitive representation of persons and events. Vol. 7 : Associated
Systems Theory. Hillsdale, N-Y : Erlbaum. P. 1-78.

Collins, M.X. (2014). Information Density and Dependency Length as Com-
plementary Cognitive Models. Journal of Psycholinguistic Research,
43, Issue 5, October, 6561-681.

Fiske, S.T., & Taylor, S.E. (1991). Social Cognition. New York : McGraw-
Hill, 156 p.

Gardner, H.E. (1993). Multiple intelligences: the theory in practice. N-Y. :
Basic Books, 463 p.

Guilford, J.P. (1956). The structure of intellect. N.-Y. : Psychol Bull,
p- 63-99.

Sherman, S.dJ., Judd, C.M., & Park, B. (1989). Social Cognition. Annu. Rev.
Psychol., 40, 281-326.

Hilton, J.L., & von Hippel, W. (1996). Stereotypes. Annu. Rev. Psychol.,
47,237-2171.

Kihlstrom, J.F., & Cantor, N. (2013). Social Intelligence. Retrieved from
http://istsocrates.berkeley.edu/~kihlstrom/social intelligence.htm.

Sternberg, R.J., & Smith, H.G. (1985). Social intelligence and decoding
skills in nonverbal communication. Social Cognition, 3, 168—192.

Tillman, R., & Louwerse, M. (2018). Estimating Emotions Through Lan-
guage Statistics and Embodied Cognition. Journal of Psycholinguistic
Research, 47, Issue 1, February, 125—-138.

leawkesuy EAyapd, OHyd¢piesa JliaHa. CoyianbHuli iHmenekm y napadouzmi
KO2HIimueHoI ncuxosoeii: peaynsmamu 00cnioOHeHHs

AHOTALIA

Y cmammi 3a3HaveHo, wo coyianbHull iHmenekm y ncuxonoeii po32nadaeme-
€A AK 30aMHicmb AI0OUHU NPABUIbHO PO3YMIimU C80t0 M08ediHKY i nogediHKy
iHwux atodel y cycninecmei. Ua 30amHicme € senomu HeobxiOHOH 0114 M110-
OUHU 3 Memoto eghekmusHoi mixcocobucmicHoi 83aemodii ma ycniwHoi co-
uiansHoi adanmaujii. CoyiansHuli iHMenekm peanizye yHKYiOHy8AHHA Mi3-
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HaBAMBHUX Mpouecis, nos’s3aHuXx i3 8i006paXceHHAM MOOUHU AK napmHepad
Mo cninKysaHHo ma disanbHocmi. OCHOBHA (hyHKUiSA coyianbHO20 iHMenekmy
Y Hb020 — MP0o2HO3YB8AHHSA M08e0iHKU iHWUX.

Asmopu cmammi po3214000mb MOHAMMA «iHMenekm» y WupoKomy
ma 8y3bKOMY CMUCAAX C/1080. Y WUPOKOMY PO3yMIiHHI lidembca auwe npo
00UH-€OUHUU iHMenekm, nNpo iHmesnekmyasneHy cpepy ocobucmocmi moujo.
Y makomy ceHci iHmeaekm ocobucmocmi onucaHo AK iEpapxiyHy cucmemy,
wo Mae OeKinvKa pieHie. Mepwuli pieeHb — pieeHb PyHKUIOHYBAHHA KO2HI-
uid. Apyauli piseHb iHmenekmy — piseHo MemakxoaHiyit. Tpemil pieeHb iH-
mesnekmy amninigikye XapaKkmepucmuKu SK nepuwozo, makx i 0py2o20 pisHis,
npu ybomy iHmesnekmyanoHa OifnbHicMb 30iliCHHOEMbBCA NEePesamHo HA He-
yC8i0OMAIOBAHOMY piBHI, AKUl HabAuxye ocobucmicms 00 BUKOPUCMAHHSA
asmMomMamu308aHUX HABUYOK i 8MiHb. HacmynHul, yemeepmul pigeHsb, — pi-
8eHb MemaiHmenekmMyasbHoi BifsnbHOCMI, Ha AKOMY 8i06Y8aEMbCA eKCrAiKa-
uis meop4ux 3006ymkie ocobucmocmi.

BusHa4yeHo, W0 KoxceH sud iHmesneKkmy emiujye neeHi 30ibHocmi oco-
bucmocmi 00 BUKOHAHHA nesHoz20 8udy OiAnbHocMi. Kepyoducb 8y3bKUM
PO3YMIHHAM C/1080 «iHMeaAeKkm», y cmammi 8UOKPeMseHOo: coyianbHull iH-
menekm; mexHiyHul iHmenekm; mucmeubKuli iHmenekm; iHgpopmauiliHul
iHmenekm moujo.

OnucaHo emnipuyHe 00CIOMEHHS, y AKoMy bpanau yyacme nedazoau
OOWKinbHUX 30KAa0i8 ocsimu pi3HUx pezioHie YKpaiHu ma oupekmopu yux
3aknadise. JosedeHo, W0 y pecrioHOeHmis ycix epyn 8useneHo nepesax aHHsA
«cepedHix» NoKa3HuUKie 3a 30i6HocmaMuU 00 PO3yMIHHA 3HaYeHb Hesepbasib-
Hoi eKcripecii ma cmucsy 8UC/108/1H08AHHA 30/1€HCHO 8i0 COUiA1bHO20 KOHMEK-
cmy. Lle moxce 6ymu noe’s3aHo 3 mum, w0 maki 30i6Hocmi gpopmyromscs 8
6e3nocepedHbOMY NpPOUECi CrifKYy8AHHA Ma 3HAYHOK MipPOto 3a1exams 8io
ymMo8 ¥ummeoisnbHocmi cyb’ekmis, y nepwy yepey — 8i0 ymos npogpeciliHoi
disnbHocmi, 3acobis i cnocobis 8UKOHAHHSA npodgeciliHoi didnbHocmi nedazo-
2i8 y O0WKIiNbHUX 3aKAadax ocsimu.

Knrouoei cnosa: coyianbHuli iHmenekm, KoeHiuii, MemakoaHiuii, mema-
iIHMmenekmMyanbHa aKmMueHicMb, MexHiYHUl iHMenekm, mucmeuybKuli iHme-
nekm, iHgpopmayiliHuli iHmenexkm.

Usawkeeuy 30yapd, OHygpuesa JluaHa. CoyuanbHbili UHMennekm e
napaduame Ko2zHUMUEBHoU ncuxonoauu: pe3yabmamel Ucca1e0068aHUA

AHHOTALNA
B cmamebe nokazaHo, ymo coyuasnbHelli UHMesneKkm 6 rncuxon02uu paccma-
mpueaemca Kak crnocobHocmb 4eq08eKa npasusibHO MOHUMAMb C80€ rnose-
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OdeHue u nosedeHue Opyaux nodeli 8 obwecmse. I3ma cnocobHocme onpede-
NEHHO Asnsemcsa Heobxodumoli 019 Hea08EKa C yesnbio ocywecmssneHus ag-
GheKmuBHO20 MeXIUYHOCMHO20 83aumodelicmeus u ycrnewHol coyuanbHol
adanmayuu 8 obwecmse. CoyuanbHell uHMennekm crocobcmayem ¢yHK-
YUOHUPOBAHUIO MO3HABAMESbHBIX MPOUECco8, CB8A3AHHbBIX C OMPAXEHUEM
YesnoB8eKa KaK NapmHyepa rno obuwjeHuro u desmenbHocmu. n1aeHaAa yHKYuA
COUUAMbHO20 UHMENAEKMA — MPO2HO3UPOBAHUE Mo8edeHus Opyaux moded.

Asmopbl cmambu paccmampusearom fMoHAmMuUe «UHmMes/1eKkm» 8 Wupo-
KOM U y3KOM MOHUMAHUAX. B wupokom cmelicse pedys uoém o6 00HOM-eOuH-
CMeeHHOM UHMesnekme, 06 uHmMesnekmyansHol cpepe auyHocmu. B amom
MOHUMAHUU UHMenAneKm AUYHOCMU OMUCAHO KAK UepapXu4ecKyro cucmemy,
Komopas uMmeem HeCKOsbKO yposHeli. lepsbili yposeHb — yposeHb hyHKYUO-
HUPOBAHUSA KozHUyul. Bmopoli yposeHb UHMennekma — ypogeHb Memakoe-
Huyul. Tpemuli ypogeHb UHMennekma amnauguyupyem xapakmepucmuxu
KOK repeo2o, maKk u 8mopo20 yposHel, Mpu 3mom UHmesnn1eKkmyanbHas oe-
AMenbHOCMb OCywecmenaemcs npeumywecmeeHHo Ha HeoCo3Ha8aemMom
yposHe, Komopblli npubauxaem AUYHOCMb K UCMO63080HUID A8MOMAMU-
3UPOBAHHbIX HABbIKO8 U ymeHul. Cnedyrowyuli, yemeépmelli yposeHb, — ypo-
8eHb MemauHmesnnaekmyasbHoli 0esmenbHOCMU, Ha KOMOoPOM fpoucxooum
IKCMAUKAYUA meopyYecKux 00CmuxeHuUl Au4HoCMu.

OnpedeneHo, Ymo KaxObili 8ud uHmesnnekma cocmoum u3 onpeoe-
AEHHbIX criocobHocmell AUYHOCMU K 8bIMNOMHEHU ornpedesnéHHO20 8uda
deamesnvbHocmu. B coomeemcmeuu ¢ y3KUM MOHUMAHUEM UHMennekma e
cmamee 8bi0esneHbl: COYUAnbHbIU UHMennekm,; mexHudyeckuli uHmesnsnexkm;
XyooxcecmeeHHbll UHmMesnnekm,; UHEOPMAYUOHHbIU UHmMenaekm.

OnucaHo aMnuUpuYecKoe uccaedosaHue, 8 KOMOPOM MPUHUMAAU Y4ad-
cmue nedazoau U OUpPeKMopa OOWKOMbHbIX y4ebHbIx 3a8edeHuli pasHbix
peauoHos YKpauHsl. [JOKa3aHo, Ymo y pecrioHOeHmMo8 8cex 2pynil 8biA6seHbl
npeumywecmeeHHo «cpedHue» rnokasamenu cnocobHocmeli K MOHUMGAHUIO
3HaveHuli HesepbasbHOU 3KCMpeccuu U CMbICAA 8bICKA3bIBAHUS 8 308UCU-
MOCMU 0m COYUAAbHO20 KOHMeEKCMa. 3mo moxcem bbimb C8A3GHO C Mem,
Umo OaHHbIe cocobHOCMU hoPMUPYOMCA 8 HENMOCPEOCMBEHHOM fpoyecce
obweHus u 80 MHO20M 3asucam om ycnosull ¥uzHedeamenbHocmu cybo-
eKkmos, 8 repsyto o4yepedb — om ycao8ulli ux NpogeccuoHasnbHoU desmerb-
Hocmu, cpedcme u crocobos eé 8bIMoNHEHUS.

Kntouesble cnoea: coyuansHbili UHMenaeKkm, KoeHUYUU, MemakoaHu-
yuu, MemauHmesnsnekmyanbHAs aKMUBHOCMb, MexHUYecKuli uHmesnsanekm,
XyooxcecmaeHHbIl UHmMesnnekm, UHGOPMAYUOHHbIU UHMesnneKkm.
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